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Abstract 
 

TEACHER PERCEPTIONS OF EVIDENCE BASED PRACTICES AND  
STRATEGIES USED TO ASSIST STUDENTS WITH LEARNING  

DISABILITIES ACCESS CORE CURRICULUM  
 
In recent years, the use of New York State Common Core Standards, Modules, and Frameworks 
have dictated the curriculum taught within the middle school social studies classroom where all 
students learn, including students with learning disabilities.  This curriculum is rigorous and 
presents a problem for students with learning disabilities.  The purpose of this research study was 
to understand teacher perspectives within the classroom when teaching students with learning 
disabilities and developing resource of useful evidence-based practices and strategies used in the 
classroom.  Through a phenomenological qualitative design, I was able to connect with four 
middle school social studies teachers and interview them to gain their perspectives of the 
teaching methods and evidence-based practices that they have found useful in providing access 
to the core curriculum taught within the classroom.  As a result of these interviews, I was able to 
identify four common themes and evidence-based practices within the interview data collected.  
These themes included: a) Peer-mediated instruction, b) Self-questioning and Self-reflection, c) 
One-on-One Teacher Student Conferencing, and d) Technology. From the participant’s 
perspective, when they use these strategies within the classroom, students with learning 
disabilities are able to interact, comprehend, and develop connections with the social studies 
curriculum being taught within the middle school classroom.  
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Introduction 
 
 In recent years, the push for inclusion of students with disabilities, more specifically 

learning disabilities, into the general education classroom for instruction has increased. This 

increase has affected the middle school social studies classroom.  According to Steele (2008), 

most students with mild disabilities are integrated into the general education classroom for social 

studies instruction.  With this inclusion, middle school students with specific learning 

characteristics related to their disabilities create a significant challenge for students. Students 

struggle with higher level thinking and comprehension of content within the subject area. 

Swanson, Wanzek, Vaughn, Roberts and Fall (2015) commented: “Students in secondary social 

studies classrooms are academically diverse.  This produces a challenge for teachers when using 

text to teach social studies content” (p. 426).  The problem related to this topic is that, as 

researchers have reported, “some students struggle with word reading and fluency, others 

demonstrate low vocabulary and content knowledge” (Biancarosa & Snow, 2004; Fuchs, Fuchs, 

& Compton, 2010; Vaughn & Fletcher, 2008, p. 426).  Students may also have difficulty with the 

higher level thinking and comprehension pertaining to social studies content area because of 

their learning disabilities.  

 In recent years, New York State has implemented the New York State K-12 Social Studies 

framework in order to assist in developing and aligning instruction across the state.  This 

framework integrates existing New York State Learning Standards and the New York State Core 

Curriculum for Social Studies into a single three-part document (New York State, 2013).  This 

document is then used to regulate what is taught in classes at the elementary, middle school, and 

high school levels, building upon each other.  In their research, Fontana, Scruggs, and 

Mastropieri (2007) have noted that, “secondary content areas, including social studies, can 
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present challenges for students with disabilities” (p. 345).  With this rigorous curriculum 

provided for students, students with learning disabilities have been identified as lower achieving 

(Fontana, et al., 2007).  Students with learning disabilities (SWLD) are commonly characterized 

as having reading deficits, memory difficulties, and problems selecting and using effective 

strategies (Fontana, et al., 2007).  Having a greater understanding of the issues in which students 

with LD struggle with related to social studies content, teachers can utilize evidence-based 

strategies as tools to assist students in accessing the important content that builds upon another as 

students’ progress through secondary social studies education.  

 Experts in the field of middle school history education have generally agreed that students 

with a range of disabilities, including LD, have difficulty accessing the content and in turn have 

generally found evidence-based strategies to help these particular students (Berkeley et al., 2011; 

Scruggs, Mastropieri, & Marschak, 2012; Gersten, Baker, Smith-Johnson, Dimino, & Peterson, 

2006).  Berkeley et al. (2011), investigated the effectiveness of a self-questioning strategy for 

improving student reading comprehension of grade-level social studies material through a 

randomized experimental design.  They found that, “specifically, students were explicitly taught 

how to use the headings and subheadings in adopted textbooks to create relevant comprehension 

questions and to answer those questions after reading each section” (p. 107).  Additionally, 

Scruggs, Mastropieri and Marshak (2012) investigated the use of peer-mediated instruction in the 

inclusive secondary social studies classroom.  Data collected from the research study showed 

that “students with and without disabilities in the experimental condition outperformed students 

in the traditional condition on both target and nontarget items” (p. 17).  In the same light, 

Gersten, Baker, Smith-Johnson, Dimino, and Peterson (2006) conducted an investigation, 

facilitating peer interactions during a specific history unit in comparison to a control group of 
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similar students.  From this experiment, the researchers reported that, “Students with LD 

demonstrated superior levels of performance on both written and oral examinations that asked 

them to discuss key issues and figures,” related to the topic of the unit (p. 276).   

Within a social studies classroom, information and content is delivered in different ways 

but mostly through reading.  Alexander-Shea (2011) noted that, “...Exposure to social themes 

commonly occurs by introducing concepts with a textbook and occasionally other text-based 

resources” (p. 95).  In relation to textbook reading, reading comprehension needs to take place 

for students to gain content knowledge.  In conjunction with the matter of reading 

comprehension within the social studies content area, Vaughn et al., (2008) aimed to determine 

the efficacy of a content acquisition and reading comprehension treatment implemented by 

classroom social studies teachers.  Through the implementation of instructional practices that 

focused on essential words, text as a source of reading, and discussion, the results of their study 

showed: 

Findings revealed that the treatment students outperformed the comparison 

students on all three outcome measures (content knowledge, content reading 

comprehension, and standardized reading comprehension) and in the test of 

content knowledge conducted as a follow-up assessment. (p. 90)  

 Moreover, current research provides teachers with insights into the use of evidence-based 

practices in the general education classrooms and special education classrooms.  Guckert, 

Mastropieri, and Scruggs (2016) conducted an in-depth study looking into special education 

teachers’ perceptions of evidence-based practices.  Through semi-structured interviews, three 

themes emerged.  They gathered that teachers believe that they are using evidence-based 

practices, teachers’ awareness of research varies, and teachers’ personalization of research varies 
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by level.  When it comes to the use of these evidence-based practices within the classroom, some 

teachers involved in the study did not want to try certain strategies that were not proven by 

research to work with students with special needs, citing that they did not want to waste their 

time.  These conclusions could add to the problem for students with disabilities and their access 

to curriculum in the classroom.  

 From my own experience in the classroom with students with learning disabilities, I have 

seen firsthand how students struggle with accessing higher level thinking content related to 

social studies curriculum.  Within the classroom, I have witnessed students with LD who have 

trouble connecting specific content pieces to each other.  Without this ability, students do not 

understand the sequential nature of history and how specific events relate to each other.  Also, 

students have trouble reading and comprehending content vocabulary words and their relevance 

to specific historical content because of their lower reading ability.  For example, students who 

are studying the US Civil War must know different terms such as territory, surrender, 

antebellum, etc.  Without an understanding of sequential events or even the ability to read these 

words students’ abilities to access core social studies curriculum that is necessary to be 

successful in the classroom is hindered.  

