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Abstract 
 
             This research study investigated the effect of cooperative learning strategies to 

improve reading comprehension skills. It sought to determine whether the use of cooperative 

learning strategies in teaching Saudi 13-15-year-old female students reading comprehension 

skills in Arabic improved their academic achievement as measured by a teacher-made 

comprehension assessment. Many adolescents struggle with reading comprehension skills. 

Therefore, the use of effective strategies such as cooperative learning may motivate students 

to learn, raise their academic abilities and enhance their skills thus leading them to academic 

success. For the purpose of the study, it was important to read about cooperative learning 

strategies and the age group of the participants in the study. The literature on reading 

comprehension skills was also reviewed. The study was conducted in Saudi Arabia. Fifty 

female students participated in the study, divided into an experimental group and a control 

group.  The experimental group received instruction using cooperative learning strategies 

while the control group received traditional instruction. The participants were tested at the 

end of the instruction period. The assessment scores were collected and compared to 

determine the effect of the use of cooperative learning. In addition, the researcher conducted 

observations and recorded field notes on students’ behavior during reading lessons. The 

cooperative learning strategies showed positive effects on the improvement of Saudi 

students’ reading comprehension. The participants in the experimental group were able to 

connect their own experiences and knowledge with the daily texts to share their opinions and 

demonstrate a high level of understanding. 
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Introduction 

         Teaching methods have evolved in recent times because education needs to change 

from the traditional style of teaching methods to alternative strategies that are compatible 

with scientific development. One of the most important modern strategies that has spread 

is cooperative learning.  A common expression is that two heads are better than one, and 

many studies have proven the effectiveness of the use of cooperative learning to students' 

academic achievement. (Eskay, Onu, Obiyo, and Obidoa, 2012; Felder & Brent, 1994; 

Zakaria & Iksan, 2007). Reading skills are important for students because they provide a 

means of intellectual and emotional development, a way to build vocabulary, increase 

self-confidence, strengthen social skills, and address adolescent problems. Reading can 

provide psychological comfort to adolescents at a difficult time of life. Improving reading 

skills can be achieved through the application of effective learning strategies such as 

cooperative learning. Therefore, this study sought to answer the research question:  Does 

the use of cooperative learning strategies in teaching Saudi 13-15-year-old female 

students reading comprehension skills in Arabic improve their academic achievement as 

measured by teacher-made comprehension assessments? 

Significance to the field 

          Language is a communication tool between the members of the community. By 

using language, people can exchange thoughts, feelings and needs. Therefore, it is 

difficult for humans to express their emotions and needs without language. Language 

consists of four skills, which are: reading, writing, listening and speaking. Since the 

beginning of the written word, these skills always have been inextricably connected 

because each skill is based on the other. One of the most important language skills is 

reading; it enables the learners to access knowledge and acquire other skills such as 

writing.  In addition, reading contributes to developing the individual through the 
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enhancement of self-confidence and language development (Al-Nafisah & Al-Shorman, 

2010). In fact, reading is the most important factor in the formation of the learner's mind 

and ability to understand concepts and express this understanding (Qasim, 2013). 

According to Mills (2011), reading has many sub-skills that students should master to be 

successful such as: decoding, which means knowing the words that are read; vocabulary, 

which involves understanding the meanings of words read; comprehension, which refers 

to understanding the text; and reaction, which incorporates the reader’s opinions about 

the text. In addition, there are factors that affect reading such as visual capability, audio 

capability and environmental effects. 

         Some students suffer from delay in reading skills, especially in reading 

comprehension skills. As an Arabic language teacher, I noticed the weakness of reading 

comprehension among Saudi students and the lack of interest in reading as a concern in 

the education process. In fact, the development of adolescents' reading skills is a difficult 

task for teachers because students may have negative attitudes if they face difficulty with 

a reading skill.  However, teachers can avoid reading struggles if they use strategies 

appropriate to the age characteristics of middle school students. For this reason, I have 

been looking for effective ways that help students to learn reading comprehension skills 

and for methods of teaching reading that strengthen the link between the student and 

reading because the ability to read is critical to learning. Therefore, among the strategies 

that I think are very effective in improving students' reading is cooperative learnin .g  

         According to Kagan & Kagan (2009), cooperative learning is a strategy that is 

based on the division of students into groups working for a common goal in order to 

reach academic achievement. Some of the cooperative learning advantages are that 

students can rely on each other and share their skills and knowledge so that each of the 

group members will be responsible for learning and responsible for the learning of the 
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group members (Ryan, Reid, & Epstein, 2004). In addition, Faryadi (2009) explains, 

''The first premise underlying cooperative learning is respect for students regardless of 

their ethnic, intellectual, educational, or social backgrounds and a belief in their potential 

for academic success'' (p. 5). This means that cooperative learning is a strategy that 

addresses the needs of all ages and races and that aims to improve the academic 

achievement regardless of the students' gender or ethnicity.  

Personal Significance 

         My personal interest in this topic is because I am an Arabic language teacher. I have 

experienced the problems of students in reading comprehension skills and heard the 

concerns of other Arabic language teachers.  This research gave me the opportunity to 

learn more about cooperative learning strategies, and will also benefit other 

teachers through reading this research. I think that raising the level of the students in 

improving their reading comprehension skills is an important educational issue that 

deserves to be further researched. Therefore, I tried to apply cooperative learning 

strategies in Saudi middle schools to help students improve their reading comprehension 

skills.  

             Education must move away from more traditional, often inefficient, ways.  It is 

time to replace these practices with modern strategies such as active learning, self-

learning and cooperative learning. Zakria & Iksan (2007) have found that cooperative 

learning is the most effective strategy because students are cooperating with each other 

through the sharing of ideas and sharing their work with each other. Because of the 

educational benefits achieved by cooperative learning and my interest in the topic, I 

investigated the use of cooperative learning strategies in teaching Saudi 13-15-year-old 

female students reading comprehension skills in Arabic language to improve their 

academic achievement as measured by teacher made assessments.   
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Literature Review 

         For the purpose of this study, literature has been reviewed to produce an overview 

of studies conducted to investigate the positive effect that cooperative learning has on 

intermediate students' reading comprehension. This review will focus on four major 

themes, which emerge repeatedly throughout the literature reviewed. These themes are: 

theoretical framework, cooperative learning strategies, development issues for 13-15-

year-old learners and reading comprehension skills. It was necessary to read articles 

about what is cooperative learning, what the teachers’ and students' roles are in 

cooperative learning, who are students from 13-15 years old, what is reading 

comprehension and how cooperative learning affects students' reading comprehension. 

Theoretical Framework 

            The cooperative learning strategy is linked to the theory of social constructivism 

which is a sociological hypothesis of information that applies general philosophical 

constructivism into the social constructivism.  Social constructivism was proposed by 

Lev Vygotsky. He was a psychologist from Russia who was born on November 19, 1896 

and died on June 11,1934. Vygotsky was a cognitivist, however he dismissed the 

supposition made by cognitivists. He contended that every psychological capacity starts 

in, and should subsequently be clarified, as a result of social associations.  He posited that 

learning was not just the digestion of new information by learners, but it was the 

procedure by which learners were coordinated into an information group.  

           Vygotsky believed that knowledge is part of the human development and that 

society has an essential role in the process of making sense. In addition, the individual 

learns from others and this is the theory of social constructivism. Vygotsky believes that 

the involvement of the learner in the learning process is very important in the educational 

process. In addition, it is difficult for the individual to learn on his/her own without the 
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involvement of the others because the learning process happens with the help of others 

and according to Vygotsky's theory.  So, the presence of peers helps the individual to 

gain knowledge. On the other hand, scaffolding is part of a social constructivist theory, 

whereby the teacher gives the learner timely assistance when he/she needs to master the 

task.  Both interaction with peers and timely assistance from the teacher figure 

prominently in cooperative learning. 

The cooperative learning strategy allows students to communicate critical 

thinking and exchange knowledge through group discussion, which leads to building a 

solid foundation for the delivery of ideas. In addition, in the constructivist classroom, the 

center tends to move from the educator to students. The classroom is no more a spot 

where the instructor empties learning into passive students, who hold up like unfilled 

vessels to be filled. Constructivist thought was based on Vygotsky's hypotheses, which 

have been utilized to bolster instructional methods such as cooperative learning. 

Constructivists trust that learning happens through interaction with others through 

cooperative learning (Galloway, 2007).   

Cooperative Learning 

       Cooperative learning is one of the active learning strategies that are based on the 

work of the learners in small groups in order to achieve educational goals. There is more 

than one definition of the cooperative learning strategy.  Most researchers agree that 

cooperative learning involves a small group of students who share and exchange ideas 

and experiences and gain knowledge in order to reach a common goal of education (Hall, 

2006). Faryadi (2007) has made it clear that in using cooperative learning,  "a small 

dedicated group of students learn together and take advantage of each other's expertise to 

achieve a common goal" (p. 2). 



6 

IMPROVING READING USING COOPERATIVE LEARNING 
 

           In other words, this educational strategy is based on the division of students into 

several groups. Almost every group consists of three to eight students who share their 

information together in various ways in order to achieve the goal. Moreover, cooperative 

learning is one of the effective educational tools that are engaging students of different 

levels of academic performance in small groups based on the performance of certain 

tasks and educational activities prepared by the teacher to reach the common goal. 

Johnson, Johnson, and Smith (1991) define cooperative learning as ''the instructional use 

of small groups so that students work together to maximize their own and each other's 

learning” (p. 138). 

      Cooperative learning benefits. Cooperative learning is one of the best educational 

strategies as proven by research into its effectiveness on its role in raising the educational 

attainment of learners and the development of their skills (Cheng, 2005; Vaughan, 2002). 

According to Kupczynski, Mundy, Goswami, and Meling (2012), the positive impact of 

cooperative learning is displayed by including many activities, such as group discussions, 

that have a role in actively increasing the participation of students, leading to increased 

achievement on subsequent tests. In other words, "The reason for improved academic 

achievement is that students are more active participants. They care about the class and 

they are more personally engaged" (Eskay et al., 2012, p. 935). This means that there is a 

strong relationship between effective participation in cooperative learning and high 

academic performance.  

         Cooperative learning is one of the most successful educational strategies in 

enhancing critical thinking as it contributes to achieving the goal of group skills (Tsay & 

Brady 2010). Zakaria & Iksan (2007) note, "Cooperative learning is grounded in the 

belief that learning is most effective when students are actively involved in sharing ideas 

and work cooperatively to complete academic tasks” (p. 36). In other words, cooperative 
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learning promotes thinking skills through dialogue and listening to the views of other 

students in the discussion group.  According to Panitz (2013), there are forty-four 

benefits of cooperative learning including: developing oral communication skills, making 

an active environment in learning and exploration, enhancing problem-solving, 

encouraging students’ responsibility for learning, and reducing anxiety related to exams.  

