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Abstract 

 This research study investigated teaching and learning strategies that English professors 

at college level use and the professors’ perceptions of the effectiveness of the strategies. The 

primary research question was: what English instructional strategies are considered the current 

effective practice for undergraduate students at Qassim University in Saudi Arabia? The 

participants were sixteen female professors in the English Department at Qassim University in 

Saudi Arabia. This study used a 33 item survey distributed to these English professors, asking 

them about teaching and learning strategies and their effectiveness. Results, in general, showed 

that learning strategies, which are learner-centered strategies taught to students to increase 

learning, are more aligned to the best practices than teaching strategies, which are teacher-

centered strategies a teacher uses to teach effectively, in Qassim University. In the conclusion, 

the study showed many similarities between current and best practices and few differences. 

Based on the differences, some recommendations, such as enhancing the communication 

between professors and students, were made. At the end, the researcher added some suggestions 

for further studies.   
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Introduction 

 This author examined the English instructional strategies used at Qassim University in 

Saudi Arabia. Besides examining the instructional techniques and strategies, the author explored 

the English professors’ current strategies and investigated their evaluation of the effectiveness of 

the strategies in order to boost students’ English proficiency. Moreover, this author documented 

and analyzed the current literature about the most effective techniques for teaching English at the 

university level. Therefore, the research discovered whether there was accord or discord between 

the professors’ perspectives of teaching strategies and what the current literature states about the 

effective strategies. The goal is to enhance the instructional strategies in order to help students at 

Qassim University English Department to acquire the English language effectively.  

 Language is the system of communication between people. It distinguishes humans from 

other creatures, so they can express their ideas, thoughts, feelings, and attitudes. Although all 

people communicate by way of language, there are a myriad of different languages. For many 

countries that speak different languages, the English language serves as a “lingua franca” or 

common language for communication. Manivannan (2006) notes that the English language has 

become the global language which we can use as a tool to confirm our point of view, check 

others’ theories, and broadcast our theories among international ones. Therefore, we can see that 

the English language is becoming more important for speakers all over the world. As Jenkins 

(2008) stated, almost 80 percent of English speakers are non-native speakers of English. They 

use English as a mode of communication to contact the world. 

Problem 

When a student learns English in a native English speaking country, such as the United 

States of America, the student can learn English from teachers who are native English speakers, 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

2 
 

can practice the language outside of classroom, make friends with native English speakers, and 

communicate with English speakers daily to meet his or her needs. These types of programs or 

settings are often called English as a Second Language (ESL). All these situations help students 

learn English with a native-like accent and usage because they learn English as a second 

language. On the other hand, learning the English language in an “English as a Foreign 

Language” (EFL) setting or in a non-English speaking country means students usually do not 

have these supportive situations. For example, in Saudi Arabia, the number of English speakers 

is growing by 15 percent per year even though they learn English as a foreign language (Elyas, 

2008). However, as an English student in Saudi Arabia, this researcher learned significantly 

more English in one year in the United States than what she has learnt in Saudi Arabia over ten 

years. Furthermore, since the researcher experienced many difficulties as an undergraduate 

student in the English department at Qassim University, this researcher tried to clarify these 

challenges and tried to find some solutions. Therefore, this research study was conducted at 

Qassim University in Saudi Arabia. The problem this research study addresses is that there is no 

sufficient opportunities to practice the English language in university settings. The results of this 

research can be used to inform university teachers of teaching strategies focusing on 

opportunities to practice English. 

Purpose 

 The primary research question for this study was: what English instructional techniques 

and strategies are considered the current effective practice for undergraduate students at Qassim 

University in Saudi Arabia? The answer to this question might be discovered after examining 

three sub-questions.  
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Sub-question 1. The first sub-question was: what current strategies do professors use to 

teach English at Qassim University? Thus, this research study could help to discover the 

strategies that university professors use to teach English and therefore help the students have 

better English learning. Furthermore, the research proposed to discover some of the difficulties 

in learning English caused by instructional methods and techniques in order to enhance the 

teaching of English in a Foreign Language setting.  

Sub-question 2. The second sub-question was: what does the current literature consider 

the effective strategies of teaching English as a foreign language at the university level? Thus, 

the goal of this research was to improve teaching to solve the problem of difficulties in the 

classroom that students face in Saudi Arabia.  

Sub-question 3. The third sub-question was: what gaps exist between current and best 

practices? After finding the answers of professors and comparing those answers to the literature 

about the strategies of teaching English at university level, the researcher examined the literature 

to determine if there was an agreement or dissonance between how professors teach and what 

research has shown to be current effective practice. Moreover, the results of this research may 

inform future professional development or training at the university level in Saudi Arabia. 

Finally, the purpose of this study was to investigate the strategies that English professors use and 

to investigate the professors’ evaluation of the effectiveness of those strategies in order to try 

improving English teaching and learning in Saudi Arabian universities.  

 The research was a quantitative study by using a survey. Survey questions targeted which 

instructional strategies participants use in class and investigate their evaluation of the 

effectiveness of the strategies in order to help the students acquire the English language 

efficiently. 
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Significance of Study  

 Since English is the global language, it is important for everybody in our global society to 

learn English to be able to communicate with people all over the world. For example, when an 

Arabic native speaker wants to communicate with a Spanish or Chinese native speaker, he/she 

can communicate by using the English language. Another example is that English can be found 

written in almost all products, such as medicine or machine; so English speakers would not 

struggle dealing with these products. Additionally, there are many collegiate level English 

language learners (ELLs) who cannot leave their hometowns to learn English. For example, in 

Saudi Arabia only a fraction of the population has the opportunity to study English in an English 

medium environment. This study, therefore, is important because it would help those students 

who do not have the chance to study English in an English medium environment to have 

sufficient opportunities to practice the English language in university settings. This research is 

being conducted because the results can be used to improve teaching strategies at college level in 

a non-English speaking country. For example, in the results, item A11 “Ask students to work in 

pairs” has the lowest score, so the study strongly suggested enhancing students’ pair work in 

order to encourage the students to have a conversation to practice the English language.  

Research Question: 

 The primary research question for the purpose of this study was: what English 

instructional strategies are considered the current effective practice for undergraduate students at 

Qassim University in Saudi Arabia?  

In order to prepare for this research and contextualize students’ and professors’ 

responses, it is important to understand the literature that informs it. 
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Literature Review 

 The following literature review discussed the difficulties that ELLs may face when 

learning English in the EFL setting. In addition, the literature focused more on students in Saudi 

Arabia because this study took place at Qassim University in Saudi Arabia. The following 

paragraphs are a brief description of the literature content.  

The literature review includes the following topics: Second Language Acquisition (SLA) 

theory including three popular theories, differences between Arabic and English, communication 

between professors and students, the impact of online instruction, implementation activities to 

practice English, the effective English teaching strategies including reading strategies, writing 

strategies, listening strategies, and speaking strategies, influence of professors’ nationalities on 

teaching English, university facilities, and the last topic is women studying EFL at Qassim 

University. Each of these bodies of literature supports the purpose for conducting the study in 

order to try helping the students to have better English learning environment.  

The first section, Second Language Acquisition (SLA) Theory, discussed the theory of 

SLA because it is the theoretical underpinning of the study’s topic which is learning English as a 

Foreign language. This section, also, includes three popular theories, which are behaviorism, 

innatism, and interactionism. The second section, Differences between Arabic and English, 

illustrates how the difference between the first language, Arabic, and the target language, 

English, affects language learning. Included in the Communication between Professors and 

Students section, is a clarification of the positive effectiveness due to the communication 

between students and professors and its impact in improving the language. The section The 

Impact of Online Instruction articulates the advantages of online classes, assignments, and 

discussions and it is effect on language learning. In the next section, Implementation Activities to 
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Practice English, there is explanation of the effect of diverse activities on language learning, 

especially in EFL setting since there is not sufficient opportunities to practices using English 

language. An important heading is The Effective English Teaching Strategies. Under this 

heading, there is a research of the effective strategies of English teaching that consider by the 

current literature. These strategies are divided according to the four skills in order to be more 

organized and easier for the reader to read. In the section Influence of Professors’ Nationalities 

on Teaching English, there is demonstration of the effect of professors’ nationalities on their 

teaching, especially English teaching. The next section, University Facilities, shows the benefit 

of providing students with all facilities that they may need, such as computer lab and tutoring, 

and its effectiveness on language learning. In the last section, Women Studying EFL at Qassim 

University, there is description of the study system of the Department of English Language and 

Translation at Qassim University.  

Second Language Acquisition (SLA) Theory 

  The research topic is learning English as a Foreign language. The theoretical 

underpinning of this topic is Second Language Acquisition (SLA). The following section 

reviews SLA theory.  

When a human acquires the capacity to use a language to communicate with other people 

who use the same language, this is called language acquisition (Lightbown & Spada, 1999). 

Lightbown & Spada, (1999) believe that acquiring a first language is different than learning a 

second one in terms of learning conditions and personal characteristics. Likewise, Singhal (2012) 

stated that language learning is different than language acquisition. He clarified that language 

learning is more related to formal learning in a classroom while language acquisition refers to 

acquiring the language with little or no formal learning (Singhal, 2012). Also, Singhal (2012) 
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defined second language acquisition as the learning of a new language once the first language or 

the mother tongue is established.  

Thus, second language acquisition is the process of learning any other language in 

addition to the first language. For instance, a child speaks Arabic as his/her native language, then 

he/she starts learning English as a second language when he/she starts going to school (Singhal, 

2012). 

   There are hundreds of theories about second language acquisition. The following 

paragraphs discussed three popular theories of second language acquisition.  

Behaviorism. Behaviorism is psychological theory which considered by traditional 

behaviorists as “the result of imitation, practice, feedback on success, and habit formation” 

(Lightbown & Spada, 1999, p.9). This theory is mostly applied for children since they imitate the 

sounds of words and sentences that they hear around them and usually being encouraged for 

successful communication. Therefore, when the environment reinforced the children, they will 

continue to imitate those sounds until they become habits as a valid language (Lightbown & 

Spada, 1999).  

Similarly, when second language learners receive a new linguistic input from people in the 

environment, they try to associate the new words with objects or events. As the experiences are 

repeated, the learners received encouragement for the correct imitation, and corrective feedback 

on the mistakes they made. Eventually, those associations, which the learners made between 

words and objects or events, will become stronger as the formative habits (Lado, 1964).  

