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ABSTRACT 

Parents have many options when it comes to choosing a pre-K program for their child 

(full day, half day, or part time). Educators are also faced with questions from parents about 

which types of program are best or they find themselves with students who have varying degrees 

of knowledge. The goal of this research was to examine the perceptions of parents and teachers 

when it comes to the pre-K programs and the literacy development that they see within their 

child from these various pre-K programs. The major questions driving this research are What are 

parents’ perceptions of their child’s Pre-K program? How do they feel the program affects their 

child’s literacy development? What are teachers’ perceptions of the various pre-K programs? 

How do they feel the different program options impact students’ learning of literacy? The 

participants completed a survey and the data was analyzed quantitatively through Google Forms 

and qualitatively using descriptive coding and pattern coding (Saldana, 2016). The main findings 

from the data were that parents found the curriculum and various activities that the children do 

throughout the day to be important, parents of full day children saw more literacy growth within 

their child, all teachers regardless of the program that they taught believed that full day would be 

the most beneficial, and that all children from various programs showed literacy growth. 
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Chapter One: Introduction 

Statement of the Problem 

Parents are now faced with the decision of choosing Preschool (pre-K) programs that 

may have an effect on their child’s development of early literacy skills. Many states are moving 

towards universal pre-K as a way to service families and children who come from low 

socioeconomic backgrounds (Gomez-Velez & Urban, 2013), and, as a result, more parents have 

access to a variety of different pre-K programs. Some programs from which parents are able to 

choose are full day pre-K, half day pre-K, and part time pre-K, for which the child only attends 

the program on a certain day or certain days of the week. With these different options parents 

and teachers often have different perceptions about what will best benefit the student and the 

kind of work done, which, in turn, could create tension between the two groups. An initial way to 

address the problem of differing parent and teacher perceptions of different types of pre-K 

programs is to ask the following questions: What are parents’ perceptions of their child’s Pre-K 

program? How do they feel the program affects their child’s literacy development? What are 

teachers’ perceptions of the various pre-K programs? How do they feel the different program 

options impact students’ learning of literacy? To address these questions of perceptions, 

empirical research using appropriate participants and data collection will be conducted. 

Background 

In my current position as a Teacher Assistant in pre-K I have often wondered why 

parents choose to put their children in different pre-K settings and how they perceive the 

different types of pre-K and the effect on their child’s early literacy development. In the current 

school where I work there are three different types of pre-K options available from which parents 
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can choose. There is a full day option, a half day option, and a part time, per diem, option for 

which parents choose the day or days that their child comes into school. I am also curious as to 

how the teachers perceive these types of pre-K situations and if they believe there is a difference 

in the literacy acquisition between the students who are receiving these varying types of pre-K.  

Definition of Terms 

 

List of Research Terms with Definitions 

Emergent Literacy A child’s ability to acquire knowledge about 
literacy (language, reading, and writing) 
before any formal education is introduced 
(Clay, 1966) 

Full day pre-K A program that is usually six hours in 
duration, five days a week that service 
children 3-5 years of age 

Half day pre-K A program that is usually four hours in 
duration, five days a week that service 
children 3-5 years of age 

Literacy The ability to identify, understand, interpret, 
create, compute, and communicate using 
visual, audible, and digital materials across 
disciplines and in any context (International 
Literacy Association, 2018) 

Part time pre-K A program that is full day, however children 
do not attend every day. Parents choose the 
day that children attend and it services 
children 3-5 years of age 

Perceptions  A way of regarding, understanding, or 
interpreting something; a mental impression 
(Best Masters in Psychology, 2017) 

Universal pre-K Universal pre-K or UPK is a state 
funded program for all children regardless of 
socioeconomic status and parent income 
(Gordon & Browne, 2014) 

 



PARENT AND TEACHER PERCEPTION OF PRE-K 9 

 

Research Questions 

1. What are parents’ perceptions of their child’s Pre-K program?  

2. How do they feel the program affects their child’s literacy development?  

3. What are teachers’ perceptions of the various pre-K programs?  

4. How do they feel the different program options impact students’ learning of literacy? 

Rationale for the Research Study 

This problem is worth studying because pre-K is an important foundation in early 

learning. Certain skills are developed through pre-K and it is fundamental to give children an 

early start in their educational journey. Each pre-K program provides different opportunities for 

children to learn different types of skills.This research will help explore the different types of 

experiences and the benefits and drawbacks that each one of these programs can provide.  

Significance and Implications 

Parents are faced with the tough decision of choosing which type of pre-K program to enroll 

their children in. With so many different options and opportunities parents need to be aware of 

how to support their child in the best way possible when it comes to growth in pre-K and the 

potential benefits of each program. This research may help parents understand from parents who 

currently have children enrolled in various pre-K programs as well as from the teachers who 

teach these programs. This research is also important for teachers because parents may approach 

them and inquire about the program and the benefits that it will have on their child. This research 

will be a resource to help teachers explain the benefits of the program to the parents. By 

completing this research, the hope is to better understand parent and teacher perceptions’ about 
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the programs that they enroll their children in or teach. This research is also looking to see what 

types of literacy growth, if any, each program provides. By collecting data,we may see different 

types of benefits from the various programs in the study.  
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Chapter Two: Review of Literature 

Introduction 

A search of literature was conducted using the leading educational databases. This search 

found many studies that appear to be pertinent to the research questions:  

1. What are parents’ perceptions of their child’s Pre-K program?  

2. How do they feel the program affects their child’s literacy development?  

3. What are teachers’ perceptions of the various pre-K programs?  

4. How do they feel the different program options impact students’ learning of 

literacy?  

Within this review of the literature, this researcher identified five main themes across the 

research. These themes included the history of pre-K, effects of pre-K, emergent literacy, parent 

perception, and teacher perception.  

Theoretical/Conceptual Framework 

Emergent Literacy Theory  

Children begin to develop literacy skills very early in life. A child begins learning 

literacy skills long before they can read and write; it begins at birth and continues to develop 

and grow throughout their entire lives (Tracy & Morrow, 2017). This study will be grounded in 

Emergent Literacy Theory which helps to explain both early literacy development and early 

literacy growth, two elements of high quality pre-K programs. According to Marie Clay 

(1966), emergent literacy is a child’s ability to acquire knowledge about literacy (language, 

reading, and writing) before any formal education is introduced and that literacy begins early in 

life and is ongoing. Literacy is the ability to identify, understand, interpret, create, compute, 
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and communicate using visual, audible, and digital materials across disciplines and in any 

context (International Literacy Association, 2018). The term emergent literacy refers to the 

functional level of performance and not on chronological age of the child; meaning that a child 

can become a conventional reader (reading at about a third grade level) before they actually 

reach the third grade. Furthermore, a child’s functional level of performance can remain in the 

emergent literacy phase long after they reach third grade and in some cases, will stay in the 

emergent literacy phase indefinitely.  A child’s literacy development is related to all areas of 

listening, speaking, reading, and writing and all of these areas are interrelated (Tracy & 

Morrow, 2017). Therefore, children who are proficient in listening and speaking are more 

likely to prosper in reading and writing.  In addition, children who struggle in the area of 

listening and speaking may struggle more to become proficient in reading and writing and in 

fact may be at risk for reading difficulty (Morrow & Gambrell, 2011). According to Gipe 

(2014), “A child’s early experience with books and language provide the foundations for later 

success in literacy learning”(p.142). Morrow (2009) states that during the time that emergent 

literacies are developing, children are gaining an awareness of the relationship between spoken 

and written language. With this gradual increase of awareness children begin to attempt early 

reading and writing. Emergent Literacy Theorists state that children’s early experiences, for 

example, being read to and talked to, are all part of their early literacy development (Tracy & 

Morrow, 2017). In addition, Teale (1982) states that children’s involvement in literacy results 

in activities facilitated by literate adults; meaning that children who come from a literacy- rich 

home environment tend to accelerate and have stronger literacy skills than children who come 

from homes where literacy is not emphasized. A literacy- rich home is described as a home 
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where a large number of books are available for both child and adult use, parents are avid 

readers, parents read using different platforms (such as books, magazines, and online sources), 

reading is associated with pleasure, parents take their children to libraries and bookstores, 

children have access to writing materials, and the climate of the home emphasizes literacy 

(Morrow, 2005). Morrow (2005) also states that “the quality of the at-home literacy 

environment correlates most closely with children’s early literacy ability (Tracy & Morrow, 

2017, p.95). Children need to acquire certain understandings while in the emergent literacy 

phase; these understandings are referred to as “concepts about print” and include skills such as: 

words, not pictures, are read; a book is read from front to back; sentences begin with capital 

letters; a book has a title, an author, and sometimes an illustrator (Gunning, 2010). Emergent 

literacy theory outlines what children need to learn early in life to be successful with literacy 

later in life (Tracy & Morrow, 2017).   