      Drawbacks of cooperative learning. Although the benefits of the cooperative 

learning strategy accrue to students and education in general, there are also disadvantages 

to this strategy, including the work speed of different students. The work in groups needs 

to be somewhat equal in speed of understanding and thinking.  If one of the students is 

much slower in grasping the material, the others may feel tension, leading to frustration. 

Also, some members of the group may not understand the question or the required 

activity, seeking assistance from another member to explain the information, thus leading 

to delays in the full group.  

              A second problem can be the control of one member of the group. Some students 

have a love of control and leadership with classmates. It is not unheard of for one to 

impose his information and not participate in the debate, which can lead to members 

hating each other and hinder the success of the group. Another drawback is that some 

students do not like the hassle. Quiet students may not feel comfortable working in 

groups because of the requirement to participate.  These students may be shy and 

reluctant to speak to the group because they feel embarrassed. In addition, some students 

do not adapt to teamwork and will not accept the opinion of the group, which sometimes 

leads to arguments; therefore, these groups are not successful because they are not 

compatible. Also, some students in the group become overly dependent on the others 

because they find other members of the group will do the work for them.  This results in 

one or two students doing all the group’s work while others are sitting back watching. 
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This group will be a failure because it is not actually cooperative learning. Not all 

students contribute the same amount of work, so they do not all get the benefits of 

cooperative learning (Middlecamp, 1997). However, the teacher must closely supervise 

the students. She has to watch the students and ensure that all students work evenly. Also, 

the teacher should warn students who do not work and try to encourage shy students and 

give them tasks to feel their importance in the learning process. There are specific 

elements designed into cooperative learning strategies to address the specific drawbacks 

outlined above (Middlecamp, 1997). 

     Cooperative learning's elements. According to Tsay & Brady (2010), cooperative 

learning is not only a collective action, but is an educational technology that should 

include specific basic elements. The first element is that there is interdependence between 

members of the group so that each member depends on the other and each member needs 

the rest of the members. Interdependence is the perception that the success of the group 

depends on the diligence of its members and one member’s failure leads to the failure of 

the whole group. In addition, the feeling of the importance of each member of the group 

encourages students to do their work well. Also, students have to be positive by helping 

each other until they reach the goal. Secondly, individual responsibility must be included.  

This is present when each member of the group is responsible for the completion of a  

task, and is individually held accountable for this specific aspect of the group’s work. 

Thirdly, is face-to-face promotive interaction, in which each member of the group 

provides assistance and exhibits positive interaction. In fact, encouraging each member 

and providing assistance and support to each other gives a positive reaction in the group, 

making it easier to achieve the target. Fourthly, the teacher needs to monitor the groups’ 

performances and change the roles of the members as needed in order to improve the 

group interaction. Fifthly, the teacher has to make sure that successful cooperative groups 
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are focused on collaborative skills such as leadership, decision-making, and argument 

management skills. In fact, the cooperative learning process will be successful if the 

students have these skills because they will adapt to each other, and thus facilitate their 

tasks.    

       Cooperative learning strategies.  There are many cooperative learning strategies to 

choose amongst based on subject and the size of the group. Some of the most common 

strategies are outlined below.  

          Think-pair-share. The Think-Pair-Share strategy is used to allow students to try 

out ideas in pairs before sharing with the entire class.  This strategy is very useful.  The 

teacher asks the question and then gives the students an opportunity to think about the 

answer.  The length of time depends on the type of question. After that, the students then 

turn to a partner to share their opinion. After the time limit, each pair of students shares 

their responses with the class. The teacher discusses answers with students. This strategy 

promotes critical thinking skills among students and communication skills by giving all 

students the opportunity to participate and learn from another student’s reflection.  For 

students who are shy or reluctant to participate, it gives them a chance to practice their 

answers with a single classmate before sharing it with the whole class.  

          Numbered Heads Together. The Numbered Heads Together strategy in 

cooperative learning is similar to Think-Pair-Share in that students get to practice their 

responses in small groups before engaging with the whole class.  In this strategy, the 

teacher asks students to number off in their group, so each member has a number. Then, 

the teacher gives them a question and each group puts their heads together to come up 

with answer. The teacher gives time for students to discuss for the answer. Then, the 

teacher calls a number and asks the student who has that number in each group to stand.  
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One standing student is asked to answer the question. Next, the teacher calls another 

number and asks the next question. The teacher recognizes the correct answers and 

elaborates with the class through rich discussions. Additionally, this strategy is often used 

in classrooms because the students enjoy it and it is an active strategy. Also, each 

member of the group is responsible to search for the answer and discuss it with their 

group; thus, all members are involved in group work (Kagan & Kagan, 2009). 

          Jigsaw. The jigsaw strategy is a common strategy in cooperative learning in which 

the teacher divides the task into several parts giving each member of the group a specific 

topic. After that, students meet with other students from different home groups who have 

the same topic for discussion. After becoming expert in the assigned topic, the students 

reconvene with their classmates.  Then each member of the home group explains their 

topic to the rest of the group members. There are steps to implement the jigsaw strategy. 

First, put students in home groups. Then, divide the lesson into several segments. Next, 

assign each student to learn one section of the lesson. After that, students move into 

expert groups, which consist of one student from each home group. Expert groups will 

discuss the important information and main points of their assigned topic. Finally, 

students return to the home groups and then experts teach their segment to the members 

of their home group. 

This jigsaw structure is meant to provide students with the chance to learn a 

material from their peers. A material is divided into sections and one section 

is for each student to take care of. The students who are responsible for the 

same section get together and form a new group of which the goal for the 

students is to master the section of the material and to enable them to teach 

the other members in their original learning group later (Tamah, 2007, p. 5). 
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        This strategy encourages students to learn from their classmates, so it makes them 

rely on each other and assist each other. Also, having to teach a concept helps students to 

learn it more effectively. On the other hand, jigsaw has an effective role in reducing 

students' reluctance and anxiety. In addition, it helps raise the self-esteem of students and 

improve their performance by increasing enthusiasm about learning, which leads to 

success.   

         Learn together. Learn together is considered one of the most effective strategies for 

many topics. The teacher divides the roles or tasks between the members of the group as 

the leader, recorder, presenter, checker, encourager, summarizer, and timekeeper. 

Then the teacher assigns the tasks to the groups with the goal to finish the assignment 

successfully. Students usually do an individual exam after the end of their task. The learn 

together strategy was developed by Johnson & Johnson (1991). The overall goal of this 

strategy is to exchange opinions and share work. Furthermore, it is often a reward for the 

group and motivates them (Johnson & Johnson, 1991)  

In learning together, three types of groups are recommended: Formal 

Cooperative Learning Groups (lasting form one class period to several 

weeks), informal groups (lasting from a few minutes to one class period), and 

Cooperative base groups (lasting a semester or a year). In the Kagan model, a 

wide range of types of teams are distinguished along with recommendations 

of when to use each, how long to keep them together, and a variety of 

efficient ways to form them (Kagan & Kagan, 2001, p. 1). 

       Teacher's role. The teacher has an essential role in the success of cooperative 

learning by organizing the educational process and directing students to the right path, so 

the role of the teacher in cooperative education strategy includes four important parts: 
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        Decision-making. The teacher has to make many decisions such as determining the 

educational goals before teaching the class and determining whether the goals are 

academic goals or collaborative skills goals. Also, the teacher is the one who selects the 

number of members of the group according to the strategy of cooperative learning or the 

type of subject. The teacher is responsible for developing cooperative groups that include 

a mix of different academic abilities and diverse cultures and nationalities. 

         Preparation. For achieving the success of cooperative learning strategy, the teacher 

must prepare lessons according to the specific cooperative learning strategy such as 

designing work papers and different activities. Then, she should explain the academic 

objective for students in order to learn about their tasks, explain the lesson procedures 

and give examples to facilitate the understanding of the task assigned to them. 

          Monitoring and inspection. The teacher should explain the role of each member of 

the group and monitor compliance with the outlined role. Then, the teacher should 

monitor groups during their work in the performance of their tasks in order to make sure 

they know the task and understand how to use the materials.  In addition, the teacher 

should note the students’ performance and behavior, and ensure that all students have the 

opportunity to contribute to the group to ensure the development of their education and 

their academic skills.   

          In the case of problems in understanding, the teacher should clarify the task 

accurately, re-teach the information as necessary and encourage participation. In fact, the 

involvement of the teacher in the discussion will increase enjoyment of the good 

interaction among students and stimulate the level of students’ interaction and 

consequently their academic achievement (Huang, Hsiao, Chang, and Hu, 2012). 

Additionally, the teacher should intervene if there are problems between students in 

interaction with each other, to reduce conflicts. Pan & Wu (2013) have pointed out, 
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"Teacher roles should also shift from knowledge transmitters to thought mediators. 

Teacher mediation involves facilitating, modeling and coaching. As effective facilitation, 

teachers intervene and assist in the problem-solving process, and assess group 

interactions'' (p. 14). 

           Evaluation and Treatment. The teacher evaluates the students' progress through 

observing their performance and their interaction in the group. The teacher can also 

administer tests, which illustrate the level of understanding and mastery of the learning 

objectives. In fact, there are many ways to do the evaluation, which can be used by 

the teachers in cooperative learning. For example, she can have students evaluate each 

other.  Moreover, the teacher can enhance students' learning through exchanging the 

working papers between the groups, sharing the important points and encouraging 

students to ask questions on the points that they did not understand.   

          Faryadi (2007) explains, "The teacher's role in cooperative learning generally 

includes (a) specifying objective, (b) grouping students, (c) explaining tasks, (d) 

monitoring group work, and (e) evaluating achievement and cooperation" (p. 7). If the 

teacher knows how to apply the cooperative learning strategy well in terms of knowing 

each student in the class and monitoring the academic performance of the student, the 

educational process will be successful. 