Through a cursory glance into the research available around the topic of students with 

learning disabilities accessing social studies content, there are different factors involved.  These 

factors consist of students’ comprehension levels and reading abilities; the evidence based 

practices and strategies utilized in the classroom by teachers; and the evidence-based strategies 

that are proven to work within the classroom.  

With these factors in mind, a more pointed focus of my research project will narrow in on 

the experiences that classroom teachers have had using certain evidence-based practices and 
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strategies within their classroom.  From this information, I will gather a number of evidence-

based strategies and form them into a professional development program that will then be 

distributed to teachers as a tool for instruction within their classrooms.  The main purpose of this 

research project is to investigate evidence-based practices that could be beneficial in assisting 

students with learning disabilities to access the middle school social studies content.  To do so, 

teachers in the surrounding area will be interviewed in order to see what is used within the 

classroom and the overall impact on students in the classroom.  This research project seeks to 

design a professional development program useful to classroom teachers and to provide the 

evidence-based practices found to be useful in differentiating instruction to students with 

learning disabilities that are included within their classrooms on a regular basis.   

 As a history teacher with a special education background, I found it supremely important to 

ensure that all students have access to content provided in the classroom.  Alexander-Shea 

(2011) noted: “Ideally, social studies prepares students to participate in civic affairs by actively 

involving them in social issues that challenge their worldviews and compels the cycle of 

learning,” (p. 95).  The knowledge that is provided through social studies goes so much farther 

beyond what has happened throughout time but also what is going to happen throughout life in 

the future for students.   

 In the next section, I will detail the relevant research that has been completed related to this 

problem that I have explained above.  The following studies identify reasoning behind students 

with learning disabilities hindered access to social studies content and useful evidence based 

practices that have been identified to assist students in accessing that core curriculum. 
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Review of the Literature 

In an initial survey of the research available related to students with learning disabilities 

and their access to social studies curriculum in the middle school, there have been a number of 

studies related to this topic.  Within this review of the literature, I identified three main themes 

across the research.  These themes included teachers perceptions, attitudes, and instruction; 

evidence-based reading comprehension strategies; and other evidence-based strategies that have 

been proven useful to assisting students with learning disabilities (SWLD’s) access middle 

school social studies curriculum.  

Teacher Perceptions, Attitudes, and Instruction 

 Numerous studies have investigated the important issue of teacher perceptions, attitudes, and 

specific instruction related to SWLD. In a recent study, Guckert, Mastropieri and Scruggs (2016) 

examined practicing special education teachers and their perceptions of their own use of 

evidence-based practice in the classroom.  The study was conducted by interviewing 10 “highly 

qualified” teachers who ranged from two to 24 years of teaching experience and fit the criteria 

otherwise stated for the study.  The researchers conducted semi-structured interviews and 

included an examination of teacher artifacts from lessons taught.  In an analysis of the data 

through coding, three major themes were realized.  These themes included a) all teachers believe 

they were using evidence-based practices, b) awareness level varied, and c) personalization of 

research varied by awareness level (Guckert, Mastropieri & Scruggs, 2016, p. 69).  It was 

concluded that evidence-based practices can have a positive effect on students’ academic 

outcomes in the classroom but it ultimately depends upon teachers altering their routines to 

implement evidence-based practices that makes the difference.  In working on a similar issue, 

Idol (2006) also conducted a study including teacher perceptions of special education services 
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being delivered within the general education classroom.  More narrowly, Idol focused in on the 

ways in which students with disabilities (SWD) were included in the general education 

classroom within four elementary schools and four secondary schools.  The main focus of the 

study was to identify similarities and differences in the manner in which special education 

services were delivered and ways in which SWD were supported within the general education 

environment.  To gauge staff perceptions, personal interviews were conducted with classroom 

teachers, special educators, instructional assistants, and principals.  From these interviews 

qualitative and quantitative data were collected and analyzed.  Focusing directly into the results 

of the study at the secondary level, Idol concluded that the types of students involved in the 

general education classroom varied to a degree where all students were not receiving the 

necessary support but teachers’ perceptions of including SWD were positive. Included in the 

discussion, some recommendations were made.  Some of these recommendations included 

supporting teacher learning of appropriate instruction modifications, provide greater amounts of 

professional development, and ensure consistency across special and general education 

programs.  

 Related to Guckert, Mastropieri and Scruggs (2016) and Idol (2006), an earlier study done 

by Van Hover and Yeager (2003) looked directly at teacher attitudes.  In the study, secondary 

history teachers’ views and attitudes towards SWD in their secondary education classroom were 

examined.  The study included 12 middle school and high school social studies teachers (5 

middle school and 7 high school).  Through a structured interview protocol, teachers were asked 

to reflect on their backgrounds, instructional approaches, views of students with disabilities, and 

more.  The authors found four major themes within the teacher's responses.  These themes 

included teachers instructional approaches, adaptations for SWD, views of SWD, and contextual 
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support.  It is with these themes that important issues arose.  Issues included the ideas of 

individualizing instruction by ability level and the trouble with inclusion regarding the social 

studies classroom.   

 Additionally in the area of teacher perceptions related to SWD and the secondary social 

studies classroom, Okolo, Ferretti and MacArthur (2007) explored the nature of a whole-class 

discussion facilitated by the teacher within an inclusive middle school social studies classroom.  

They videotaped and analyzed four lessons to identify the nature of discussion sequences, rates 

of participation, and instructional challenges stumbled upon for both teachers and students.  In 

addition to the observational data collected during the four lessons, data was supplemented with 

teacher interviews.  It was concluded that high rates of student participation, with no differences 

between students with and SWD.  Teachers were also observed initiating and controlling 

discussion that was observed to be teacher to student instead of student to student.  Furthermore, 

there were some challenges that the teacher encountered related to content.  With the focus on 

discussion, students had trouble with higher level understanding of the content and connecting 

that to prior historical knowledge.  On the other hand, the study found that discussion allowed 

students the opportunity to check one’s understanding, gain access to multiple points of view, 

and make contributions to classroom learning.  In the case of the teacher, discussion lent itself to 

monitoring students’ emerging knowledge and extending or enriching students understanding of 

those higher level content.  These studies indicate that teachers perceptions, attitudes, and 

instruction are all very much relevant to providing the needed realization by the teacher and 

differentiation of instruction for SWLD in the middle school classroom.  
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Evidence-Based Reading Comprehension Strategies  

 Along with the research studies depicting teachers perceptions, a theme concerning 

evidence-based reading comprehension strategies emerged.  Hughes and Parker-Katz (2013) 

conducted an empirical investigation into different scenarios faced and research-based resources 

to help middle school teachers include comprehension strategy instruction into their teaching of 

history.  With a main focus on SWLD, they looked into the ways in which students within the 

social studies classroom access content.  They discovered that most of the information is 

presented with textbooks and direct instruction from the teacher.  They also determined that the 

textbooks used are not at the appropriate reading level for the grades they are being used in and 

there is not differentiated instruction being considered to assist in reaching students with learning 

disabilities.  In conclusion, the authors provided different resources that should be considered for 

a middle school inclusive social studies classroom related to comprehension of material.  Some 

of the comprehension suggestions include prediction logs or anticipation guides, LINK (List, 

Inquire, Note, and Know), and pyramid diagrams.  