Literature Review 

History of Pre-K 

Pre-K in the United States has gone through many changes throughout the years. In the 

Elementary and Secondary Education Act 1965 (ESEA), President Johnson’s “WAR on Poverty” 

funded the initial Head Start Program, which was an early intervention half day pre-K program 

for low-income families. President Johnson’s hope was to provide intervention and attention to 

economically disadvantaged children before they were enrolled in public school to encourage 

equal opportunities between socio-economic classes (USDOE, 2018). In the 1960s, only ten 

percent of the nations three and four year olds were enrolled in a classroom setting (K12 

Academics, 2018). This suggested that 90% of the population that was eligible to attend the 
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program did not (Barnett, 2008). With children not attending a pre-K program, potential skills 

and experiences were not being provided.  K12 Academics states that in the year 2005 

“sixty-nine percent, or over 800,000, four year-old children nationwide participated in some type 

of state pre-K program” (2018, p.1). Barnett (2008) explains that the growth in attendance was 

caused by the “achievement gap”, which is the significant academic difference between students 

who attend pre-K and those who do not (Barnett, Hustedt, Robin, & Schulman, 2004).  

Pre-K varies from state to state due to the fact that there are no federal mandates that 

require children of pre-K age (2-4) to be in school. Each state has opportunity to allocate the 

amount of money that they want on pre-K education.  Barnett stated that "the growing inequality 

between states that have moved ahead and invested in quality preschool programs and states that 

have done nothing is really stark" (NPR, 2017). Outside of the United States, countries that have 

a more developed economic system provide public preschool for all 4-year old children, while 

this is not the case for the United States (Mongeau, 2018). 

Current pre-K programs have developed from these federal government programs and 

legislations: HEAD START, Individuals with Disabilities Education Act (IDEA), No Child Left 

Behind (NCLB), Universal Pre-K (UPK), Preschool for All Initiative, Pyramid Equity Project 

(USDOE, 2018). Each of these legislations has become developed as the importance of early 

schooling has become more prevalent.  

Head Start. Head Start was first introduced in 1965 for the purpose of providing children 

from low income families with comprehensive health, nutrition, and education services. Head 

Start has four components to their program: education, health, parent involvement, and social 

services (National Head Start Association, 2018). Head Start looks to help children develop 
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intellectually, socially, and emotionally. They also provide health services such as 

immunizations, dental, medical, and nutritional services. The Head Start program focuses on the 

whole child and their well being, this includes educating their parents through classes and 

workshops on the topic of child development. Services are included to provide outreach to 

families to determine which services are needed for the child and family (National Head Start 

Association, 2018).  

Individuals with Disabilities Education Act (IDEA). IDEA, 1975, is a law that makes 

free and appropriate education available to students with disabilities. IDEA “governs how states 

and public agencies provide early intervention, special education, and related services to more 

than 6.5 million eligible infants, toddlers, children, and youth with disabilities” (IDEA, 2018). 

This law specifically targets early childhood education through IDEA Part B and IDEA Part C. 

IDEA Part B states that from the ages of 3 to 21 students are eligible to receive special education 

and related services. IDEA Part C states that infants and toddlers, birth through age two, with 

disabilities and their families receive early intervention services. This law ensures that preschool 

students are receiving appropriate accommodations to be successful within their educational 

settings (IDEA, 2018). 

No Child Left Behind (NCLB) & Every Student Succeeds Act (ESSA). NCLB, 2005, 

reshaped American school culture by creating accountability measures and attempting to bring 

all children to grade level in math and reading by 2014. One of the factors of NCLB is making 

sure that high quality teachers are in the classroom teaching children (Gordon & Browne, 2014). 

NCLB “shined a light on where students were making progress and where they needed additional 

support, regardless of race, income, zip code, disability, home language, or background” 
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(USDOE, 2018). In addition, the Every Student Succeeds Act (ESSA) of 2015 builds on ESEA 

and NCLB to create equal opportunities for children. One of the key components of this act is to 

sustain and expand investments in increasing access to high-quality preschool (USDOE, 2018). 

Preschool for All Initiative. In more recent years, the Preschool for All Initiative was 

launched by the Obama Administration. In 2013, President Obama proposed a “federal-state 

partnership that would provide high-quality preschool for all 4-year-olds from low- and 

moderate-income families” (USDOE, 2016). With the introduction of this initiative, from 2009 

to 2015, enrollment of 4-year olds in state preschools increased by 48,000 children (USDOE, 

2016); for example, in 2015, New York City launched their Preschool for All programs, which 

guaranteed every four year old would have access to free, full day, high quality pre-K. On the 

first day of enrollment, 21,938 families applied which was a growth from the 6,500 the year 

before (Congressional Documents and Publications, 2015).  In 2016, 43 states, plus the District 

of Columbia and Guam, provide publicly funded preschool (NPR, 2017).  

Pyramid Equity Project (PEP). In 2017, PEP was introduced to “develop, demonstrate 

and disseminate an effective approach for the promotion of social competence in young children 

and the prevention of suspension, expulsion, and discipline disparities in early learning 

programs” (USDOE, 2017). Which means that effective teaching practices will be implemented 

to promote social and emotional skills in all children, in order to counteract challenging 

behaviors for children who are at risk for these behaviors, and provide instruction that is 

individualized for the children who demonstrate such challenging behaviors (USDOE, 2017).  

Universal Pre-K. Universal pre-K or UPK is a state funded program for all children 

regardless of socioeconomic status and parent income. Many states are making the effort to 

 



PARENT AND TEACHER PERCEPTION OF PRE-K 17 

provide UPK to address the gap that exists between the demand for high quality child care and 

the government's ability to fund it (Gordon & Browne, 2014). The overarching effort for UPK is 

to provide high quality pre-K education for one or two years before Kindergarten begins. In 

1995, Georgia established the first UPK program followed by New York and Oklahoma in the 

following years. The jump towards UPK programs has grown further (Gormley, 2005). In 2003, 

UPK was considered as the next step in providing equal access to quality early education for all 

children 5 and under. UPK programs that target all children have shown positive effects on 

children's test scores specifically in reading for children who come from low socioeconomic 

status (SES), while the programs that specifically target low SES children do not (Mongeau, 

2018). UPK varies from state to state and even district to district. Depending on the specific 

goals for the program, some might follow a more traditional nursery school model (full day), 

while others are not full-day care programs (Gordon & Browne, 2014). Recently, Governor Mark 

Dayton called for Universal pre-K in Minnesota. He effectively called for all day pre-K but more 

recently has proposed half day pre-K instead because of funding amount and allocation. 

Governor Dayton asserts the claim that having a universal pre-K will close the achievement gap 

and provide “40,000 four-year olds” with pre-K (Mead, 2015). There is continued debates on 

whether UPK programs are worth the funding. “Program quality, costs, and an unstable 

workforce continue to be the primary issues that negatively affect child care throughout our 

country” (Gordon & Browne, 2014, p. 470). 

Currently, in the United States, Georgia, Illinois, Florida, Oklahoma, West Virginia, and 

New York are the only states with legislation underway or which already have UPK for all four 

year olds in the state, and Preschool For All in Illinois is the only universal preschool program 
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that serves three year olds as well (K12 Academics, 2018). Pre-K is being advocated for by large 

organizations because of the many effects that it has for children. 

Effects of Pre-K 

There are many researchers across the literature on pre-Kindergarten programs who have 

examined the impact of these programs. In general, these researchers have found that when 

children start behind, they typically stay behind, meaning that when students are not educated 

early on, we are limiting their potential and contribution to society (NAEYC, 2017). The 

National Institute for Early Education Research (2015) also stated that children who start school 

before entering Kindergarten are more likely to have success academically and socially as they 

progress through their educational career. However, schools with high-quality teachers produce 

the best academic and social outcomes for children (Mongeau, 2018) 

To begin, Howes et al. (2007) found that children made gains from participation in 

state-funded pre-K programs. They argued that many different family structures, economic, 

racial, and ethnic groups equally benefited from pre-K participation. In addition, many studies 

done by the National Institute for Early Education Research of state pre-K programs found 

positive gains in children’s math, language, and literacy learning (Barnett, 2010). Other recent 

studies have found that pre-K has a positive impact on literacy, social, and academic skills 

(Cunningham, 2010; Barnett, Carolan, Fitzgerald, & Squires, 2012; Weiland & Yoshikawa, 

2013;U.S. Department of Education, 2018). It was also found that children who participate in 

pre-K programs are more successful in school, college, careers, and are less likely to be involved 

in criminal behavior (Highscope, 2018; Maxwell, 2018). Conversely, in a longitudinal study 

done by Huang, Invernizzi, and Drake (2011), children were followed from the beginning of 
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Kindergarten to the end of first grade. The authors found that students who attended pre-K were 

less likely to repeat Kindergarten; however, they found that over time the effects of pre-K began 

to decrease. Similar research done by Barnett (2008), Bierman, Nix, Heinrich, Domitrovich, 

Geist, Welsh, and Gills (2014) has concluded that long-term effects of pre-K seem to fade as a 

child grows older. From the research, we see that pre-K has an impact on children, however, 

since there are different types of pre-K programs there are different benefits from each.  

Benefits of full day pre-K.  In 2016 President Obama proposed additional funds to build 

on and improve the quality of Head Start. The additional funds would ensure all Head Start 

children are served in full- day, full-year programs, which, research shows, have larger impacts 

on learning (USDOE, 2018). Full day programs have been defined as programs that are usually 

six hours in duration, five days a week (Brannon, 2005). These programs benefit children who 

age from 3 to 5 years old. The children who participate in a longer day have shown more 

progress in literacy and math than children who are in half day school programs (Fernandes, 

2014).  

