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THE EFFECT OF REPEATED READING

Abstract
The repeated reading strategy can be used to reach effective results and increase students’
reading comprehension. The purpose of this study is to explore the effects of the repeated
reading strategy in Saudi Arabia on 5th grade students’ reading comprehension. Repeated
reading is a strategy that consists of rereading a short and relevant passage until an acceptable
level of fluency is attained. The research question answered by this study is: Compared to the
traditional teaching strategy, how does the repeated reading strategy impact reading
comprehension of fifth grade students in Saudi Arabia? The study began in December, 2014 and
continued until January, 2015. The participants of this study were twenty female students in the
fifth grade in a girl’s elementary school. The study was done in two groups using two classes.
The experimental group used the repeated reading strategy, while the control group was taught
using a traditional teaching method. The questions on the test were taken from a fifth grade text
book. The researcher used the repeated reading strategy with these students to investigate the
impact of the repeated reading strategy on students’ reading comprehension. According to the
results, the repeated reading strategy showed positive effects on the development and
improvement of these Saudi students’ comprehension. In conclusion, repeated reading is one of
many important reading strategies, has a positive impact on students, and helps them to improve
their reading comprehension.
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Introduction
The beginners’ classes in elementary schools are the common setting where the
repeated reading model is implemented. In this case, the assumption is that the method
will improve the reading comprehension of the young students. Fluency in oral reading is
pertinent for every student for it is the ability to read a text smoothly with the correct
phrasing and intonation. According to Savaiano and Hatton (2013), in their definition,
“Repeated reading is a procedure that consists of rereading a short passage aloud for a
speciﬁed amount of time or until a certain reading speed is reached” (p.94). Reading
fluency is described as the ability of a student to read texts effortlessly and rapidly.
Fluency acts as a link between decoding words and understanding them (Chang &
Millett, 2013). For that reason, many countries, such as Saudi Arabia, place a strong
emphasis on reading. Saudi Arabia needs research on effective reading techniques
because a lack of sufficient research will negatively impact elementary students’ learning.
For this reason, the researcher chose this country for this study. The main objective of this
study is to explore the impact that the repeated reading strategy has in Saudi Arabia on
5th grade students’ reading comprehension. Reading comprehension is one of the
problems facing students in Saudi Arabia because the traditional reading methods are not
as effective with students as the educators wish them to be. The research question of this
study is, compared to the traditional teaching strategy, how does the repeated reading
(RR) strategy impact reading comprehension of 5th grade students in Saudi Arabia? This
study was significant because it attempted to fill a void in the current research. Moreover,
the RR strategy will help students in Saudi Arabia to be more self-reliant in reading than
before, and will improve students’ skills and result in them wanting to read. Studies show
that the repeated reading strategy can be effectively implemented with non-disabled
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students. Students from all backgrounds can increase their comprehension and reading
fluency on a specific passage. Therefore, the overall fluency as well as comprehension
ability is increased by the intervention (Ates, 2013). The purpose of this study is to
explore the effect of repeated reading on comprehension among elementary students. In
order to realize this objective, this study focused on 5th grade students. It sought to assess
the effects of repeated reading experiences on the students’ reading comprehension.
Literature Review
Repeated reading involves making the students read as fast as they can and as well
as possible. The fact that reading skill is one of the basic ways of learning increases the
need for studies investigating how individuals, especially those who experience reading
difficulty, can become good readers (Ates, 2013). Effective reading instruction can be
successfully implemented in the classroom (Landa & Nevin, 2013). The repeated reading
method has often been practiced in the beginners’ classes in elementary schools. There is
an assumption that this procedure will improve the young students’ learning abilities.
There is also a belief that without the performance of the repeated learning procedure, the
learning process for a beginner will be impaired (Alber-Morgan, 2006). Continual
reliance on repeated reading without appropriate guidance and support can lead to
diminished student engagement. Providing students with varied opportunities to practice
and acquire fluency will enhance their active participation in fluency instruction and
engage them in reading for multiple purposes (Nichols, Rupley, & Rasinski, 2008). As an
instructional design, repeated reading works well for the fulfillment of short-term
objectives such as understanding the text better and reading it faster and more accurately.
This literature review will examine the existing literature on repeated reading strategies
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and their influence in improving comprehension, with a key focus being on the
elementary schooling.
Theoretical Framework of the Repeated Reading Approach
Founded by Jean Piaget, the constructivist approach as used in psychology
describes one of the ways in which knowledge can be acquired in the course of learning
(Danforth and Smith, 2005). The theory is thus directly applicable in education. The
constructivist theory states that learning is a process that involves active engagement to
create meaning out of the experiences that learners have (Danforth and Smith, 2005).
The theory suggests that learners acquire knowledge best when they are made to derive
meaning on their own from a given experience, without the teacher explaining a meaning
but rather guiding the learners in the process. Learners are expected to construct meaning
or knowledge on their own, hence explaining the name constructivism.
Both a learner and a teacher are involved in the constructivist approach. They both
have different roles. Fosnot (1989) points out that a teacher should take into consideration
experiences that learners bring to the table and knowledge they acquire from the
experiences. Teachers guide learners in obtaining knowledge and new ideas from their
experiences. In particular, a teacher should create an environment where learners feel
free to ask questions regarding different experiences. Learners are supposed to take
initiative and to participate actively in acquiring knowledge (Fosnot, 1989). Each learner
should integrate new knowledge with the present understanding of the concept at hand.
Learners have to reflect on and draw knowledge from their experiences, thereby taking
control of their process of learning.
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According to Huang (2009), repeated reading as a method of achieving fluency in
reading comprehensions is a practical application of the theory of constructivism. As
stipulated by the theory, repeated reading involves the active engagement of the learners
in acquiring their knowledge. In repeated reading, a learner reads a passage repeatedly
until he or she can read it with fluency and accuracy in pronunciation and punctuation.
Learners make several mistakes and eventually learn how to read a passage fluently by
themselves (Martin, 1997). The article "Meaning Development in Child Language,"
(Ziglari & Birjandi, 2012) identifies the teacher's role as being a guide to a learner
throughout the reading process and instructing the learner to read repeatedly until the
teacher notes that the learner reads fluently without making mistakes. Likewise,
constructivism requires that the teacher offers guidance to the learner while the learner
acquires knowledge through a process of learning from the mistakes he or she makes.
Repeated Reading
Repeated reading is defined as “a supplemental reading program that consists of
rereading a short and meaningful passage until a satisfactory level of ﬂuency is reached”
(Samuels, 1979, p. 404). The use of repeated reading is an effective mechanism enabling
students with reading challenges to compete favorably with students without the
challenges (Huang, Brett, & Diana, 2008). The repeated reading methodology assists the