Innatism. The linguist Noam Chomsky argued that language acquisition is similar to any 

other biological functions. For instance, a child will learn walking with no need for teaching as 

long as he/she has sufficient nutrition and the freedom for movement. Consequently, Chomsky 
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claims that the child’s biological skills will help him/her to acquire the language as long as the 

environment provides people who speak and communicate to that child (Chomsky, 1959). 

Chomsky refers to the child’s innate skill as Universal Grammar (UG) which consider as a set of 

principles that are popular to all languages. Thus, Chomsky’s hypothesis is that the children’s 

innate knowledge of the principles of UG allows them to acquire the environment’s language 

(Chomsky, 1981). Although Chomsky did not discuss his theory within the second language 

learning, some linguists worked on his theory and claimed that Universal Grammar presents the 

leading perspective about understanding second language acquisition. In contrast, other linguists 

debated that when learners passed the critical period of language acquisition, the UG will not be 

available to lead the learning of a second language (Lightbown & Spada, 1999).  

  Stephen Krashen’s Monitor Model. Krashen discussed five hypotheses under 

what he is called the “monitor model”. The five hypotheses of Karshen’s monitor model are:  

 The acquisition-learning hypothesis: Learners have two ways of developing competency 

in a second language which are “acquisition” and “learning”. Acquisition often occurs 

with no conscious while learning occurs through a conscious method. Krashen gave the 

most importance for acquisition because there are many fluent speakers without having 

learned rules, while other speaker fail even with having learned rules. 

 The monitor hypothesis: The monitor is acting like an editor or “monitor” in which the 

learners use the monitor only when three conditions are met, which are the following: 

enough time is available, there is a focus on form, and there is knowledge of rules. Thus, 

writing has more monitor than speaking because it requires more time of attention to 

form.  
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 The natural order hypothesis: Acquisition of the features of grammatical structures occurs 

in a predictable order. Depending on the observation, Krashen observed that the natural 

order is not necessarily the same order of the rules learned in language class. On other 

words, the easiest rules are not necessarily the first to be learned, for example, add an “s” 

is an easy rule, but some advanced learners fail to apply it. 

 The input hypothesis: Krashen confirmed that both language acquisition and 

comprehension occur by understanding a language that contains structures just beyond 

learner’s current level of competence which Krashen called “i+1”. When the input is 

understood and there is enough of it, “i+1” will be providing automatically. Krashen 

emphasized that the input is the source of acquisition.  

 The affective filter hypothesis: The “affective filter” is what prevents learners from 

acquiring the language even if it is available in the input. The filter goes up (blocking 

input), when the learner is angry, stressed, unmotivated, bored, doesn’t like the language, 

or doesn’t like the community. And the filter goes down when the learner relaxed, 

motivated, like the language, or like the community (Krashen, 1982).  

Interactionism. This theory focuses on the role of the linguistic environment through 

interaction. The interaction theory means that “language develops as a result of the complex 

interplay between the uniquely human characteristics of the child and the environment in which 

the child develops” (Lightbown & Spada, 1999, p.22). Therefore, interactionists give the 

environment more importance than the innatists do. Many researchers, such as Long (1983), Pica 

(1994), and Hatch (1992), have claimed that conversational interaction plays an important role to 

support second language acquisition. As the child direct speech is important for first language 
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acquisition, Long’ observation emphasized the significance of the interaction between learners 

and native speakers which reinforce second language acquisition (Long, 1983).  

 Furthermore, Vygotsky’s theory promotes the role of interaction in second language 

acquisition. This theory discussed the idea of the zone of proximal development, which is the 

performance level that the learner capable of when there is assistance by interaction which more 

advanced learners (Lightbown & Spada, 1999). Therefore, it would be very useful for instructors 

to plan instruction according to this theory and in English departments in Saudi Arabia in order 

to encourage students to be more advanced when they collaborate and interact with speakers of 

the second language who are more knowledgeable in language than they are. In addition to SLA 

considerations, there are many specific considerations based on challenges that students face to 

learn English in Saudi Arabia.  

Challenges to Learning English in Saudi Arabia 

Language differences between Arabic and English. Similar to many other ELLs, Saudi 

students face difficulties in learning English language because of the many differences between 

English and Arabic. The English language has different grammar, spelling, pronunciation, and 

writing style than the Arabic language. The most interesting difference is that while the English 

language starts writing from left to right, the Arabic language starts writing from right to left. 

Additionally, each language has completely different alphabet than the other one. Therefore, 

these differences may cause hindrances to learn the English language.  

As Morry Sofer (2006) stated, the differences between the English language and the 

Arabic language also include the cultural difference between “a Western language” like English 

and “a Semitic language” like Arabic, so an Arabic translator should be conscious of this 

difficulty The cultural differences are mostly pragmatic, such as the use of greeting, demanding, 
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or promising (Morry Sofer, 2006, p.62). According to Gass and Selinker (2008), there is an 

obvious relationship between acquisition rapidity and differences of a native language and a 

foreign one. The more differences between the two languages, the more time it takes to write the 

foreign language (Gass and Selinker, 2008).  Hinkel (2006) related the difference between native 

language and target language with reading stating: 

These and other researchers found that readers whose L1 

orthographies (e.g., Chinese, Japanese, or Hebrew) are markedly 

distinct from the L2 orthography may be slowed down in their 

reading progress by the need to attain fluent L2 word recognition 

before they can acquire text-processing skills. Furthermore, 

positive L1-to-L2 transfer of reading skills does not occur when 

the writing systems in the two languages are fundamentally 

different (e.g., Birch, 2002; Koda, 1999, 2005). On the other hand, 

L2 readers’ word-processing skills develop significantly faster 

when L1 and L2 orthographies are similar (as in English and 

Spanish). (p.120) 

In addition to the previous researchers who emphasized the impact of the differences 

between the native language and the targeted language in language acquisition in translating, 

writing, and reading, Flege and Port discussed that effect of the differences between the native 

language and the targeted language in speaking. Flege and Port, in their 1981 article, tried to find 

why Americans often have misunderstanding when they speak with Saudis. They concluded that 

because of the phonetic difference between Arabic and English, most Saudis are unable to 

control the articulatory dimensions that do not exist in the Arabic language.  Moreover, Flege 
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and Port (1981) stated that “It is possible that Arabic and English differ in the internal structure 

of their syllables in ways that result in language-specific timing differences, such as the voicing 

effect on the duration of closure intervals in initial and final stops” (p. 144). 

Since the considerable difference between the Arabic language and the English language, 

it might be supportive if the instructors in Qassim University keep in their minds the differences 

between English and Arabic. This will help to assist students overcome the challenges of 

language acquisition. Beside the impact of the differences between English and Arabic on 

language learning, there are many important factor that affect language acquisition. One of those 

factors is communication between professors and students.   

Email communication between professors and students. One of the most effective 

ways to learn English is the authentic outside of class such as, phone, email, or Skype which 

often used to communicate between professors and students. This type of communication outside 

of class is typical in the United States, but not so in Saudi Arabia. In a typical Saudi English 

university, the class is the only way to contact the professor. In contrast, in United States, the 

situation is different. Students can contact professors by email, phone, Skype, as well as the 

university website or platform. It is likely that contacting professors causes a considerable 

improvement in the English language proficiency, since whenever a student has a question 

he/she can simply ask it. It also offers a chance for ELLs to practice English in a real life and 

meaningful context. Based on the author's personal experience, this different communication 

with professors affects English learning.  

Stallworth, in his 1998 article, asserted that using email encourages students to respond to 

class issues and helps them to be more confident. Since there is no instructor telling them what to 
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do or not do in writing an email, the students extend the dialogue without fear which helps them 

improve their English literacy and increase their vocabulary (Stallworth, 1998).  

Stallworth (1998) conducted an email project for the purpose of enabling students to 

reflect on the teaching methods and therefore use the students’ reflections and evaluations to 

improve teaching strategies. In addition, Stallworth aimed to discover the students’ perspectives 

of email communication. Finally, he found that “Although the email messages began as 

responses to issues the professor framed, as the semester progressed, students' responses became 

more reflective, and they exhibited growing competence and confidence as they became 

comfortable teaching and discussing their teaching” (p. 22). 

Furthermore, there is another study that support Stallworth’s article. A study of 108 

students using email to contact professors showed a positive relationship between professors and 

students because using email gave them a chance to know and understand each other. Those 

students at Hong Kong University have been asked to complete questionnaires in various classes. 

Their responses illustrated that students have more chances to get feedback which is very useful 

for ELLs in particular (Sheer, 2007).  

Thus, the communication between professors and students, especially by email, is one 

feature that would be useful to apply at Saudi Arabian universities to provide students the chance 

to practice English and be more confident. Similar to using emails to encourage students 

improving their second language, online instruction might have the same impact on students’ 

language learning.  

The impact of online instruction. It is clear that online classes are gaining popularity for 

several reasons, such as geographically dispersed. Students who live out of town may have 

trouble traveling to the university which may be very far away. Thus, online instruction is a good 
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option for those students (Singh & Stoloff, 2007). Moreover, Singh and Stoloff (2007) said that 

ever-growing education pressure makes online technology highly suitable for both students and 

teachers. Thus, many states offer online teacher education programs, such as Maine and 

Wisconsin. These programs help teachers to be prepared to use internet-based education which 

has the potential to reach many students (Singh & Stoloff, 2007). Singh and Stolof (2007) 

conducted a study of twenty-five students enrolled in a graduate online course. Findings 

indicated that the quality of online learning was similar to learning in face-to-face classes, 

however, the online class was more attractive. Additionally, all the students in the study agree 

that online instructions should be offered in the future (Singh & Stoloff, 2007). 

Other supporters of online instruction are Anderson (2010) and Allain & William (2006). 

Anderson (2010) reported that many instructors believe that online instruction is rewarding, 

however it requires more effort. According to Anderson (2010), instructors became more familiar 

with technology and new applications to present more effective materials (Anderson, 2010). 

Allain & William (2006) said that instructors are searching for new methods to engage their 

students in the material. According to Allain & William (2006), instructors kept updating the 

material since the instruction is more interesting and attractive when the information is fresh. 