       Students' role. The students are the basis of the educational process. Each member 

of the group has a different role from the rest of the members, so each student is critical 

to the success of the cooperative learning strategy. The role of students in cooperative 

learning is as important as the role of the teacher. Therefore, there are basic roles in 

cooperative learning.  One role is the leader, who is responsible for the organization of 

work in the group such as asking questions, being in charge of the commitment to 

deadlines and overseeing the final work of the task (Kagan & Kagan, 1998). 
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          Secondly, is the recorder. According to Kagan & Kagan (1998), the recorder is a 

student who writes the group's response and ideas. In addition, the third person is the 

checker who checks members’ work and corrects their mistakes. The fourth student is the 

presenter who presents the group work to the rest of the class. However, there are other 

roles that can be assigned to other members in the group, such as timekeeper, encourager, 

summarizer, reflector, and elaborator. Cooperative learning is a good strategy in 

education because it enriches the instinct to learn which leads to academic success. 

Additionally, it is important to know the age group of students to ensure the success of 

cooperative process. 

Development Issues 13-15 Girls 

               Adolescence is considered one of the important stages in the life of humans.  At 

this stage the human growth is accelerated, so the body begins maturing in terms of 

physical and physiological changes as well as behavioral changes. Moreover, teenagers 

aged 13-15 have shifts in the growth and development of physical and mental aspects. 

        physical transition from a Adolescents have Physical development.            

 odies. Inbchildhood to adulthood; females grow up in height and increase fat in their 

and sweat glands become  fact, hormones change in adolescents, so the body hair grows

uman mind in adolescence grows and develops and increases The h. more active

which reaches its climax as all the forces associated with the mind takes  ,intelligence

such as memory, imagination and capacity for innovation. It is imperative to work  place

this  ingignorthrough learning because  it strengthenand  of the brain on the development

., n.d.)Oesterreich( npower leads to atrophybrai 

      At this stage, adolescents learn to think in abstract  Cognitive development.          

so they are able to use deductive reasoning as adults. Also, they become more  ,concepts
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Adolescents achieve cognitive maturity   .through languageable to express their feelings 

by increasing the ability to make decisions and increasing in independence.  The 

cooperative learning strategy will help them because it provides students with 

independence and gives them the opportunity to make decisions. In addition, influence of 

peers in this age group is prominent through the developing relationships with friends 

outside the family. On the other hand, self-sufficiency can be achieved by building the 

necessary skills. For example, working in groups in the cooperative learning will give 

students a positive effect and develop their skills.  

                Emotional development. Most teens have the ability to build long-term 

so they spend  ,mutual relations formrelationships. Emotional development helps them 

. Also, they understand love and their own feelings as time with friends more than family

adolescents start to have their feelings. However, they have the ability to analyze 

increasing concerns about their body image and how people look at them. Moreover, they 

Change  , n.d.). Oesterreich(become irritable and sometimes rude especially with parents 

is not easy for most people at any age and the adolescent is dealing with dramatic 

changes in all areas of life. However, Slavin (1996) describes, "Adolescence is a time of 

great potential and great danger in human development" (p. 200). This is because the 

adolescent in this age experiences mood swings, confusion, and lack of confidence.  

Johnson and Johnson (2010) note,  "When students enter middle school, they face 2 

major challenges, one involving the biological, cognitive, and socio-emotional changes 

they are going through, and another involving the transition from elementary to middle 

school" (p. 1). Therefore, the teacher should not only be a teacher, but also be a guide to 

be able to properly deal with students at this age. The use of the cooperative learning 

strategy helps students to overcome these challenges through their work in groups, which 
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increases their relationships and gives them confidence to express their opinions and 

share their ideas. 

           In addition, the successful teacher is the one who can guide the behavior of the 

students for the better, see what they have mental capacity for, take into account 

individual differences, and apply active and effective education. Further, peer learning 

has a significant impact on helping the average students to overcome many of these 

difficulties of adolescence. Johnson & Johnson (2010) say, "Perhaps the most important 

peer learning program is cooperative learning, because it is based on social 

interdependence theory and the hundreds of research studies" (p. 1). 

         Abu & Flowers (1997) state, "Cooperative learning activities enhance elaborative 

thinking and more frequent giving and receiving of explanations, which has the potential 

to increase depth of understanding, the quality of reasoning and the accuracy of long-term 

retention" (p.2). This means that cooperative learning promotes cognitive development of 

adolescent students by giving them the opportunity to discuss, debate, and think critically. 

Moreover, "When students interact with other students, they have to explain and discuss 

each other's perspectives, which leads to greater understanding of the material to be 

learned" (Abu & Flowers, 1997, p. 17). In addition, working in small groups in 

cooperative learning is one of the best ways to take advantage of the developmental 

characteristics of adolescents in terms of increased activity, enthusiasm, and 

strengthening the relationship with their peers (Slavin, 1996). Knowledge developed by 

Slavin, (1987) emphasizes that collaborative learning has a significant role in increasing 

cognitive development and raising the level of understanding. "Therefore, the use of 

cooperative learning methods should lead to improved student learning and retention 

from both the developmental and cognitive theoretical bases"(Abu & Flowers, 1997, p. 

17).  
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             Drakeford (2012) confirms, "The beneficial effects of cooperative learning are 

not limited to academic gains. Small groups allow students to interact with their peers 

and consequently enhance social skills"(p. 241). Eskay et. al, (2012), in their study Use of 

peer tutoring, cooperative learning, and collaborative learning: Implications for 

reducing anti-social behavior of schooling adolescents, note that cooperative learning is 

anchored on the constructivist theory of cognitive functioning and development. 

Adolescents with anti-social behavior are found in secondary and sometimes primary 

schools. Without effective intervention, these students may face serious adjustment 

problems and a high risk of dropping out of school. Cooperative learning is an effective 

teaching strategy that should be actively implemented with these students to reduce anti-

social behaviors. Therefore, cooperative learning helps to raise self-esteem, reduce 

anxiety in the classroom, and reduce anti-social behavior (Eskay, et. al, 2012; Drakeford, 

2010; Duxbury & Tsai, 2010). 

         In fact, cooperative learning increases academic achievement of students because it 

develops positive social skills and respect for other students, regardless of their ethnic, 

intellectual, and educational background (Eskay, et. al, 2012; Faryadi, 2007). This means, 

"Cooperative environment is non-threatening learning environment where students freely 

mix with each other without any racial discrimination and share and exchange useful 

thoughts" (Faryadi, 2007, p. 4). When students participate in groups to work together on 

the task, the collaborative environment facilitates their reaching the academic goals 

through their work with each other. This purpose of cooperative learning is especially 

well suited for a difficult subject area such as reading comprehension.  

Reading Comprehension Skills 
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           Reading comprehension is the most important reading skill a student must have 

because it is the purpose of reading. Students in middle school need to understand what 

they read in their textbooks, and, without reading comprehension skills, students cannot 

have access to academic success. Soden, Christopher, Hulslander, et al. (2015) have 

pointed out, ''Reading comprehension, defined as the ability to understand and employ 

text for learning, is a foundational skill for academic and occupational success. Reading 

comprehension is clearly a learned skill, subject to differences in instruction and in the 

environment'' (p. 1). Moreover, the concepts and knowledge students gain in the middle 

school will prepare them for the academic demands at high school.  In fact, reading 

comprehension is important not only for students, but also for all people. When a person 

cannot understand what is written on the medicine bottle label or container of dangerous 

chemicals, those people will be facing challenges in their life (Broker, 2014). 

            Students who suffer from difficulties in reading comprehension skills, will have 

difficulty performing well at the school.  In addition, they may face psychological 

problems such as lack of self-confidence and behavioral problems such as dropping out 

of schools as a result of reading comprehension difficulties (Evelyn, Harriet, Christopher, 

& John, 2013). Reading comprehension, as defined by researchers, is an interactive 

process that requires the reader to grasp all the information in the text, remember it and 

be able to extract meaning from it (Alhalewany, 2003; Taylor & Taylor, 1990).  Pardo 

(2004) has made it clear,  

A common definition for teachers might be that comprehension is a process in 

which readers construct meaning by interacting with text through the combination 

of prior knowledge and previous experience, information in the text, and the 

stance the reader takes in relationship to the text. As these different definitions 
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demonstrate, there are many interpretations of what it means to comprehend text 

(p. 272) 

          Karlin (1984) has identified three levels of reading comprehension. First, students 

must understand the literal level, which is the student's ability to understand the text in 

terms of focusing on the surface structure such as identifying ideas and determining the 

sequence of events. Deductive level of understanding refers to the student's ability to 

deduce the meaning that the writer did not say directly. In other words, reading between 

the lines such as identifying the causes and results presented in the text, predicting the 

results based on the contents of the text, and identifying qualities of characters that are 

mentioned in the text. The last level is the level of understanding of the assessment. 

Students at this level have the ability to judge the thoughts and events that come in 

readable text such as discrimination of the truth and imagination and determining views 

contained in the text.  

Reading Comprehension is a complex process because it requires many skills 

such as knowing vocabulary, identifying main ideas, understanding the main objective of 

the text, evaluating the text, and making conclusions (Moflih, 2005). "Good 

comprehension skills are critical in the pursuit of an education. It is absolutely essential 

for students to draw meaning and purpose from reading in order to grasp difficult 

concepts" (Broker, 2014). Despite the importance of reading and understanding the 

impact of reading in the lives of individuals and groups, studies indicate weakness in the 

acquisition of reading skills, especially in reading comprehension (Almontashari, 2008; 

Moflih, 2005). 

             Hitchcock, Dimino, Kurki, Wilkins, and Gerstem (2011) explain that about eight 

million teenagers in the USA are having difficulty in reading skills at the intermediate 
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and secondary level; the most common problem is that they do not understand what they 

read. According to Moflih (2005) students do not receive adequate educational assistance 

to help them overcome the difficulties of reading comprehension. In addition, many 

students graduating from elementary school do not have the basic reading skills.  For 

example, Moflih (2005) cites the complaints of teachers of mathematics that students do 

not understand the verbal questions, and the reason is due to the weakness of reading 

comprehension skills. Almontashari (2008) states that students have difficulties in 

understanding the textual implications, comprehending the symbolic expression, 

organizing ideas, and drawing conclusions. Researchers have said that the low level of 

students’ reading comprehension skills is due to several reasons.  

           The first reason for this lack of reading comprehension skills is the lack of teacher 

interest in the development of these skills in students due to a lack of knowledge on how 

to teach specific reading comprehension strategies. Second, some students rely on the 

important points mentioned by the teacher on the text in the classroom, which makes the 

students not care to read the text. Third, the traditional teaching methods may be the main 

reason for the weakness of the students in reading comprehension skills because the 

traditional method does not give real importance to reading nor sufficient time for it 

(Stevens, Slavin, and Farnish, 1991). In fact, to develop reading comprehension skills of 

the students, teachers have to change the traditional teaching methods and replace them 

with appropriate strategies to improve students' academic level. Many researchers believe 

that the cooperative learning strategy is one of the most important strategies that can have 

significant influence in the development of reading comprehension skills (Law, 2011; 

Moflih, 2005; Stevens, et. al, 1991). Stevens, et al. (1991) examined the combination of 

both cognitive psychology and classroom organization. The research sample was 30 

students from four elementary schools in Pennsylvania. They found that cooperative 
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learning resolves some of the problems that typically produce lower on-task rates during 

unsupervised seatwork.  