students to decode appropriately at a normal rate. Ideally, the student can link graphemes
and phonemes, hence acquiring significant comprehension skills (O'Connor, White, &
Swanson, 2007). Various fluency strategies have been constructed and tested empirically.
The strategies seek to enhance fluency by allowing students to take part in reading
passages aloud a number of times. Therefore, there was the need for devising a
methodology that would enhance or increase the fluency of any student, regardless of
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background (Kostewicz & Kubina, 2010). According to articles by Chang and Millett,
(2013), most of the reading fluency challenges emanate from the reader’s poor decoding
ability. The authors assert that slow decoding ability causes a “bottleneck” that obstructs
the flow of thought and hinders comprehension.
Various theories assert that the lack of prosodic cues in written language is one of
the major causes of reading fluency challenges. Additionally, analysts contend that some
readers have problems when transferring from oral language to written language. This is
where the prosodic markings are explicit to where they need to be inferred (O'Connor,
White, & Swanson, 2007). Therefore, readers who do not generate the correct markings
lack the ability to divide sentences into meaningful phrases. In such cases, the reader has
trouble comprehending written text. These notions affirm that fluency challenges can
emanate from decoding or dividing sentences into correct and meaningful phrases
(Kostewicz & Kubina, 2010).
Arguably, text reading is complex and needs to be incorporated across all the
processing levels. These complexities range from decoding individual words to
deciphering meaning from sentences, paragraphs and the entire text. The fact that these
levels are integrated confirms that failure at any level may cause reading fluency
difficulties. Poor readers spend a large percentage of their cognitive means on decoding,
and there is very little left for comprehension. On the other hand, there are fluent readers
who accurately and quickly decode words hence retaining resources that can be used for
comprehension (Nichols, Rupley, & Rasinski, 2008) The difference that exists between a
fluent and a poor reader is a phenomenon that needs to be analyzed and examined.
Additionally, an effective methodology that can be implemented to help the poor readers
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in becoming fluent readers should be identified (Ardoin, Binder, Zawoyski, Foster, &
Blevins, 2013).
Reading among young children is essential to developing their knowledge. There
is also a belief that good reading habits have a high correlation with comprehension
ability. According to Compan, Iamsupasit and Samuels (2001), repeated reading affects
the behavior of students, especially their inner motivation to read alone. This means
repeated reading enhances their fluency. The learning abilities seem to be a subset of the
reading strengths of the learners.
Methods of exercising repeated reading. Repeated reading is to be facilitated
through a number of methodical practices. The support efforts are mainly to be performed
by peer tutors in conjunction with peer learning among the students. One such method is
through the error correction method (Musti-Rao, Hawkins, & Barkley, 2009). The use of
peer-mediated repeated reading yielded some of the best results with the subjects used in
the research in relation to content comprehension and retention (Oddo, Barnett, Hawkins,
& Musti-Rao, 2010).
Error correction. Error correction during the learning process of the young
readers requires the presence of tutors during the students’ learning. As the students
continue within the learning process, they are required to repeat any words that they may
have read incorrectly. In this process, the tutor guides the learners in pronouncing and in
reading the words correctly. Effort is made by the tutors to have the learners try to think
out the words aloud as they read, while seeking to have students recall the correct sounds.
In one experiment that was performed, readers were subjected to a learning experience
where they were allowed to read the sound phrase that came before and one that came
after the missed word during a previous reading trial (Oddo, Barnett, Hawkins, & Musti	
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Rao, 2010). They were also taken through a reading exercise where they were allowed to
think over the missed words in the last reading attempt. Also, they were subjected to a
reading process where they were required to read the initially missed word repeatedly two
to three times. The eventual results were that in the end, there was an improvement in
their reading (Alber-Morgan, 2006). Evidence of progress in reading was tested by
allowing students to carry out a reading procedure again. Eventually, students showed
that in a subsequent reading after the test, they rarely missed reading out the word again
and had gained better pronunciation skills (Faver, 2008). The inclusion of error correction
helps readers to improve response accuracy in future readings (Lo, Cooke & Starling,
2011). In other words, research suggests that repeated practice allows students to retain
specific forms of words in memory, enabling them to progress from reading new words
by analogy to reading new words automatically (Ardoin, et al., 2013).
Adult modeling. Adult modeling requires that the tutor guide the reader in two
ways. This is possible when the tutor reads the words aloud so that the learners can follow
closely. It helps the learners to get accustomed to the way words ought to be pronounced
and the pace of correct pronunciation. Alternatively, the tutor helps the students go
through the reading through unison reading. Unison reading involves the teacher reading
aloud together with the students. It has the same effect as an adult model reading as
described above where the teacher reads aloud and the students follow. The effect here is
that it helps the learners to get used to the standard pace of reading as well as the
pronunciation of the words (Begeny, Daly, & Valleley, 2006). Also, if a student requests
help with a word, the teacher reads the word aloud or provides the definition (What
Works Clearinghouse, 2014).
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Performance cueing and feedback. Repeated reading involves a tutor standing
before students in order to achieve the recommended speed while reading. The words
need to be repeatedly tried until the correctness in the reading and pronunciation is
consistent. There is also a need to have the students perform repeated correction until the
tutor is satisfied that the results are consistent. On top of helping the learners do the
pronunciation correctly, this process will also help the students attain fluency in the
reading (Oddo, et al., 2010).
Preview and practice of isolated words. Preview and practice of isolated words
involves the reading of words in the upcoming text perceived to be difficult separately
from the main text. The aim of this is to help the students overcome the difficulties of
reading such words. The aim is also to help demystify the thought and the belief that such
words are difficult to read (Swain, Leader-Janssen & Conley, 2013). Through repeated
reading, the students will start finding the words easy to read. Therefore, once they
embark on reading the whole text again, they will be more fluent than before by
practicing on the difficult words prior to reading them in context (Therrien, & Hughes,
2008). Once the students have identified the words that they believed to be difficult and
have started reading them well, they will have a boost in confidence, even while
individually reading in the future. Additionally, the readers will have an easier time
reading the entire text fluently without any hesitations that were earlier caused by the
hard words during the reading (Faver, 2008).
Methods of Implementing A Repeated Reading Routine
Using repeated readings daily. Researchers have shown that reading proficiency
can be achieved through repeated reading procedures. According to Cohen (2011),
reading continuously and consistently will create a state of accuracy in the mind.
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Eventually, the learner will start acquiring some experience in reading. Given this
condition, teachers at lowest levels of learning, such as at the elementary level, have
chosen to subject their students to such procedural learning routines.
Using repeated reading as a supplement. Repeated reading is most useful when
used as a supplement to an already existing reading program. There are positive results
associated with repeated reading when used alongside a main reading program. The
exercise is most important when the learners are allowed to use this as a way of practicing
outside the regular reading instructional period. The problem of using it as a primary