 Another study conducted within the realm of reading comprehension instruction for students 

with learning disabilities, Berkeley, Scruggs, and Mastropieri (2010) investigated improving 

reading comprehension of SWLD.  Through a meta-analysis of research between 1995 and 2006, 

data was identified and coded to identify common themes and overall ways of improving 

students reading comprehension.  Within these studies, nearly 2,000 students participated.  

Interventions that took place were classified as reading skills instruction, text enhancements, and 

questioning/strategy instruction.  Through an evaluation of criterion and norm referenced 

measures, their outcomes concluded that reading comprehension interventions were generally 

very effective in assisting students in comprehending content.  In reference to the same type of 
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research, Mastropieri, Scruggs and Graetz (2003) also described research related to reading 

comprehension instruction with secondary students with learning disabilities, citing promising 

practices such as peer tutoring, and the use of Inspiration software to spatially organize details of 

reading assisted students in comprehending core content.  Related to reading comprehension and 

SWLD, Swanson, Wanzek, Vaughn, Roberts & Fall, 2015 aimed to determine the efficacy of a 

content knowledge and reading comprehension treatment implemented within an eighth-grade 

social studies classroom.  Promoting Acceleration of Comprehension and Content through Text 

(PACT) is designed to improve text comprehension and content learning.  The study included 

two randomized control trials of the PACT intervention over two consecutive years with an n = 

130 students. Within this n, 58% of the control were classified with learning disabilities, while 

48% of students in the comparison condition were classified with learning disabilities.  These 

students attended 7 different schools, under the direction of 19 US History teachers.  Results 

concluded that students within the control (n = 72), scored statistically higher than students in the 

comparison condition (n = 58) on content reading comprehension and knowledge acquisition.  

These results were interpreted as demonstrating support for students with learning disabilities in 

the general education social studies classroom.  

 Also in conjunction with improving students reading comprehension of social studies text, 

Berkeley, Marshak, Mastropieri, and Scruggs (2011), conducted a study to look into the 

effectiveness of a self-questioning strategy for improving students’ reading comprehension of 

grade-level materials.  Through a randomized experimental design, the researchers enlisted the 

help of 57 seventh graders with a range of abilities, from English Language Learners and 

students with learning or other disabilities from three inclusive middle schools.  These students 

were assigned to either the self-questioning groups or the typical practice group where they were 
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instructed for three days.  Data was collected through pre- and post-tests during instruction.  

Results of the study concluded that students in the self-questioning strategy group outperformed 

the typical practice group in both multiple-choice and open-ended comprehension questions.  All 

together, these studies provide great insight into methods utilized by teachers within the 

classroom to help students increase their own reading skills to help them reach the social studies 

content being taught in the middle school classroom.  

Other Evidence-Based Strategies 

 In addition to the studies detailed above, there are other studies that have found useful 

strategies in assisting SWD’s access core curriculum.  Fontana, Scruggs, and Mastropieri (2007) 

aimed to compare the relative effects of mnemonic strategies and direct instruction on students’ 

academic performance in the inclusive secondary history classroom.  The study included 59 

students who attended four inclusive world history classes in a suburban high school setting.  

Teachers delivered a specific type of instruction during history class periods and alternated with 

direct instruction procedures to teach two specific units of world history.  The results revealed no 

significant differences by the condition or group immediately.  When assessed using a recall test, 

data was obtained that pointed to students whom English is not their first language scored 

significantly higher.  Other results concluded that students whose English is their first language, 

general education students, and SWLD’s saw no change.  Related to this research by Fontana, 

Scruggs and Mastropieri, Mastropieri and Scruggs (1998) provided a baseline for the use of 

mnemonic strategies for helping students improve memory for school content.  The article 

describes mnemonic instruction and provides examples of how to implement it in the classroom 

to increase learning and memory of SWLD’s.  Some examples include keyword method, 

pegword method, and letter strategies.  Closely related to Fontanta, Scruggs, and Mastropieri; 
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Scruggs, Mastropieri, and Marshak (2012) also provided helpful strategies related to the middle 

school classroom.  At the outset of the study, the researchers wanted to provide data related to 

the use of peer-mediated tutoring in the inclusive secondary social studies learning environment.  

Participants in the study included 133 general education students and 24 students with mild 

disabilities (21 with learning disabilities, 3 with emotional disabilities) from 10 inclusive middle 

schools.  Over a period of 18 weeks, students within the experimental condition gained 

significantly more than students in the traditional instruction group.  The effects that were 

observed on content included within tutoring and peer-mediated instruction that was not used 

within the traditional group based on pre- and post-test data.  Students were surveyed at the end 

of the study about their experiences and their responses were very positive.  Students enjoyed 

working with one another and enjoyed the benefits of practicing with materials with someone 

else.  

 In a final survey of the literature available, another study included a helpful evidence-based 

strategy in the area of middle school instruction.  In a study conducted by McDonnell, Mathot-

Buckner, Thorson and Fister (2001), they looked into the effects of an instructional package 

consisting of a class wide peer tutoring program, multi-element curriculum, and accommodations 

related to students academic responding and behaviors.  The study utilized three students with 

severe disabilities and three students without disabilities who were all enrolled within general 

junior-high school classes.  Results of the study pointed towards the instructional package 

increasing students with disabilities’ ability of academic responding and reduced the rate of 

behaviors.  Results of weekly post-test for the SWD’s, determined that students benefited 

academically from peer-tutoring.  Overall, these three studies provided an insight into additional 
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strategies utilized to help students reach content being taught within the middle school 

classroom.  

In conclusion, this explanatory literature review suggests that there has been an emphasis 

on SWLD and their access to core curriculum in the middle school social studies classroom.  

Researchers have compiled evidence-based strategies that help students within the middle school 

classroom and have proven that some of them have worked for multiple students.  Research also 

indicates that SWLD when it comes to social studies content struggle with reading and reading 

comprehension related to the higher level thinking and content needed in the realm of social 

studies.  This review focused on three main themes of the surveyed research.  These themes 

included teachers’ perceptions, reading comprehension strategies, and other strategies related to 

students with learning disabilities and social studies content.  

In connection with the research above, I have identified a gap in the research within the 

middle school social studies classroom that I hope to address within my study.  This gap includes 

evidence-based strategies that middle school social studies teachers are currently using and their 

perceptions of those strategies to help SWLD within their classroom grasp higher level social 

studies content found within the discipline.  SWLD have a harder time understanding these 

concepts for multiple reasons.  Making sure teachers are differentiating their instruction and 

using strategies to help these students understand the content is very important to ensure success 

within the classroom.  

With this gap in the research detailed above, the research questions that drive this project 

thus are, “Which evidence-based strategies support access to social studies content knowledge 

for middle school students with learning disabilities?” and “What are teachers’ perceptions of 

evidence-based strategies to help differentiated instruction for students within their classroom?” 
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In the coming section, I will outline the means and methods used to collect data related to 

teacher perceptions of helping SWLD access core social studies curriculum in the middle school 

social studies classroom.  

Methods 

Introduction 

 In the previous chapter, I surveyed the literature related to students with learning disabilities 

(SWLD) and their access to the core curriculum in the middle school social studies classroom.  

Within this survey of the literature, I based my search on teacher perceptions in the classroom 

and the use of evidence-based strategies to help make the curriculum accessible to SWLD.  