          During the cooperative practice, students evaluate, explain, and elaborate the 

strategies to one another. Through this process students gradually take on more 

responsibility as they successfully internalize and master the complex cognitive process 

on reading comprehension. From another point of view, the research article presented by 

Lencioni (2013) shows the effects of explicit reading strategy instruction and cooperative 

learning on reading comprehension in fourth grade students. The researcher applied the 

explicit direct instruction and cooperative learning on the first group. The second group 

received explicit direct instruction and independent seatwork. The results showed that 

students who received cooperative learning performed better on reading comprehension. 

Thus, from previous studies, it is clear that the cooperative learning strategies are 

effective in the development of students' skills, especially reading comprehension skills. 

Also, cooperative learning has a positive effect in terms of enhancing participation 

among students, enhancing their confidence, developing themselves, increasing respect 

and acceptance of others’ opinions and developing cognitive and social skills. 

 
Methodology   

 
cooperative learning The research question for this study is: Does the use of           

old female students reading comprehension skills -year-15-strategies in teaching Saudi 13

made -in Arabic improve their academic achievement as measured by teacher

to  ugustAcomprehension assessments? This study took place during the period from 

September 2015. Participants were recruited from two classes. The first class was the 

experimental group and the other class was the control group. The experimental group 

rol group received instruction based on cooperative learning strategies while the cont
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received traditional lecture instruction. Both groups had the same learning materials, 

subjects, schedule and tests. The only difference was the instructional method. 

Setting 

the city of Hail, of Saudi Arabia in ingdom KThe study was carried out in the            

located in the northern region of Saudi Arabia. The school is located in the central district 

of the city. In addition, the school is a public middle school, which is good because some 

This study took place in first   her.schools combine middle and high school students toget

intermediate level classrooms. 

Participants  

            The individuals who participated in this study were fifty students from first grade 

of intermediate stage. In Saudi Arabia, the intermediate stage is divided into three levels; 

first, second, and third grades. The participants' ages ranged between 13-15 years old. All 

of the participants were females because schools in Saudi Arabia do not mix male and 

female students.  All the students in this school were Saudi students whose first language 

is Arabic, and they shared the same socioeconomic status and culture. 

Design 

           This study was in Arabic and the goal was to measure reading comprehension with 

and without the use of cooperative learning strategies. The best way to apply this study 

was with two classes. One class received instruction using the cooperative learning 

strategy. The other class was taught using the traditional method. To begin the study, the 

researcher got permission from the human subjects review board and sent the permission 

to the Education Department in Hail city. The Education Department gave the researcher 

permission to be sent to school's principal to get the last permission to conduct the 

project. 

             It was the researcher's objective to provide evidence to the education field that 
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supports the use of cooperative learning strategies to improve students' reading 

comprehension, thereby providing teachers with effective strategies. The first class (A), 

which consisted of 25 students, was the experimental group. The other class (B), which 

consisted of 25 students, was the control group. The experimental group received 

instruction based on cooperative learning strategies whereas the control group received 

traditional lecture instruction. Additionally, both groups had the same learning materials, 

which were: A quotation from the Holy Quran, Islam and the value of the human soul, 

and Morality of the Prophet (PBUH). Both groups had the same tests. The sole difference 

was the instructional method. Also, both groups had the same socioeconomic status and 

culture. Moreover, the researcher prepared two tools: one was a learning unit plan based 

on cooperative learning strategies in reading comprehension, and the other was an 

achievement test to measure the reading comprehension skills. 

       Cooperative learning strategy program. In order to prepare an educational 

program based on cooperative learning, the researcher explored studies concerning the 

effectiveness of cooperative learning and teaching such as Kagan Cooperative Learning 

by (Kagan & Kagan, 2009), and The Effect Of Cooperative Learning And Direct 

Instruction In Reading Comprehension Strategies On Main Idea Identification by 

(Stevens, Slavin, and Farnish, 1991) as well as others. Then, the researcher designed 

three lessons: a quotation from the Holy Quran, Islam and the value of the human soul, 

and Morality of the Prophet (PBUH), (See appendix A) according to cooperative learning 

as follows. 

          Firstly, the researcher wrote the objectives of teaching academic and cooperative 

skills on these three lessons. Secondly, the researcher designed learning activities that 

achieve cooperative learning goals such as task prompts for groups, comprehension 

questions on cards to be distributed to groups for discussion, PowerPoint presentations 
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and others. Thirdly, the researcher, through the application of cooperative learning on the 

experimental group program, explained the lesson procedures and the role of each student 

in the group according to the cooperative learning strategies through using the Think- 

Pair-Share and the Numbered-Heads-Together strategies. The researcher's role 

throughout the class was instructing the students and monitoring their skills and 

education. With the control group (B), the researcher applied the traditional method to the 

during the same three lessons. This method focused on memorization so that the teacher 

was in the front, while students were recipients of the information she provided. 

       Achievement test in reading comprehension. After the completion of the program 

with all groups, the researcher administered the test for all groups. Finally, the 

researcher analyzed the scores that students received on their reading comprehension 

tests to measure the level of reading comprehension skills for both the experimental and 

control group. 

Data collection 

         This study was an empirical study; the quantitative data came from the grading of 

the comprehension test. The achievement test was used after the completion of the 

program with both the experimental and the control group. In fact, the test consisted of 

comprehension questions selected from My Timeless Language book, Ministry of 

Education (2015).  This test measured the students' reading comprehension skills. Also, it 

combined the three lessons and each section received a score on a varying scale for a total 

of 30 points. (See appendix B). 

Data analysis 

          The results of grading the achievement test from the experimental group were 

compared to the control group's scores. This comparison was aimed to show whether or 

not there was a difference between the students who learned through cooperative learning 
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strategies as opposed to those who received the traditional instructional method. 

Therefore, data processing was performed using the Excel program to analyze the grades 

that students received in the reading comprehension test in order to know the effect of 

cooperative learning on improving reading comprehension skills. 

Findings 

              The purpose of this study was to implement a cooperative learning strategy to 

determine if it was effective in producing positive outcomes with Saudi students by 

improving their reading comprehension. In this section, the findings of the data are 

provided to inform the study results. The findings in this study were broken down into 

three sources of data. The three sources of data were: observation of the teaching method 

in the school, researcher's observation of students, and results on the posttest. The 

findings of each source of data are explained individually and then compared. I began 

collecting data for this project in August 2015, and continued through September 2015.  

Observations 

           I first observed the methods of teaching reading comprehension in school and 

through students’ responses in order to evaluate their comprehension levels.  Teachers 

used reading materials and taught according to the traditional methods to deliver the 

lessons to their students. Therefore, the teachers were in front of students, and every 

student had a separate table and chair. Also, the teachers explained the lesson and then 

asked the students to read the text or read the activities that were in the textbook. Finally, 

the teacher asked the students several questions about the lesson and students had to raise 

their hands when answering. The school building was new, but the classrooms were 

prepared according to the traditional method, in which each student had a table and chair 

on its own facing the teacher and not in groups.  

           I began teaching the control group also using the traditional method, so I followed 
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a more traditional approach of education that focuses on memorization, which depends 

on the individual needs of students. At first, I asked the students to sit quietly in their 

places and open their books to read a quotation from the Holy Quran lesson. Then I read 

the text aloud and asked the students one by one to read the text aloud. After that, I 

explained to the students the meaning of the text and the purpose of the lesson, and then I 

asked some questions to students about the text. In addition, I asked the students to open 

to the book activities, and then I read the first activity and asked the students to raise their 

hands when they knew the answer. I continued in this manner throughout the lesson 

following the activities outlined in the text. Finally, I gave the students homework. I 

completed the other two lessons employing the same teaching method. 

            Next, I observed reading comprehension among students. Additionally, I observed 

that students from the control group needed help to understand the text because their level 

of language proficiency was still low. For example, some students were confused when 

asked questions.  Some were anxious, and blushed when reading. I observed that there 

were many other students waiting for support. The struggling students needed plenty of 

time and much practice to help them with their reading. Also, I saw the weaknesses in 

some of the students in their reading skills. 

          The students’ learning skills and readiness for learning was not bad, but was 

insufficient, so they needed to focus on enhancing their reading skills by using a research 

based educational strategy. I observed the majority of students’ responses from the 

control group in terms of the struggles that they faced when trying to understand the 

text.  They also needed more time to read the text and needed some help in understanding 

the meaning of words and phrases. Therefore, I discovered that students need educational 

strategies in reading comprehension to overcome the difficulties they face.  

           I changed the teaching method in the experimental group by implementing   
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 the cooperative learning strategy. First, the students were divided into four groups so that 

each group contained at most six or seven members. Then, each group was assigned to 

distribute cards that listed and defined the roles of the group members. For example: 

leader, registrar, recorder, presenter, checker, encourager, summarizer, and timekeeper. 

In addition, I asked the students to sit in a circle and choose a name for each group. I 

presented the text to students through the projector, I asked each group to read the text 

silently and then each group discussed the difficult words’ meanings. 

          I prefaced the lesson by telling the story of Moses', which is related to the text. I 

asked the students to read aloud one by one.  Through the Think-Pair-Share strategy, I 

gave them some questions about the text and asked each group to think and discuss. After 

that, I asked each group to share their answers. Then, I gave answers to all groups and 

they discussed the answers together. Moreover, I used PowerPoint presentations to 

present activities for group. By using the Numbered-Heads-Together strategy, I asked 

students to number off in their groups from one to seven. Then, I gave them time to 

discuss about the activity. After that, I called a number and had all the students with that 

number stand to respond to the question asked.  Finally, I gave incentives to the group 

who was most active to raise their morale and motivate other groups to strive next time. 

Thus, I completed the other two lessons employing the same teaching method. 

         I observed that the experimental group that received instruction using the 

cooperative learning strategy was more interactive and appeared more interested in 

learning than the control group. The members of the group actively helped each other and 

consulted with each other if they faced a difficulty. Also, they cooperated with each other 

if they had problems in word pronunciation. Therefore, I noticed that the cooperative 

learning strategy in teaching students gave them more courage and reduced their anxiety. 