source of learning methodology is that the learners might forget other aspects of the
learning exercise other than the repeated reading strategies. Also, strong readers may be
discouraged if they are held back from reading to do repeated readings when they are
already fluent (Alber-Morgan, 2006)
Providing performance feedback. Performance feedback occurs when the tutor
gives the learner a positive review of the good work that he or she has done. Such words
as "good work" and "that's right” will help motivate the student to do more (Begeny,
Krouse, Ross, & Mitchell, 2009). An example of how to do this is to reference how much
the student has successfully covered and downplay as little as possible what the student
might have failed to do. In this way, the learner will get the strength and motivation to
continue reading. Psychologists have also acknowledged the importance of providing
motivational reviews to the learners. The learners have their way of appreciating the
compliments from their teachers. According to Hapstak and Tracey, (2007) it takes time
for teachers to know their students before they can comment on student’ performance
positively.
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Assessing Reading Comprehension
It is assumed that comprehension increases with fluency. This is, however, not
always the case. The truth of the matter is that fluency is boosted by practice in reading,
but the same progress rarely is present in comprehension. The teacher always needs to
test comprehension after short intervals of reading. In reading, the teacher can use cloze
tests to assess student understanding. In cloze tests, the reading of a paragraph is altered
so that some words are omitted intentionally. The omitted words are supposed to be filled
by the students. Successful completion of this activity will require the students’
understanding of the context of the paragraph (Begeny, et al., 2009). A successful filling
of the blanks will serve to show that the student has fully understood the context of the
reading. Another way of assessing the students’ comprehension is to have the students
retell the story of what they have read or to give a paraphrased version of the story in
question. The ability to accurately paraphrase will show that comprehension has taken
place. If a student can give a comprehensive story summary that vividly describes what
has been read in the text, it serves the same purpose (Therrien, Wickstrom, & Jones,
2006).
Effectiveness of Repeated Reading
Empirical literature tackles the quantitative measures that need to be performed or
were once performed during previous similar experiments from which the paper draws its
information. In this section, experiments performed as well as statistical data available for
empirical analysis shall be presented. The nature of any empirical study is the use of data
supplemented by explanations saying more about the given figures (Cohen, 2011).
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Repeated Reading Strategies and Knowledge Acquisition
Martens and De Jong (2008) established the connection between the repeated
reading strategy and knowledge acquisition. From their research, Martens and De Jong
(2008) realized that the repeated reading strategy led to quicker reading among the
students. Another strategy employed by the authors to evaluate the effect of repetitive
reading to knowledge acquisition is the word length effect. This strategy employs the
assessment of the ability of a learner to read a new word, which is relatively difficult to
pronounce or lengthy. Repeated reading strategies increased the ability to pronounce
pseudo-words effectively, indicating that repeated reading strategies are effective.
Repeated Reading Strategies vs. Listening Strategies
Oddo, et al. (2010) further assess some of the most functional reading strategies
in repeated reading. The use of peer-mediated repeated reading yielded some of the best
results with the subjects used in the research in relation to content comprehension and
retention. Repeated strategies facilitated by peers are thus more effective than repeated
reading strategies administered by an educator. Begeny, et al. (2009) argued that of the
three strategies used in enhancing better comprehension (repeated reading, listening
passage preview and listening only) the most effective strategy is repeated reading.
Benefits of Repeated Reading Strategies
Repetitive reading strategies have their strengths and merits. Primarily, one of their
key strengths is the fact that they foster oral fluency. With an easier understanding of the
pronunciation, a majority of the participants in Silber and Marten’s (2010) research found
it easier to comprehend and understand what they were reading out loud. As such, fluency
is a key determinant about how well one understands a concept. Although fluency is
defined as the ability to read with accuracy, speed, and proper expression, it has a key
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influence on understanding and comprehension levels for a majority of the readers
(Musti-Rao, et al., 2009). Additionally, repeated reading strategies have much better
results with understanding as compared to mere listening. Arguably, repeated reading
leads to higher levels of comprehension as compared to listening only. Also, the practice
procedure may be varied in a number of ways, for example repeated reading may be
practiced orally or silently and with or without modeling.
Repeated Reading Strategies and Elementary Education
Repeated reading in elementary education has led to major strides in worldwide
effectiveness of reading instruction. This effectiveness of repeated reading strategies can
be analyzed in two major ways. Primarily, the first approach used is in relation to
automatic word processing and the other is the contextual linguistics’ effects on reading
efficiency (Therrien & Kubina, 2006). Repeated reading creates an easier habit that
promotes linguistics understanding and increased fluency (Omer, 2011). Most of the preexisting research about repeated strategies is interconnected with fluency. Fluency fosters
reading development and improvement.
At the basic structure of repeated readings, a student reads the same instructionallevel passage until meeting a pre-set criterion of words per minute or a specific number of
passage reading repetitions while receiving feedback and error correction. (Kostewicz, et
al., 2010). Various strategies can be employed to further improve the effectiveness of
repeated reading. Systematic error correction is one of such proposed changes and
additions. Repeated reading has been noted to influence the speed of reading, level of
fluency, and ability to comprehend and recite what has been taught in class. As such,
repeated reading promotes a reading culture that slowly improves the comprehension and
language fluency among a majority of the readers (Chang & Millet, 2013).
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The value of repeated readings has been shown to be effective in elementary
students with learning challenges. For the optimal success to be realized, some strategies
provided include using the method as a supplement, using reading materials appropriate
for the students’ reading level, and using systematic error corrections especially for
miscued words (Alber-Morgan, 2006). Additionally, performance feedback, reinforcing
students’ performance, and monitoring progress coupled with assessing the students’
reading comprehension have been shown as the most essential strategies. In other words,
repeated reading strategies, as shown by the literature review, are increasingly effective in
fostering higher levels of understanding in any given context. Arguably, repeated reading
strategies are far more effective than repeated listening strategies. The repeated reading
strategy, especially in elementary education, is a useful learning tool that can be easily
administered. Repeated reading strategies have been shown to improve the levels of
fluency, comprehension processes, and reading speeds of various students. Saudi Arabia’s
education system can greatly benefit from the use of repeated reading strategies	
  The next
section will explain the 5th-grade characteristics in reading, social and emotional
characteristics, curricula expectations, and level of cognition in order to improve their
reading comprehension.
Fifth Grade
Fifth grade is an important year in the education system of many countries
including Saudi Arabia. Usually, students in this year are between the ages ten and
eleven. There is no doubt that students in this grade have imminent change. The learners
start to prepare themselves for entry into middle school and there is a huge academic
transformation. These students exhibit certain characteristics that are common among
pupils in this year of education. . These characteristics can be divided into several
	