 Researchers have found that in full day pre-K programs children have additional 

experiences that those in half day programs are not exposed to, such as cooking, hands-on 

activities, field trips, and more parent collaboration opportunities (Zhao, Modarresi, & 

Shihching, 2009). In a study conducted by Bruchinal et al. (2008) it was observed that children 

from families whose parents had limited education, thrived socially in high quality full day pre-K 

programs compared to their half day counterparts. Full day programs decreased the achievement 

gap between socio-economically advantaged and disadvantaged students (Robin et al, 2006).  
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 Additionally, Hispanic children who were enrolled in full day pre-K experienced a 

“dramatic increase in test scores” (Gormley & Phillips, 2005, p. 73), while children enrolled in 

half-day pre-K experienced no such growth. African American children also experienced a 

growth of 18% on their overall test scores. Both Hispanic and African American students 

showed improvement in cognitive, language, and motor skills, which showed that non-majority 

students have a positive link to full day pre-K (Gormley & Phillips, 2005). Furthermore, the 

National Institute for Early Education Research conducted trials where students were randomly 

placed into full day or half day pre-K settings. Students who were placed in the full day program 

and experienced high-quality teaching improved in vocabulary and math skills by 11 to 12 

standard points (Peckman, 2007; Fernandes, 2014). This increase in vocabulary is an important 

stepping stone in the learning of literacy. In an earlier study, Vlietstra (1981) found that 

observers of a full day classroom saw a higher level of motor activity within the full day children 

compared to the half day children. Children also showed increased participation, and increased 

time on task when participating in activities that were directed by the teacher. 

Although full day pre-K shows great benefits for students of all status, it should be noted 

that it is important for the program to be of high quality. If the full day program is not high 

quality, it will make little difference, “You can’t just increase the length of day and automatically 

you’ll get the results you want … Teachers need to be prepared to use the full day” (Fernandes, 

2014). Teacher recruitment and retention is also lower for full day programs which leads to 

fewer qualified teachers being present in the full day pre-K setting (Morrissey et al. 2007).  

Benefits of half day pre-K. Half day programs are described as usually four hours long 

for five days a week (Brannon, 2005). These programs benefit children who age from 3 to 5 
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years old. Despite the shortened length of the day, students in half day programs are still 

receiving essential school readiness experiences (Brannon, 2005). In addition, students who are 

enrolled in half day programs are engaged in real-life experiences within the communities more 

often because they spend more time with their families compared to their full day counterpart 

(Brannon, 2005). In a study done by Gormley and Phillips (2005), the researchers found that 

white students enrolled in a half day pre-K program increased in language test scores, while 

Hispanic and African American students seemed to prosper more from full day pre-K. In 

addition, the National Institute for Early Education Research also showed that children enrolled 

in half day pre-K programs improved in vocabulary and math skills but with a smaller growth 

than the students who attended full day pre-k (Peckman, 2007). Contrary to the above research, 

Early et al. (2010), discussed the importance of children’s play on their learning and found that 

less unstructured playtime can actually stunt a child’s growth and children in half day programs 

do not receive as much of this time. A child’s play helps them to discover, problem solve, think 

critically, and understand consequences (Early el al., 2010). 

Research in Emergent Literacy 

Emergent literacy is the beginning of a child’s literacy development. This development 

occurs before a child begins to read and write. It begins at birth when a child is listening and 

speaking. This is a time period when children should begin experiencing read alouds, vocabulary 

exposure, and pretend reading. These early literacy practices lead to further development of 

literacy skills down the road. “The term ‘Emergent literacy’ refers to a period in a child’s life 

between birth and his or her ability to read and write at a conventional (approximately third 

grade) level” (Tracey & Morrow, 2017). Much research has been conducted in the early literacy 
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practices of children and how these develop as children approach school age. This research will 

be reviewed in the following sections. 

Early literacy practices. Many studies have been done regarding the importance of 

pre-K children’s early literacy practices and the development of early literacy skills. These early 

literacy skills have been linked with achievement in both reading in Kindergarten and reading in 

primary grades (Molfese et al., 2016). Early literacy practices begin even before schooling and 

even before birth. Babies, in the last three months of prenatal development are able to hear 

intonation patterns in their mother’s voice (Hetherington, Parke, & Locke, 2002). One of the first 

things that you can do for a child is to provide a rich language environment (Morrow, 2015). 

Even from birth, children are active participants in conversations; they look at you while you talk 

and react with arm movements, smiles, or coos. Surrounding children with the sounds of 

language is extremely important. This can be in the form of talking, chants, nursery rhymes, or 

songs (Morrow, 2015). Children, before they can speak and even after, find ways to get a 

person's attention. They do so by the use of “joint attention” (Vukelich, Christie, Enz, & Roskos, 

2016). Joint attention refers to the shared attention of two individuals when one person alerts 

another to an object by gazing at, pointing, or verbal/ nonverbal indicators. This is one way that 

children find ways to communicate their wants and needs (Vukelich et al., 2016).  

After verbal language has started to increase, parents and teachers can encourage students 

to use longer utterances when speaking. When first developing language, children will use one 

word utterances when requesting an item, such as “water”, instead the parent or teacher can 

model “I want water” to help the child expand and extend their language (Morrow, 2015). 

Children will often overgeneralize language as they are learning new vocabulary, for example, a 
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child will learn to associate the word “dog” with a dog. Later, they may see a cat and say “dog”. 

Parents can help the child learn the difference between the two by labeling the cat as a cat and 

pointing out the differences. Educators should correct overgeneralizations such as this in a 

positive and subtle manner (Morrow, 2015;Vukelich et al., 2016).  Even with modeling, a child 

may not be developmentally ready to use the correct rules for speech (Ramscar & Gitcho, 2007). 

When in the pre-K age (3-5), children learn language best when they have the 

opportunities to use the language. A typically developing pre-K student can make requests, 

demands, ask for help, seek out information about the world, and have a detailed conversation 

(Vukelich et al., 2016). Ways to build and incorporate new language is through the use of 

dramatic play, experiments, art, and music (Morrow, 2015). This is because literacy learning is a 

social activity as well as a cognitive one (Gipe, 2014). 

Children are also beginning to develop writing skills prior to the start of pre-K, as well as 

while they are progressing through the pre-K program. Children who are in pre-K are typically in 

the emergent writing stage (ages 2-5). This stage begins before the children are conventional 

readers. At the beginning of this stage, children typically use large scribbling motions to 

represent pictures, letters, and numbers. Next, children move to using scribbles separate from 

their picture to label their pictures. Finally, children use letters to represent some sounds in the 

words to describe their picture (Bear, Invernizzi, Templeton, & Johnston, 2016). Children's 

emerging knowledge is revealed by their attempts at spelling (Gipe, 2014). Emergent writing is 

largely pretend and the child’s background does not affect their development of writing. Writing 

develops spontaneously when writing is encouraged, modeled and incorporated into play (Bear 
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et al., 2016). During this early stage in writing development children are learning to hold a 

pencil, make marks on the paper, and that print is distinct from drawing (Bear et al., 2016). 

Additionally, children begin the process of reading as they enter pre-K. Emergent readers 

are described as children who are using the action of pretend reading and are beginning to 

understand the nature and meaning of print. Beginning to understand the concepts about print 

falls under this category, which includes such things as: words, not pictures, are read; a book is 

read from front to back; sentences begin with capital letters; a book has a title, an author, and 

sometimes an illustrator (Gunning, 2010). After the emergent literacy phase, students move into 

the early readers stage which is when children learn strategies for word recognition and 

comprehension. Children who were found to be proficient in alphabetic knowledge, identifying 

both upper and lowercase letters, and having the knowledge and recognition of beginning and 

ending sounds, prior to entering Kindergarten showed stronger skills at the end of Kindergarten 

and entering into First grade (Molfese et al., 2016). Some early literacy practices that facilitate 

the acquisition of these skills are book reading activities where a teacher reads to a group of 

children, large or small, alphabetic activities where the children learn the names of letters and the 

corresponding sounds those letters make, phonological activities, such as rhyming, segmenting, 

and blending words, and working on the concepts of print, where a child is learning different 

aspects of a book such as the cover, the direction of the print, and differentiating between words 

and pictures (Molfese et al., 2016).  

Parents’ Perceptions of Pre-K 

Parents play an important role in the process of choosing their child’s pre-K program. 

They know every aspect of the child and use their knowledge to make decisions to benefit their 
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child. These parents also get the opportunity to see the growth and development in their child. 

Previous research has found that parents who sent their children to pre-K believed that the 

foundation of early learning begins in pre-K, that pre-K contributes to a child’s social and 

emotional development, that reading, writing, and math skills were a benefit of attending pre-K, 

and that pre-K provides some form of exposure to literacy skills which is needed for the 

development of academic readiness. (Sahin, Sak, & Sahin, 2013; Manigo & Allison, 2016). It 

was also noted that parents believe that parental involvement is essential for their child to be 

successful in Kindergarten and that the following factors influenced their decision to send their 

child to a pre-K program: social skills, money, time, and parent knowledge of readiness skills. 