Taking online homework has considerable advantages for students. Allain & William 

(2006) studied online homework among four groups of students which showed that students 

spent extra time to study materials when they were out of the class. The extra time spent outside 

of the class helped explain the progress of conceptual understanding and improvement of test 

scores (Allain & William, 2006). In online homework, students improved their writing skills 

because they are given immediate feedback that provides a chance to correct their mistakes and 

resubmit if needed (Allain & William, 2006). Students have more connections with multiple 
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cultures by spreading their ideas and having the opportunity to receive feedback from the public 

(Allain & William, 2006).  

Moreover, Anderson (2010) asked a student about his opinion of online classes and the 

student expressed his satisfaction when he mentioned the advantages of online classes, which are 

“Meaningful peer discussion and feedback, Emphasis in participating in discussions versus an 

instructor telling students what to think in the face-to-face setting, Clearly defined expectations, 

Instructor feedback provided within 24 hours” (p. 21). 

In comparison to similar studies, Lineweaver (2010) reported on an investigation of 

effectiveness of online discussion assignments of 98 college students. He found that online class 

motivated students for more reading since there was no instructor to whom they had to listen, so 

that forced the students to read which help them to improve their reading skills (Lineweaver, 

2010). Also, it promoted students’ interaction because they had more chances to actively 

participate in discussions in the classroom (Lineweaver, 2010). According to Lineweaver (2010), 

online students needed to read more and more carefully, which enabled them to understand and 

be involved with the material. Moreover, online classes help students be more prepared for 

examinations due to a better understanding of the material learned (Lineweaver, 2010). 

Based on the personal experience of this author, she hopes that someday Qassim University will 

offer online classes, discussions, or homework to provide more opportunities for students. As 

online instruction could influence students’ language learning, professors’ nationalities could 

affect students’ language learning either positively or negatively because of the influence of the 

professors’ first language on their English pronunciation.  

Influence of professors’ nationalities on English teaching. Many ELLs, who learn 

English as a Foreign Language and who are taught by non-native English speaking teachers, may 
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not acquire the communication functions that others who have more proficient teachers would 

acquire. Although this researcher was a college student in Saudi Arabia majoring in English 

language for four years, there were some communication difficulties during the first visit to the 

United States. It would seem that perhaps one of these causes of the miscommunication might be 

that the student does not understand different accents of English. Professors in Qassim 

University have different accents of English because they are from different countries.  

Most of the professors, in Qassim University in the English Department, were Indian and 

Egyptian. Some students felt that the Indian professors had a difficult accent to understand. Also, 

some Egyptian professors couldn't pronounce some letters correctly such as, “th” pronounced as 

“z” which made it difficult for them to provide an accurate pronunciation for the students. 

Nevertheless, Saudi teachers may not be as skillful as native English speaking ones, but at least 

Saudi students can understand and communicate with them easily since they have the same 

accent. In the United States, ELLs were taught by native English speaking teachers who teach 

them the richness and beauty of English. This could have promoted the researcher’s English 

proficiency to the extent of getting IELTS score in less than four months that enables 

international students to enroll in American universities. 

According to Lippi-Green (2012), college students often have the ideology that most 

native speakers of English are good professors. On the other hand, they usually do not give a 

chance for professors, who are non-native English speakers, to be good teachers because the 

students do not expect them to be so (Lippi-Green, 2012). She illustrated that: 

Of course, it is possible that true communicative breakdown may 

cause difficulties between non-native speaker of English and a 

student. One important difference remains, though. A student new 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

17 
 

to the lecture hall has no way of knowing whether or not the 

person teaching the course is going to be a good communicator and 

dedicated teacher or not, but the native language of the instructor is 

incidental to this question. (p. 96) 

On the other hand, Jenkins (2007) stated that “about 80 percent of the English speakers in 

the world are nonnative speakers. They will have a great impact on the English language” (p. 4). 

Jenkins (2007) explained, when ELLs enroll to study English as a foreign language, they want to 

learn what they feel is actual and valid English, not “Spanish English” or “Indian English”, 

because nationality based mistakes may create what seems to be a different English language that 

is ineffective to use (Jenkins. 2007). It is perhaps for this reason that some Saudi students might 

react in a negative way to non-native English professors. As professors’ nationalities affect 

students’ language learning, university facilities could affect students’ language learning too.  

University facilities. In many cases, university facilities such as a good library, available 

printers, effective tutors, number of computer labs available, coffee and snacks available in 

different places, a gym for exercise, and wireless throughout the campus, help to create a 

dynamic atmosphere that promotes a better performance for students. For instance, the library, 

which might have the most facilities for students, is almost missed in some Saudi colleges. The 

ideal library should have wireless, computers, professional librarians, meaningful books, 

research, periodical magazines, resources, printers, tutors, and quiet places for studying. For 

these library facilities, most ELLs might be willing to spend more time for studying.  

Moreover, there are many essential services that should be provided such as university 

clinic, projectors for classrooms, and transportation. Namely, Norah University, one of the huge 

female universities in Saudi Arabia, has offered a metro inside the university to facilitate 
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mobility. Besides, there are some services that make students feel that they belong to their school 

such as sports, and products with the university name logo that students can buy at the bookstore. 

It is likely that most of these facilities support ELLs and enhance their affiliation to the 

university which pushes them to struggle toward learning English.  

The positive role of university’s facilities can be easily shown in the following 

researches. In Bista’s article (2011), he demonstrated that the lack of teaching facilities, such as 

computers and language learning lab, negatively affect English teaching strategies. He provided 

Nepal as an example of countries that lacks teaching facilities and this forces instructors to use 

old teaching methods such as grammar translation method and lectured method. He concluded 

that “Advanced program packages with student-cantered teaching methods, materials, trainings 

and structural design are recommended to improve existing trend of teaching and learning 

English in Nepal” (Bista, 2011, p. 8).  

Likewise, Gebru (2009) conducted a study on 123 students at three different colleges in 

Los Angeles to determine specific facilities to help them in English courses. He used questioners 

to collect data, and then he used descriptive statistics to analyze the results from the survey 

questionnaire. Gebru (2009) found that “the students were successful in developmental English 

perceived the counseling and academic advising services as being most instrumental in the 

successful completion of their English courses” (p.80), and he added “The data suggest that 

successful students are likely to engage in various academic and student support services to assist 

them in their developmental English courses, especially counseling” (p.81). Moreover, the 

participants reported that counseling services, learning communities, and tutoring were helpful 

toward success (Gebru, 2009).  
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Those services and facilities are needed for all students at all levels, even intelligent 

students. Feldhusen (1983) asserted that even though students are gifted and talented, they still 

need many facilities so they can show the ability and intelligence they have. He asserted on “the 

need that talented students have for exposure to many varieties of instructors, mentors, and role 

models” (p.42), and he stated that “Colleges and universities can play a major part in 

development of these students because of their unique collection of potential resources in faculty, 

library, and laboratories” (Feldhusen, 1983, p. 42).  

Hopefully someday all Saudi universities will have these facilities to boost students’ 

performance, especially in the English language. In order to know more about Qassim 

University, it would be helpful to take a closer look at Qassim university and its’ learning system 

in the following paragraphs.  

Lack of communicative activities in English practice. Many activities play a 

significant role for learning, especially for ELLs, since ELLs need to practice the English 

language throughout activities. Unlike second language teaching, foreign language instruction 

may lack situations in which students can use English. For this reason, communicative activities 

could be more suitable, considerable and even more important in EFL classrooms.  

Li (2003) did a research study on six students learning English in the University of Hong 

Kong which involved songs and films as activities for learning English in order to see whether 

language arts can motivate students to learn English or not. Li (2003) used questionnaires, 

journals, and interviews of students to analyze his data. For example, he studied twelve statement 

questioners by comparing mean scores arising after the two different teaching programs. 

Findings showed that students have improved their listening skills; demonstrating activities that 

apply English in this way motivate students to enhance their language proficiency. Li (2003) 
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confirmed that “the use of literature, high or popular, as a resource in language teaching, i.e. 

language arts activities, is deemed to be a possible way to arouse students’ interest in English 

and motivate them to learn English” (p. 19).  

Similar to Li (2003), Chusanachoti (2009) studied English activities among four college 

students in their third year of college in Thailand. This study tried to determine how often Thai 

students were involved in outside activities. Chuanachoti employed a qualitative multiple case 

study approach in which he interacted with the participants in a naturalistic setting during data 

collection. He illustrated that offering outside English activities encouraged students to practice 

English language such as, movies, songs, books, and magazines. This type of practicing would 

improve their English proficiency level (Chuanachoti, 2009). As Hudelson (2002) demonstrated, 

involving ELLs into activities will not only improve their language skillfulness, but it also assists 

to motivate the students to meet the content objectives. He stated that “Students learn both 

content and language by being active, by doing things, by participating in activities directly 

related to specific content and by using both oral and written language to carry out these 

activities” (p. 320). Moreover, to enhance language and literacy, it is useful to involve students 

in meaningful interactions and to provide variety of instruction to reach each student’s 

comprehension (Wright, 2010). 

Likewise, Gass and Selinker (2008) stated that engaging students into talking and social 

activities will help them towards better language learning. They, also, added that “feedback 

provided by teachers immediately after the occurrence of an error in a communicative activity 

with feedback on audio-lingual drills or pure practice activities” (p. 363).  Therefore, based on 

the personal experience of the author, it could be valuable to involve students at Qassim 
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University into more diverse activities in order to encourage them practice English since they 

live in environment that lacks authentic situations in which they can practice English. 

As implementing activities played a positive role in language acquisition, searching for 

effective English teaching strategies could be more helpful for language learning.   

Effective English Teaching Strategies  

 Teachers of English as a foreign language should consider the most effective strategies to 

help students acquire the English language, especially if the students in university level, since 

there is a lack of opportunities to practice English outside the class. Therefore, the following 

paragraphs illustrate what the current literature considered the effective methods to teach English 

as a foreign language.  

The following methods are divided into four sections according to the four skills, reading, 

writing, listening, speaking. The purpose of this traditional division is to ensure covering the 

significant issues of English teaching and to smooth the reading for the reader. 