  

THE EFFECT OF REPEATED READING

14	
  

categories including characteristics in reading, social and emotional characteristics, and
curricula expectations.
Characteristics in reading. Pupils in the fifth grade expand their reading skills
and are exposed to new subjects as discussed below. In reading, these pupils are exposed
to a variety of skills that allow them to easily read, write, and comprehend what they read.
The first facets in reading that they learn are word analysis, vocabulary development, and
fluency of word use. They are taught how to understand the meaning of certain words by
establishing the origin of the words, which allows them to understand that different words
may be created from one root word. Children are also able to understand metaphorical
and figurative words in sentences. They also learn synonyms and antonyms of certain
words. The next learning goal is reading comprehension. Here they come to understand
text features such as sequence, graphics, maps, illustration charts, and formats. Through
comprehension, they also learn to discern the main ideas that are presented in the text and
to identify supporting specific details (Collins, 2011).
While developing the skill of reading comprehension, these children can also
learn about making inferences and drawing conclusions. Additionally, pupils can develop
literary responses and complete an analysis of the texts that they have read in class. Pupils
can analyze characters and their characteristics and tell whether a text is from the fiction,
drama, or non-fiction genre. The children can also identify the main problem in the
comprehension activity, determining what the main actors had to do to solve the situation.
Students can also identify the motives, actions, and appearances that are attributed to
characters and to clearly contrast these with those of other characters. Pupils in fifth grade
can also describe the function of literary devices that are used in the text. Such literary
devices include imagery and symbolism in the different literary works. These students
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can also articulate the theme of a selection, and understand how the theme is depicted by
the characters within the story that they read (Collins, 2011).
Cognitive skills. In the fifth grade, students possess certain cognitive skills that
allow them to reason and think about their surroundings. Some of the cognitive skills that
they possess include: being alert, being able to argue logically, and being clear-minded.
At this age, children have the ability to gain poise as they learn about their surroundings.
They are able to relate to their peers and to create relationships with teachers and other
students. Their poise allows them to be more involved in the classroom environment and
in their relations with others. They also start developing an ability to argue and defend
their arguments.
In the fifth grade, children can also consider different outcomes before acting. As
such, they can anticipate what will happen when they take a particular course of action.
This cognition allows them to make decisions and to think logically. Their ability to look
at different points of view aids in their relationships with their peers and their teachers. In
this year, children also develop curiosity about their surroundings and can show interest
in certain things. This curiosity is what makes them start asking questions about the
things around them. Without this curiosity, it is close to impossible for pupils to question
why certain things happen as they do (Douglas, 2006). Such curiosity helps them in
learning as they question why certain things happen or happened, i.e. in science and
history respectively.
Emotional and social characteristics. In the fifth grade, pupils start to display
certain emotional and social characteristics. These characteristics lead to development of
social skills that are important in allowing them to make friends and to relate to others
with ease. One of these social characteristics is a level of independence. Fifth-grade
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pupils often prefer to work on their own. This may be troublesome for parents, but it is an
excellent opportunity through which teachers can present tasks and ask the students to
complete them independently. Through repeated reading, children start to enjoy exploring
the world on their own rather than relying on guidance from teachers and guardians. It is
always important for instructors to be cognizant of every child’s strength and effort.
These students also start to develop relationships with peers to whom they are attracted
and around whom they feel comfortable. In the fifth grade, pupils start to be trustworthy.
Trustworthiness is an essential skill for children as they grow to be trustworthy to their
peers, teachers, and guardians (Mills, 2009). Furthermore, the children need to be
encouraged to do challenging activities to improve their cognitive development, which
improves students’ comprehension with reading curriculum as shown in the following
section.
Curricular expectations. Curricular expectations are the targets that children or
pupils who finish the fifth grade should have accomplished by the end of the year. In
Saudi Arabia these learning targets identify a primary level of competence and
proficiency that pupils should possess at the end of the year. The rate of learning is
always diverse among students; however, all children should reach a minimum target of
expectations from the curriculum. These targets are divided into the areas of reading,
writing, math, social studies, and communication (Tassell, 2014). It is evident that
repeated reading is a considerable teaching tool that can be used to improve students’
reading comprehension. Through the curriculum, the students can practice repeated
reading strategy, enhance their understanding about text, and explore new ideas. At the
end of the fifth grade, pupils must read fluently, understand what they read, and show an
effort to become a reader in the future.
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Education Systems in Saudi Arabia
Like in most other parts of the Middle East, in Saudi Arabia, education has not
always been a priority, especially in the periods before the 19th century. Literacy levels in
this area had been up to 15% for men and a meager 2% for women in 19th century.
Formal education was restricted to religious education, but there was some higher
education available in the cities. However, the Saudi government has made a great effort
to change that trend, which was reflected in their national budgets (25% of their
budgetary allocation or more went to educational activities) every year. Until recently, the
educational system in Saudi Arabia has been quite complicated as there were five
educational systems running simultaneously around the country. However, the
government has made remarkable strides to quench the thirst for Saudi education, which
led to the major changes in development of a national curriculum, eliminating genderbased discrimination on education matters, and other achievements in educational matters
of interest (Education System in Saudi Arabia, n.d).
When the kingdom was started, education was a privilege for the rich who lived in
the large cities. Formal education was severely limited to very few Islamic schools.
However, that has changed over time, and, currently, public education is open to every
Saudi citizen, right from primary and secondary school up to college education (Alharbi,
2014). The Saudi’s Ministry of Education has the mandate to oversee the running of the
education institutions. In addition, it is also mandated to supervise the running of junior
colleges in the country as well as the adult education program. The establishment of the
eight universities in the kingdom is a clear indicator of the tremendous steps made by the
Saudi government to uplift education standards.
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Development of curriculum in Saudi Arabia. With a weak education
background, the Saudi curriculum is still in the development phase. Initially, the curricula
were quite few, mainly, because of a lack of trained personnel. There were barely any
educational tools or physical structures to offer a tangible sense of education, let alone
creating an academic atmosphere. As the population of school age children and those
seeking formal education increased, the available schools were unable to meet the
demands of population. This was an additional stumbling block for those who wished to
further their studies. Because of this and other reasons, Saudi had to seek help from more
advanced allies like Lebanon and Egypt, which helped through the Ministry of Education,
personnel contracts for teachers, and through the General Directorate of the Al-Azhar
institution ( AL-Abdulkareem , 2014)
Improved reading for elementary level in Saudi Arabia. Elementary education
is similar to what is referred to as basic education. In Saudi Arabia, children start their
elementary education at the age of six, just like in other countries of the world. Mainly, it
was meant to improve young children’s minds and to broaden their perspective in both
the Islam religion and Arabic language. Even so, they also have some classes where they
learn mathematics, history, and geography. Further, in elementary school, science is not a
primary but rather a secondary concern (Prokop, 2003) Successful completion of this
level allows children to proceed to intermediate level, where they advance their studies.
Girl’s education in Saudi Arabia. Like in many other countries, Saudi Arabia
has been through ups and downs in an attempt to bring the female education standards to
be at par with that of males. In as much as a lot has changed, there have been numerous
challenges that have been an impediment to the education of females. The main obstacle
was societal stereotyping. People were inclined negatively towards change, especially any
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that would seem to challenge their traditions. Girls had to take different courses from
boys and later were segregated to study away from the boys (Baki, 2004)
Additionally, there were three key challenges that affected girls in their education
before they were treated to the same syllabus as boys. First, they were only allowed to
attend schools that had different directors from those running the boy’s schools. Second,
their education was placed under the then Ministry of Education, giving them an
additional pressure to succeed. Third, they had the challenge of an abrupt transition from
the education they had known to that of the boys. Saudi girls have had quite a struggle
fighting for a place in education, but finally it has born fruits. Despite all these
challenges, there seems to be some light at the end of the tunnel, especially through the
interaction the education players are having from the outside developed world, like the
US, there is an increased reason to push on.
Education goals in Saudi Arabia. Being an Islamic country, the goals of
education revolve around but are not restricted to Islam. The Saudi curriculum has
purposed education as a means to help in the correct understanding of Islam, spreading its
faith, providing Islamic values and ideals, enabling the acquisition of skills and
knowledge, and promoting constructive behavior. It is also meant to promote loyalty to
Islamic law and disapproval of any systems contradicting it. Education is also aimed at
equipping individuals with the abilities that might help in the undertaking of Islamic
missions. Finally, it is given as a building block to nation construction as well as laying a
good groundwork for political leadership (Prokop, 2003) Due to the common desire for
study, Saudi’s government turned much of its power and means to the improvement of
the educational system. Although the process of improvement is not so prompt, some
changes are coming about gradually. Nevertheless, the situation develops in its own
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rhythm, and people see great opportunities before them in the educational field.
Therefore, this study will contribute to the educators’ and teachers' understanding of

reading strategies to improve students’ comprehension through using the repeated reading
strategy with the daily lessons with Saudi students in 5th grade as described in the
following section.
Methodology
Repeated reading is a learning method commonly used for the beginners’ classes
in learning institutions. It is believed that this learning strategy is crucial in developing a
child’s reading comprehension (Bastug, & Keskin, 2014). It is also believed that a
student’s skill may become impaired if he or she does not experience repeated learning
procedures. This study will seek to investigate the effects of repeated reading strategies to
improve reading comprehension of 5th grade students in Saudi Arabia. An experimental
quantitative research design will be preferred in this work because it establishes a
relationship between the variable in the study and the numeric data, which can be used to
confirm or refute the hypothesis in the research work. The research question for this study
is “How do repeated reading strategies impact reading comprehension of 5th grade
students in Saudi Arabia?” An experimental study is an evaluation study, which seeks to
find out whether the interventions have achieved the intended effects. An experimental
study design will be used to obtain information from 5th-grade students in elementary
girls’ schools in Namas. Namas is a small city that is north of Abha in Saudi Arabia.
Setting
An experimental study design was used to obtain information from 5th-grade
students in elementary girls’ schools in Namas, a small city north of Abha in Saudi
Arabia. The school in Namas was established in 1999. The school is located at the center
	