(Manigo & Allison, 2016). It was also found that parents thought that “school-related behaviors” 

(Hatcher, Nuner, & Paulsel, 2012, p.5) such as paying attention, understanding and following 

school routines, working in a large group setting, listening to and following directions from 

teachers, and keeping their attention and working on an assigned task were important factors that 

children need to have before their introduction into Kindergarten (Hatcher et al., 2012). Parents 

also specifically targeted literacy skills that they believed were essential for their children to have 

prior to Kindergarten. Those skills include: recognizing letters, letter/sound association, 

recognition of sight words and names, and being able to write their own name (Hatcher et al., 

2012). In an earlier study Keen (2005) found that parents’ beliefs about their child’s academic 

achievement was related to the level of education that that parents received as well as their 

socio-economic status. What’s missing from the existing research is the perceptions that parents 

have of the different types of pre-K programs that are available to them and their reasons for 

selecting a specific program. 
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Teachers’ Perceptions of Pre-K 

Teachers’ perceptions are just as important as parents perception when it comes to the 

value of pre-K. Teachers give insider information about how children learn as well as 

understanding what is developmentally appropriate for children. As well as have their own ideas 

of what is important before entering Kindergarten. Teachers have expressed the importance of a 

child’s ability to problem solve, have school related skills, such as, paying attention, learning and 

following school routines, working in a large group, listening to and following directions from a 

teacher, and working on assignments that are given to them (Hatcher et al., 2012). Academically, 

teachers believed that literacy skills were important to have prior to Kindergarten, this including 

being able to write their name. Teachers want programs to teach their children how to be 

successful in later grades, such as on state tests, as well as, in later life (Brown & Gasko, 2011).  

Teachers also get to see how children behave in the classroom and throughout the school. 

Cheryl Morelan, a principal, stated that she does not believe that 4-year old children can focus 

for 8 hours. She stated “I think that kids get tired, being in school all day might be hard for them” 

(Fernandes, 2014). Morelan stated that she has seen students who have attended full day pre-K 

be “less ready” for Kindergarten than students who have attended half day pre-K. This opinion 

came from the fact that she saw students who were unable to sit and listen to a story for an 

extended period of time and were not as able to follow directions given by the teacher 

(Fernandes, 2014). Similarly, In a study by Vlietstra (1981) teachers of children from full and 

half day programs observed that full day children were less likely to get along with their peers 

and more aggressive while half day students were better able to get along with peers, less 

aggressive, and were more tolerant of frustration.  
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Gap in the Research 

Among the current and past studies about full and half day pre-K, there is a gap in 

research when it comes to examining parent and teacher perceptions of part time pre-k. In 

addition, many of the studies done about parent perception deals with parents whose children are 

enrolled in a pre-K program and those who are not enrolled in any type of program. This 

research will examine the perceptions parents have of full-day, half-day, and part-time programs 

and if they perceive any differences between the types of programs. This information is 

important to the education field because, with all of the different choices in pre-K programs, it is 

important to know how parents feel about the pre-K program options so that educators may 

support them in making the best academic choice for their child. It will also be beneficial to 

know the reason why parents are choosing the current program that their child is enrolled in and 

if they are seeing academic growth within their child. This research will also show teachers’ 

perceptions. This will be beneficial because there will be research on what teachers’ think about 

the various types of programs as well as what they see in their professional field everyday. With 

this research, teachers’ will also be able to assist parents in making a more informed decision 

from an insiders perspective about how each program impacts children's’ development of early 

literacy concepts. The research will also show the difference between parents and teachers 

perceptions on the programs, literacy growth within the child, and personal belief of which 

program is most beneficial.  

Research Questions 

This study was guided by the following research questions:  

1. What are parents’ perceptions of their child’s Pre-K program?  
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2. How do they feel the program affects their child’s literacy development?  

3. What are teachers’ perceptions of the various pre-K programs?  

4. How do they feel the different program options impact students’ learning of 

literacy? 

Conclusion 

In conclusion, this literature review suggests that there has been an expansion of pre-K 

programs in the United States in the last few years as well as  educational growth in students who 

have attended two types of pre-K programs, full and half day pre-K. Depending on the program 

that the student is enrolled in, the type and amount of growth may change. Parents view pre-K 

differently from one another, some choosing to send their child to full day, some to half day, and 

some not at all. However, parents who sent their children to pre-K programs often saw growth 

within their child. This review focused on five main themes of the surveyed research. These 

themes included the history of pre-K, effects of pre-K, emergent literacy, parent perception, and 

teacher perception.  
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Chapter Three: Methodology 

Introduction 

In order to answer the research questions: What are parents’ perceptions of their child’s 

Pre-K program? How do they feel the program affects their child’s literacy development? What 

are teachers’ perceptions of the various pre-K programs? How do they feel the different program 

options impact students’ learning of literacy? an explanatory mixed method research design was 

developed using semi structured interviews to explain and expand upon earlier opinion data 

collected from parents and teachers of three to five year old children from a city and its local 

suburban communities in western New York from online surveys that were administered. 

Research Design and Rationale 

The objectives of this research is to gain information about how parents and teachers 

perceive various pre-K programs and how they perceive their children gaining literacy 

knowledge. To acquire this knowledge, an online survey was given to parents and teachers. The 

online survey was chosen because of the reduced time that it takes to distribute to each 

participant, easy access for participants, and its increased accuracy of responses. After, it was 

intended that a individual 45 minute semi structured interview be conducted with parents and 

teachers to examine their perceptions of various Pre-K programs and how they thought each 

program is impacting their child/student’s emergent literacy skills and to gain some reliability 

within the study. A semi structured interview was chosen because it allowed for open-ended 

answers that allowed for probing and follow-up questions. However, in meeting with the IRB 

committee at the participating institution, it was decided that the interview was too much and 

needed to be eliminated from the study. Upon dissemination, the results of this research will help 
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parents make a more informed decision regarding their child’s Pre-Kindergarten program and 

help teachers understand the gaps in the child’s education.  

Participants 

For this research, convenience sampling was used to gain participant. After speaking with 

the IRB board for  the school and the Director of the Day Care program, permission was given to 

enter the classroom and give permission slips to parents and teachers to participate in the study. 

The participants consist of five parents and three teachers. Seven of the participants were female 

and one was male. Seven of the participants were White and one was African American.  

To keep the anonymity of the participants, a number system was used in order to identify 

the participants in substitution of pseudonyms.  

Instrumentation  

The questions used in the surveys were developed by the principal investigator for the 

purpose of understanding how the parents and teachers felt their child was developing in the 

different types of programs. Each survey has 13 questions, nine questions are evaluated using the 

Likert scale, while the other four questions are open ended. Prior to implementation of the survey 

and interview questions, each question was reviewed for appropriateness by a university faculty 

member with expertise in the field and by the human subjects board and IRB at the 

implementation sight. To see the full survey questions refer to Appendix A. The surveys covered 

the topics such as: 

● Child’s program 

● Literacy materials available to the child 

● Satisfaction with the child’s program 

 



PARENT AND TEACHER PERCEPTION OF PRE-K 31 

● Literacy growth seen within the child 

● Benefits of the program 

● If given any choice which program would parent/teacher choose for the child 

This range of questions was used in order to gain as much understanding of the parents 

and teachers perceptions of the child’s current pre-K program and literacy growth that the 

child is acquiring in that current program. The questions were based on the following 

research questions: 

1. What are parents’ perceptions of their child’s Pre-K program?  

2. How do they feel the program affects their child’s literacy development?  

3. What are teachers’ perceptions of the various pre-K programs?  

4. How do they feel the different program options impact students’ learning of 

literacy? 

Data Collection  

The first step in collecting data for this research project was obtaining permission from 

the target school, the IRB committee within that school, and the connected day care program. 

Once permission was obtained, informed letters were sent home with students in the various 

pre-K programs and given to the teachers in the accompioning classroom. The researcher 

provided information for the participants if they had any questions about the research. In the 

following weeks, classrooms were visited to obtain the returned permission slips, permission 

slips returned from parents and teachers became the participants in the study. The participants 

then received an e-mail with the URL for the online survey. After the completion of the survey, 
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the participants were informed that the research was completed and were thanked for their 

participation.  

Data Analysis 

Data analysis consisted of both qualitative and quantitative data and techniques, as the 

surveys distributed to the participants have both multiple choice responses as well as open-ended 

responses. The survey website that was used, Google Forms, processed the data qualitatively for 

frequency and percentage of each selected responses on every question. The survey responses 

were then entered into a Google document by questions according to the frequency of the 

response. After, each open-ended response was read and re-read to assign a one to two word 

code that represented the data. 