Reading strategies. Medina (2012) discussed the importance of reading for academic 

purposes since the reading is the most repeated language skill, especially in school. He, also, 

illustrated that since the most published information through the Internet is in English, so being 

proficient in reading will help students to search about any topic they need easily (Medina, 

2012).   

In addition, Medina (2012) studied the impact of applying the reading strategies, such as 

previewing, skimming, scanning, inferring, and guessing words meaning. Medina used three 

instruments in the process of his data collection, which are a reading comprehension test, the 

documentation of the pedagogical intervention of the teacher, and learning perception 

questionnaire. After he applied the reading strategies on 26 undergraduate students at a 
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Colombian university, he discovered that the EFL students developed their reading 

comprehension, promoted their self-confidence, and reduced their usage of dictionary (Medina, 

2012).  

According to Hinkel (2006), reading enormous amounts of articles for enjoyment 

promotes reading fluency. This kind of reading usually called “extensive reading” which Hinkel 

(2006) discussed, saying: 

The goal of extensive reading is to read relatively quickly and to 

understand general ideas rather than to focus on the details. It is 

generally recognized that extensive reading can provide learners 

with exposure to new and old vocabulary and facilitate the 

development of reading fluency. (p. 123) 

In addition, he indicated that vocabulary plays an important role of reading because a 

minimal 5000 base words are needed for reading comprehension while only 2000 base words are 

needed for daily interaction and speaking. Therefore, applying the reading strategies and 

extending the reading and vocabulary could promote students’ English proficiency, especially for 

academic purposes. 

Similarly, Anna (2014) referred to using short stories as an effective way to develop 

reading skill for EFL student at tertiary level. This will lead the students to a higher literature 

component in English which, if we teach it effectively, “can be a useful resource not just for 

language learning, but also for cultivating students’ cultural and critical literacies” (Anna, 2014, 

p. 116).  

She, also, stated that English instruction, especially at university level, “should not be 

limited to the study of functional aspects of English language, but should encompass life-wide 
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learning and a broader appreciation of literature, so as to develop intellectual pursuits of EFL 

students” (p. 116).  By telling a story, students can retell the story and create an extension of the 

story (Wright, 2010). Additionally, retelling enables teachers to check ELL students’ 

comprehension and to identify how they use target words that they acquired during hearing a 

story (Wright, 2010).   

In a study of including e-books extensive reading strategy into EFL teaching program at 

university level, the results showed significant improvement in the students’ reading attitude, 

reading comprehension and vocabulary learning (Chen, Chen, Chen, and Way, 2013). The study 

was implemented on eighty nine undergraduate students, forty-six students as the experimental 

group and forty-three students as the control group.  

The experimental group was encouraged to read e-book extensive reading in addition to 

the traditional curriculum while the control group was taught only the traditional curriculum. 

After doing an exam for both groups, the finding indicated that the experimental group did much 

better that the control group, especially in their reading attitude, reading comprehension and 

vocabulary development (Chen et al., 2013). 

Writing strategies. Writing is almost always the most difficult skill for language learners 

since they have to collect ideas then translate them to the target language (Hinkel, 2006). Luna 

and Ortiz reported that “The importance of moving on from writing to academic writing is due to 

our students’ necessity to be part of a very competitive world in which people with excellent 

competence in all areas of the language have better opportunities” (Luna & Ortiz, 2013, p. 

131).  Luna and Ortiz (2013) emphasized the significance of academic writing saying that “ 

[M]ost universities demand that their students take and pass international exams with a high 
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score and this includes the ability to write academically” (p. 132). Therefore, it is important to 

search for the effective writing strategies in the current literature.  

Reza, Ardeshir and Zahed (2013) indicated the effect of reciprocal teaching of reading 

comprehension on the writing ability. They found that EFL students who focused on reading 

comprehension had a better writing performance than other students (Reza et al., 2013). 

Furthermore, they indicated that cohesion and coherence are very powerful characteristics for a 

good writing. They explained the cohesion as “Cohesion refers to surface level signals that 

reflect the discourse organization of the text and the intended purposes of the writer” (Reza et al., 

2013, p. 2) and the coherence as “Coherence refers to whatever links the meanings of utterances 

in a discourse or of the sentences in a text” (Reza et al., 2013, p. 2) 

Similar to the previous study, Luna and Ortiz (2013) conducted a study on 18 EFL 

students whom really wanted to improve their academic language, their ages between 16 to 28 

years old.  The purpose of this study was enhancing the academic writing through the use of 

collaborative writing and project work. They revealed that “collaborative writing through project 

work helped students enhance their academic writing through practice of the writing process” (p. 

142). 

In his 2014 study, Al Alami aimed to promote undergraduate students’ writing skills in 

English as Foreign Language in the United Arab Emirates. He applied a literature-based course 

to the experimental group, while the control group was taught the general English language 

course (Al Alami, 2014). Based on the results of the posttest, the performance of experimental 

group was better than the other group due to the implementation of literature-based course (Al 

Alami, 2014). 
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Likewise, Hinkel (2006) also asserted the importance of reading in order to enhance 

writing skills. He explained that teachers can choose certain materials for students to read and 

analyze, so the learners acquire the grammar structures and the contextualized vocabulary as well 

(Hinkel, 2006). Furthermore, he stated that most teaching of writing of L2 based on teaching of 

L1 (Hinkel, 2006). Even after years of English learning, the effect of linguistic and rhetorical 

features of L1 appears in L2 writing (Hinkel, 2006). Therefore, it might be useful if instructors 

clarify the differences between writing in L1 and L2, so the learners can avoid the mistakes of L1 

influence. 

Listening strategies. Islam (2012) discussed the importance of listening to communicate 

with others. He stated that “more than forty percent of our daily communication is spent on 

listening, thirty-five percent on speaking, about sixteen percent on reading, and only nine percent 

on writing” (p.206). Thus, it will be useful to consider the efficient strategies that enhance 

listening skills.   

Additionally, Ismail (2013) conducted a study of 91 female EFL university learners in 

order to investigate the effectiveness of metacognitive listening strategies on the students’ 

listening comprehension. In this study, the participants divided into experimental group of 45 

students and control group of 37 students and both of them took pretest and posttest (Ismail, 

2013). The findings showed that the posttest scores of the experimental group were higher than 

the control group (Ismail, 2013). Therefore, Ismail (2013) determined that teaching 

undergraduate EFL students on how to use Metacognitive Listening strategies are effective 

practices. 

Likewise, Hinkel (2006) stated that applying metacognitive strategies is more effective in 

promoting students’ listening comprehension than working alone, especially if they are 
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beginning or intermediate level. Examples of metacognitive activities are self-questioning, 

summarizing, clarifying, and predicting. On the other hand, he reported that teaching cognitive 

strategies will work better for more advanced students (Hinkel, 2006). Cognitive strategies 

usually used to solve a problem or complete a task through activities such as, playing games, 

making crafts and solving puzzles (Hinkel, 2006). 

In another study, Rahimi & Abedini (2009) investigated 61 undergraduate students in 

EFL settings to examine the relationship between self-efficacy and listening proficiency. They 

found that students with a high self-efficacy got higher score than students with a low self-

efficacy in the listening test performance (Rahimi & Abedini, 2009). Therefore, it might be 

better to assist students by raising their self-efficacy in order to affect their listening test 

performance positively and improve their listening comprehension.  

According to Li (2003), after applying songs and films as activities for six students 

learning English in the University of Hong Kong, results showed that the films and songs are 

beneficial tools for students. The author found a remarkable improvement on the students’ 

listening skills. However, films and songs are not so helpful for other skills which are speaking, 

reading, and writing (Li, 2003).  

Similarly, Ismail (2013) confirmed the value of such films and songs in language 

acquisition. He stated that teachers should ask their students to “watch English program on TV 

and English videos, listening English radio and English songs so that the students can get 

familiar with people of different accents, different sexes, different ages, and different cultural 

background” (p. 211).  

Speaking strategies. Islam (2012) discussed learning speaking for Saudi students saying 

that “improving Saudi students’ ability as English speakers is a demanding process and there are 
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still many factors, intellectual and nonintellectual, subjective and objective, influencing language 

acquisition that needs to be considered and further explored” (p. 213) 

As Alahmadi and Kesseiri (2013) stated, the communicative approach is an effective way 

to facilities spoken language acquisition, especially for EFL students because the linguistic 

features of their first language affect their speaking in the targeted language. Similarly, Hinkel 

(2006) indicated that communicative and task-based approaches are efficient ways for teaching 

English that encourage learners to be fluent in speaking. He, also, added that “Noticing and 

analyzing divergent linguistic features frequently encountered in, for example, conversations or 

university lectures are useful in teaching both speaking and listening for interactional, academic, 

or vocational purposes” (p. 117).  One of the effective speaking techniques is what Wright 

mentioned, in his 2010 text; that the teacher has to be patient after asking question because some 

ELLs need time to think or mentally translate. This strategy gives students the chance to answer 

effectively without fear.  

On the other hand, a study of two Saudi colleges showed that there were no positive 

implications of task-based approach, which is teaching the students how to use authentic 

language for meaningful task, such as conducting an interview (Liton, 2013). Liton conducted a 

study of 25 professors of two Saudi universities in Southern area in order to create effective 

syllabus and courses for teaching the English language. He used questioners for data collection, 

and the data were tabulated in order to record the responses of each participant. Liton found that 

classes are not conducive to practice the task-based approaches because of the large number of 

students in one class which usually from 100-140 students (Liton, 2013). 

Furthermore, Gomez (2010) conducted a study of two groups of students were taught 

spoken English in different ways. The first group was taught by traditional methods, such as 
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lecturing and drilling, while the second group was taught through drama in which students took 

roles to perform in the class (Gomez, 2010). The researcher gave pre-test and post-test for both 

groups. To collect the data, he employed quasi-experimental design. The results of the study 

indicated that teaching English through drama, by taking roles, is more effective than the 

traditional methods to improve the speaking skills (Gomez, 2010).  

Describing the University System 

The mission of Qassim University is provision of a high quality and accredited education 

that produce competent graduates who meet the needs of labor market, conducting applied 

research, and offering quality community services. There are 28 colleges subordinate (different 

branches of one college) for Qassim University. Almost each college of Qassim University has a 

branch for males and another for females. The focus of the following section is on female college 

because this study was conducted in the female college (Qassim University, 2014). 