  

THE EFFECT OF REPEATED READING

21	
  

of Namas, Saudi Arabia. The study was done on two groups using two classes. The first
group was the experimental group, which received the repeated reading strategy; whereas,
the second group was the control group, which employed traditional learning methods.
Study Population and Sample Size
The study sample consisted of 5th grade students in elementary school of girls in
the town of Namas. The sampling was convenience sampling, and it was in the
researcher’s hometown. The population selection was based on grade and sex. Age of the
participants was between 10–11 years. Students were randomly selected from two classes.
Ten students from each of two classes participated for a total of twenty students. This
included ten in the experiential group and ten in the control group.
Design
The purpose of this study was to analyze and examine the repeated reading strategy
that was used to increase the reading fluency among elementary students in Saudi Arabia
while improving their level of comprehension. This was done by allowing repeated
learning practices by reading each word aloud in order to follow the reading materials
accurately. After a repetitive reading, the researcher asked the students to repeat the
words that they had read incorrectly because it would guide students to pronounce the
word correctly as well as reading them in a correct manner. In order to realize this
objective, this study focused on 5th grade students and sought to assess the effects of
repeated reading experiences on the students’ reading comprehension.
The researcher’s study started in December, 2014 and continued until January, 2015.
Duration of the study period was 4 weeks. The study was done with two groups of
students using two classes. The experimental group used repeated reading strategy while
the control sample used traditional learning methods. The description of traditional
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learning methods, which they used during reading class, was reading a text, studying
vocabulary, and examining sentence structure. The researcher used the 5th grade’s text
book. The study was conducted daily for a period of four weeks. The period of one class
is 45 minutes daily (Sunday to Thursday), for 15 hours of total instruction over this four
weeks period.
Each group studied five times each week. Data from the two sets of participants
was obtained through pre/post-tests. The pretest was given to students on Sunday before
the beginning of the first class in the first week, while the post-tests were given on
Thursday after the last class in each week and a total of 8 studies carried for each group.
Researcher rated the reading comprehension abilities of students who were subjected to
either repeated reading strategy or traditional learning methods. To achieve the objectives
of this study, data to be collected was related to reading strength, error correction, and test
results.
During the first class, the researcher observed the teachers’ approach to reading and
teaching comprehension, including instructional techniques applied by the teachers. It
was found that teachers commonly used reading materials in order to improve reading
comprehension for students, including their evaluation method in order to deliver student
lessons. It was found out that there are different techniques applied by the teachers in
order to improve the language comprehension of students, and it shows that they have
higher levels of understanding.
The research went on the second day when the researcher conducted a pre-test
exercise. It was from the textbook of the 5th grade. The purpose of the exercise was to
assess the level of comprehension of the students. The exercise has 12 questions that were
aligned according to the taxonomy of Bloom that is comprised of at least 25 points. This
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was to measure the current level of understanding for the students (See Appendix B). On
the third day, the researcher explained the repeated reading strategy as well as the reading
comprehension expectations for the students. The method required that the researcher
read aloud, so that the students could follow closely the words with the researcher and
they had to read silently alone.
The researcher applied the reading aloud activity to a certain piece of a lesson that
allowed for a pause between the texts in order to provide opportunity to increase the level
of comprehension. After the activity, the students were required to assess their level of
comprehension by retelling the lessons being applied by the researcher after reading the
piece of the lesson. It was an oral procedure for the participants. The blackboard was then
used to display the answers of the lesson. Every last day of the week, a post-test of
comprehension was given to the students that enabled them to have a review of the
assessments for the latest learning activities. Both pre and post-tests were then recorded
so that the teachers would have the ability to compare the results from the pre and posttests.
During the fourth day, employment of repeated reading strategy for 45 minutes
began. Half of the participants were reading and half were listening, these roles reversed
the next day. Students then shared their answers about their roles in reading and listening.
The process of data collection was applied in order to obtain relevant data that lead to an
assessment of the tests’ significance. It has been learned that repeated learning through
reading and listening helped increase student’s learning. This is because it fills in the gaps
in understanding with regard to content that was missed by the students.
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Variables

The independent variable in this study is the repeated reading strategy, while the
dependent variable is the comprehension ability of 5th grade students.
Data Analysis and Presentation
Data obtained was analyzed and organized into sub topics and explained in prose
with careful regard for the objectives of study. Comparison of reading skills, error
correction, and answers to comprehension questions was done to establish the results of
this study. Descriptive statistics were adopted to describe and present this data.
Quantitative data was entered and processed using Microsoft-Excel. Matrices, charts and
tables were used to visually present the information from the research. The final report
was prepared, formulated and documented in word document.	
  
Findings	
  
The research showed that the repeated reading strategy is effective. An analysis of
the data collected shows that the experimental group showed a steady rise in their marks
from pre-test to posttest 4. The graph in figure one below shows that the tests revealed
most of the students advanced their thinking abilities. In table one below, there is a
marked improvement in thinking abilities as indicated by the experimental group. The
control group of students did not show any appreciable improvement in their test scores,
while the students that were subjected to the repeated reading training improved their test
scores. This validates the hypothesis of this study: there are positive effects that are
accompanied with repeated reading strategies, and their implementation helps students.
Further analysis of the data collected revealed that some students did not score
well in the post-test. Table one shows some of the student’s grades went down after
posttest 1. However, the frequency of such incidences was few. The results do not in any
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way make the hypothesis wrong. Therefore, future research should incorporate the use of
individual interviews to capture any limitations of the students that slow their ability to
learn as fast as their peers and result in the lower scores. Such methods could prove useful
in incorporating supplementary learning materials that will complement the repeated
reading strategies.
These results needed evaluation so as to authenticate the hypothesis as correct or
not. There was an increase in the scores of most of the students. An appropriate
illustration is the fact that I noticed that students were able to freely discuss the
vocabulary during posttest 4. However, student 10 did not show any change when her
pretest and posttest results are compared. The results show that repeated reading had a
positive effect on the comprehension of the children, which validates the hypothesis. The
tenth student, as stated earlier, could have learning disabilities that were not be captured
in this study.
Another significant point is the fact that student 7 showed a decline in the marks
as she progressed from the pretest to the posttests. It indicates that repeated reading
technique is beneficial to the majority of students in a class. However, some of the
students showed a decline in their comprehension abilities. However, the rise in marks
after comparing the pre-test and the post-test marks shows that the repeated reading
technique increases the comprehension abilities of the majority of students, which is in
line with the hypothesis.
My evaluation showed that there was a significant rise when comparing the
pretest and the posttest 1 scores. This observation followed the effectiveness of the
repeated reading technique used. Before the posttest 1 scores, the repeated reading
technique was already in use. I used the adult modeling technique to increase their
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intonation and comprehension capabilities. This technique was highly efficient in
improving the rate at which students understood a concept.
However, it is crucial to note that there was no similar variation in all students.
The pupils varied their marks at different rates and deviations. This is because of the
difference in students’ comprehension abilities. The control group had fewer fluctuations
compared to the experimental group. In fact, many of the students in this group had
similar marks in most of the tests. Some of the pupils in the control group had close
marks in the pre-test and post-test. Notably, pupil 15 had the same marks in the pre-test
and the post-test. The reason for this is that these pupils did not receive any form of
repeated learning techniques. Therefore, there was no observable change in between the
assessment tests.
Comparison Between the Experimental and Control Group.
The pupils in the control group gained a very minimal amount of comprehension
ability through the period of the study, whereas the experimental group showed a
significant change in comprehension ability. Assessment marks of the control group
depended on individual ability, while that of the experimental group depended mainly on
the effectiveness of the repeated learning method. In fact, it is the reason the control
group students fit in their group because they did not undergo the repeated reading
techniques that the experimental group students had. Indeed, these students did not have
the desire to read alone because they did not use repeated learning. They seemed not to
have the same comprehension rate as the other pupils. There are difference between the
pretest and posttest 4 marks in the experimental group. The results of the tests show that
20% of pupils had reduced or the same marks in the pretest and final posttest in
experimental group. Also, the results show that 80% of pupils gained comprehension
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when comparing the pretest and final posttest in the experimental group. Table 1 shows
the improvement of each student in the experimental and control groups.
Table 1
Scores for the Experimental Group and the Control Group	
  