Overall, the research provided me with an overview of how teachers perceived their practices in 

the classroom as well as gained further insight into evidence-based strategies that were found 

useful in assisting SWLD in accessing social studies curriculum in a middle school setting.  

 The following chapter will detail the procedures taken to conduct my study.  During this 

research, I interviewed four general education teachers who currently teach middle school 

history to students with learning disabilities in their classroom.  Within these interviews, I 

questioned them on their perceptions of the strategies they currently use as well as their 

understanding of evidence-based strategies found during my review of the literature in the 

previous chapter.  

Research Framework 

 During my research, I conducted a qualitative study in order to analyze teacher perceptions 

and evidence-based strategies utilized to assist SWLD.  According to Gay, Mills, and Airasian 

(2009), qualitative research is defined as “the collection, analysis, and interpretation of 

comprehensive narrative and visual (i.e., non-numerical) data to gain insights into a particular 
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phenomenon or interest” (p. 7).  The reason I chose to do a qualitative research study relates to 

being able to ask questions pertaining to actions taken within the classroom and the meaning 

behind those actions for the participants within this study.  Additionally, Wyatt (2015) included 

that through this type of research, teachers’ perceptions and knowledge can be shared and 

provide thick, rich descriptions of what happens within the classroom.  In my eyes, qualitative 

research provided the framework necessary to collect teachers perceptions on evidence-based 

strategies that affect students abilities to access core curriculum within their classroom.  

 For my research, I was able to capture teachers’ perceptions and knowledge of evidence-

based strategies through a phenomenological qualitative design.  The qualitative 

phenomenological design mainly focuses on rich and detailed descriptions identified by 

participants’ own words (Marshall & Rossman, 2006). Within individual, semi-structured 

interviews, I was able to pinpoint teachers’ own unique perceptions and precise uses of evidence-

based practices within their classrooms.  As seen in Appendix A, I was able to sit down with my 

four participants and walk through this “Interview Protocol” developed to keep each interview 

targeted in the direction necessary. The advantages to studying teachers’ perceptions this way 

provides opportunities to compare and contrast the teachers’ uses of evidence-based strategies 

and their awareness of specific strategies.  

Research Setting 

 In order to analyze and obtain teacher perceptions of useful evidence-based strategies 

utilized within the middle school history classroom, I knew I needed to reach out to teachers 

fitting my criteria within the Western New York (WNY) area.  Teachers participating in this 

study are all middle school history teachers who have students with learning disabilities within 

their classroom.  To illicit participation in this study, I sent out emails to teachers fitting my 
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criteria around Western New York using the “Recruitment Email Script” found in Appendix B. 

Once I received interest and participation from these teachers, I set up individual semi-structured 

interviews with each of the participants at their respective school.  These interviews took place 

within the teachers’ own classrooms at three school districts in WNY.   

 The schools represented by their teachers within this research study consisted of one 

relatively small, rural school district and two bigger, rural school districts found within 

Chautauqua County, New York.  Within one of the larger, rural school districts, one participant 

is currently teaching sixth grade U.S Social Studies (Participant A) and another participant is 

currently teaching seventh and eighth grade U.S Social Studies (Participant B).  Then in the 

smallest of the three rural school districts, one participant is currently teaching seventh and 

eighth grade U.S Social Studies at one school district (Participant C).  The last participant in this 

research study currently teaches sixth grade U.S Social Studies at a larger, rural school district in 

Chautauqua County (Participant D).  Looking more deeply into these participants; Participant A 

has been teaching for five years; Participant B has been teaching for 25 years; Participant C has 

been teaching for four years; and lastly, Participant D has been teaching for over 30 years.  

Additionally, all are currently teaching in a middle school social studies classroom that includes 

a SWLD.  

Sampling Procedure 

 During my initial survey of prospective participants in the WNY area, I began with a pool of 

15 teachers from 6 school districts within Chautauqua County, NY.  Some of these teachers and 

principals were familiar to me and some were randomly selected.  In this pool, I put out emails to 

both teachers and principals that could possibly fit the criteria of my study.  The first emails sent 

were directed towards middle school principals at six local school districts.  This email provided 
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an overview of my research study and my prospective participants that were needed.  Also 

included in this email was the informed consent form detailing my overall study, methods, and 

criteria.  The purpose of this email was to get the principals’ permission to contact and conduct 

this study within their school.  This email produced contact with three principals of local school 

districts who agreed to participate.  

 Once I received permission from the principals, I elicited participation in this study by 

sending out emails to teachers fitting my criteria around Western New York using the 

“Recruitment Email Script” found in Appendix B.   This email looked very similar to the email 

sent to the principal’s and detailed an overview of the study.  Also included was the informed 

consent form specifying the study, methods, and criteria necessary to participate.  This email 

yielded nine responses from the pool of 15 middle school social studies teachers.  Of these 

responses, five of them responded accepting my invitation to participate and five of them 

responded declining my invitation.  One of the participants who accepted my invitation to take 

part in my study did back out at the last minute, leaving me with four participants.  Throughout 

my study, these participants will be referred to as participants A, B, C, and D, which have been 

described above.  

 Within the “Informed Consent Form” found in Appendix C, I included the exact criteria that 

was needed to participate within my study.  This criteria included four years of teaching 

experience, currently teaching middle school social studies, and currently teaching a SWLD.  

With these criteria in mind, I questioned the teachers who agreed to participate, ensuring the 

criteria was met before moving ahead in the process.  
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Data Collection Procedures 

In my quest for teachers’ perceptions of evidence-based practices utilized within the 

classroom, a form of interview was used to collect each teacher's perceptions.  According to Gay, 

Mills, and Airasian (2009), interviews are described as a purposeful interaction in which one 

person obtains information from another.  As part of the criteria to take part in this research 

study, participants had to have valuable knowledge to provide about useful evidence-based 

practices within the middle school classroom to assist students in accessing the core curriculum 

provided.  Moreover, Nunkoosing (2005) emphasizes the importance of utilizing an interview to 

enable individuals to think and talk about their needs, expectations, experiences, and 

understandings.  Related to this, by performing the interviews within teachers’ classrooms, the 

participants were able to refer to different uses and strategies because of the familiarity of the 

environment.  Each interview done within my study was approximately 30-45 minutes long and 

took place within the teacher’s own classroom at their respected school.  

The purpose of using this type of data collection process help to elicit teachers 

reflections, understanding, and experiences using evidence-based strategies within their 

classroom.  To help get to that position within the interview, I utilized open-ended questions and 

examples of useful evidence-based strategies identified within my initial research to help reach 

that point of conversation.  This is considered an unstructured interview guide which helped to 

lead the discussion to the information needed in order to provide data.  According to Gay, Mills, 

and Airasian (2009), this method helps to find out where the participants are coming from and 

what they have experienced within their classroom that relates to the topic of discussion.  
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Data Analysis Procedures 

According to Gay, Mills, and Airasian (2009), “Data analysis in qualitative research 

involves summarising (sic) data in a dependable and accurate manner and leads to the 

presentation of study findings in a matter that has an air of undeniability” (p. 448).  With my data 

collected through interviews, I needed to go the next step by transcribing the data received from 

audio recordings to written narrative form for each interview.  For this process, I employed the 

use of Rev.com’s (n.d.) transcription services to transcribe the four interviews conducted.  As 

part of the stipulations for transcription, I made sure to use verbatim transcription to ensure that I 

could tell emotions and understanding when referencing in the coming chapter.  According to 

Rev.com, their transcription services are 99% accurate and use proprietary technology to ensure 

quality.  