The Department of English Language and Translation subordinates for the College of 

Arabic Language and Social Studies. The Department requirements for undergraduate admission 

are completing high school with a minimum percentage of 80 out of 100 and passing a placement 

test that is administered by the department with a competitive score. For transferred students, the 

department requests a minimum GPA of 2.5. The study system is by semester; the students are 

required to complete 137 hours during eight semesters.  

After the students are accepted, they have to pass an intensive course program for a 

semester. The intensive course has four main courses which are grammar, writing, reading skills, 

vocabulary building, and listening and speaking. After passing the intensive course, the students 

have to complete 28 courses during, at least, two years in order to major in translation for the 

final two years. During the last two years, the students have to complete 23 courses in translation 
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in order to graduate. The Department of English Language and Translation qualifies graduated 

students to work in the field of education, Ministry of Education, as well as work in the field of 

translation in the public and private sectors.  

Other than prepare the graduated students to work in the field of education and 

translation, the Department of English Language and Translation, also, has many other goals. 

The department aims to prepare students to participate in the Islamic translation which enable 

them to correct about the misconceptions of Islam or Arabs. Moreover, the department provides 

the opportunity for students to learn about other cultures, especially European, through the study 

of some European literature.  

The department, also, attempts to train students on computer skills and encourage them to 

develop the research skills using the Internet. Furthermore, the students will develop their public 

speaking and presentation skills. The goal of all of this is to prepare students for graduate studies 

(Qassim University, 2014).  

Research Questions 

Therefore, the presented study, examining the English instructional strategies at 

university level in Saudi Arabia, aimed to answer the following questions: 

The primary research question is: 

 What English instructional strategies are considered current effective practice for 

undergraduate students at Qassim University in Saudi Arabia?  

The sub-questions are: 

 What strategies do professors use to teach English at Qassim University? 

 What the current literature consider are the effective strategies of teaching English as a 

foreign language at university level?  
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 What gaps exist between current and best practices? 
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Methodology 

Introduction 

This quantitative study attempted to discover the teaching strategies used by university 

professors in the English Department of Qassim University. Therefore, this study employed a 

survey that asked the English professors about their current teaching practices and their 

perceived effectiveness. Subsequently, the review of literature on current effective practice and 

the professors’ responses contrasted with one another in order to find similarities and differences. 

This led to the discovery of strategies that could be suggested or added to the professional 

development or training at the university level in Saudi Arabia. The purpose of this study is to 

investigate the professors’ evaluation of the effectiveness of the teaching strategies in order to 

discover the strategies that English professors use in order to try improving English teaching and 

learning in Saudi Arabian universities. 

Step One: Pilot Study 2013 

 During summer 2013, a pilot research study was conducted. A survey was distributed for 

undergraduate students in Qassim University to ask them about the difficulties that they face 

(Appendix A). The participants were 14 female students majoring English. Eight of the 

participants informed that grammar in the most difficult course while eleven of the participants 

reported that the teachers are the main cause of the difficulty in learning English. These results 

inspired the researcher to change the focus from students to professors.  

Step Two: Literature Review 

As a student in EDU 660, the researcher conducted a literature review in order to support 

the topic of examining the English instructional strategies at university level in Saudi Arabia. 

The literature review discussed the difficulties that ELLs may face when learning English in the 
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EFL setting. In addition, the literature focused more on students in Saudi Arabia because this 

study took place at Qassim University in Saudi Arabia. The literature review also aimed to 

support the purpose of the study which is to discover the English instructional strategies that can 

be considered current effective practice. The next paragraph provides an overview of how the 

literature review was conducted.  

The first section, Second Language Acquisition (SLA) Theory, discussed the theory of 

SLA because it is the theoretical underpinning of the study’s topic which is learning English as a 

Foreign language. This section, also, includes three popular theories, which are behaviorism, 

innatism, and interactionism. The second section, Differences between Arabic and English, 

illustrates how the difference between the first language, Arabic, and the target language, 

English, affects language learning. Included in the Communication between Professors and 

Students section, is a clarification of the positive effectiveness due to the communication 

between students and professors and its impact in improving the language. The section The 

Impact of Online Instruction articulates the advantages of online classes, assignments, and 

discussions and it is effect on language learning. In the next section, Implementation Activities to 

Practice English, there is explanation of the effect of diverse activities on language learning, 

especially in EFL setting since there is not sufficient opportunities to practices using English 

language. An important heading is The Effective English Teaching Strategies. Under this 

heading, there is a research of the effective strategies of English teaching that consider by the 

current literature. These strategies are divided according to the four skills in order to be more 

organized and easier for the reader to read. In the section Influence of Professors’ Nationalities 

on Teaching English, there is demonstration of the effect of professors’ nationalities on their 

teaching, especially English teaching. The next section, University Facilities, shows the benefit 
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of providing students with all facilities that they may need, such as computer lab and tutoring, 

and its effectiveness on language learning. In the last section, Women Studying EFL at Qassim 

University, there is description of the study system of the Department of English Language and 

Translation at Qassim University. 

Step Three: Creating a Survey for this Study 

First, the focus was on both students and professors, however; the study tended to focus 

on professors only since it discussed the effective teaching strategies. Therefore, the survey 

(Appendix B) of this study was created in the following way. 

 Since the answers of the professors were compared with the best practices identified in 

the literature review, this survey was made based on the information found in the literature about 

the current effective English teaching strategies in order to suit the purpose of this research. The 

survey contains a list of 30 strategies divided into teaching and learning. There are 16 teaching 

strategies and 14 learning strategies organized in schedule. The strategies are written in a simple 

and understandable way, so the participant would not get confused. In front of each strategy 

there are specific answers for two questions. The participants only have to circle what they think 

is the right answered. They also may write comments for each strategy since there is a special 

space for comments. The questions are: “How often do you use it?”, and “Do you think it is 

effective?” These questions helped to discover the current English teaching strategies that used 

in Saudi Universities and their effectiveness. This discovery supported the purpose of the study 

which is discovering the strategies that English professors use and to investigate the professors’ 

evaluation of the effectiveness of those strategies in order to try improving English teaching and 

learning in Saudi Arabian universities.  

 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

34 
 

Step Four: Survey Items 

 The questionnaire features 30 items in two sections. The first section (A) was called teaching 

strategies while the second section (B) was called learning strategies. In front of each item, there 

are three questions as well as a space for comments for each item 

 Section A features sixteen items that are intended to examine techniques or approaches that 

professors might use to teach effectively. The items of section A are shown in Table 1. 

Table 1 

Teaching Strategies 

Item No. Statement 

A1 Communicative Approach (Let the learners involved in real communication.  For 

example, asking learners to find out personal information about their colleagues) 

A2 Task-based approach. (Teach the students how to use authentic language for 

meaningful task, such as conducting an interview) 

A3 Drama (Ask the students to be prepared to take roles in order to perform in the 

class) 

A4 Let the students focus on reading for the purpose of enhancing their writing skills.   

A5 Use the students’ first language features to explain English writing. (Clarify the 

differences between writing in L1 “Arabic” and L2 “English”, so the learners can 

avoid the mistakes of L1 influence.) 

A6 

 

Provide the students with a piece of paper in which there is a description of what 

they are going to learn and what you expect them to do.  

A7 Provide Students with feedback, so they can learn from their own mistakes. 
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A8 Contact with students by email. 

A9 Contact students by phone, Skype, Facebook, or any other social media. 

A10 Tutoring (The students can come to you in specific time if they need help) 

A11 Online classes for the whole course, some classes, or even one activity or 

discussion.   

A12 Ask the students to work in pairs. 

A13 Ask the students to work in groups of three or more. 

A14 Ask the students to be prepared for presentation in front of the class. 

A15 Use PowerPoint 

A16 Use visual and audial materials 

 

 Section B features fourteen items of learning strategies. These items intended to examine 

whether professors help their students acquire specific actions to increase learning or not. The 

items of section B are shown in Table 2. 

Table 2 

Learning Strategies 

Item No. Statement 

B1 Problem Solving Metacognitive Strategy. (Teach the students how to guess the 

meaning of words and use previous experience and knowledge to understand the 

listening comprehension.) 

B2 Planning and Evaluation Metacognitive Strategy. (Teach the students how to have a 

plan in their head for how they are going to listen before listening,  have a goal in 
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mind as they listen, think back to how they listened, and about what they might do 

differently next time after listening.) 

B3 Directed Attention Metacognitive Strategy. (Teach the students how to focus harder 

on the listening text when they have trouble understanding because some students 

can pay attention for only a short time and some students they cannot continue 

paying their attention if they find anything difficult) 

B4 Mental Translation Metacognitive Strategy. (Teach the students how to translate in 

their heads as they listen)   

B5 Person Knowledge Metacognitive Strategy. (Let students’ realize, how listening 

English was difficult, but now it is easier and enjoyable for them with using all 

above strategies) 

B6 Teach the students having a purpose while reading (Having a purpose means 

knowing what you want to gain from the text) 

B7 Teach the students previewing the text. (Previewing means making a quick survey 

of the text, identifying the topic, and the main idea) 

B8 Teach the students skimming through the text. (Skimming means getting the 

author’s point of view  while reading) 

B9 Teach the students the scanning. (Scanning means looking for specific details while 

reading) 

B10 Teach the students the prediction. (Predicting means anticipating what is coming 

next) 

B11 Teach the students the inferring. (Inferring means getting the ideas that are not 

explicit) 
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B12 Teach the students the cohesive devices. (Cohesive devise means identifying 

functions of conjunctions) 

B13 Teach the students guessing word meaning. (Guessing word meaning means using 

context, word structure, cognates) 

B14 Teach the students the background knowledge. (Background knowledge means 

using what one already knows and applying it to new ideas in the text) 

 

Step Five: Selecting Participants 

 Participation for this study was voluntary. The participants were professors in the English 

department in Qassim University in Saudi Arabia. Some of the participants work at College of 

Arabic and Social Sciences in Buraydah city, while the others work at College of Arabic and 

Social Sciences in Almuthnab village. These two colleges consider parts of Qassim University. 

All the participants were females, since there are no co-educational universities in Saudi Arabia. 