Experimental Group
Student
Pretest
Posttest
Posttest Posttest Posttest
Number
scores
1 scores 2 scores 3 scores 4 scores
1
80%
92%
89%
96%
97%
2
79%
91%
92%
94%
92%
3
90%
96%
95%
98%
96%
4
84%
90%
94%
88%
95%
5
80%
96%
94%
96%
100%
6
80%
90%
88%
92%
96%
7
96%
92%
98%
100%
93%
8
82%
95%
92%
96%
100%
9
88%
95%
90%
100%
96%
10

100%

100%

96%

100%

Average
84%
control group
11
88%
12
92%
13
90%
14
78%
15
92%
16
88%
17
92%

93%

92%

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
96%

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
96%

88%
92%
80%
76%
84%
86%
87%

80%
80%
88%
75%
90%
84%
86%

88%
88%
84%
76%
92%
87%
96%

80%
92%
88%
83%
80%
88%
88%

18
19
20
Average

84%
86%
79%
84%

88%
83%
80%
83%

90%
84%
76%
86%

80%
88%
80%
85%

90%
88%
80%
88%

98%

Table 2 shows that the results of pretest for the experimental and control groups
were convergent before the repeated reading strategy was applied with the experimental
group. Also, after applying the repeated reading strategy on the experimental group the
tables displays the results of post-tests for the experimental group which were positive.
This indicates that repeated reading strategies have a positive impact on students.
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Table 2
The differences between the control group and the experimental group.	
  
	
  

Pre	
  –test	
  

Test	
  1	
  

Exp	
  	
  
group	
  

Control	
  
group	
  

Exp	
  
group	
  	
  

Control	
  
group	
  

Exp	
  
group	
  	
  

Control	
  
group	
  

Exp	
  
group	
  

Control	
  
group	
  

Exp	
  
Control	
  
group	
  	
   group	
  

1	
  

	
  80%	
  

88%	
  

92%	
  

88%	
  

89%	
  

80%	
  

96%	
  

88%	
  

97%	
  

80%	
  

2	
  

79%	
  

92%	
  

91%	
  

92%	
  

92%	
  

80%	
  

94%	
  

88%	
  

92%	
  

92%	
  

3	
  

90%	
  	
  	
  	
  

90%	
  

96%	
  

80%	
  

95%	
  

88%	
  

98%	
  

84%	
  

96%	
  

88%	
  

4	
  

84%	
  

78%	
  

90%	
  

76%	
  

94%	
  

75%	
  

88%	
  

76%	
  

95%	
  

83%	
  

5	
  

80%	
  

92%	
  

96%	
  

84%	
  

94%	
  

90%	
  

96%	
  

92%	
  

100%	
   80%	
  

6	
  

80%	
  

88%	
  

90%	
  

86%	
  

88%	
  

84%	
  

92%	
  

87%	
  

96%	
  

88%	
  

7	
  

96%	
  

92%	
  

92%	
  

87%	
  

98%	
  

86%	
  

100%	
  

96%	
  

93%	
  

88%	
  

8	
  

82%	
  

90%	
  

95%	
  

84%	
  

92%	
  

88%	
  

96%	
  

90%	
  

100%	
   80%	
  

9	
  

88%	
  

88%	
  

95%	
  

86%	
  

90%	
  

83%	
  

100%	
  

84%	
  

96%	
  

10	
  

	
  100%	
  

80%	
  

98%	
  

79%	
  

	
  100%	
  

80%	
  

96%	
  

76%	
  

100%	
   80%	
  

Average	
  

84%	
  

88%	
  

93%	
  

84%	
  

92%	
  

83%	
  

96%	
  

86%	
  

96	
  

Students
Numbers

	
  
	
  

	
  

Test	
  2	
  	
  

Test	
  3	
  

Test	
  4	
  
	
  

88%	
  

85%	
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Discussion
The purpose of this study was to explore the impact of the repeated reading
strategy on 5th grade students’ reading comprehension in Saudi Arabia. At this point of
the study, I will discuss the relationship between the findings of the study and the
literature review, limitations of the study and future implications of this study.

Throughout the study, I noticed that students placed under the experimental group
had better performance on the post-tests as compared to those in the control group who
had no notable improvements. On the other hand, students who used this strategy
improved their level of comprehension since they could improve the assimilation levels
because they would decode vocabulary and the syntax of the language. My results
support the previous literature reviewed, which indicated that the repeated reading
method of learning had significant positive impact on the performance of students. In
addition, the repeated reading strategy improves learning abilities and reading skills of
students in elementary school while the traditional method prevents students from
understanding and absorbing the new words and does not give them a chance to explore
the meaning of words that they may face in reading. Thus, the teaching method has an
important role in students' understanding of the material and their academic achievement.
Relationship to Current Literature
Students often need to use a strategy such as repeated reading to address the
difficulties they face in reading, which helps them to improve their reading
comprehension. Therefore, results of the studies explained the impact of repeated reading
strategy in the development of reading comprehension skills. In addition, repeated
reading strategies allow students self-reliance to acquire skills and improve learning,
especially in reading comprehension. This study confirmed that repeated reading
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strategies among young children is essential to developing their knowledge. Moreover,
the repeated reading strategy is important to minds that are in the early developmental
stages.
In fact, the results of my study are in line with the results of many studies, such as
the study of Compan, et al. (2001) stating that repeated reading affects the behavior of
students, especially their inner motivation to read alone. Also, the results of this study
proved that repeated reading enhances the students' fluency and the ability to read with
accuracy, speed and proper expression. The results of this study further emphasize the
points in the literature review that good reading habits have a high correlation with
comprehension ability and create a habit which promotes linguistical understanding and
increased fluency (Ari, 2010). Also, repeated reading strategies are increasingly effective
in fostering higher levels of understanding as discussed in the previously cited literature.
Implication for Reading Instruction in KSA Schools
In Saudi Arabia, the teacher plays an important role in the development of the
students' learning. Therefore the teacher should diversify her teaching methods first and
use different educational aids, which would improve teacher performance, and improve
the delivery of information to the minds of the students. In addition, textbooks and
curricula in Saudi Arabia now have been developed according to specific strategies,
which may help teachers to develop classroom instruction methods. In addition, teachers
must plan for special programs to help meet the diverse needs of students such as
providing extra lessons to further strengthen the students in the schools especially in
reading comprehension as well as the rest of the curriculum. Also, teachers should deal
with students according to the students' requirements, which vary by grade levels and age
groups to which they belong. Every age group has a style different from other stages and
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different mental and psychological requirements. Moreover, recreational activities play a
major role in advancing the educational process in a positive direction, as they solidify
the relationship between students and their teacher. The teacher should, therefore,
coordinate with the management of the educational institution to organize trips and
activities to libraries and museums, which would improve reading and knowledge of the
students. Also, the Ministry of Education should encourage the collaboration between
teachers, students and their parents in Saudi schools and arrange monthly meetings
between the teachers and parents to discuss student needs.
Limitations of the Study
In spite of the fact that the research has fulfilled all specific objectives, there are a
few limitations that have been noted by the researcher. This study was done just in one
month. This period is not long enough. In this kind of research, a study of more than six
months would get better results. The study was done at one school in Namas, Saudi
Arabia, which means that there were no comparisons with other schools in the same city
or other cities. It raises attention about whether results would still be the same if the study
was conducted and the results compared with another school’s results in the same city or
other cities.
Gender and Age
The study concentrated on girls between 10-11 years of age. The results are only
applicable to female students in this specific age group and are not applicable to other
ages. Also, these results also are not applicable to male students.
Implications for Future Research
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Although the study results answered the research question initially stated for the
study, there are a number of recommendations that should be addressed by future
researchers. First, the research period should be more than six uninterrupted months to
collect the effects of the study and determine the full level of development for the
students. Moreover, the researcher should select participants of different ages to
determine whether the effects of the repeated reading strategy would be same with all
ages or if there would be different effects between ages. Also, I recommend studying both
males and females to determine any differences between them and to compare their
results.
On the other hand, for the Kingdom of Saudi Arabia, the repeated reading strategy
may also be used for various educational purposes. For instance, adult modeling may be
scrutinized in view of future mentoring by Saudi instructors of learners who come from
various backgrounds. I would specifically suggest that such modeling will help those
teachers become more open to multiethnic learning situations and would better prepare
teachers to handle the concerns of learners who may not come from a traditional Islamic
Saudi background. The reading comprehension skills developed through the repeated
reading strategies will help these students access the curriculum better. Of course, these
strategies will have to be fitted within the paradigm of the kingdom’s educational goals
and methods.
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Appendix A, Repeated Reading Selection