The students' learning skills increased and their willingness to learn became higher than 
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in the control group. Moreover, the experimental group became competitive because the 

members were trying to be the most successful and the most active and this is what 

increased their interest in learning.  

            On the other hand, when I asked the students what is the reason that made them 

more active in learning, they stated that the division of students into groups increased 

their activity and helped them understand the lesson better through the discussion 

between members of the group. Also, each member of the group supported the others, 

and this is what relieved stress and made them bolder.  Therefore, I have discovered that 

the cooperative learning strategy is successful in increasing the learning skills and 

improving reading comprehension among students. 

  Posttest results 

             When I finished teaching the control and experimental groups all three lessons, I 

chose ten questions from the students' textbook titled My Timeless Language Book (See 

Appendix B) to measure the effectiveness of the cooperative learning strategy compared 

to the experimental group and see the difference between the reading comprehension 

skills of students in the control and experimental groups. Each correct answer was worth 

two points for a total of 20. The duration of the test was 45 minutes. 

              In the control group's result, there was no positive growth shown in the test 

results. The highest percentage that a student in the control group reached was 70%, and 

13 of the students received less than 50%, which shows that traditional method did not 

improve students' reading comprehension. 

           On the other hand, the experimental group's result shows that there was positive 

growth from the first lesson to the last lesson in all categories, which means that using the 

cooperative learning strategy helped the students to improve their reading comprehension 
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as evidenced by the increase in the test results. Also, the results show that eight of the 

students scored 80% or higher on their test, which proves that this strategy was very 

beneficial for the students. These results show that the cooperative learning strategy has 

positive effects on the development of reading comprehension for middle school students. 

In addition, the students from the experimental group who took part in this study 

improved in their understanding and all their skills in discussion and participation while 

using this strategy.  

Figure 1. The students’ result on the Post-test experimental and control group 
comparison. 

 

              The result in Figure 1 shows that the highest score that the control group reached 

is 14 out of 20 and most of them scored between 6 to 12, while three of them scored 

under than 5, which proves the lack of effectiveness of traditional method on students. 

The highest score that the experimental group reached is 20 out of 20 and most of them 

scored between 11 to 18, while just one of them scored 6 out of 20, which proves the 

effectiveness of cooperative learning strategy on students. 

Table 1. The Students’ scores for the Post-test 
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              Table 1 indicates the difference in posttest scores for students of the control 

group, where the average score of the control group students was 8.76, compared to the 

total scores of the experimental group whose mean score was 13.56. This result indicates 

that the cooperative learning strategy positively affected the achievement in reading 

comprehension skill more than the traditional method on middle school students.   

Overall results of the current study 

             The results of this study showed that there is a strong correlation between the 

cooperative learning strategy and improving the reading comprehension of students. In 

addition, this strategy is helpful to not only increase students’ reading comprehension but 

STUDENTS CONTROL GROUP/20 EXPERIMENTAL GROUP
1 11 15
2 6 18
3 9 13
4 11 16
5 7 19
6 13 15
7 10 9
8 6 9
9 12 18

10 14 15
11 2 14
12 11 13
13 3 17
14 10 6
15 4 12
16 3 8
17 14 13
18 8 9
19 9 20
20 11 10
21 10 16
22 9 9
23 7 15
24 9 14
25 10 16

TOTAL: 25 TOTAL: 219 /500
MEAN: 8.76 MEAN: 13.56
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also positively affect their affinity for reading. The test measured students’ abilities and 

determined specific reading comprehension skills while taking into account the individual 

differences between the students. Moreover, using the cooperative learning strategy 

method in class supported students' comprehension as well as developed in Saudi 

students the desire to improve their skills by reading books. Therefore, when comparing 

between the control group and the experimental group, there is significant progress, 

which indicates the evolution of the experimental group’s understanding during this 

study. This shows the benefits of cooperative learning strategy to develop and improve 

reading comprehension. 

Discussion 

             This study was designed to determine the effect of the use of the cooperative 

learning strategy in improving middle school students’ reading comprehension skills in a 

Saudi Arabian school. This section will discuss the implications of this study on teacher 

practice and educational policy.  Future areas of research related to this study will also be 

presented. 

             Throughout the study, I noticed the suffering of the control group students with 

reading comprehension taught with the traditional method. On the other hand, the current 

study showed that reading comprehension was enhanced in the experimental group, 

taught using cooperative learning. The findings revealed an increase in their 

understanding from the first lesson until the last lesson. Therefore, my data confirms that 

the implementation of the cooperative learning strategy has positive impacts on the 

students' performance, and it helps to improve their understanding as reflected by their 

test scores. 

             In addition, the cooperative learning strategy can be very effective in enhancing 

reading comprehension in middle school students because it allows them to understand 
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the texts and discuss them with each other. However, I believe that traditional method 

causes students to suffer with reading and does not give them a chance to express the 

difficulty that they may face in reading. It was also noted that students are embarrassed to 

raise their hands if they do not understand the meaning of a word or the meaning of a 

phrase.  Despite their answer of yes when asked if they understood the text or not, it was 

obvious that they did not understand when they were asked specific questions about the 

text. Thus, the teaching method has an important role in students' understanding of the 

material and their academic achievement. 

Relationship to the current literature 

             Students often need to use a strategy such as cooperative learning strategy to 

address the difficulties they face in learning skills such as reading comprehension or 

others. Therefore, results of the studies explained the impact of cooperative learning 

strategy in the development of reading comprehension skills, thereby increasing 

academic achievement. In addition, cooperative learning strategies allow students to 

collaborate with each other helping them to acquire skills and improve learning, 

especially in reading comprehension. Moreover, the cooperative learning strategy 

develops their social skills so that they develop self-esteem and engage in discussions, 

which enhances their self-confidence, and helps them to accept the views of each other. 

            In addition, cooperative learning strategies increase the motivation and activity of 

the students towards learning because they create an atmosphere of fun and develop the 

students’ thinking, which in turn increases their comprehension. In fact, the results of my 

study are in line with the results of several studies, including the study of Stevens, et al. 

(1981) and Lencioni (2013) and many of the studies which conclude that cooperative 

learning strategy is effective in the development of reading comprehension skills 

compared to the traditional method. When teachers apply the cooperative learning 
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strategy, they generally give students an opportunity to participate and interact with their 

classmates, which activates their motivation to work and promotes academic success. 

Drakeford (2012) confirmed the benefits of cooperative learning strategy to promote 

interaction between students, which enhances their social, and academic skills. 

Additionally, presenting lessons in a new way such as the application of cooperative 

learning strategy makes the lesson more interesting and encourages students to work 

more.  Tsay & Brady (2010) mentioned that cooperative learning makes students feel 

important and thus encourages them to actively engage with their work. 

Implications for practice 

           Teachers in Saudi Arabia play an important role in the development of the 

students' learning skills.  They need to take courses in cooperative learning and how to 

apply this strategy in the classroom, so that every teacher has sufficient information on 

the strategy and its benefits to students and education in Saudi Arabia. Also, the Ministry 

of Education in Saudi Arabia should provide teaching aids such as projectors or smart 

blackboards, and circular tables for groups.  In addition, textbooks and curricula in Saudi 

Arabia now have been developed according to modern strategies, which may help 

teachers to develop classroom instruction methods. 

             On the other hand, Arabic language teachers, especially reading comprehension 

teachers, need to use this strategy because reading teachers play an important role in 

improving the reading comprehension of the students through the application of 

cooperative learning strategy. In addition, teachers must plan for all the diverse needs of 

students such as providing extra lessons to further strengthen the students in the schools 

in order to enhance students’ learning in reading comprehension as well as the rest of the 

curriculum. Also, the Ministry should encourage the collaboration between teachers in 

Saudi schools, with students and their parents. 
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Implications for further research  

          It is recommended that further studies be initiated to find the best cooperative 

learning strategies that can help students to have better academic learning experience. It 

is also suggested that further studies be focused on improving other reading skills such as 

decoding, vocabulary, and reaction by using cooperative learning. Also, more studies 

should be focused on factors that make students become independent readers, critical 

readers, and fluent readers. It is recommended that further studies be conducted over a 

longer time period and with a larger sample from more and different schools. This could 

allow researchers to get a better sense of the benefits of using this strategy.  

          Also, It is recommended that researchers work with teachers and parents in order to 

help students when they read whether at home or school to observe the students' needs 

when reading. It is recommended that researchers look for reasons why students are shy 

of reading and the reasons that make them weak in reading comprehension because 

knowing the reasons will make it easier for researchers to find solutions for the problems 

of students in reading. Additionally, teachers need to know the effective methods to 

implement such strategies and how to choose good books to read because reading is the 

most important course in helping students learn. 

           Therefore, future researchers should find the best curriculum and instruction, 

which makes the students feel confident in reading to improve reading comprehension. It 

is also suggested that studies be conducted with the focus on teachers using 

new techniques to involve the students in groups during reading by using activities in 

reading comprehension that are more interesting to the students. In fact, when I work on 

my Ph.D. degree, my goal will focus on building a generation that loves reading and 

understands the material easily which is important to create a good reader. 

Limitation 
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       Overall, I am satisfied with what I have done in both my processes and procedures 

for data collection and results. There were a few limitations that may well have affected 

the outcome of this study. One limitation from this study was the short time to implement 

the project as the whole study took three to four weeks. In other words, I began to 

implement my study in the first quarter of the school year, so this study should have been 

longer than a month in order to collect more precise information, observe the students’ 

comprehension and collect more data. 

        In addition, another limitation was that the study was in one school due to time 

constraints. Also, all the participants were female students because the system in Saudi 

Arabia does not allow for combining male and female students. Additionally, the last 

limitation was the small sample size, so that each group consisted of 25 students, and the 

total of participants was 50 students. I think that if I had a larger sample size, the study 

results would be more meaningful and accurate.  Also, some of the students from the 

experimental and control groups were absent, so they did not attend all lessons. This 

missing of classes had a negative impact on the students’ achievement and affected the 

test results. 

         However, this research is one of the few research studies that have been done on the 

use of the cooperative learning strategy to improve reading comprehension for Saudi 

students in middle school. This study has a lot of information, which may help teachers to 

effectively work with students to improve reading comprehension.  In fact, I attempted to 

provide the middle school teacher some of the evidence and education on the importance 

of the cooperative learning strategy and its relationship with the students’ comprehension. 