Qualitative analysis was then utilized for the participants’ written responses to the 

surveys. During the first cycle of coding, simple descriptive coding (Saldaña, 2016) was used to 

describe the data collected from the participants’ responses. Some samples of codes created 

during the first cycle of data includes: staff, curriculum, interaction, placement, routine 

communication, availability, and location. Each written response was coded and a list of 

descriptive codes was written in a separate document (Appendix B). When the first round of 

descriptive coding was completed, a second cycle of pattern coding was conducted (Saldaña, 

2016). To pattern code, the descriptive codes were used to group and sort the data according to 

the code that they received. Finally, the coded material was coded to obtain larger themes among 

the groups in order to find similarities. After both cycles of coding was completed, major themes 

emerged. These themes became the findings of the research and will be described in chapter 

four. 
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Conclusion 

In order to uncover parent and teacher perceptions of various pre-K programs, a 

qualitative study was conducted with eight participants using a survey with both 

selected-response questions and open-ended questions. In order to protect the identity of the 

participants, a numbered system was utilized in lieu of the participants name or a pseudonym. A 

data analysis was then conducted using both qualitative and quantitative techniques. The 

program Google Forms processed the data from the survey qualitatively for frequencies and 

percentages from the selected responses and displayed data according to each question. Next, a 

qualitative analysis was conducted through the use of two cycles of coding, simple descriptive 

coding (Saldaña, 2016) to describe the data collected from the participants and pattern coding 

(Saldaña, 2016). Which took the descriptive codes and organized the units for analysis between 

each descriptive code. The codes were then grouped and sorted according to the code they 

received. From the coded data finding emerged that will be discussed in the following chapter.  
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Chapter Four: Results 
 

In the previous chapters, this researcher has discussed methods taken to obtain data and 

results related to parent and teacher perceptions about various pre-K programs. First, a thorough 

review of literature was conducted in conjunction with the development of tools needed to 

conduct the research. A survey was conducted and data was collected from eight participants. 

The online source used for the surveys was Google Forms, this forum processed the data 

quantitatively for frequencies and percentages of selected responses and data was displayed 

according to each question.  

Next, qualitative analysis was conducted for the participants’ open ended responses in the 

survey. The first cycle of coding, simple descriptive coding (Saldaña, 2016) was used to describe 

the data collected from the participants’. After the first cycle of coding was complete, a second 

cycle which consisted of pattern coding (Saldaña, 2016) was conducted. Each group of 

descriptive coded data was coded to find larger themes within the data. Those themes became the 

findings that will be described below. 

Upon data analysis, this researcher was able to develop four findings. First, there are 

similarities and differences between parents’ perceptions of pre-K programs. Second, parents see 

different types of growth within their child through these programs. Third, teachers’ of various 

pre-K programs perceive these programs differently from one another. Finally, teachers’ 

perceive the child’s literacy growth differently than their parents.  

Finding One: Parents’ Perceptions of Pre-K Program 

During this research, the participants were split in to two different groups based on the 

pre-K program their child was currently enrolled in, full day or part time. These two groups of 
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parents had different opinions about the programs as a whole. There were five parents total who 

participated during this research, two in the part time group and three in the full day group. One 

hundred percent of the parents whose children are enrolled in a part time program stated that they 

were mostly happy with the overall program. One of three parents whose child is enrolled in a 

full day program stated that they were mostly happy with the overall program, while the other 

two stated that they were very happy with the overall program.  

Subfindings were also discovered during the research. The first subfinding is, parents 

from both groups found the curriculum and activities that the children participate in during pre-K 

important. Two surveyed parents of full day students stated that they appreciated the fact that 

free play was encouraged at times, with one parent even stating, “She has many opportunities for 

play, which I know as a teacher is so essential at this age.” Two participants, one parent of a full 

day student and one of a part time student also stated that they like the amenities that the children 

have access to, such as the “gym, library, playground, field, and gross motor room.” 

The second subfinding in the research is that parents’ value the social aspect of pre-K 

programs. Three of the five parent participants discussed the importance of interactions with 

other students. One parent was of a part time child while the other two parents had children who 

were enrolled in full day programs. These parents stated that this was the reason that they liked 

the current pre-K program that their student was enrolled in. Two of these parents also expressed 

how they liked that the pre-K programs were integrated with students with disabilities.  

The last subfinding that was found in this research is that parents pick their child’s pre-K 

programs for different reasons, but one of the most common reasons is location. Four of the five 

parent participants listed location as one of the reasons why they chose their child’s program. 
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Other reasons that were listed from the participants were: availability for other children in the 

family to go to the same school (convenience), reputation, access to school amenities, and 

integration of students with disabilities. 

Overall, parents who enroll their children in different types of pre-K programs have 

different perceptions about the pre-K program and various aspects of the pre-K program are 

important to the parents. Based on the responses, it is evident that parents in the full day group 

were more satisfied with their program than the parents in the part time group.  

Finding Two: Parents Perception of Literacy Development 

Parent participants of children who were enrolled in different pre-K programs also saw 

different types of literacy development within their child. Both parents who have children 

enrolled in a part time program stated that they saw some growth in reading, some growth in 

writing, and found the overall program as somewhat beneficial. Two parents of children who 

were enrolled in full day pre-K stated that they saw some growth in reading, while the other 

parent stated that they could not tell if any growth was made. One parent of a child enrolled in 

full day pre-K stated that they saw some writing growth, while the other two participants stated 

that a lot of writing growth was noticed. All three parents of children who were enrolled in full 

day pre-K stated that the overall program was very beneficial. One participant stated,  

“She comes home and teaches me what she learned at school (recycling, yoga, 

compliments) and has made SO much growth with writing. In September, she was not 

even sure how to trace something. Today, 8 months later, she wrote out her name for me 

independently, and a few other letters. She is not even 3.5 years old yet- she amazes me!” 
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The second finding in this research suggests that parents that enroll their children in 

different types of pre-K programs see different types of growth within their child when it comes 

to reading and writing. Even within the same program, parents see different types of growth 

within their child. Overall, parents who enrolled their children in a full day program saw greater 

growth within their child in writing. 

Finding Three: Teachers’ Perceptions of Pre-K Programs 

In addition to parent perceptions, teachers’ perceptions were included in this research to 

compare the similarities and differences between what teachers of different programs (full day or 

part time) perceive, as well as the similarities and differences between what parents see versus 

what teachers see within the same child relative to the program that they are enrolled in.  

Out of the three teacher participants, two teachers teach full day and the other teacher 

teaches part time students. All of the teachers were asked how happy they are with the current 

pre-K program that their student is enrolled in. Two teachers, one who teaches full day children 

and the other who teaches part time children said that they are very happy with the program the 

student is enrolled in. While the last teacher, a full day teacher stated that they were mostly 

happy with the program the student is enrolled in. The teachers were also asked how beneficial 

the overall program was for their students. Two teachers, one from full day and one from part 

time, said the program was very beneficial for their students and the last teacher said the program 

was somewhat beneficial, this response came from a full day teacher. All teachers’ regardless of 

the pre-K program that they teach state that full day pre-K would be the most beneficial for 

children. These teachers stated that the benefits of full day pre-K would be, (1) having more time 

for the students to learn and engage in what is being taught and learn the school routine, (2) 
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adjusting to a full day school setting to prepare the students for upper grades such has full day 

Kindergarten or 1st Grade, and (3) gaining the opportunities for social interactions that are not 

typically received at home.  

Finding Four: Teachers’ Perception of Literacy Development 

In addition to the overall program, teachers also see literacy growth within the student. 

All teachers stated that they have seen some literacy growth within their student regardless of the 

pre-K program that they attend. This is consistent with the findings from the parents perceptions 

of literacy growth within their child. This means that the teachers and parents, from both 

programs, have seen literacy growth within the child. 

A subfinding from this research is that each of the participants that was surveyed values 

literacy differently in their classroom. Each teacher was asked what types of literacy material 

(books, paper, markers, crayons, iPad, magnetic letter, etc.) were available to their children daily 

and how many times weekly they read with their children one-to-one. One participant stated that 

they had seven different literacy materials available to their children and read over ten times 

weekly with students in a one-to-one setting. The second participant stated that they had six 

different literacy material available in the classroom and they read with their children zero to two 

times one-to-one weekly. The last participant stated that they had eleven different literacy items 

available and they read with their children three to four times weekly in a one-to-one setting.  

Summary 
In this study, I found that parents who have children enrolled in full day programs 

seemed overall more satisfied with the program than those parents who had children enrolled in 

part time pre-K programs. Under this finding, there were also two additional subfindings. The 

first subfinding was that parents found the curriculum and activities that the children were doing 
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throughout the day were important and that contributed to their overall feelings toward the 

program. The second subfinding was that one of the main reasons parents pick the child’s pre-K 

program is due to location.  

The second finding in this study discussed the literacy growth that parents see within 

their child. Regardless of the type of program, parents saw varying degrees of growth. However, 

the parents who had children in full day programs reported a higher level of writing growth.  

Next, teachers’ regardless of the program that they teach identified full day pre-K to be 

the most beneficial because you are able to teach the routine, there is more time for social 

interaction, and you can reinforce what is being taught throughout the day.  

The last finding in this study was about teachers’ perceptions about how the children in 

their classroom learn literacy. All of the teachers, full day and part time, reported that they saw 

some growth within the child. In addition, the teachers and parents, from both programs have 

seen literacy growth within the child. However, it should be noted that a subfinding was 

discovered. The subfinding is that all of the teachers that were surveyed for the research put 

varying degrees of importance on literacy in their classroom. 
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Chapter Five: Discussion 
 
Introduction 

This study was conducted in order to learn parent and teacher perceptions of various 

types of pre-K programs. In order to find this information, a review of literature was conducted, 

and a survey was developed and implemented. Eight participants, one male and seven females, 

agreed to participate in the study. Within the participants, five parents and three teachers were 

recruited. The data from the survey was analyzed both quantitatively and qualitatively and four 

finding emerged.  