The total number of English female professors in these two colleges is 46 professors. Among the 

46 professors, only sixteen participated in this study which represents 34.87% of total number of 

female professors. The professors’ ages were between twenty-four to sixty years old (see Table 

3). The participants were from different nationalities including Saudi, Pakistani, Indian, 

Egyptian, Sudanese, and Brazilian. They teach different English language development courses 

that focus on grammar, writing, reading and so on. Moreover, they have different positions such 

as, Graduate Assistants, Instructors, and Professors. 
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Table 3 

Professors’ Ages 

Age Number of professors 

25 2 

27 6 

28 2 

30 3 

38 1 

46 1 

60 1 

 

Step Six: Selecting a Setting 

 The setting of this study was Qassim University in Saudi Arabia. It is a public university 

in the Al-Qassim Province of Saudi Arabia. It was established in 2004 by merging two 

universities which are Imam Mohammad Ibn Saud Islamic University and the King Saud 

University. Qassim University appeared in the Quacquarelli Symonds (QS) World Ranking for 

the first time in 2011. According to the QS report, Qassim University has shown excellent 

potential for strengthening its position by harnessing its core strengths in teaching and research. 

The total number of male and female students registered at university during 2010-11 

approached 50,000 while the total number of faculty members and staff reached well over 4,000. 

The academic calendar in Qassim University is organized by semesters. The main campus is 

located in the center of Qassim province in Buraidah city covering 7.8 square kilometers (see 

Figure 1). Moreover, there are 28 colleges subordinate for Qassim University distributed in 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

39 
 

Qassim province. This study conducted in College of Arabic and Social Sciences in Buraydah 

city and College of Arabic and Social Sciences in Almuthnab village, specifically, in the English 

Department.  

 

Figure 1.The main campus of Qassim University. Retrieved from http://news.qu.edu.sa/  

Step Seven: Request Permission for “Educational Tour” 

Because of the far distance between the United States and Saudi Arabia, it was necessary 

to travel to Saudi Arabia in order to conduct the study which is called by the Saudi Arabia 

Cultural Mission (SACM), an “Educational Tour”. Thus, it was necessary to ask the researcher’s 

sponsor, the (SACM), to provide tickets to Saudi Arabia in order to collect the data. After being 

approved by the Human Subjects Review Board, the survey draft and the title were prepared. 

Then the Department Chairperson in the College of Education provided the approval for both 

Qassim University and the SACM.  

http://news.qu.edu.sa/
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Qassim University sent the consent on collecting the data from professors of English 

department on the condition that the University is provided a copy of the thesis when it is 

conducted. After providing the SACM with the approval of the Department Chairperson in the 

College of Education and the consent of Qassim University on collecting the data, the SACM 

provided the consent on the educational tour and provided the tickets for Saudi Arabia too. 

Step Eight: Collecting Data 

After arriving in Saudi Arabia, it was necessary to visit Qassim University to schedule an 

appointment that was suitable for English professor’s schedules. Actually, there were two 

colleges to visit, one in a city and the other in a village. Conducting the study was in two 

colleges in order to get a large number of participants. Therefore, there were two appointments in 

two different days. The first appointment was for College of Arabic and Social Sciences in 

Almuthnab village on 26th of May 2014 while the second appointment was for College of Arabic 

and Social Sciences in Buraydah city on 2nd of Jun 2014.  

At the first appointment, there was a great welcome and introducing to the English 

department’s professors of the College of Arabic and Social Sciences in Almuthnab village. 

After meeting the English professors, the surveys was introduced and distributed to the English 

professors to participate in the study. However, the professors had the choice to participate or 

not. Thus, they did not need to write their names or any personal information in order to 

encourage them to participate. Also, they might take the time to answer the survey while the 

researcher was available in case the participants have any question or need and clarification. 

Before leaving the college, the surveys were collected. All the participants returned the survey in 

the same day.  
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At the second appointment, the same procedures were followed in the College of Arabic 

and Social Sciences in Buraydah city. However, when the surveys were collected, there were 

some professors who did not complete the survey. Therefore, they have been politely asked to 

provide their phone numbers or emails in order to get the surveys back. There were two 

professors provided their emails and one professor provide her phone number. Other professors 

who did not like to provide their phone numbers or emails, there was another appointment to 

visit the college in order to collect the surveys. There were two professors who did not like to 

provide their phone numbers or emails. Thus, another appointment scheduled on 10th of Jun 2014 

for the College of Arabic and Social Sciences in Buraydah city. 

After that, the researcher contacted with the three professors who did not complete the 

survey at that time. The professors where asked which way they prefer to return the survey, 

either by going to their home, a public place, the college, or any way they like. Two professors 

preferred coming to their home while the other professor said that she will give the survey back 

on 10th of Jun in the college.  

A visit was scheduled to one of the professor’s house on 6th of June and another visit to 

the other professor on 9th of June, 2014. The researcher stopped by the professors’ houses on the 

determined dates and picked up the survey. On June 10th, there was a second visit to the College 

of Arabic and Social Sciences in Buraydah city. The three remaining surveys were collected at 

that day.  After that, the data was collected and ready to be analyzed. 

Step Nine: Coding 

 In order to organize the data, the researcher coded the responses of the survey. There 

were two questions for 30 items, so the answers for these questions were coded in Table 4. 
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Table 4 

Coding 

Question Answer The answer code 

How often do 

you use it? 

Often 

Some times 

Rarely 

Never 

4 

3 

2 

1 

Do you think it 

is effective? 

Yes 

Some times 

Not too much 

No 

4 

3 

2 

1 

 

Step Ten: Input Data into Excel Database 

The researcher organized data into Excel spreadsheet. Since there were two questions for 

each items of the survey, the researcher created two sheets in Excel, so the data for each question 

can organized in separated sheet. The researcher put the items in order in columns while the 

participants in rows. After that, the responses of the participants inserted into the cells easily. 

Step Eleven: Analyze Categories and Look for Trends 

 After inserting the data into Excel database, the researcher calculated the average score 

per category by using the Average function. There were two categories, teaching strategies and 

learning strategies. For example, teaching strategies section scored 2.66 while learning strategies 

section scored 3.50.  
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Step Twelve: Analyze Items and Look for Trends 

 Moreover, the researcher calculated the average score per item by using Average 

Function. For example, in the second question, the average score for item A1 was 3.62 while the 

average score for item A11 was 1.75. The researcher calculated the average score per item for 

each question using Average Function. The researcher also used the Countif Function in Excel to 

generate frequencies and display data results. 

Step Thirteen: Look for Interesting Results 

 The researcher examined item and category level frequencies and averages for interesting 

results. These results are displayed in results section.  

Step Fourteen: Compare Categories 

 The researcher used Excel to compare two categories by using the average score and 

frequencies. These results are displayed in results section. 

Step Fifteen: Report Results  

In Result section, findings from the research were shared in depth. In addition, the 

researcher made figures to report in Result section, such as Bar Chart. These were all formatted 

as Tables or Figures in APA style. 

Step Sixteen: Draw Big Conclusion 

 At the end, all data were presented to justify conclusion and answer any questions. The 

inferences and conclusion of the study were derived and validated from the results and data 

presented.   
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Results  

Data Analysis 

 Data from the survey were organized, analyzed and tabulated using percentages. Figures 

and tables were used to clearly display the data. The following section presents the findings by 

dividing them in to two sections according to the categories of the survey, which are teaching 

strategies and learning strategies. 

Findings 

Teaching strategies. The researcher calculated the average score and the frequencies for 

each item in the teaching strategies section. When analyzing the average scores for the Teaching 

Strategies category, it was obvious that the lowest average score was for item A11 which was 

“Online classes for the whole course, some classes, or even one activity or discussion”. This 

means that Qassim University does not offer much online classes, so they need to have more 

online classes because this would help shy students to participate and help students who live far 

away from campus. On the other hand, the highest score was for item A1 which was 

“Communicative Approach” (see Figure 2). This means that Qassim University is doing well 

with enhancing students’ communication using English, which is very good.  
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Figure 2. Average Score for Teaching Strategies 

 Figure 2 shows the average scores for all the items in Teaching Strategies section by 

using the Average Function in Excel. It reflects the professors’ responses to teaching strategies 

that they use or not. At a glance, the reader can see that most Teaching Strategies scored less 

than three, which means that Qassim University may need some improvements in Teaching 

Strategies. Table 5 reminds the reader exactly what the items were. 
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Table 5 

Teaching Strategies 

Item No. Statement 

A1 Communicative Approach (Let the learners involved in real communication.  For 

example, asking learners to find out personal information about their colleagues) 

A2 Task-based approach. (Teach the students how to use authentic language for 

meaningful task, such as conducting an interview) 

A3 Drama (Ask the students to be prepared to take roles in order to perform in the 

class) 

A4 Let the students focus on reading for the purpose of enhancing their writing skills.   

A5 Use the students’ first language features to explain English writing. (Clarify the 

differences between writing in L1 “Arabic” and L2 “English”, so the learners can 

avoid the mistakes of L1 influence.) 

A6 

 

Provide the students with a piece of paper in which there is a description of what 

they are going to learn and what you expect them to do.  

A7 Provide Students with feedback, so they can learn from their own mistakes. 

A8 Contact with students by email. 

A9 Contact students by phone, Skype, Facebook, or any other social media. 

A10 Tutoring (The students can come to you in specific time if they need help) 

A11 Online classes for the whole course, some classes, or even one activity or 

discussion.   

A12 Ask the students to work in pairs. 

A13 Ask the students to work in groups of three or more. 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

47 
 

A14 Ask the students to be prepared for presentation in front of the class. 

A15 Use PowerPoint 

A16 Use visual and audial materials 

 

 

 Calculating frequencies showed how frequent the professors use certain teaching 

strategies. The highest score of “Often” was for items A1 (Communicative Approach) and A10 

(Tutoring) while the highest score of “Never” was for item A11 (Online classes) as it was the 

lowest in average score too (see Figure 3 & 4). The data split into two figure in order to be more 

organized and clear for the reader to read. 

 

Figure 3. Frequencies of Teaching Strategies from A1 to A8 
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Figure 3 shows the frequencies for items A1 to A8 of Teaching Strategies section by 

using the Countif Function in Excel. It reflects the frequency of using certain teaching strategies 

by professors in Qassim University.  For example, teaching strategy A8, which is contact with 

students by email, has six professors who answered “Never”, four answered “Rarely”, three 

answered “Sometimes”, and another three answered “Often”.  