Once I received my transcribed interviews, I used a qualitative pattern analysis to 

investigate the data collected through open coding.  When working through the pattern analysis, I 

followed the method provided by Gay, et. al. (2009) and followed these steps.  First, the process 

focused on becoming familiar with the data and identifying potential themes.  Next, the process 

involved examining the data in-depth to provide detailed descriptions of the setting, participants, 

and/or activities used.  Last, the process entailed categorizing and open coding pieces of data, 

grouping them into common themes.  Through this process, I was able to identify common 

themes identified by the four participants during the interviews held.  These themes then 

contribute to the data collected during my interviews and will provide an insight into useful 

strategies used and heard of.  Additionally, I was able to understand and interpret what was 

happening in the classroom from the teachers’ perspectives.  All together this process provided 

me with an overall, comprehensive understanding of teachers’ beliefs, instructional methods, and 
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understanding of evidence-based strategies used within the middle school social studies 

classroom to help provide access to SWLD.   

Conclusions 

 Overall, the methods used during this research helped me to conduct a study that provided 

me with teachers’ perceptions and evidence-based strategies that helped provide instruction and 

access to SWLD in the middle school history classroom.  The interviews gave me great insight 

into the four teachers’ thoughts, understandings, and reasoning’s for the strategies used in the 

classroom as well as useful tools that made a difference for SWLD.  With their responses, I was 

able to compare and contrast different opinions and perceptions to determine the effectiveness of 

specific evidence-based strategies.  

 In the coming section, I will provide the results of this research study related to the four 

teachers’ perceptions and uses of evidence-based strategies found useful in helping SWLD 

within the middle school history classroom access core curriculum.  

Results 

Introduction 

 Within the previous chapter, I discussed the methods taken to obtain data and results related 

to Students with Learning Disabilities (SWLD) and their access to core social studies curriculum 

using evidence-based practices and strategies in the middle school classroom.  I was able to sit 

down with four middle school social studies teachers from around Chautauqua County, New 

York in order to gain their perspectives and see what evidence-based practices and strategies 

they utilize within their classroom in order to assist SWLD.  Heading into these interviews, my 

main focus was to identify evidence based practices that have been found to work within the 



 
 
TEACHER PERCEPTIONS OF EVIDENCE-BASED PRACTICES 

 
 
21 

middle school social studies classroom, which relates back to the research based questions 

driving my study. 

In the following chapter, I discuss the results obtained from these semi-structured 

interviews conducted with the four participants (P-A, P-B, P-C, P-D) detailed in the previous 

chapter.  From transcribing and open-coding the data, I was able to identify specific themes that 

were evident within each participant's interviews.  Four major themes emerged from the 

interview data and included the use of: peer mediated instruction, self-questioning and self-

reflection strategies, one-on-one teacher student conferencing, and technology.   

Theme One: Peer Mediated Instruction 

 The four middle school history teachers described a variety of peer mediated instruction and 

peer interactions, as vital pieces of their classrooms.  They reported that they knew of the 

benefits included within peer-to-peer mediated instruction especially with SWLD.  Each 

participant detailed a unique way of utilizing peer related interactions within their own 

classrooms.  Some of these ways included that specific classroom seating arrangements, group 

projects, and peer tutoring.  

 Of the four teachers interviewed, all directed my attention to the classroom arrangement and 

peer groupings designed within their classrooms.  One teacher, P-B, said, “I like not having 

desks, I like the idea of these tables that can house a group of 4 students.”  He went on to address 

that including students within this arrangement helped to foster collaboration between students 

and also sparked discussion of different tasks covered during instruction.  In support of P-B, P-A 

described a similar arrangement.  “They do a lot of group work… I remain cognizant of the 

group placements and who is included”, she included.  

 In a different perspective, P-C likes a different arrangement.  
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 ...They look a bit wacky but I need them all facing forwards so I do not like them 

in groups of four.  I call this “congress style” (referring to her classroom setup). I 

want them to also be able to work in groups where I either have or try to mix and 

match (students), sometimes with their groups and then sometimes they’re with 

kids at their own level. 

By “congress style,” P-C refers to students being in rows of three facing the front of the 

classroom with an aisle up the middle.  The desks are then angled in like the seats within 

Congress.  Also following a different arrangement, P-D’s classroom arrangement can be pictured 

as a large rectangle with room for instruction in the middle and accessibility to all students by the 

teacher who instructs from the middle.   

 Also related to peer-mediated instruction, all teachers had something to include about group 

work between students.  Three participants were very much in favor of group work and 

collaboration while one is a little more reluctant to rely on group work within the classroom.  

 Of the three teachers who included the importance of group work, they each detailed their 

group work philosophy and the ways that they utilize the strategy within their classroom.  P-A 

stated the following as an illustration:  

They do a lot of group work.  I introduce a new topic and pass out everything they 

need for their interactive notebooks. Students talk and collaborate about the topic 

including some questions like “What do you notice?” “What do you wonder?” 

and I let them lead the discussion before continuing (interactive notebooks).  

Then, P-B utilizes group work and peer-collaboration in a similar fashion.  As part of a 

classroom rule, students are to ask their group members a question before asking their teacher.  

He calls this technique “go to your group” in order to encourage discussion and interactions.  
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Included within in this framework, he admits that the technique assists SWLD to interact and 

learn from their peers.  Furthermore, P-C included that the way her room is set up lends itself to 

three students per working group and also included that she groups students by both homogenous 

and heterogeneous groups by ability level to encourage students to reach full potential as well as 

peer tutor/mentor other students.  

 Aware that his opinions are different from those of others, P-D does not find the use of 

group work beneficial within his classroom to an extent:   

I definitely use (discussion) groups all the time. “Put your heads together, talk 

with your neighbor, what do you have?” We're always doing activities together 

where they’re working and trying to figure something out. Now with that being 

said, I don’t do group projects. I need to evaluate them (on a one-on-one level). 

This relates to the notion that students sit back and rely on other group members more when they 

are associated together during a group project.  P-D also included that students do not show their 

entire abilities when associated with groups for a grade.  “If I ever do assign a group project, I 

make them individually do pieces of it and grade their part of it.”  

 Along with the classroom seating arrangements and groupings, three out of four of the 

teachers interviewed included the importance of peer tutoring in the classroom to assist SWLD.  

P-A made it a point to tell me about peer tutoring in the classroom as a valuable tool in assisting 

all students in grasping social studies concepts.  She included “Mixing highs and lows, ESL 

students, special education students, makes a difference.”  In line with this claim, P-B also 

stressed the importance of including students together.  “I set my groupings up heterogeneously 

especially in my eighth period group, which is my consultant section”, said P-B.  He also 
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included that he makes sure to pair some of his higher students with SWLD in general, order to 

encourage peer tutoring and inclusion.  