In addition, I tried to indicate how much students’ understanding and achievement were 

positively affected by using the cooperative learning strategy.  

            Reading comprehension is one of the most important courses in the educational 
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process in middle schools. It is recommended that researchers continue to collect data 

about the cooperative learning strategies in the coming years. It is also suggested that the 

cooperative learning strategies be used in all schools in Saudi Arabia. I am confident that 

this technique will be beneficial for the students because this strategy can improve the 

students’ comprehension, which helps them improve achievement in school life. The 

cooperative learning strategy is a significant strategy to enhance students’ understanding 

and encourage them to debate and participate in daily lessons.  

The participants from the experimental group were more active and able to 

connect their own experiences with the texts to share their opinions and demonstrate a 

higher level of understanding as compared to the comprehension and engagement of the 

control group. In addition, teachers should use cooperative learning strategies with other 

evidence based techniques and activities to teach the students during reading classes. 

Also, they should try to give students new topics of the textbook to encourage them to 

participate in reading because the quality of the text is important in encouraging the 

students in their reading. In addition, teachers must diversify teaching methods with an 

emphasis on the cooperative learning strategy because of its positive effects in increasing 

the academic achievement. Furthermore, I have learned that the application of modern 

strategies such as cooperative learning strategy is important to improve the educational 

process. Supervisors in Saudi Arabia should support the Arabic language teachers who 

apply modern strategies. Also, the Ministry of Education should take advantage of 

existing research on educational practices methods in order to develop and improve the 

learning environment for students. 
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Appendix A 
 التعاوني  التعلم استراتيجية

 

 
 الدرس

 
 لعنوانا

 
 األهداف

 
 إعداد المعلم

 
 نشاط المتعلم

 
 الفترة

 الزمنية

 
 الوسائل
 التعليمية

 

 القيمة

 
 

 ألول

 
 

قبس من 
 القرآن الكريم

 
 

يتوقع من الطالب بعد انتهاء الدرس أن 
 يكون قادرا على:

 / قراءة الدرس قراءة صحيحة.1
ة معاني الكلمات 2 / أن توضح الطالب

 الصعبة.
 الطالبة على آداب التالوة./ أن تتعرف 3
/ أن تتذكر الطالبة بعض قصص 4

 ألنبياء
 

 تطبيق استراتيجية التعلم معا وفقا للخطوات التالية:
/ اقسم الطالبات الى ثمانية مجموعات مع مراعاة الفروق 1

 .الفردية
/ أكلف كل مجموعة بتوزيعاألدوار بينهما، ثم اطلب من كل 2

 مجموعة الجلوس بشكل دائري.
/ أن تلتزم الطالبات بالوقت والمحافظة على الهدوء والنظام 3

 االنصات. 
وني من خالل إنماء شخصياتهن، / أبين لهم قيمة التعلم التعا4

ذ القرار، ويجعلهن يحترمون بعضهن قدراتهن على اتخا وزيادة
 البعض.

دوار المجموعة وثم / أقوم بتوزيع بطاقات صغيرة تتضمن أ5
 مجموعة.كل اسم ل ات أخرى لكتابةأوزع عليهن بطاق

 

هتمام استعدادا ات للمعلمة صغي الطالبت با
للتعلم التعاوني ضمن مجموعات حيث تختار 

 الطالبة الدور التي ترغب فيه.

5 
 دقائق

 –السبورة 
-الطباشير

-ألقالم الملونة
بطاقات 
-ألدوار

بطاقات أسماء 
 المجموعات

التعاون 
–

الحترام 
-

 النضباط

مهد      الدرس من خالل ذكر آداب التالوة.أ
ة موسى عليه السالم.  ذكر قص

 

تتابع الطالبات آداب التالوة وقصة موسى 
 عليه السالم

6 
 دقائق

 –السبورة 
 -الطباشير

-الحترام
 النصات

 
 
 
 
 
 
 
 
 
 

أطلب من الطالبات قراءة صامتة ثم بعد ذلك أطلب منهن قراءة   
 جهرية بالترتيب.

 التعلم التعاوني استراتيجياتباستخدام 
ى المجموعات واطلب منهن اطرح بعض األسئلة عن النص عل

 التفكير والمناقشة سويا ثم مشاركة إلجابة. 
 هذه بعض األسئلة:و
 / ما معنى كلمة تولى فياآلية الكريمة؟1
 /ما أضداد الكلمات التية: آمنا، صدر عن، أيسر.2

 ع ومناقشة الحل سويا.أعرض إجابات المجموعات على الجمي
توزيع بطاقات تحتوي على الكلمات الصعبة وعلى كل 

ها ة مناقشتها والتعاون على شرح معنا وكتابتها على  مجموع
 رض كل مجموعة اجاباتهم.نفس البطاقة، ثم تع

 

تقوم الطالبات بقراءة آيات القران الكريم 
 قراءة صامتة.

 بالترتيب تقوم الطالبات بقراءة جهرية.
بقراءة األسئلة ويتناقش  إحدى الطالبات تقوم

ها.  المجموعة في حل
 قوم الكاتب بكتابة اإلجابات.ي
 قوم المقرر بعرضاإلجابات على الجميع.ي

هذه بعض اإلجابات:  و
هب.1  / تولى بمعنى ذ
 / خائفا، ورد، أشق2

تتناقش المجموعات على إيجاد معاني 
 الكلمات الصعبة.

15 
 دقيقة

 
 
 
 
 
 
 
 

-الكتاب
 –السبورة 
م أقال-الطباشير

بطاقات -ملونة
 الكلمات

العتماد 
على 

–الذات 
ء راتقبل آ

-الخرين
الحترام 

– 
-التعاون
 التفاعل
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وعات على تكليف المجمإعطاء كل طالبة في المجموعة رقم ثم    
 مناقشة ألسئلة التالية:

 .كيف كان حال المرأتين عندما ورد موسى ماء مدين ولماذا؟1
 . عالم يدل قول المرأتين }...وأبونا شيخ كبير{ ؟2
 . ماذا استفدت من آليات الكريمة؟ 3

هكذا  ثم أقوم باختيار رقم من كل مجموعة لإلجابة و
 
 

 أسئلة النشاط:
يقوم القارئ بقراءة األسئلة ويتناقش 

ها.  المجموعة في حل
 يقوم الكاتب بكتابة اإلجابات.

 على الجميع.يقوم المقرر بعرضاإلجابات 
 

19 
 دقيقة

العتماد  
على 

–الذات 
تقبل اراء 

-الخرين
الحترام 

– 
-التعاون

 المسئولية
إلسالم  الثاني

وقيمة النفس 
 البشرية

يتوقع من الطالب بعد انتهاء الدرس أن 
 يكون قادرا على:

 / قراءة الدرس قراءة صحيحة.1
ة معاني الكلمات 2 / أن توضح الطالب

 الصعبة.
 جاألفكار الرئيسية./ استنتا3
هارات القراءة الجهرية.4 ة م  / معرف

اطلب من المجموعات الثالثة السابقة الجلوس بشكل دائري 
 االستعداد للتعلم التعاوني من خالل استراتيجية التعلم معا.

 

الستعداد للتعلم التعاوني وتشكيل 
هاباألعضاء الى  المجموعات من خالل ذ

 مجموعاتهم.

5 
 دقائق

 –السبورة 
-الطباشير

 ألقالم الملونة

–التعاون 
-الحترام 
 النضباط

مهد الدرس من خالل ذكر محاسناإلسالم.     أ
 ذكراالخالق الحسنة.

ة من خالل  تتابع الطالبات مع المعلم
المشاركة في ذكر االخالق الحسنة في 

 إلسالم.

6 
 دقائق

 –السبورة 
-الطباشير

 ألقالم الملونة

-الحترام
-نصاتال

 التفاعل

أطلب من الطالبات قراءة صامتة ثم بعد ذلك أطلب منهن قراءة    
 جهرية.

 التعلم التعاوني باستخدام استراتيجيات
ى المجموعات واطلب منهن اطرح بعض األسئلة عن النص عل

 التفكير والمناقشة سويا ثم مشاركة إلجابة.
 سويا.أعرض إجابات المجموعات على الجميع ومناقشة الحل 
توزيع بطاقات تحتوي على الكلمات الصعبة وعلى كل 

ها وكتابتها على  ة مناقشتها والتعاون على شرح معنا مجموع
 نفس البطاقة، ثم يعرض كل مجموعة اجاباتهم.

 

 تقوم الطالبات بقراءة النص قراءة صامتة.
 بالترتيب تقوم الطالبات بقراءة جهرية.

ش يقوم القارئ بقراءة األسئلة ويتناق
ها.  المجموعة في حل

 يقوم الكاتب بكتابة اإلجابات.
 يقوم المقرر بعرضاإلجابات على الجميع.

تتناقش المجموعات على إيجاد معاني 
 الكلمات الصعبة.

15 
 دقيقة

 

-الكتاب
 –السبورة 
م أقال-الطباشير

بطاقات -ملونة
 الكلمات

العتماد 
على 

–الذات 
 راءتقبل آ

-الخرين
الحترام 

– 
-التعاون
 التفاعل

وعات تكليف المجمإعطاء كل طالبة في المجموعة رقم ثم    
 مناقشة ألسئلة التالية:ل
 رآه-حالال رآه-محرماأ. ما معنى كلمة استباحة )رآه / 1

ها(.  مكرو
هاق ب.   صالح(. -إحياء -)قتلإز

 ماذا تفهم من عنوان النص؟
 لم كانت النفس عظيمة عند هللا؟ /2

 أسئلة النشاط:
راءة األسئلة ويتناقش يقوم القارئ بق

ها.  المجموعة في حل
 يقوم الكاتب بكتابة اإلجابات.

 يقوم المقرر بعرضاإلجابات على الجميع.
 

19 
 دقيقة

-الكتاب
 –السبورة 
م أقال-الطباشير

بطاقات -ملونة
 الكلمات

العتماد 
على 

–الذات 
 راءتقبل آ

-الخرين
الحترام 

– 
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ة }ن الناستخرج م /3 هاكمص ما يوافق معنىاآلية الكريم  ال ين
هللا عن الذين لم يقاتلوكم في الدين ولم يخرجوكم من دياركم ان 

هم وتقسطوا إليهم إن هللا يحب المقسطين{.  تبتزو
ة محددة، ثم أقوم باختيار رقم من كل  مع إعطائهم مدة زمني

هكذا. ة لإلجابة و  مجمو
 

-التعاون
 المسئولية

  الثالث
من أخالق 

النبي صلى 
هللا عليه 

 وسلم

يتوقع من الطالب بعد انتهاء الدرس أن 
 يكون قادرا على:

 / قراءة الدرس قراءة صحيحة.1
ة معاني الكلمات 2 / أن توضح الطالب

 الصعبة.
 / استنتاجاألفكار الرئيسية.3
 / ان تتعرف الطالبة على قائل النص.4
 / ان تذكر الطالبة أغراض الشعر.5
 البة أنواع الشعر/ ان تذكر الط6

اطلب من المجموعات الثالثة السابقة الجلوس بشكل دائري 
 االستعداد للتعلم التعاوني من خالل استراتيجية التعلم معا.