My Home, Kingdom of Saudi Arabia
My loved country Kingdom of Saudi Arabia, Arabic Islamic country, the
Revelation and the osculation of Muslims, the deep wish of their hearts, the light stand for
all universes, the land where I live, drink its water, breathe its air, the growth from the
young, the cradle of memories and large dreams, the Doha of harmony, the oasis of
security and safety. The Kingdom of Saudi Arabia is located in the southern west of Asia
continent; its large lands form a fine geographic museum, its variable terrain, including
mountains, plateaus and deep valleys, low-lying coastal plains and atolls.
Its surface includes four main natural geographic regions as follows: Hijaz and
Aseir mountain, Najd plateau, sand deserts, eastern coastal beach, and the Kingdom
occupies most of land of the Arabian Peninsula as its area covers between the Red Sea
and the Arab Gulf what equals Four-fifths of the total area of the Arabian Peninsula. Its
capital is Riyadh located at the middle of the Arabian Peninsula.
My home Kingdom of Saudi Arabia has religious and tourism views, its historical
impacts, its civilization, whereas it contains the most sacred Islamic places as it contains
the house of God (Mecca) as millions of people come to visit from Muslims and it
contains Medina Munawara whereas the mosque of the lord of all passengers the prophet
Mohamed may peace be upon him. The Kingdom of Saudi Arabia has the largest Islamic
collection and gathering all over the world where the sacred and holy places to contain
two million Muslims from different countries all over the world due to its natural climate
and the green trees and to do the duty of the God.
The mountain places are featured with the nature of beauty like the green trees, the
high places and the beautiful climate. From the mountain tourism places are Taif, Abha,
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Baha, located at the tops of Al Hijaz and Asir mountains and featured with fine climate.
But the historical places are full of the old civilizations, the most one Madain Saleh in Ola
city, Fao in the eastern south and okhdood in Najran region.
The coastal places, such as Dammam, Jeddah, and Jazan, in naval interfaces are located
on the length of the Red Sea, the coast of the Arab gulf whereas there are multiple ports
which are constructed to ensure the communication between our cities located on coasts
and between the Kingdom and abroad.
The ports receive the carriers and ships for huge oil, which transport our products
of petrol to the all countries all over the world.
My home country has obtained the great economic position due to the blessing of
the God of oil as it includes inside its lands one of the most known oil reserves of oil and
natural gas in the world.
God grants the blessing and raise the buildings of this country and education
flourished, the activation of industry and agriculture, all progress in all fields, the speed
development steps in all sectors and fields as it has achieved the great projects in short
time due to the periodical work and for the purpose of achievement the civilization and
progress.
The Kingdom of Saudi Arabia is a very audible word and has its voice in the
international forums and celebrations, as it has been considered the Forerunner for good
to help the poor countries, and assists and rescues the stricken nations and holding the
benefit projects in a lot of countries. It is a member and active founder of the League of
Arab States and a member and fruitful founder in the United Nations, and its policy is
based on the Neutrality, in order that these holy places will be far from the international
disputes and blessed with stability and system My God protects you Kingdom, and
continue with huge and famous between nations.
A translation of the 5th grade reading passage in Beautiful Language: Fifth Grade
Elementary, Second Term. Saudi Arabia: Ministry of Education (n.d.)

	
  

THE EFFECT OF REPEATED READING

Appendix B
Pre-test and posttest of My Home, Kingdom of Saudi Arabia
Your name: …………………..
Grade:
25
1 Where is Saudi Arabia located?
………………………………………………………………………………………(1)
2 Why do millions of people come to Saudi Arabia?
………………………………………………………………………………………(1)
3 Where are the beautiful tourist areas in Saudi Arabia?
………………………………………………………………………………………(1)
4 Give two examples of a coastal city in Saudi Arabia?
………………………………………………………………………………………(2)
5 What are the economic things that are famous in Saudi Arabia?
………………………………………………………………………………………(2)
6 What do you like and take pride in about your country?
………………………………………………………………………………………(1)
7 List three of the most important cities in Saudi Arabia and tell the importance of each city?
………………………………………………………………………………………(3)
8 Write a question to this answer:
Saudi Arabia's capital is Riyadh. It is located in the heart of the Arabian Peninsula.
…………………………………………………………………………………….…(1)
9- Join the word with its opposite:
(4)
Security
Inside
Outside
Insecurity
Stability
Lawlessness
Law
Unsteadiness
10- Join the word with its synonym:
(4)
Wonderful
Abounds
Civilizations
Distant

Far
Societies
Fantastic
Flourishes, Thrives

11	
  11- Sign mark (√) at the right of the sentence if it is true and mark (x) at the right of the
sentence if it is not true.
(4)
- My country is located at western south from Asia continent.
- Abha is the most beautiful and famous city rather than Taif to the visitors.
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- My country contains the two holy mosques.
- Man likes his country for beautiful memories
12- Draw a map of Saudi Arabia?
(1)
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………………………………………………
…………………………………………………..
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ﺃأﺳﺌﻠﺔ ﻣﺎ ﻗﺒﻞ /ﻣﺎ ﺑﻌﺪ ﺍاﻟﻔﻬﮭﻢ ﺍاﻟﻘﺮﺍاﺋﻲ ﺗﺘﻌﻠﻖ ﺑﻤﻮﺿﻮﻉع ﻭوﻁطﻨﻲ ﺍاﻟﻤﻤﻠﻜﺔ ﺍاﻟﻌﺮﺑﻴﯿﺔ ﺍاﻟﺴﻌﻮﺩدﻳﯾﺔ
ﺍاﻻﺳﻢ ...................................:

ﺍاﻟﺪﺭرﺟﺔ:

25
)(1

 1ﺃأﻳﯾﻦ ﺗﻘﻊ ﺍاﻟﻤﻤﻠﻜﺔ ﺍاﻟﻌﺮﺑﻴﯿﺔ ﻟﺴﻌﻮﺩدﻳﯾﺔ؟
..............................................................................................................