 In relation with P-A and P-B, P-D had another interpretation of peer-tutoring that he utilizes 

within his classroom.  For example, P-D included “One of the things that I’ll do when we’re 

working on an activity I’ll let the kids that are finished go around and be my teacher aides and let 

them help other students.  I emphasis guiding them instead of giving them the answers.”  This 

form of peer-tutoring includes students interacting and assisting other students who might need a 

little guidance during the classroom work time. 

 All in all, peer mediated instruction is widely used throughout the middle school social 

studies classroom and from the teachers standpoints really does assist SWLD with their social 

studies content.  Through classroom arrangements that foster collaboration, group work, and 

peer-tutoring, students are working together to gain greater insights into the content being taught. 

Theme Two: Self-questioning and Self-reflection  

 The second theme that became evident within the interview data collected was the use of a 

self-questioning or self-reflection strategy within the middle school history classroom.  Self-

questioning is a reading comprehension approach that students are asked to develop their own 

questions before, during, and after reading.  On the other hand, self-reflection includes a student 

evaluating their own work and deciding on what they could improve and what content they are 

still questioning.  Of these two strategies, self-reflection was used by all four teachers in their 

classrooms while self-questioning was used in a modified fashion.  

 Of the four teachers, only one teacher mentioned using a modified self-questioning strategy.  

He included that it is very hard with students at the middle school age but said with guidance, he 

can get them to think outside of the box related to different topics and coax them towards deeper 
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questions about readings and historical documents.  P-B also included, “Getting into those 

deeper questions, I am constantly amazed at how they’ll get that look of ‘Oh, I never thought of 

that’ (while talking with me).”  Evoking these understandings in the students helps them to better 

internalize the information being taught in the classroom and providing a whole picture for the 

students.  

 On the other hand, three of the teachers interviewed included self-reflection as a strategy 

they mostly use instead of self-questioning.  The consensus from these teachers for not using the 

self-questioning strategy was because of the students’ ages and ability levels within the middle 

school classroom.  Acknowledging the difficulty, P-D mentioned “It’s not easy with sixth 

graders.  I have them do more of a self-reflection than self-questioning within my group 

structures.”  P-D went on to explain that, with the use of self-reflection on tests, he can get 

students to explain their thinking and connect prior knowledge to the questions they got wrong. 

P-D explained further, “I call it the Saxon Approach.  It’s a similar path to the Saxon Approach 

for Math where I reflect and review with them so that they’ve seen these questions two, three, 

four, five times.”  With such exposure and reflection on these questions, all students including 

SWLD are less likely to miss them on future assessments. 

 Similar to P-D use of self-reflection, P-C uses the self-reflection strategy when reviewing 

document based question (DBQ’s) answers with her seventh and eighth grade students.  When 

asked about her use of self-reflection, she replied with “I only use that when understanding their 

thoughts of a document.”  P-C went on to explain that using this strategy helps to see the 

perspectives from which students are approaching different documents and the changes that 

might be needed to her instruction.  “This is very time consuming and extensive,” she also 

replied.  “I wish I had more time to devote to this because I know it helps.”  
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 Furthermore, P-A also includes self-reflection in her instruction within the classroom to 

reflect on group work and contributions to different projects.  She explained, “We do self-

reflection after every project.  “What did I contribute to the group?” “What can I do better?” We 

try to evaluate our peers, but in the kindest way possible.  More of a scale-rating without names.”  

P-A went on to include that this helps students and SWLD realize the responsibilities they have 

within group work and to reflect on the information they are working with.   

 Overall, from teachers responses, these findings relate to positive and useful practice of 

these strategies within the middle school classroom to assist SWLD in understanding the content 

and to reflect on what they might need to focus on moving forward.  

Theme Three: One-on-One Teacher Student Conferences 

 The third theme that emerged from my data included the evidence based strategy of one-on-

one teacher student conferencing as a common strategy used to assist all students within the 

middle school social studies classroom.  Each teacher included that they use some shape or form 

of one-on-one conferencing with their students around different topics within their classroom.  

All also included that it’s a strategy that helps them understand each individual student within 

their classroom.  

 One common practice that was identified within two participants’ classrooms was the use of 

an after-school period to assist students one-on-one and reinforce instruction.  For both 

participants, students can voluntarily stay after-school for extra help while others can be held 

after school to make up missed work.  Both included that this is a great advantage to their school 

policy because of the use of a second bus run that allows students to get home.  P-A conveyed 

that: 
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Every day we have time built into the end of the day. Students can stay from 2:20 

pm to 3 pm for one-on-one help.  They come to my classroom at this time if they 

are making up work, fixing work, making corrections on tests, or reviewing for an 

upcoming test. 

P-A also included that this time gives her the ability to assist any student, including SWLD, who 

might be struggling in certain areas. 

 In conjunction with P-A, P-D utilizes after-school hours as well as during class time to 

conference one-on-one with students related to instruction and work related to his classroom.  

For example, P-D stated:  

We talk together about “Are you meeting the criteria of the craftsmanship?, Are 

you meeting the big topic we are focusing on?, Are you including your details?, 

and Are you meeting your task?” Also, I use this time to conference about work 

turned in or test questions.  I ask students “Which ones gave you trouble?” “Why 

do they give you trouble?” “Which ones do you think were easier?” “Why were 

they easier?” “What would you do differently?” and “Why do you think you got 

that one wrong?” This helps them reflect and understand concepts they got wrong 

because we talk through it.  

He also expressed that time helped him understand where individual students stood with their 

content knowledge and areas that may need to be reinforced to help with full understanding.  

 On the other hand, two other participants confided that they use one-on-one conferencing at 

specific times during their instruction but do not have a specific time when they meet with 

students one-on-one.  P-B declared that his schedule does not provide him with a specific time to 

meet one-on-one but he does provide certain tasks to students during class that provides him with 
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time to circulate the room and touch base with students one-on-one. “I can float around the room 

and ask students what they are working on.  I can then direct them in certain directions to push 

them further than their original thinking,” he added.   

 Related to this, P-C confessed that the only time she has time to one-on-one conference with 

students is during instruction in the classroom as well.  She explained: “They write their DBQs 

and then bring them to me where we discuss what they wrote.”  In relation to other teachers’ 

responses, she too believes that this time provides her with an understanding of where all 

students’ skills land within her classes.  

 As it is clear from these comments, the use of one-on-one conferencing within the classroom 

is used in different ways throughout middle school history classrooms.  As expressed by each 

teacher, this time provides them with a look into the knowledge of each individual student 

especially where SWLD lay in relation to the content being taught in the classroom. 

Theme Four: Technology 

 The last theme identified within the data collected from my participants includes the use of 

technology throughout their classroom and through instruction.  There are a lot of opportunities 

throughout the classroom in which technology is used and encouraged for different reasons.  

Some of the reasons provided by the teachers interviewed included delivering instruction, 

assisting SWLD, and organizing information delivered in the classroom.  One common similarity 

described by the teachers was the fact that all students have either a Chromebook or iPad 

assigned to them for the entire school year.  Each form of technology is used during the school 

day and also travels home with the students to use for homework purposes.  