 

Figure 4. Frequencies of Teaching Strategies from A9 to A16 

Figure 4 represents the frequencies of Teaching Strategies for items A9 to A16. It clearly 

shows how many professors answered “Never” or “Often” for each strategy. For example, the 
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It was interesting to see the diversity between the responses to the items A6 and A7 

because even they both are effective strategies, but there is disparity of using them in Qassim 

University. The most responses for item A6 was “Never” (see Figure 5) while the most responses 

for item A7 was “Often” (see Figure 6).  

 

Figure 5. Responses to Item A6 
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Figure 6. Responses to Item A7 

 Figure 6 discloses the professors’ responses to item A7. In contrast with the responses of 

Item A6, the professors’ responses for item A7 were nine “Often”, seven “Sometimes”, and none 

for “Rarely” and “Never”. 
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Figure 7. Average Score for Learning Strategies 

 Figure 7 presents the average score for each item in the learning strategies category. The 

highest score was 3.875 (8%) by the items B7 (teaching the students previewing the text), and 

B12 (teaching the students the cohesive devices). Table 6 reminds the reader exactly what the 

items were. 
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Table 6 

Learning Strategies 

Item No. Statement 

B1 Problem Solving Metacognitive Strategy. (Teach the students how to guess the 

meaning of words and use previous experience and knowledge to understand the 

listening comprehension.) 

B2 Planning and Evaluation Metacognitive Strategy. (Teach the students how to have a 

plan in their head for how they are going to listen before listening,  have a goal in 

mind as they listen, think back to how they listened, and about what they might do 

differently next time after listening.) 

B3 Directed Attention Metacognitive Strategy. (Teach the students how to focus harder 

on the listening text when they have trouble understanding because some students 

can pay attention for only a short time and some students they cannot continue 

paying their attention if they find anything difficult) 

B4 Mental Translation Metacognitive Strategy. (Teach the students how to translate in 

their heads as they listen)   

B5 Person Knowledge Metacognitive Strategy. (Let students’ realize, how listening 

English was difficult, but now it is easier and enjoyable for them with using all 

above strategies) 

B6 Teach the students having a purpose while reading (Having a purpose means 

knowing what you want to gain from the text) 

B7 Teach the students previewing the text. (Previewing means making a quick survey 

of the text, identifying the topic, and the main idea) 
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B8 Teach the students skimming through the text. (Skimming means getting the 

author’s point of view  while reading) 

B9 Teach the students the scanning. (Scanning means looking for specific details while 

reading) 

B10 Teach the students the prediction. (Predicting means anticipating what is coming 

next) 

B11 Teach the students the inferring. (Inferring means getting the ideas that are not 

explicit) 

B12 Teach the students the cohesive devices. (Cohesive devise means identifying 

functions of conjunctions) 

B13 Teach the students guessing word meaning. (Guessing word meaning means using 

context, word structure, cognates) 

B14 Teach the students the background knowledge. (Background knowledge means 

using what one already knows and applying it to new ideas in the text) 

 

 For the frequencies, most the items of learning strategies section scored higher in the 

response “Often”.  The highest score of “Often” were items B7 and B12 while the lowest was 

item B3 (see Figure 8 & 9). The data split into two Figures to make the data clearer and easier to 

read.   
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Figure 8. Frequencies for Learning Strategies from B1 to B7 

 Figure 8 illustrates the frequencies for items B1 to B7 of learning strategies category. It 

explains how frequent the professors in Qassim University use certain learning strategy. For 

example, the professors’ responses to item B2, which is Planning and Evaluation Metacognitive 

Strategy, were eleven “Often”, four “Sometimes”, none “Rarely”, and one “Never”. 
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Figure 9. Frequencies for Learning Strategies from B8 to B14 

Figure 9 shows the frequencies of Learning Strategies for items from B8 to B14. It shows 

clearly how the professors responded to each strategy. It is obvious that the most responses were 
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teaching students the prediction. 

Let us take a closer look to the most variable items of Learning Strategies section, B3 

(Previewing the text) and B7 (Directed Attention Metacognitive Strategy). The reason the 

researcher analyzes more closely these two items is because the responses show the greatest 

amount of variability. According to the average score, it is clear that B7 scored much higher than 

B3 (see Figure 10). 

1 1
0

1
0 0 00 0 0

1
0

1
0

3 3

6

8

2

4
5

12 12

10

6

14

11 11

0

2

4

6

8

10

12

14

16

B8:
Skimming

B9:
Scanning

B10:
Predicting

B11:
Inferring

B12:
Cohesive
devices

B13:
Guessing

word
meaning

B14:
Background
knowledge

N
u

m
b

er
 o

f 
P

ro
fe

ss
o

rs

Learning Strategies

Frequencies for Learning Strategies from B8 to B14

Never Rarley Sometimes Often



ENGLISH INSTRUCTIONAL STRATEGIES 
 

56 
 

 

Figure 10. Average Score for Items B3 & B7 

 Figure 11 shows the difference between the average score of B3 and B7. Twelve out of 

sixteen of the professors’ responses for item B7 were higher than the responses for item B3 while 

the four remaining responses were equal for both B3 and B7. 
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Figure 11. Frequencies of Items B3 & B7 

 Figure 11 illustrates how frequency the professors in Qassim university use learning 

strategies of item B3 and B7. It is evident that most the responses were “Often” for B7. 
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Figure 12. Average Score for Learning and Teaching Strategies 

 Figure 12 explains that learning strategies have higher average score than the teaching 

strategies. The higher the average means the more aligned with best practices. Thus, learning 

strategies are more aligned with best practices. 

To compare the frequencies for both categories, the researcher calculated the frequencies 

for each category as a whole. This elucidated that there were 62 (24%) responses of “Often” and 

54 (21%) of “Never” for teaching strategies (see Figure 13). On the other hand, 143 (64%) 

responses of “Often” and only 13 (6%) “Never” responses” for learning strategies (see Figure 

14).  
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Figure 13. Frequencies of Teaching Strategies 

 Figure 13 shows how frequent teaching strategies are used by professors in Qassim 

University. For example, 39 (15%) of the professors responses were “Rarely” which means that 

they almost 15% rarely use certain teaching strategies.  

 

Figure 14. Frequencies of Learning Strategies 
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 Figure 14 explains the frequencies of using learning strategies by Qassim University 

professors. For example, only 4 (2%) of the professors responses were “Rarely” which means 

that they almost 2% rarely use certain learning strategies.  

 Figures 14 and 15 show that learning strategies were used more than teaching strategies 

in Qassim University. Thus, learning strategies more aligned with best practices. Professors in 

Qassim University need to work more on teaching strategies.  

Other Interesting Results 

Table. 7  

Items A6 & A7 

Count of 
Survey A7   

A6 3 4 
Grand 
Total 

1 3 5 8 

2  3 3 

3 4 1 5 

Grand Total 7 9 16 

   

Based on the data of Table 7, respondents who provided a syllabus never or rarely 

(11/16) did provide feedback sometimes or often to students so they can learn from their 

mistakes (11/16). 
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Conclusions 

Comparing Best and Current Practices 

 Based on the results, the researcher analyzed similarities and differences between the best 

teaching strategies from the literature and the current practices of Qassim University. The 

similarities mean that the strategies used in Qassim University are providing students with 

communicative competence teaching methods. On the other hand, differences refer to the gap 

between current communicative practices at Qassim and best practices in the literature Thus, the 

more similarity means the more aligned with best practices. 

Similarities. There were many similarities between best and current practices. In fact, all 

learning strategies got high scores (above 2.5) which signifies current practices are very similar 

to best practices. For example, according to the survey results, professors in Qassim University 

teach their students reading skills, such as previewing, skimming, scanning, prediction, and 

inferring. This is similar to Medina (2012). Medina studied the impact of applying the reading 

strategies, such as previewing, skimming, scanning, inferring, and guessing words meaning. 

Medina used three instruments in the process of his data collection, which are a reading 

comprehension test, the documentation of the pedagogical intervention of the teacher, and 

learning perception questionnaire. After he applied the reading strategies on 26 undergraduate 

students at a Colombian university, he discovered that the EFL students developed their reading 

comprehension, promoted their self-confidence, and reduced their usage of dictionary (Medina, 

2012). These reading strategies are included in this study as learning strategies which are more 

aligned with best practices because they got high scores.  

Similar to Hinkel (2006) and Ismail (2013), professors in Qassim University responded 

that they use Metacognitive Strategies. Hinkel (2006) stated that applying metacognitive 
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strategies is more effective in promoting students’ listening comprehension than working alone, 

especially if they are beginning or intermediate level. Examples of metacognitive activities are 

self-questioning, summarizing, clarifying, and predicting. Ismail (2013) conducted a study of 91 

female EFL university learners in order to investigate the effectiveness of metacognitive 

listening strategies on the students’ listening comprehension. In this study, the participants 

divided into experimental group of 45 students and control group of 37 students and both of them 

took pretest and posttest (Ismail, 2013). The findings showed that the posttest scores of the 

experimental group were higher than the control group (Ismail, 2013). Therefore, Ismail (2013) 

determined that teaching undergraduate EFL students on how to use Metacognitive Listening 

strategies are effective practices. 

 For the teaching strategies, only seven out of sixteen items showed low scores (below 

2.5) which means the nine remaining items received high score. These nine items, which are A1, 

A2, A4, A7, A10, A12, A13, A15, and A16, are used in Qassim University, and they are very 

similar to the best practices. For example, professors in Qassim University use some of the best 

practices when they reported that they use communicative approach and provide their students 

with feedback. This is similar to Gass and Selinker (2008). Gass and Selinker (2008) stated that 

engaging students into talking and social activities will help them towards better language 

learning. They also added that “feedback provided by teachers immediately after the occurrence 

of an error in a communicative activity with feedback on audio-lingual drills or pure practice 

activities” (p. 363). Thus, when the professors reported that most of them used item A7 

(Feedback) and item A1 (Communicative approach), this would help students towards better 

language learning as mentioned by Gass and Selinker (2008). 