 

الستعداد للتعلم التعاوني وتشكيل 
هاباألعضاء الى  المجموعات من خالل ذ

 مجموعاتهم.

5 
 دقائق

 –السبورة 
-الطباشير

 ألقالم الملونة

–التعاون 
-الحترام 
 النضباط

مهد الدرس من خالل ذكر سيرة الرسول صلى هللا عليه وسلم     أ
 وذكر صفاته الحسنة.

ة من خالل  تتابع الطالبات مع المعلم
المشاركة في ذكر اخالق الرسول صلى هللا 

 عليه وسلم وذكر صفاته الحسنة.

6 
 دقائق

 –السبورة 
-الطباشير

 ألقالم الملونة

– التعاون
-الحترام 
 النضباط

هاز عرض اعرض على الطالبات ال    قصيدة عن طريق ج
 للشرائح.

 التعلم التعاوني باستخدام استراتيجيات
ى المجموعات واطلب منهن اطرح بعض األسئلة عن النص عل

وكتابة اإلجابات  التفكير والمناقشة سويا ثم مشاركة إلجابة
 على بطاقات ملونة:

 الشاعر؟/ ما رأيك في 1
 / ما مضموناالبيات؟2
/ اذكر بعض صفات الرسول صلى هللا عليه وسلم التي ذكرت 3

 في القصيدة؟
همتها امام الصف  كل مجموعة ثم اطلب من تقديم نتائج م

 ونناقشها معا.
 

هتمام.  يتابع الطالبات العرض با
يقوم الطالبات اإلجابة على األسئلة حيث 

أ لشاعر، يقريقوم الباحث بجمع بيانات عن ا
القارئ ما وجده الباحث من معلومات أمام 

 مجموعته.
يقوم الكاتب بكتابه اإلجابات على البطاقات، 

 ثم يقوم المقرر بقراءة اإلجابة.
 هذه بعضاإلجابات:

هو أحمد شوقي، من شعراء العصر  الشاعر 
وتوفي عام  1868الحديث ولد في عام 

1932. 
الشعرية في هو اول من ادخل المسرحيات 

 الدب العربي.
المضمون: شمائل الرسول صلى هللا عليه 

 وسلم واخالقه.
واألمانة الخ ة،  صفاته: العفو، الرحم

 
 

15 
 دقيقة

 

-الكتاب
 –السبورة 
م أقال-الطباشير

-ملونة
هاز -بطاقات ج

حاسوب 
شاشة -محمول
 عرض

العتماد 
على 

–الذات 
 راءتقبل آ

-الخرين
الحترام 

– 
-التعاون

 لالتفاع
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أطلب من الطالبات قراءة صامتة ثم بعد ذلك أطلب منهن قراءة    
 جهرية.

توزيع بطاقات تحتوي على الكلمات الصعبة وعلى كل 
ها ة مناقشتها والتعاون على شرح معنا وكتابتها على  مجموع

 رض كل مجموعة اجاباتهم.نفس البطاقة، ثم تع
 وعاتتكليف المجمإعطاء كل طالبة في المجموعة رقم ثم 

 مناقشة ألسئلة التالية:ل
 ما ألفكار التي وجدتها في النص؟/1
أستخرج مناألبيات السابقة الصفة التي تدل عليها المواقف  /2

 التاريخية النبوية التالية:
أ. اجتماع العرب لتحكيم الرسول صلى هللا عليه وسلم في حادثة 

 الحجراألسود.
هي:  الصفة 

هل مكة ب. موقف الرسول صلى هللا ع ليه وسلم عندما قالأل
ها: )ماذا تظنون أني فاعل بكم(؟  بعد فتح

هي  :الصفة 
وسلم بشروط صلح الحديبية.  هج. التزام الرسول صلى هللا علي

هي:  الصفة 
   وإذا رضيت فذاك في مرضاته /3

 ورضى الكثير تحلم ورياء                                  
 )وإذا قبلت(؟ مع التعليل.أيهما أجمل: )وإذا رضيت( أو 

هكذا.  ثم أقوم باختيار رقم من كل مجموعة لإلجابة و

 تقوم الطالبات بقراءة النص قراءة صامتة.
 بالترتيب تقوم الطالبات بقراءة جهرية.
تتناقش المجموعات على إيجاد معاني 

 الكلمات الصعبة.
 أسئلة النشاط:

يقوم القارئ بقراءة األسئلة ويتناقش 
ها.المجموعة   في حل

 يقوم الكاتب بكتابة اإلجابات.
 يقوم المقرر بعرضاإلجابات على الجميع.

 

19 
 دقيقة

-الكتاب
 –السبورة 
م أقال-الطباشير

بطاقات -ملونة
 الكلمات

العتماد 
على 

–الذات 
 راءتقبل آ

-الخرين
الحترام 

– 
-التعاون

-المسئولية
 التفاعل
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Pair, Share and Numbered Heads Together strategiesCooperative learning Think,  

Value Educational 
Means 

 

Period 
Time 

 
Learner activity 

 
Teacher preparation 

 
Goals 

 
Subject 

 
Lesson 

 
Cooperation 
-respect- 
Discipline 

Blackboard 
- chalk-
colored 
pencils-
roles cards- 
cards for 
the names 
of the 
groups 
cards 

 

5 
minutes 

The student listens 
attentively to the 
teacher in preparation 
for collaborative 
learning in groups 
where the students 
choose the roles that 
they want. 

Using Think, Pair, Share and Numbered Heads 
Together strategies according to the following 
steps: 
Assign the students to seven or eight groups, 
taking into account individual differences and 
needs.  
Each student in the group chooses a role, and 
then I will ask each group to sit in a circle. 
Students should maintain the order, remain 
calm, and listen. 
I will describe the value of collaborative 
learning through the development of their 
personality, increasing their capacity to make 
decisions, and helping them respect each other. 
I will distribute small cards that include the 
Group's roles and then distribute other cards to 
have them write the name of the group on it. 

 

Students after the 
end of the lesson 
should be able to: 
1. Read the text 
accurately. 
2. Illustrate the 
meanings of 
difficult words 
3.  Recognize the 
etiquette of 
recitation. 
3. Remember 
some of the 
Prophet's stories. 

 

Quotation from 
the Holy Quran 

First 
lesson 

Respect - 
listen 

Blackboard 
- chalk-
colored 
pencils 

6 
minutes 

Students 
listen to the etiquette 
recitation and 
Moses' story. 

I will preface the lesson by reviewing the 
etiquette of recitation. Next, I will tell Moses' 
story.  

   

Self-reliance 
- accept the 
others’ views 
– respect-  

 
The book-
blackboard 
- chalk-

15 
minutes 

The students will 
read the verses of the 
Quran silently. 

1. I will ask the students to read silently and 
then ask them to read aloud in turns. 
2. By using Think, Pair, Share strategy, I will 
ask some questions about the text to the groups 
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Cooperation 
- Interaction 

 

colored 
pencils-
words 
cards 

 

In turns, students will 
read aloud. 
The 'reader' reads the 
questions and 
discusses with the 
group the best 
answers. 
The 'writer' writes the 
answers. 
The class then 
introduces the 
answers to everyone. 
These are some of 
the answers: 
_He took over in the 
sense gone 
_Scared, Word, 
harder 
Next, groups will 
discuss the meanings 
of difficult words 

and ask them to think and discuss. Then, I will 
ask the students to share their answers.  
These are some of the questions: 
_What is the meaning of the word ''went'' in the 
verse. 
_What are the antonyms of the following 
words: safe, issued by, left 
3. I will introduce answers to all groups and 
discuss the answers together. 
4. I will distribute cards containing difficult 
words and every group will discuss these and 
explain the meaning. Then, they will write the 
answers on the same card, and each group will 
present their answers 

 

Self-reliance 
- accept the 
other 
opinions - 
respect - 
cooperation - 
responsibility 

The book-
blackboard 
- chalk-
colored 
pencils-
words 
cards 

 

19 
minutes 

Activity questions:  
The 'reader' reads the 
questions and 
discusses with the 
group the answers. 
The 'writer' writes the 
answers 
The class introduces 
the answers to 
everyone. 

 

By using Numbered Heads Together strategy, I 
will ask students to number off in their groups 
from one to seven. Then, I will give them time 
to discuss about the activity. After that, I will 
call a number and ask for each group with 
different number to answer the following 
questions. 
How was the case with the two women when 
Moses reportedly owes water and why? 
What does the statement of the two women 
mean... {and our father is an old man}? 

  What are the benefits from verses? 
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Cooperation 
-respect- 
Discipline 

Blackboard 
- chalk-
colored 
pencils 

5 
minutes 

Students should be 
ready for 
collaborative learning 
and the members of 
group to join their 
groups 

 

I will ask the previous three groups to sit in a 
circle and get ready for collaborative learning 
through the learning together strategy. 

 

Students after the 
end of the lesson 
should be able to: 
1. Read the text 
accurately. 

 2. Explain the 
meanings of 
difficult words 

  3. Identify the 
main ideas. 

  4. Demonstrate 
reading aloud 
skills. 

 

'Islam and the 
value of the 
human soul 

The 
second 
lesson 

Respect - 
listen - 
Interaction 

Blackboard 
- chalk-
colored 
pens 

6 
minutes 

Students listen 
carefully to the 
teacher by 
participating in 
saying the good 
morals in Islam 

 

I will summarize the lesson by saying the 
positive of Islam 
I will tell the good morals 

 

   

Self-reliance 
- accept the 
others views 
– respect-  
Cooperation 
- Interaction 

 

The book-
blackboard 
- chalk-
colored 
pencils-
words 
cards 

 

15 
minutes 

The students will 
read the text silently. 
Then, 
in turns, students will 
read aloud. 
The 'reader' reads the 
questions and 
discusses with the 
group the best 
answers. 
The 'writer' writes 
the answers. 