Aware of the benefits of using technology in the classroom, each participant has a unique 

way of incorporating technology into their classroom.  P-C explains, “Technology integration is 
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big.  Of course we want everyone to use their DOK or Depth of Knowledge charts as reference 

for use of technology in the classroom.”  The use of a Webb’s Depth of Knowledge chart helps 

to determine what type of technology to use for certain Bloom’s Taxonomy levels such as recall, 

skill/concept, strategic thinking, and extended thinking within the classroom.  P-C also included 

a few sources of technology that she is currently using within her Great Depression and 

Government Units.  These forms of technology include the use of Kahoot and Padlet, both of 

which can be accessed on their personal Chromebooks. 

A different form of technology use comes from P-D’s classroom, where he utilizes the 

school iPads as an assessment tool.  He explains that, “One of the things with the iPad is after 

they take their tests, they get immediate feedback.  The iPad shows them which question they 

missed, what topics the question missed falls under, and then provides items to talk about 

together.”  The application used with P-D’s classroom for assessments is called eDoctrina.  This 

houses a place for teachers to create assessments for their classroom and administer them in the 

classroom.  P-D also included, “Using this software, I get an immediate snapshot of the students 

and I have an item analysis of who got certain questions incorrect.  I use this information to 

analyze and data drive my instruction.”  The use of data driven instruction provides specialized 

instruction to areas that students may be lacking and points directly to specific topics.  

Another teacher uses technology in his classroom as a tool to connect SWLD to the 

content provided throughout his social studies classes.  P-B shared a story of a student who has 

Dyslexia, a processing disorder, who has trouble reading information and correctly processing 

that information that he sees.  P-B provided insight into a form of technology that has been found 

to support this student within the classes he is currently taking but has also found an area that 

lacks support within his classroom.  The student brings a laptop to class with him and the form of 
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technology reads text to the student so that he can process the information.  Detailed by P-B is 

the fact that this technology cannot read a map, propaganda posters, drawings, or visuals to the 

student.  This has forced P-B to assist the student and detail information to him to help him grasp 

the concepts being taught through visuals.  Additionally, P-B described a different form of 

technology that he uses for all students in his classroom:   

I use Inspiration a lot with the students on their Chromebooks.  It takes an outline 

of written information and turns it into a web-diagram for the students.  This helps 

all the learners within the classroom including those who learn in a linear fashion 

to those who need a visual. The program includes different visuals as well.  

This is a way to provide instruction and the same information to all students no matter their 

learning style within the classroom.  

 Related to the use of technology in the classroom, P-A uses technology to help students with 

research into different topics.  P-A details that all students have a Chromebook at their disposal 

and students are presented with different topics in class and then provide information to find 

relating to those topics: “Right now we’re doing a scavenger hunt in groups of four and every 

group has a different topic they’re researching.  Then I’ll have the Olympic researchers from 

every group get together and present information out to other students.” she added. P-A went on 

to compare this activity to a jigsaw type strategy that integrates the use of technology.  

 Given these points, it is evident that the integration of technology is a useful evidence-based 

practice that helps all students gain access to information presented within the classroom.  As 

detailed by each teacher, there is a huge emphasis on including technology as much as possible 

in order to assist SWLD in comprehending middle-school social studies content.  
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Conclusion 

 In a final summary, this chapter described the results from P-A, P-B, P-C, and P-D 

throughout the course of my investigation into evidence-based strategies that help SWLD access 

core social studies curriculum within the middle school classroom.  Through open-coding, I was 

able to identify four common themes within the data concerning evidence-based practices and 

strategies utilized within the classroom.  The four major themes that emerged included peer 

mediated instruction, self-questioning and self-reflection strategies, one-on-one teacher student 

conferencing, and the use of technology.   

 In the next section, I will analyze and discuss the significance of my results as they relate 

back to the initial survey of the literature done before I conducted my research.  Additionally, I 

will detail any limitations of my study and the factors that could have altered the results obtained 

within this research study.  

Discussion 

 The overall purpose of this study was to identify useful evidence-based practices that 

teachers identified as helpful in their classroom to students with learning disabilities (SWLD) in 

their quest to access core social studies curriculum taught, and provided within the middle school 

classroom.  Through this research study, I was able to identify four common themes throughout 

my interview data provided by four middle school social studies teachers who have SWLD 

within their cohort of students.  These four themes included the use of peer mediated instruction, 

self-questioning and self-reflection strategies, one-on-one student-teacher conferencing, and the 

use of technology within the classroom.  From the teachers’ perceptions of these areas, I was 

able to conclude that the use of these strategies made a difference in the lives of SWLD and their 
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access to understanding and comprehending the information presented within the middle school 

social studies classroom.   

Significance 

 Some of these results are very consistent and support findings of prior research done within 

the same setting and surrounding social studies content knowledge.  From the teachers 

experiences within their own classrooms, two areas were supported by previous research and 

included: (a) peer mediated instruction (Mastropieri, Scruggs, & Greatz, 2003; Fontana, Scruggs 

& Mastropieri, 2007; Scruggs, Mastropieri, & Marshak, 2012; McDonnell, Mathot-Buckner, 

Thorson, & Fister, 2001; Okolo, Ferretti, & MacArthur, 2007) and (b) self-questioning and self-

reflection strategies (Okolo, Ferretti, & MacArthur, 2007; Berkeley, Scruggs, & Mastropieri, 

2010; Berkeley, Marshak, Mastropieri, & Scruggs, 2011).  Present findings extend the validity of 

these evidence based practices/strategies to a unique student population and content area.  

Current findings also presented two other themes within the data collected that were not 

evident within the survey of available research prior to conducting this research study.  These 

themes included one-on-one student-teacher conferencing and technology integration into the 

classroom instruction.  With the frequency of these evidence based practices/strategies, it can be 

concluded that these techniques are useful with middle school SWLD concerning the social 

studies content area.  

 As a common link between current research and the prior research, the use of peer mediated 

instruction is important to take into consideration.  The teachers interviewed reported that peer 

mediated instruction helps with collaboration between all ranges of students, influences 

classroom arrangement, and stresses the use of peer tutoring.  This corresponds directly to the 

research completed by Scruggs, Mastropieri, and Marshak (2012).  During their research, they 
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determined that when students partook in peer-mediated instruction and peer-tutoring, they 

performed better on assessments and enjoyed the benefits working and practicing academic skills 

together.  

 In conjunction with the use of peer-mediated instruction coming through in this research 

study and prior research, the use of self-questioning and self-reflecting strategies came through 

as well.  When asked about the use of a strategy like self-questioning, each used a modified 

version of self-questioning strategy which also included a level of self-reflection on the part of 

the students in question.  Utilizing this strategy, participants indicated that students would 

question one another and push each other to come to the historical conclusions necessary in 

social studies instruction.  Also included in this was the part of the teacher questioning students 

to also push them to think creatively about different topics found within social studies 

instruction.  This relates to the findings of Berkeley, Marshak, Mastropieri, and Scruggs (2011).  

Through their research they determined that the use of a self-questioning strategy helped students 

out-perform a typical practice group because of the explanations and comprehension of 

information attained.  

All in all, the findings of the study are significant for the middle school social studies 

classroom.  Two themes have been identified within prior research while the other two can be 

categorized as new findings.  As noted by the participants within this study, the four evidence 

based practices and strategies identified have been proven to make a difference within the 

present classroom for SWLD.  With these strategies identified, they can be melded together into 

a professional development opportunity for teachers at the middle school level.  This 

professional development opportunity could impact the learning of an SWLD and provide 

teachers at this level with more instructional tools for their classroom.  As a form of extension 
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for this study, more research can be done to provide even more evidence based strategies and 

practices that could positively impact the middle school social studies classroom.  