Reflection 
The main findings from the research were as follows: parents who had children in the 

different pre-K programs perceived the programs differently. Parents who had children enrolled 

in full day programs seemed to have more positive outlook toward the overall program their 

child was enrolled in. Parents from both programs considered the curriculum and the activities 

that the children engage in during the day as important and social interaction were important for 

development. Next, parents who had children enrolled in different programs also saw different 

amounts of literacy growth within their child. Most parents regardless of the program stated that 

they saw some growth in reading skills while parents of children who were enrolled in full day 

programs stated they saw more writing growth in their children compared to the part time 

parents. The third finding from the research was that teachers regardless of the program that they 

teach stated that full day programs would be most beneficial for their students because they 

would get exposure to things like classroom routines, social interactions, and to reiterate what is 

being taught throughout the day. The last finding from this research is that all teachers saw 
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literacy growth within their students, which is consistent with the findings from the parents. In 

addition, each teacher places a different value of literacy in their classroom.  

Significance 
Parents and teachers have different perceptions of pre-K programs and the amount of 

literacy growth they see within their child. The participants in this study demonstrated this. It is 

important for parents to be able to make informed decisions when choosing a literacy program 

for their child and for teachers to be able to explain the benefits of the program that they teach.  

This research will also help teachers of Kindergarten understand the type of knowledge 

that the children coming into their classroom will have. For example, if they receive a child that 

has been in a half day or part time program they will know that they may have lower skills in 

writing than children who were enrolled in a full day pre-K program.  

Dissemination 
At the conclusion of this study the results were disseminated. Dissemination occurred in 

multiple ways. The first way was a regional poster presentation at the university where the 

researcher is a soon to be alumna. The poster presentation displayed the background of the study, 

the participants, the methods that were used for the research and preliminary findings.  

Additionally, when this study is completed, it will be archived in the State University of 

New York at Fredonia’s Reed Library, where it will be available to future researchers and 

searchable through the library’s database website.  

Limitations 
Some limitations of this study were: the sample size, time constraints, and location. If this 

study were to be repeated in the future, it should be with a much larger sample size. The results 

from this study cannot be generalized to parent and teacher perceptions as a whole because the 

sample size was too small. Also, it would be interesting to see the data if all three pre-K 
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programs were involved in the study. Since only two programs were involved full day and part 

time pre-K, it can not be stated how parents and teachers perceive all three programs.  

Another limitation was time constraint. Due to the amount of time and concerns from the 

IRB board at the participating school. The interviews to gain more information from the 

participants was unable to be conducted. The results from the interview could have produced 

different results.  

A final limitation of this study was the location. This study was completed in a suburban 

area, if it was completed again it would be beneficial to learn more about parent and teacher 

perceptions’ of pre-K programs and the literacy growth within the child in a rural or urban area.  

Implications 
The data collected in this study suggests that parents choose the programs that they enroll their 

children in for different reasons, however, parents should be aware of the benefits and drawbacks 

that each program has. The participants in this study demonstrated different preferences for what 

made the program truly successful and beneficial for their children. Educators also demonstrated 

different emphasis on literacy in their classroom. Teachers of pre-K or Kindergarten children can 

use the data collected in this study to bridge the gap in knowledge between the children who are 

enrolled in different programs.  

Conclusions 
In conclusion, this study examined parent and teacher perceptions’ of pre-K programs 

and the literacy growth that has been seen within the child. It was found that parents from both 

full day and part time programs perceived the programs differently from each other and in some 

cases within the same program. Parents of full day children also saw more literacy growth within 

their child compared to their counterpart. In addition, all educator believed that the children 
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would be exposed to more beneficial routines and social interactions in a full day program. 

However, all of the teachers saw literacy growth within the child regardless of the program that 

they were enrolled in. This data can be used to help parents make a more informed decision 

when enrolling their children in a pre-K program as well as help educators see potential gaps in 

student knowledge or help to explain the benefits of their program to parents. This study and the 

data collected from it are archived in the State University of New York at Fredonia’s Reed 

Library.  

 

  

 



PARENT AND TEACHER PERCEPTION OF PRE-K 44 

References  
 

Barnett, W. S., Hustedt, J. T., Robin, K. B., & Schulman, K. L. (2004). That state of preschool: 

2004 state preschool yearbook. New Brunswick, NJ: National Institute for Early 

Education Research.  

Barnett, W. S. (2008). Preschool education and its lasting effects: Research and policy 

implications. Education and the Public Interest Center & Education Policy Research Unit. 

Retrieved from http://epicpolicy.org/publication/preschool-education. 

Barnett, W. S., Carolan, M. E., Fitzgerald, J., & Squires, J. H. (2012). The state of preschool 

2012: State preschool yearbook. New Brunswick, NJ: National Institute for Early 

Education Research.  

Bear, D. R., Invernizzi, M., Templeton, S., & Johnston, F. (2016). Words their way: Word study 

for phonics, vocabulary, and spelling instruction (6th ed.). Boston, MA: Pearson. 

Best Masters in Psychology. (2017). What is perceptual psychology? Retrieved from: 

https://www.bestmastersinpsychology.com/faq/what-is-perceptual-psychology/ 

Bierman, K., Domitrovich, C., Nix R., Gest, S., Welsh, Greenberg M., Blair, C., Nelson, K. & 

Gill, S. Promoting academic and social-emotional school readiness: The Head Start 

REDI Program. Child Development. 2008; 79: 1802-1817. doi: 

10.1111/j.1467-8624.2008.01227. 

Brannon, D. (2005). Full- or- half-day kindergarten: What parents pick and why. Education 

Digest, 70, 57-70. 

 

http://epicpolicy.org/publication/preschool-education
https://www.bestmastersinpsychology.com/faq/what-is-perceptual-psychology/


PARENT AND TEACHER PERCEPTION OF PRE-K 45 

Brown, C., Gasko, J. (2011). Why should pre-k be more like elementary school? A case study of 

pre-k reform. Journal of Research in Childhood Education, 26. 264-290. doi: 

10.1080/02568543.2012.686471 

Burchinal, M., Howes, C., Pianta, R., Bryant, D., Early, D., Clifford, R. & Barbarin, O. (2008). 

Predicting child outcomes at the end of kindergarten from the quality of pre-kindergarten 

teacher-child interactions and instruction. Applied developmental science, 12, 140-153. 

doi:10.1080/10888690802199418 

Clay, M. M. (1966). Emergent reading behavior. Unpublished doctoral dissertation, University 

of Auckland, Auckland, New Zealand.  

Congressional Documents and Publications (2015). Pre-k for all: 22,000 families apply for pre-k 

in first day. Federal Information & News Dispatch, Inc. 

Cunningham, D. D. (2010). Relating preschool quality to children’s literacy development. Early 

Childhood Education Journal, 37(6), 501-507. doi: 10.1007/s10643-009-0370-8 

Early, D. M., Iheoma, I. U., Ritchie, S., Barbarin, O. A., Winn, D. C., Crawford, G. M., … 

Pianta, R.C. (2010). How do pre-kindergarteners spend their time? Gender, ethnicity, and 

income as predictors of experiences in pre-kindergarten classrooms. Early Childhood 

Research Quarterly, 25, 177-193. 

Fernandes, D. (2014). Despite benefits of full-day preschool, most state programs are half day. 

89.3KPCC. Retrieved from 

http://www.scpr.org/blogs/education/2014/01/24/15667/despite-benefits-of-full-day-presc

hool-most-state/ 

 

 

http://www.scpr.org/blogs/education/2014/01/24/15667/despite-benefits-of-full-day-preschool-most-state/
http://www.scpr.org/blogs/education/2014/01/24/15667/despite-benefits-of-full-day-preschool-most-state/


PARENT AND TEACHER PERCEPTION OF PRE-K 46 

Gipe, J. P. (2014). Multiple paths to literacy: Assessment and differentiated instruction for 

diverse learners, K-12 (8th ed.). Boston, MA: Pearson.  

Gordon, A., & Browne, K. (2017). Beginnings & Beyond: Foundations in early childhood 

education (10th ed.). Boston: Cengage Learning. 

Gormley, W. T. & Phillips, D. (2005). The effects of universal pre0k in Oklahoma: Research 

highlights and policy implications. Policy Studies Journal, 33, 65-82. 

Gunning, T. G. (2010). Creating literacy instruction for all children (7th ed.). Boston: Allyn & 

Bacon. 

Hatcher, B., Nuner, J., & Paulsel, J. (2012). Kindergarten readiness and preschools: Teachers and 

parents beliefs within and across programs. Early Childhood Research and Practice, 14. 

Retrieved from http://ecrp.uiuc.edu/v14n2/hatcher.html. 

Hetherington, E., Parke, R., & Locke, V. (2002). Child psychology: A contemporary viewpoint. 

New York: McGraw-Hill Education. 

HighScope. (2018). Perry Preschool Study. Retrieved from 

https://highscope.org/perrypreschoolstudy 

Howes, C., Burchinal, M., Pianta, R., Bryant, D., Early, D., Clifford, R., & Barbarin, O. (2006). 

Ready to learn? Children’s pre-academic achievement in pre-Kindergarten programs. 

Early Childhood Research Quarterly 23, 27-50. doi: 10.1016/j.ecresq.2007.05.002. 