ENGLISH INSTRUCTIONAL STRATEGIES 
 

63 
 

Based on English professors’ responses in Qassim University, Qassim University work 

on tutoring is similar to Gebru (2009) because he supports tutoring for English classes. Gebru 

(2009) conducted a study on 123 students at three different colleges in Los Angeles to determine 

specific facilities to help them in English courses. He used questioners to collect data, and then 

he used descriptive statistics to analyze the results from the survey questionnaire. Gebru (2009) 

found that “the students were successful in developmental English perceived the counseling and 

academic advising services as being most instrumental in the successful completion of their 

English courses” (p.80), and he added “The data suggest that successful students are likely to 

engage in various academic and student support services to assist them in their developmental 

English courses, especially counseling” (p.81). In this study, the professors reported that most  

tutored their students when they needed assistance. Thus, this would help students in Qassim 

University because Gebru (2009) stated that the participants in his study reported that counseling 

services, learning communities, and tutoring were helpful toward success. 

 Differences. There were few differences between best and current practices. Only seven 

teaching strategies scored below 2.5 which means they are different that the best practices. These 

seven strategies are items A3, A5, A6, A8, A9, A11, and A14 which are not used sufficiently in 

Qassim University (see Table 8). For example, professors in Qassim University do not usually 

use email, phone, Skype, Facebook, or any social media to contact with their students. They also 

usually do not provide their students with syllabus in which the students can know what they are 

going to learn and what they are expected to do.  
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Table 8 

Teaching Strategies that are not used sufficiently in Qassim University 

Item No. Statement 

A3 Drama (Ask the students to be prepared to take roles in order to perform in the 

class) 

A5 Use the students’ first language features to explain English writing. (Clarify the 

differences between writing in L1 “Arabic” and L2 “English”, so the learners can 

avoid the mistakes of L1 influence.) 

A6 Provide the students with a piece of paper in which there is a description of what 

they are going to learn and what you expect them to do.  

A8 Contact with students by email. 

A9 Contact students by phone, Skype, Facebook, or any other social media. 

A11 Online classes for the whole course, some classes, or even one activity or 

discussion. 

A14 Ask the students to be prepared for presentation in front of the class. 

 

Recommendations 

  Based on the differences between best and current practices, the researcher would like to 

recommend the following: 

 To improve communication between professors and students in Qassim University, it 

would useful to enhance using the email, phone, Skype, Facebook, or any social media 

in order to make easier communication between professors and students. This would 
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help the students to contact their professors any time if case they have question or 

clarification. 

 Professors should design instruction to ask the students for more interactions like 

presentations and role playing. This would help the students to practice the language and 

be fluent. 

 Increasing online classes. Online classes help shy students to express their ideas and 

opinion by using English. Also, it would help professors to understand those quiet 

students.  

 Encouraging professors to provide their students with syllabus. This would provide 

students better understanding of the class that they are going to take. Also, it would help 

the students to be prepared of what they are being expected to do.  

 Promoting Arabic professors to use the students’ first language feature, which is Arabic, 

to explain English writing. This would help to clarify the differences between writing in 

the first language “Arabic” and the second language “English”, so the learners can avoid 

the mistakes of the first language influence. 

Limitations 

 There were three limitations of this study that should be mentioned. The first limitation 

was the number of participants. There are few professors who participated in this study. This 

limitation was expected because the data was collected only on the two colleges. The two 

colleges in this sample were small colleges comparing to other colleges in Saudi Arabia, such as 

Princess Nora University. Another reason behind this limitation was the time in which the data 

was collecting. Since collecting data was in summer, there were few professors available at that 

time. 
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The second limitation was collecting information from professors only. This information 

might be not completely true because data were self-reported. Moreover, based on the researcher 

experience as a student in Qassim University from 2006 to 2010, there were some invalid and 

incurrent data. For example, most professors’ responses support using communicative approach, 

however, when the researcher was a student in Qassim University, she was rarely requested to do 

communicative approach.  

 The third limitation was generalizability. Saudi Arabia has ten universities, and each 

university has many different colleges. The study conducted only in two colleges of Qassim 

University which may not represent all other universities in Saudi Arabia. Because of these 

limitations, the findings might not be generalized.   

Suggestions for Future Research 

 Since this study was conducted in female university, further research studies can be 

conducted for males or both males and females. Moreover, further studies could be conducted in 

many different Saudi universities instead of only two colleges. This would be useful for more 

accurate results.  

Further studies could collect data of colleges from different regions in Saudi Arabia and 

from sources in addition to the professor (namely the student). This might help to more 

accurately represent the current teaching strategies used by the whole kingdom of Saudi Arabia. 

Also, further studies may add observation as additional method of collection data in order to get 

more accurate information.  
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Appendix A 

A Pilot Students’ Survey  

 

Dear English students, 

 

Hello! My name is Shatha Alkhalaf. I am a graduate student at SUNY Fredonia in the United 

States. I am asking you to take part in a research study because I am trying to learn more about 

the English department in Saudi Arabia. I would like to figure out what the biggest problems are 

that English students face while studying English. If you agree to participate, help me to fill out 

this survey please. 

 

Thank you! 

 

 
1- In which level are you studying? 

    a. first    b. second    c. third    d. fourth    e. fifth    f. sixth    g. seventh    h. eighth   

 
2- Why did you choose the English department?  

    a. you like English         b. parents advice/choice       c. to be with friends 

 
3- How often do you speak out in your English classes? 

    a. always or most of the time     b. sometimes    c. rarely    d. never or hardly ever 

 
4- Answer the following about your mastery of English. 

 

 Do you speak English well?         a. very well    b. fairly well   c. not very well 

 Do you understand spoken  

           English well?                                a. very well    b. fairly well   c. not very well 

 Do you read English well?           a. very well    b. fairly well   c. not very well 

 Do you write English well?          a. very well    b. fairly well   c. not very well 

 
5- Which of the following cause you the most difficulty to learn? 

    a. listening and speaking    b. reading    c. writing     d. grammar    e. other : ….......... 

 
6- What do you think is the main cause of difficulty in the course you have chosen?  

    a. teachers    b. university's services    c. curricula/course work    d. other : .......... 
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Appendix B 

Professors’ Survey 

Dear English Professors, 

Hello! My name is Shatha Alkhalaf. I am a graduate student at SUNY Fredonia in the United States. I am asking you to take part in a research study 

because I am trying to learn more about the English department in Saudi Arabia. Specifically, I would like to learn more about the current 

instructional strategies and techniques and their effectiveness on students’ English proficiency. If you agree to participate, help me to fill out this 

survey please. Thank you!  

Strategies or Techniques 

 

How often do you use it?  

Please circle one. 

Do you think it is 

effective? Please circle 

one. 

Comments 

Teaching Strategies:  

(techniques or approaches you use to 

teach effectively) 

   

Communicative Approach (Let 
the learners involved in real 
communication.  For example, asking 
learners to find out personal 
information about their colleagues) 

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  

Task-based approach. (Teach the 
students how to use authentic 
language for meaningful task, such as 
conducting an interview) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Drama (Ask the students to be 
prepared to take roles on order to 
perform in the class) 

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  

Let the students focus on reading for 
the purpose of enhancing their writing 
skills.   

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  

Use the students’ first language 
features to explain English writing. 
(Clarify the differences between 
writing in L1 “Arabic” and L2 “English”, 
so the learners can avoid the mistakes 
of L1 influence.) 

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  



ENGLISH INSTRUCTIONAL STRATEGIES 
 

75 
 

Provide the students with a piece of 
paper in which there is a description of 
what they are going to learn and what 
you expect them to do.  

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Provide Students with feedback, so 
they can learn from their own 
mistakes. 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Contact with students by email. Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Contact with students by phone, Skype, 
Facebook, or any other social media. 

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  

Tutoring (The students can come to 
you in specific time if they need help) 

Often Some 

times 
Rarely Never Yes Some 

times 
Not 

too 

much 

No  

Online classes for the whole course, 
some classes, or even one activity or 
discussion.   

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Ask the students to work in pairs. Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Ask the students to work in groups of 
three or more. 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Ask the students to be prepared for 
presentation in front of the class. 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Use PowerPoint Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Use visual and audial materials Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  
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Learning Strategies:  
(specific actions you help your 
students to acquire to increase 
learning ) 

How often do you use it?  

Please circle one. 

Do you think it is 

effective? Please circle 

one. 

Comments 

Problem Solving Metacognitive 
Strategy. (Teach the students how to 
guess the meaning of words and use 
previous experience and knowledge to 
understand the listening 
comprehension.) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Planning and Evaluation Metacognitive 
Strategy. (Teach the students how to 
have a plan in their head for how they 
are going to listen before listening,  
have a goal in mind as they listen, 
think back to how they listened, and 
about what they might do differently 
next time after listening.) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Directed Attention Metacognitive 

Strategy. (Teach the students how to 

focus harder on the listening text 

when they have trouble understanding 

because some students can pay 

attention for only a short time and 

some students they cannot continue 

paying their attention if they find 

anything difficult) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Mental Translation Metacognitive 
Strategy. (Teach the students how to 
translate in their heads as they listen) 

Often Some 

times 

Rarely  Never Yes Some 

times 

Not 

too 

much 

No  

Person Knowledge Metacognitive 
Strategy. (Let students’ realize, how 
listening English was difficult, but now 
it is easier and enjoyable for them with 
using all above strategies) 

Often Some 

times 

Rarely Never  Yes  Some 

times 

Not 

too 

much 

No  
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Thanks again,  

Shatha Alkhalaf, alkh4901@fredonia.edu 

Teach the students having a purpose 
while reading (Having a purpose 
means knowing what you want to gain 
from the text) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students previewing the text. 

(Previewing means making a quick 

survey of the text, identifying the topic, 

and the main idea) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students skimming through the 

text. (Skimming means getting the 

author’s point of view  while reading) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students the scanning. 

(Scanning means looking for specific 

details while reading) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students the prediction. 

(Predicting means anticipating what is 

coming next) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students the inferring. 

(Inferring means getting the ideas that 

are not explicit) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students the cohesive 
devices. (Cohesive devise means 
identifying functions of conjunctions) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students guessing word 
meaning. (Guessing word meaning 
means using context, word structure, 
cognates) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  

Teach the students the background 
knowledge. (Background knowledge 
means using what one already knows 
and applying it to new ideas in the 
text) 

Often Some 

times 

Rarely Never Yes Some 

times 

Not 

too 

much 

No  
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