Limitations 

 Although the findings are positive and helpful to teachers at the middle school social studies 

level, there are some limitations that apply to the results concluded from the data collected.  One 

limitation includes the small pool of middle school social studies teachers (4) used in the study.  

A larger pool of participants could have yielded more support of evidence based 

practices/strategies or other useful strategies that could be utilized in the classroom to assist 

SWLD.  Another limitation that needs to be considered is the use of only middle school teachers 

and their perceptions of evidence based practices and strategies.  Teachers of higher or lower 

grade levels might have divulged different evidence based practices or strategies that they have 

found useful within their respective classrooms that were not found at the middle school level.  

Lastly, another overall limitation of this study is the sole focus on social studies curriculum.  

This type of study could be replicated in all subject areas in order to assist SWLD in a larger 

sense rather than in one specific core content area.  Future research could be done concerning 

Math, Science, and English content areas with a focus on assisting these students in a more 

complete manner.  

Implications for Future Research 

 From the limitations listed above, two paths for future research were identified related to the 

topic of useful evidence based strategies/practices that could further assist SWLD within 

understanding social studies core curriculum provided in the classroom.  One advancement 

related to this topic could be done within the middle school setting but could concern other core 

curricula taught.  This research could provide a wide number of strategies useful to teachers of 
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core curriculum in Math, English, and Science.  Another path that could be followed concerns 

higher and lower grade levels.  By conducting this research and focusing on a different grade 

level of students, the information obtained could include other evidence-based 

practices/strategies that could prove helpful to SWLD and their ability to access core curriculum 

taught within the classroom.  Altogether, this information could be combined with the study 

done, to help influence the all-round classroom environment.  

Conclusions 

 In summary, this study explored the use of evidence based practices and strategies used 

within the middle school social studies classroom in order to assist students with learning 

disabilities in accessing core social studies curriculum taught.  Within the research study 

completed a detailed above, findings included four main themes evident within teacher 

interviews conducted in reference to this topic.  These themes included peer-mediated 

instruction; self-questioning and self-reflection strategies; one-on-one student-teacher 

conferencing; and the integration of technology into instruction.  From each participant's 

perspective, each reported that these strategies have assisted their students with learning 

disabilities in understanding and comprehending the higher-level social studies content taught in 

the their classrooms.  With this understanding, all teachers should possess the knowledge of 

these evidence based practices and strategies that might help some students with learning 

disabilities in their current classroom or future classroom.  Armed with these evidence based 

practices and strategies, a new generation of teachers could adapt and implement these within 

their own personal classrooms.  
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Appendices 
 

Appendix A: Interview Protocol  

1. What is the title of your current position? 

2. How long have you been in your current position? 

3. What experience have you had in providing instruction to students with learning 

disabilities? 

4. Do you follow the New York State Modules? Adapt, Adopt, Modify? 

5. What is your level of awareness do you possess of research in your area of teaching? 

6. What are some evidence-based practices/strategies you can think of?  

7. What are you perceptions and understanding of those strategies/practices? 

8. In what significance do you use reading strategies to assist students in developing an 

understanding of history related content? 

9. What evidence-based strategies do you currently use to differentiate instruction to all 

students within your classroom? 

a. Examples 

10. Have you ever used a self-questioning strategy during your instruction? 

11. Have you ever used peer-mediated instruction within your classroom? 

12. Have you ever used one-on-one teacher/student tutoring to assist a student with grasping 

a concept? 

13. If you hear about a new strategy that could possibly make a difference in the classroom, 

how likely are you to try that strategy or research it? 

14. Of the evidence-based strategies that you do use within your classroom, how have you 

personalized, modified, or adapted that strategy to fit your classroom? 
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Appendix B: Recruitment Email Script 

Dear Prospective Participant: I am a Master’s Degree Candidate in the Curriculum and 

Instruction graduate program at the State University of New York at Fredonia. In preparation for 

my final thesis project, I am gathering middle school history teacher perceptions of useful 

evidence-based practices used in the classroom to better assist students with learning disabilities 

access core content in the classroom. I would like to invite you to participate in a short, open-

ended interview about your perceptions of the practices you use in your classroom and the use of 

specific evidence-based practices that I have previously researched. These interviews will be 

scheduled between March 2017 and April 2017.  Your participation is strictly voluntary and you 

can withdraw from the project at any time.  Additionally, no form of compensation will be 

available.  Your confidentiality during this research project will be ensured. Attached you will 

find a more detailed description of the research project and consent form for participation.   

If you would like to participate in this research project, please print this consent form out, 

sign it, and mail it to:  

Attn: Elizabeth Bromsted 
 

Department of Curriculum and Instruction, College of Education 
Thompson Hall E268 
State University of New York at Fredonia 
Fredonia, NY 14063 
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Appendix C: Informed Consent 
 

Informed Consent 

Project Title: Which evidence-based strategies support access to social studies content 

knowledge for middle school students with learning disabilities as perceived by classroom social 

studies teachers 

 

Please read this consent document carefully before you decide to participate in this study. 

 

Purpose of the research study:  

The purpose of this study is to examine evidence-based practices/strategies that could be 

beneficial in assisting students with learning disabilities to access the New York State 

middle school social studies content. The investigator plans to interview four to five 

middle school history teachers within the Western New York area, accessing strategies 

they use within their classroom, and what they perceive as useful.  

What will you be asked to do in the study: 

To respond to open-ended questions in a semi-structured interview, providing teaching 

experiences and perceptions of useful evidence-based strategies. 

Time required: 

Time required to complete the interview is individual to each participant and direction 

conversation takes. Interviews will be scheduled between March 2017 and April 2017. 

Compensation: 

 There is not compensation for participating in this study.  

Confidentiality: 

Your identity will be kept confidential to the extent provided by law. All materials taken 

from interview (audio, notes) will be carefully protected and stored in a locked filing 

cabinet when not in use.  At the end of the study, these materials will be destroyed.  

Voluntary Participation: 

Your participation in this study is completely voluntary.  There is no penalty for not 

participating. 

Right to withdraw from the study: 
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You have a right to withdraw from the study at any time without consequence. You do 

not have to answer any questions you do not want to answer.  

Potential Benefits and Risks: 

This investigation will add to the research and useful evidence-based practices that could 

be helpful with in a middle school history classroom that services student with and 

without learning disabilities.  

 

Whom to contact if you have questions about the study: 

 Elizabeth R. Bromsted 

 Bromsted@fredonia.edu 

 

Whom to contact about your rights as a research participant in this study: 

 Dr. Judith Horowitz 

 Associate Provost for Graduate Studies, Sponsored Research, and Faculty Development 

 Maytum Hall 805, State University of New York at Fredonia 

 Judith.horowitz@fredonia.edu 

 (716) 673-4708 

 

I have read the procedure outlined above. I voluntarily agree to participate in their study 

and have received a copy of this description.  

 

_______________________________    ____________________ 

Participant’s signature              Date 

_______________________________    ____________________ 

Principal Investigator’s signature     Date 
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Appendix D: CITI Training  
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Appendix E: Human Subjects Administration Approval Letter 
 
 
 

 