)(1

 2ﻟﻤﺎﺫذﺍا ﻣﻼﻳﯾﻴﯿﻦ ﺍاﻟﻨﺎﺱس ﻳﯾﺄﺗﻮﻥن ﺇإﻟﻰ ﺍاﻟﻤﻤﻠﻜﺔ؟
.....................................................................................................................
.....................................................................................................................

)(1

 3ﺃأﻳﯾﻦ ﺗﻘﻊ ﺍاﻟﻤﻨﺎﻁطﻖ ﺍاﻟﺠﺒﻴﯿﻠﺔ ﺍاﻟﺴﻴﯿﺎﺣﻴﯿﺔ ﻓﻲ ﺍاﻟﻤﻤﻠﻜﺔ؟
......................................................................................................................

)(2

 4ﺃأﻋﻄﻨﻲ ﻣﺜﺎﻝل ﻋﻦ ﻣﺪﻳﯾﻨﺘﻴﯿﻦ ﺳﺎﺣﻠﻴﯿﺘﻴﯿﻦ ﻓﻲ ﺍاﻟﻤﻤﻠﻜﺔ؟
.....................................................................................................................

)(2

 5ﻣﺎ ﺍاﻷﺷﻴﯿﺎء ﺍاﻻﻗﺘﺼﺎﺩدﻳﯾﺔ ﺍاﻟﺘﻲ ﺗﺸﺘﻬﮭﺮ ﺑﻬﮭﺎ ﺍاﻟﻤﻤﻠﻜﺔ؟
....................................................................................................................
 6ﻟﻤﺎﺫذﺍا ﺃأﻧﺖ ﺗﺤﺐ ﻭوﺗﻔﺨﺮ ﺑﺎﻟﻤﻤﻠﻜﺔ؟

)(1

...................................................................................................................
 7ﺍاﺫذﻛﺮ ﺛﺎﻟﺜﺎ ﻣﻦ ﺃأﻫﮬﮪھﻢ ﺍاﻟﻤﺪﻥن ﻓﻲ ﺍاﻟﻤﻤﻠﻜﺔ ﻭوﺃأﻫﮬﮪھﻤﻴﯿﺔ ﻛﻞ ﻣﺪﻳﯾﻨﺔ؟

)(3

.............................................................. 1
............................................................. 2
............................................................. 3
 8ﻛﻮﻥن ﺳﺆﺍاﻝل ﻟﻠﺠﻮﺍاﺏب ﺍاﻟﺘﺎﻟﻲ:

)(1

ﻋﺎﺻﻤﺔ ﺍاﻟﻤﻤﻠﻜﺔ ﺍاﻟﻌﺮﺑﻴﯿﺔ ﺍاﻟﺴﻌﻮﺩدﻳﯾﺔ ﻫﮬﮪھﻲ ﺍاﻟﺮﻳﯾﺎﺽض ﺍاﻟﻮﺍاﻗﻌﺔ ﻓﻲ ﻗﻠﺐ ﺍاﻟﺠﺰﻳﯾﺮﺓة ﺍاﻟﻌﺮﺑﻴﯿﺔ .......................................................................................................؟
 9ﺃأﺭرﺑﻂ ﺍاﻟﻜﻠﻤﺔ ﻣﻊ ﻣﺮﺍاﺩدﻓﻬﮭﺎ ﻓﻴﯿﻤﺎ ﻳﯾﻠﻲ:
ﻟﺮﺍاﺋﻊ

ﻣﺮﺍاﺣﻞ ﺍاﻟﺘﻄﻮﺭر ﺍاﻹﻧﺴﺎﻧﻲ

ﻳﯾﺰﺧﺮ

ﻣﻜﺎﻥن ﺑﻌﻴﯿﺪ

ﺍاﻟﺤﻀﺎﺭرﺍاﺕت

ﺍاﻟﻤﻌﺠﺐ

ﻣﻨﺄﻯى

ﻳﯾﻔﻴﯿﺾ

)(4
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 10ﺍاﺭرﺑﻂ ﺍاﻟﻜﻠﻤﺔ ﻣﻊ ﺿﺪﻫﮬﮪھﺎ ﻓﻴﯿﻤﺎ ﻳﯾﻠﻲ:
ﺍاﻻﻣﻦ

ﺍاﻟﺪﺍاﺧﻞ

ﺍاﻟﺨﺎﺭرﺝج

ﺍاﻟﻔﻮﺿﻰ

ﺍاﻻﺳﺘﻘﺮﺍاﺭر

ﺍاﻟﺨﻮﻑف

)(4

 11ﺿﻊ ﻋﻼﻣﺔ )ﺻﺢ( ﺃأﻣﺎﻡم ﺍاﻟﻌﺒﺎﺭرﺓة ﺍاﻟﺼﺤﻴﯿﺤﺔ ﻭوﻋﺎﻟﻤﺔ )ﺧﻄﺄ( ﺃأﻣﺎﻡم ﺍاﻟﻌﺒﺎﺭرﺓة ﺍاﻟﺨﺎﻁطﺌﺔ:
 -ﻳﯾﻘﻊ ﻭوﻁطﻨﻲ ﻓﻲ ﺍاﻟﺠﻨﻮﺏب ﺍاﻟﻐﺮﺑﻲ ﻣﻦ ﻗﺎﺭرﺓة ﺁآﺳﻴﯿﺎ

) (

 -ﻣﺪﻳﯾﻨﺔ ﺃأﺑﻬﮭﺎ ﺃأﻛﺜﺮ ﺟﻤﺎﻝل ﻭوﺷﻬﮭﺮﺓة ﻋﻨﺪ ﺍاﻟﻤﺼﻄﺎﻓﻴﯿﻦ ﻣﻦ ﻣﺪﻳﯾﻨﺔ ﺍاﻟﻄﺎﺋﻒ

) (

 -ﻳﯾﺤﺘﻀﻦ ﻭوﻁطﻨﻲ ﺍاﻟﺤﺮﻣﻴﯿﻦ ﺍاﻟﺸﺮﻳﯾﻔﻴﯿﻦ

) (

 -ﻳﯾﺤﺐ ﺍاﻹﻧﺴﺎﻥن ﻭوﻁطﻨﻪﮫ؛ ﻟﺤﻨﻴﯿﻨﻪﮫ ﻟﻠﺬﻛﺮﻳﯾﺎﺕت ﺍاﻟﺠﻤﻴﯿﻠﺔ ﻓﻴﯿﻪﮫ

) (

 12ﺍاﺭرﺳﻢ ﺧﺮﻳﯾﻄﺔ ﺍاﻟﻤﻤﻠﻜﺔ ﺍاﻟﻌﺮﺑﻴﯿﺔ ﺍاﻟﺴﻌﻮﺩدﻳﯾﺔ؟
....................................................................................................................................
....................................................................................................................................
....................................................................................................................................
....................................................................................................................................

)(4

)(1

ﺑﺎﻟﺘﻮﻓﻴﯿﻖ،٬
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