Huang, F. L., Invernizzi, M.A., & Drake, E. A. (2012). The differential effects of preschool: 

Evidence from Virginia. Early Childhood Research Quarterly, 27, 33-45. 

Individuals with Disabilities Education Act. (2018). About IDEA. Retrieved from 

https://sites.ed.gov/idea/about-idea/ 

 

http://ecrp.uiuc.edu/v14n2/hatcher.html
https://highscope.org/perrypreschoolstudy
https://sites.ed.gov/idea/about-idea/


PARENT AND TEACHER PERCEPTION OF PRE-K 47 

International Literacy Association. (2018). Why literacy?Retrieved from: 

https://www.literacyworldwide.org/about-us/why-literacy 

K12Academics. (2018). History of pre-k in the United States. Retrieved from 

https://www.k12academics.com/systems-formal-education/preschool-education/history-p

reschool-united-states 

Maxwell, S. (2018). Pre-k scores fall. No surprise when Florida ranks 41st in funding. Orlando 

Sentinel. Retrieved from 

http://nieer.org/news/pre-k-scores-fall-no-surprise-when-florida-ranks-41st-in-funding. 

Mead, S. (2015). The building blocks for success: Clearing up common misconceptions about 

state pre-K programs can lead to better outcomes for our kids. U.S. News & World 

Report. Retrieved from 

https://www.usnews.com/opinion/knowledge-bank/2015/06/26/setting-the-record-straight

-on-state-pre-k-programs 

Molfese, V., Molfese, D., & Prokasky, A. (2016). Identifying early literacy practices that impact 

brain processing and behavior. The International Dyslexia Association. Retrieved from 

www.eida.org  

Mongeau, L. (2018). Who should pay for preschool for the middle class? WHYY/Hechinger 

Report. Retrieved from 

http://nieer.org/news/who-should-pay-for-preschool-for-the-middle-class-2 

Morrissey, T. W., Lekies, K.S., & Cochran, M. M. (2007). Implementing New York’s universal 

pre-kindergarten program: An exploratory study of systematic impacts. Early Education 

and Development. 18, 573-596. 

 

https://www.literacyworldwide.org/about-us/why-literacy
https://www.k12academics.com/systems-formal-education/preschool-education/history-preschool-united-states
https://www.k12academics.com/systems-formal-education/preschool-education/history-preschool-united-states
http://nieer.org/news/pre-k-scores-fall-no-surprise-when-florida-ranks-41st-in-funding
https://www.usnews.com/opinion/knowledge-bank/2015/06/26/setting-the-record-straight-on-state-pre-k-programs
https://www.usnews.com/opinion/knowledge-bank/2015/06/26/setting-the-record-straight-on-state-pre-k-programs
http://www.eida.org/
http://nieer.org/news/who-should-pay-for-preschool-for-the-middle-class-2


PARENT AND TEACHER PERCEPTION OF PRE-K 48 

Morrow, L.M. (2005). Literacy development in the early years: Helping children read and write 

(5th ed.). Boston: Pearson.  

Morrow, L. M. (2009). Literacy development in the early years: Helping children read and write 

(6th ed.). Boston: Pearson. 

Morrow, L. M. & Gambrell, L. B. (Eds.). (2011). Best practices in literacy instruction (4th ed.). 

New York: Guilford Press. 

National Association for the Education of Young Children. (2017). Retrieved from 

https://www.naeyc.org/ 

National Head Start Association. (2018). Retrieved from 

https://www.nhsa.org/our-work/current-initiatives 

National Institute for Early Education Research. (2015). The 2014 State Preschool Yearbook: 

Executive summary. New Brunswick, NJ: Author. Retrieved from 

http://nieer.org/sites/nieer/files/1nyearbook2014_executivesummary_1.pdf 

NPR. (2017). Preschool, a state by state update. Retrieved from 

https://www.npr.org/sections/ed/2017/05/24/529558627/preschool-a-state-by-state-updat

e 

Peckham, S. (2007). Full-day vs. Half-day preschool. The Education Digest, 73, 76. Retrieved 

from www.eddigest.com 

Ramscar, M., & Gitcho, N. (2007). Developmental change and the nature of learning in 

childhood. Trends in Cognitive Science 11(7). 274-279. 

 

https://www.naeyc.org/
https://www.nhsa.org/our-work/current-initiatives
http://nieer.org/sites/nieer/files/1nyearbook2014_executivesummary_1.pdf
https://www.npr.org/sections/ed/2017/05/24/529558627/preschool-a-state-by-state-update
https://www.npr.org/sections/ed/2017/05/24/529558627/preschool-a-state-by-state-update
http://www.eddigest.com/


PARENT AND TEACHER PERCEPTION OF PRE-K 49 

Robin, K. B., Frede, E.C., & Barnett, W. S. (2006). Is more better? The effects of full-day vs. 

half-day preschool on early school achievement. Brunswick, N.J.: National Institute for 

Early Education Research. 

Sahin, B. K., Sak, R., & Sahin, I. T. (2013). Parents’ views about preschool education. Procedia 

- Social and Behavioral Sciences, 89, 288-292. Retrieved from 

http://www.sciencedirect.com/science/article/pii/S1877042813029790. 

Saldaña, J. (2016). The coding manual for qualitative researchers. (3rd ed.). Tempe, AZ: SAGE 

Publications Ltd. 

Teale, W. (1982). Toward a theory of how children learn to read and write naturally. National 

Council of Teachers of English, 59. 555-570. Retrieved from 

http://www.jstor.org/stable/41404060 

Tracey, D. H., & Morrow, L. M. (2017). Lenses on reading: An introduction to theories and 

models. New York: Guilford Press. 

United States Department of Education. (2016). Obama administration investment in early 

learning have led to thousands more children enrolled in high-quality preschool. 

Retrieved from 

https://www.ed.gov/news/press-releases/obama-administration-investments-early-learnin

g-have-led-thousands-more-children-enrolled-high-quality-preschool  

United States Department of Education. (2017). Implementing the pyramid model to address 

inequities in early childhood discipline. Retrieved from 

https://www2.ed.gov/about/inits/ed/earlylearning/files/2017/pep-inequities-2017-01.pdf 

United States Department of Education. (2018). Retrieved from https://www.ed.gov/ 

 

http://www.sciencedirect.com/science/article/pii/S1877042813029790
http://www.jstor.org/stable/41404060
https://www.ed.gov/news/press-releases/obama-administration-investments-early-learning-have-led-thousands-more-children-enrolled-high-quality-preschool
https://www.ed.gov/news/press-releases/obama-administration-investments-early-learning-have-led-thousands-more-children-enrolled-high-quality-preschool
https://www2.ed.gov/about/inits/ed/earlylearning/files/2017/pep-inequities-2017-01.pdf
https://www.ed.gov/


PARENT AND TEACHER PERCEPTION OF PRE-K 50 

Vlietstra, A. (1981). Full- versus half-day preschool attendance: effects in young children as 

assessed by teacher ratings and behavioral observations. Society for Research in Child 

Development, Inc, 52, 603-610.  

Vukelich, C., Christie, J., Enz, B., & Roskos, K. (2016). Helping young children learn language 

and literacy birth through kindergarten (4th ed.). Boston: Pearson.  

Weiland, C., Ulvestad, K., Sachs, J., & Yoshikawa, H. (2013). Association between classroom 

quality and children’s vocabulary and executive function skills in an urban public 

pre-kindergarten program. Early Childhood Research Quarterly, 28. 199-209. 

Zhao, H., Modarresi, S., & Shihching, L. (2009). Impact of full-day pre-kindergarten program 

on student academic performance. Rockville, MD: Montgomery County Public Schools. 

Published at www.montgomeryschoolsmd.org  

 

  

 

http://www.montgomeryschoolsmd.org/


PARENT AND TEACHER PERCEPTION OF PRE-K 51 

Appendix A 
SURVEY QUESTIONS for PARENTS– URL to online survey will be sent via email to 
consenting participants 
 
Disclaimer: You are receiving this survey because you have checked “Yes” on the consent form given to 
you allowing you to complete this survey.  
 
Directions: Please answer all questions honestly and to the best of your ability. If you are uncomfortable 
answering any questions, please feel free to skip them. 
 