I will ask the students to read silently and then 
ask them to read aloud in turns. 
By using Think, Pair, Share strategy, I will ask 
some questions about the text to the groups and 
ask them to think and discuss. Then, I will ask 
the students to share their answers.  
Then, I will introduce answers to all questions 
to all groups and discuss their answers together. 
I will distribute cards containing difficult words 
and every group will discusses these and 
explain the meaning. Then, they will write the 
answers on the same card, and each group 
presents their answers 
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The group then 
introduces the 
answers to everyone. 
Next, the groups 
discuss the meanings 
of difficult words 

Self-reliance 
- accept the 
other 
opinions - 
respect - 
cooperation - 
responsibility 

The book-
blackboard 
- chalk-
colored 
pencils-
words 
cards 

 

19 
minutes 

Activity questions:  
The 'reader' reads the 
questions and 
discusses with the 
group the answers. 
The 'writer' writes 
the answers 
The class introduces 
the answers to 
everyone. 

 

By using Numbered Heads Together strategy, I 
will ask students to number off in their groups 
from one to seven. Then, I will give them time 
to discuss about the activity. After that, I will 
call a number and ask for each group with 
different numbers to answer the questions. 
1.What is the meaning of the word: 
-Violation is (he saw a taboo - solver saw him - 
saw him hated).  
Loss is (murder - revival – repair).- 

Giving them a specific period of time 
2.What do you understand from the text title 

 3.Why one's soul is very important to God 
 

   

Cooperation 
-respect- 
Discipline 

Blackboard 
- chalk-
colored 
pencils 

5 
minutes 

Students should be 
ready for 
collaborative 
learning and the 
members of group 
join to their groups 

 

I will ask the three previous groups to sit in a 
circle and get ready for collaborative learning 
through learning together strategy. 

Students after the 
end of the lesson 
should be able to: 
1. Read the text 
accurately. 

 2.Explain the 
meanings of 
difficult words 

  3. Identify the 
main ideas. 
4. Stuudents 
should know the 
person who said 
the poem. 

'morality of the 
Prophet (PBUH) 

The 
third 
lesson 
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  5.Discuss the 
purpose of the 
poem 

  6.List poem 
types 

Respect - 
listen - 
Interaction 

Blackboard 
- chalk-
colored 
pens 

6 
minutes 

Students listen to the 
biography of the 
Prophet Muhammad, 
(peace be upon him), 
and discuss with the 
teacher about the 
good qualities 

I will summarize the lesson by saying the 
biography of the Prophet Muhammad, (peace 
be upon him), and his good qualities 

   

Self-reliance 
- accept the 
others views 
– respect- 
Cooperation 
- Interaction 

 

The book-
blackboard 
-Chalk- 
colored 
pencils --
cards a 
laptop 
computer - 
Screen 
Display 

15 
minutes 

Students follow up 
with the presentation. 
Then they answer the 
questions, which the 
researcher collected 
answers on the poet, 
and the 'reader' of 
each group reads 
what the researcher 
found of information 
in front of the group. 
The 'writer' of each 
group writes the 
answers on the cards. 
These are some of 
the answers: 

I will present the students the poem through a 
slide show, and by using Think, Pair, Share 
strategy, I will ask some questions about the 
text to the groups and ask them to think and 
discuss. Then, I ask the students to share their 
answered.  

 
 1. What do you think of the poet? 

 2. What is the content of verses? 
3. What are some qualities of Prophet 
Muhammad, (peace be upon him) mentioned in 
the poem? 

 
Then, I will ask the groups to present the 
results of their discussions in front of the class 
and discuss them together.   
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1. Poet is Ahmed 
Shawki, from the 
modern poets. He 
was born in 1868 and 
died in 1932. 
He is the first one 
who introduce poetic 
theaters in Arabic 
literature 
2.Content: The 
merits and manners 
of the Prophet 
Muhammad, peace 
be upon him)  
3. His attributes: 
pardon, mercy, and 
the Secretariat, etc. 

 

 

Self-reliance 
- accept the 
other 
opinions - 
respect - 
cooperation - 
responsibility 

The book-
blackboard 
- chalk-
colored 
pencils-
words 
cards 

 

19 
minutes 

Activity questions:  
The 'reader' reads the 
questions and 
discusses with the 
group the answers. 
The 'writer' writes the 
answers 
The class introduces 
the answers to 
everyone. 

 

I will ask the students to read silently and then 
ask them to read aloud in turns. I will distribute 
cards containing difficult words and every 
group will discuss these and explain the 
meaning. Then, they will write the answers on 
the same card, and then each group presents 
their answers. 
By using Numbered Heads Together strategy, I 
will ask students to number off in their groups 
from one to seven. Then, I will give them time 
to discuss about the activity. After that, I will 
call a number and ask for each group with 
different numbers to answer the questions. 
1. What ideas have you found in the text? 

  2.Extract from the previous verses indicating 
the capacity in which the following prophetic 
historical attitudes are reported: 
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_ A meeting of the Arab Arbitration Prophet 
Muhammad, peace be upon him in the black 
stone incident 
Capacity is: 

 
_The position of the Prophet Muhammad, 
(peace be upon him) when he said to the people 
of Mecca after opening: (What do you think I 
am active with you). 
Capacity is: 
-The commitment of the Prophet Muhammad, 
(peace be upon him) the terms of Khudaibiya.   

Capacity is: 
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Appendix B 

مة:                لقياس الفهم القرائي االختبار التحصيلي  دقيقة 40الزمن :                          درجة  02اعال

 )نص قبس من القران الكريم( 
 السؤال ألول: 

 درجات(2)                                                     أ. كيف كان حال المرأتين عندما ورد موسى ماء مدين ولماذا؟                              

 درجات(2)                                                     ب. الم يدل قول المرأتين }...وأبونا شيخ كبير{ ؟                                           

ة؟                                                                 درجات(2)                                                    ج. ماذا استفدت من اآليات الكريم

  )ة النفس البشرية  )نص اسالم وقيم

  السؤال الثاني:

وها(.                                  -رآ حالال-. أ. ما معنى كلمة استباحة )رآه محرما1  رآه مكر

إزهاق )قتل الح(. -إحياء -ب.   إ

ة أهل الذم هل البلد ج.   درجات( 2)                                                                                                  أهل الدار(. -ل العهدأه -) أ

 درجات(2)                                               . ماذا تفهم من عنوان النص؟                                                                          2

 درجات(2)                                                . لم كانت النفس عظيمة عند هللا؟                                                                     3

وهم . استخرج من النص ما يوافق معنى اآلية الكر4 يمة }ال ينهاكم هللا عن الذين لم يقاتلوكم في الدين ولم يخرجوكم من دياركم ان تبتز

 درجات(2)                                                                وتقسطوا إليهم إن هللا يحب المقسطين{.                                               

 ي صلى هللا عليه وسلم()نص من أخالق النب 

 السؤال الثالث:

ها في النص؟                                                             1   درجات(2)                                                   . ما األفكار التي وجدت

ها المواقف 2  التاريخية النبوية التالية:. أستخرج من األبيات السابقة الصفة التي تدل علي

 أ. اجتماع العرب لتحكيم الرسول صلى هللا عليه وسلم في حادثة الحجر األسود.

ة هي:  الصف

ها: )ماذا تظنون أني فاعل بكم(؟  ب. موقف الرسول صلى هللا عليه وسلم عندما قال ألهل مكة بعد فتح

ة هي:  درجات( 2)                                                                                                                                                الصف

 ورضى الكثير تحلم ورياء      . وإذا رضيت فذاك في مرضاته3

 درجات( 2)                                                أيهما أجمل: )وإذا رضيت( أو )وإذا قبلت(؟ مع التعليل.                                          
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Achievement test in Reading Comprehension 

Time: 40 minutes /Mark: 20 degrees 

                                         Name:                                                                                                                         

(Quotation from the Holy Quran) 

  :The question one 

1. How was the case with the two women when Moses reportedly owes water and why?          (2 degrees)  

2. What does it mean for the two women to say ... {and our father is an old man}?                    (2 degrees) 

3. How did you benefit from verses?                                                                                            (2 degrees) 

 (Text of Islam and the value of the human soul) 

The question two: 

 .1/ A. What is the meaning of the word ''shed'' (seen taboo-saw-solver saw disliked) 

B. ''Loss'' (murder - revival - reform) 

C. ''Dhimmis'' (people of the country - the people of the Covenant - the household).               (2 degrees) 

2/ What do you understand from the title text?                                                                          (2 degrees) 

3/ Why is one's soul very important to God?                                                                              (2 degrees) 

4/ Extract from the text the meaning of the verse {Allah does not forbid those who have neither faith nor 
drive you out of your homes, extorting them and justly with them: for Allah loves those who agree}.  

                                                                                                                                                    (2 degrees) 

(morality of the Prophet (PBUH)) 

The question three: 

1/ What ideas have you found in the text?                                                                                  (2 degrees) 

2/Extract from the previous verses indicating the capacity in which the following prophetic historical 
attitudes are reported: 

A. A meeting of the Arab Arbitration Prophet Muhammad, peace be upon him in the black stone incident 

Capacity is: 

B. The position of the Prophet Muhammad, peace be upon him when he said to the people of Mecca after 
opening: (What do you think I am active with you)? 

Capacity is: 

                                                                                                                                                      (2 degrees) 

3/ Which is the most beautiful (if I am agreeable) or (if I am accepted)? With reasoning.         (2 degrees) 
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Appendix C 

test-Students’ Percentages for the PostThe  

 

test by chart-Students’ result for the PostThe  

 

 

 

 

STUDENTS CONTROL GROUP EXPERIMENTAL GROUP
1 55% 75%
2 30% 90%
3 45% 65%
4 55% 80%
5 35% 95%
6 65% 75%
7 50% 45%
8 30% 45%
9 60% 90%
10 70% 75%
11 10% 70%
12 55% 65%
13 15% 85%
14 50% 30%
15 20% 60%
16 15% 40%
17 70% 65%
18 40% 45%
19 45% 100%
20 55% 50%
21 50% 80%
22 45% 45%
23 35% 75%
24 45% 70%
25 50% 80%

0 2 4 6 8 10 12 14 16 18 20

CONTROL GROUP/20

EXPERIMENTAL GROUP

Series27 Series26 Series25 Series24 Series23 Series22 Series21 Series20 Series19

Series18 Series17 Series16 Series15 Series14 Series13 Series12 Series11 Series10

Series9 Series8 Series7 Series6 Series5 Series4 Series3 Series2 Series1
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Appendix D 

The three lessons' texts  
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Appendix E 

Experimental group 
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