Demographics 
Gender (Check one) 
☐  Male ☐   Female ☐  Self-identify  
 
Ethnic Background (Check one)   
☐ White         ☐ Hispanic/Latinx         ☐ Black/African American         ☐ Multiracial  
☐ Asian          ☐Native Hawaiian          ☐ Other Pacific Islander ☐ Other: 
___________________ 
 

1. Which type of pre-K program is your child enrolled in? 
a. Full day 
b. Half day 
c. Part time (does not attend school everyday) 

2. What type of literacy materials does your child have access to regularly at home? (check all that 
apply) 

a. Books 
b. Magazines 
c. Paper 
d. iPad/Tablet application 
e. Educational Television Programs 
f. Magnetic Letters 
g. Sight Word Cards 
h. Phonics Games 
i. Dry Erase Boards 
j. Educational Toys  
k. Writing utensils (for example, crayons, pencils, chalk, and markers)  
l. Other ______________________ 

3. On average how many times does someone in your household read with your child in a week? 
a. 0-2 
b. 3-5 
c. 6-10 
d. Over 10 

4. How often do you communicate with your child’s teacher in a week? 
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a. 0-2 times 
b. 3-5 times 
c. Over 5 times 

5. How do you communicate with your child’s teacher? 
a. By email 
b. By phone 
c. By text message 
d. In person 
e. Other (please write in response) 

6. How happy are you with your child’s current pre-K program? 
a. Not happy 
b. Somewhat happy 
c. Neither happy nor unhappy 
d. Mostly happy 
e. Very Happy 

7. How happy are you with your child’s teacher? 
a. Not happy  
b. Somewhat happy 
c. Neither happy nor unhappy 
d. Mostly happy 
e. Very happy 

8. Have you seen reading  growth in your child? 
a. No growth at all 
b. Hardly any growth 
c. I can’t tell if my child has grown 
d. Some growth 
e. A lot of growth 

9. Have you seen writing  growth in your child? 
a. No growth at all 
b. Hardly any growth 
c. I can’t tell if my child has grown 
d. Some growth 
e. A lot of growth 

10. How beneficial do you think your child’s current pre-K program is? 
a. Not beneficial 
b. Somewhat beneficial 
c. I can’t tell if it’s been beneficial or not 
d. Somewhat beneficial 
e. Very beneficial  

10. What are some things you like about your child’s pre-K program? 
_____________________________________________________________________________________ 
11. What are some things you dislike about your child’s pre-K program? 
_____________________________________________________________________________________ 
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12. Did you choose your child’s current pre-K program? Explain 
_____________________________________________________________________________________ 
 
If yes, what made you choose the pre-K program your child is in? 
_____________________________________________________________________________________ 
13. Please tell me anything else that might help me to understand your feelings about your child’s pre-K 
program. 
_____________________________________________________________________________________ 
 
 
 
 
SURVEY QUESTIONS for TEACHERS– URL to online survey will be sent via email to 
consenting participants 
 
Disclaimer: You are receiving this survey because you have checked “Yes” on the assent form given to 
you allowing you to complete this survey.  
 
Demographics 
Gender (Check one) 
☐  Male ☐   Female ☐  Self-identify  
 
Ethnic Background (Check one)   
☐ White         ☐ Hispanic/Latinx         ☐ Black/African American         ☐ Multiracial  
☐ Asian          ☐Native Hawaiian          ☐ Other Pacific Islander ☐ Other: 
___________________ 

1. Which type of pre-K program is your student enrolled in? 
a. Full day 
b. Half day 
c. Part time (does not attend school everyday) 

2. What type of literacy materials are available for your student at school? (check all that apply) 
a. Books 
b. Magazines 
c. Paper 
d. iPad/Tablet application 
e. Educational Television Programs 
f. Magnetic Letters 
g. Sight Word Cards 
h. Phonics Games 
i. Dry Erase Boards 
j. Educational Toys  
k. Writing utensils (for example, crayons, pencils, chalk, and markers)  
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l. Other ______________________ 
3. On average how many times do you read with your student one-on-one in a week? 

a. 0-2 
b. 3-5 
c. 6-10 
d. Over 10 

4. How often do you communicate with your student’s parent in a week? 
a. 0-2 times 
b. 3-5 times 
c. Over 5 times 

5. How do you communicate with your student’s parents? 
a. By email 
b. By phone 
c. By text message 
d. In person 
e. Other (please write in response) 

6. How happy are you with the pre-K program in which this student is enrolled? 
a. Not happy 
b. Somewhat happy 
c. Neither happy nor unhappy 
d. Mostly happy 
e. Very Happy 

7. How involved are the students parents in his/her education? 
a. Not at all involved 
b. Rarely involved 
c. Sometimes involved 
d. Often involved 
e. Very frequently involved 

8. Have you seen literacy growth in your student? 
a. No, not at all 
b. Some 
c. Yes, I’m impressed 

9. How beneficial do you think your student’s current pre-K program is? 
a. Not beneficial 
b. Somewhat beneficial 
c. Very beneficial  

10. What do you think are the benefits of the pre-K program in which this student is enrolled? 
_____________________________________________________________________________________ 
11. What do you think are some of the challenges of the pre-K program in which this student is enrolled? 
_____________________________________________________________________________________ 
12. If you could place this student in one of the pre-K programs here (half day, full day, part time), which 
would you select and why? 
_____________________________________________________________________________________ 
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13. Please tell me anything else that might help me to understand your feelings about this student’s 
enrollment in your pre-K program. 
_____________________________________________________________________________________ 

 
 
 
 
 
 
 

INTERVIEW QUESTIONS – additional part of the study that was not approved through 
the schools IRB Committee  
 

1. How old is your child / student? 
2. What type of program is your child / student enrolled in? 

a. Follow up to parent: Why did you pick this program? 
b. Follow up to teacher: What are the main differences between the programs 

offered here? 
3. How long has your child / student been enrolled in this program? 
4. To parent: What made you choose the current program that your child is enrolled in? 
5. To parent: Are you satisfied with the current program that your child is enrolled in? Why 

or why not? 
6. To teacher: Do you think the student is succeeding in this program? Why or why not? 
7. If possible what would you change about the program that your child / student is in? 
8. What types of literacy growth do you see in your child / student? Example attempting to 

write, holding books, etc. 
9. Do you think a different program would benefit your child’s / student’s  literacy growth? 
10. Does your child / student receive any education outside of the school day? 
11. What do you find beneficial about your child’s / student’s current program? 
12. Does your child / student have access to literacy materials outside of the program? What 

types? (Books, crayons, paper, etc.) 
a. Follow up to teacher: What kinds of out-of-school supports do you think this 

student would benefit from? 
13. What else would you like me to know about your child’s/student’s pre-K experience? 
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Appendix B 
 Coded Data 
Black - Teacher Survey 
Blue - Parent Survey 
 
Staff 

● Benefit - having multiple staff (p1, q12) 
● The day care that we combine with is always understaffed or does not hire adequate staff. 

(p2, q13) 
● When you are removing your heart from your chest each day, and handing it to strangers 

to care for, one of the greatest determining factors is going to be your gut reaction. There 
is no faking that. Of course you will be heartbroken to leave your baby, but your gut will 
tell you if the people caring for him or her are truly CARING. I feel great about the 
teachers who spend so much time with my babies, and that is the most important thing. 
(p7P, q17) 

Curriculum 
● The curriculum applied to each student is curriculum designed just for their specific 

needs which can help them to grow at their own pace. (p2, q12) 
● The daycare chosen curriculum for this age group is inappropriate. (p2, q13) 
● Some of the curriculum activities are not age appropriate (p3, q13)  
● I like that they support free play. I love that they read every day. They teach the letter 

sounds with the kids’ names so it is engaging and authentic. (p5P, q13) 
● She has many opportunities for play, which I know as a teacher is so essential at this age. 

She comes home and teaches me what she learned at school (recycling, yoga, 
compliments) and has made SO much growth with writing. (p7P, q13) 

● I really don’t like Pre-K Common Core and they follow this curriculum. (p6P, q14) 
● love access to school amenities like gym, library, playground (p6P, q16)  
● The students have many options to not be stuck in the room all day- playground, field, 

gross motor room, gym (p7P, q16) 
Placement 

● Not having students in the right placement (p1, q13) 
● and some behavioral challenges with other students. (p3, q13) 
● Full day to enforce what’s being learned (p1, q14) 
● Full day. All students can benefit from getting used to full day school and they will get 

social interactions not typically gained at home. (p2, q14) 
● Full day because I feel that they would get more social interaction. I also think they 

would benefit from the school day routine. (p3, q14) 
Interaction 
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● They also get the opportunity to interact with typically developing peers around the same 
ages. (p2, q12) 

● there are many benefits but the main benefit I find is the peer interaction in our integrated 
preschool rooms. (p3, q12) 

● exposure to other children (p4P, q13) 
● I also LOVE that her pre-K is integrated with students who have special needs. (p7P, 

q13) 
● facilitates social skills (p8P,q13) 
● Integrated with students with special needs.(p7P, q16) 
● I also like that peers with disabilities are integrated into the class. (p8P, q16) 

Routine 
● structure of a school day routine (p4P, q13) 
● Very structured (p8P,q13) 

Communication 
● The tadpole app and pictures (p6P, q13) 
● uses positive language (p8P,q13) 
● Inconsistent reporting on app, primarily when tokens are not earned. (p6P, q14) 
● Communication could always use improvement especially with shift in teachers both 

with schedule and changes in staff (p6P, q17) 
Availability 

● I am a teacher who is off all summer, yet I have to pay for 2 days a week for both kids to 
hold their spot for fall. (p7P,q14) 

● availability of programming for our other children- convenience for our family (p4P, 
q16) 

Location 
● location to our home (p4P, q16) 
● Location (p6, q16)  
● I was able to nurse on demand when my children were infants. That was huge. Also, 

being able to check in, have them walk by my room. (p7P, q16) 
● I work at the school and it’s a great daycare program. (p8P, q16) 

Reputation 
● Great reputation (p5P, q16) 

 
Main Findings: 

● All teachers believe that full time would benefit the children the most 
● Location is important to parents when picking a program for their child 
● Parents use the curriculum and the extra curricular activities to judge the overall program.  

 

 


