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ABSTRACT 

 

Many studies have been done about bullying in the Western world (Olweus, 1994; Attwood, 

2004; Fekkes, Pijpers & Verloove-Vanhorick, 2005; Ansary, Elias, Greene, and Green, 2015).  

In contrast, not enough empirical studies have been done about bullying in Arabic countries 

(AlQahtani, 2008; Fitaihi, 2014; Alzahrani, 2012).  This study aimed to identify the scope of 

bullying by examining how much teachers know and what types of bullying exist in Saudi 

elementary schools.  A goal of this study was to increase Saudi teachers' awareness of bullying, 

help them find appropriate strategies to prevent bullying, and suggest the development of anti-

bullying programs suited to Saudi Arabia.  Using a convergent parallel mixed methods design 

(Creswell, 2013), a questionnaire was administered and follow-up interviews were conducted.  

The 11-item questionnaire was distributed among 100 female teachers working in five 

elementary schools in Jeddah.  In addition, the researcher interviewed six female elementary 

teachers at one elementary school.  Findings showed that fewer than half of teachers knew about 

bullying and that those who did know the word did not know how to treat students or to prevent 

bullying.  Further, teachers do not use any type of anti-bullying program nor are they trained to 

handle bullying to keep the school environment safe and healthy.  Implications will be discussed. 
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Introduction 

Problem 

Bullying is a problem in schools all over the world, and it has become a plague of 

dangerous proportions.  In American schools, Nadeau, Tessier, Lefebvre and Robaey (2004) 

indicated that 10 to 20% of children under 12 years old were affected by bullying in schools.  In 

addition, they reported that children between 9-11 years old were being bullied by 16% of their 

peers.  Smith and Birney (2005) defined bullying as the use of aggression to control other 

students, usually without specific reasons.  Bullying can happen at any time during the day and it 

includes five patterns: physical bullying, verbal bullying, relational bullying, sexual bullying, 

and cyberbullying.  Bullying has become a serious and prevalent problem in Saudi Arabian 

schools (AlQahtani, 2008; Alzahrani, 2012).  In 2008, AlQahtani conducted one of the first 

studies to research bullying in Saudi Arabia, about bullying among male and female middle 

school students in Riyadh.  The study showed that 31.5% of middle school students were bullied, 

on average, on two occasions every year in Riyadh.  Bullying occurs in Saudi Arabian schools 

for many reasons, including (a) lenient parental behavioral expectations; (b) emotionally unstable 

or insecure families; (c) violence in media such as video games, movies, and cartoons; and (d) 

parents tending to leave children to the care of nannies and maids (AlQahtani, 2008; Fitihi, 

2014).  

 Symptoms of being bullied can include anxiety, depression, fear, introversion, isolation, 

bedwetting, sleep difficulties, unhappiness at school, and feelings of insecurity (Analitis et al., 

2009; Hawker & Boulton, 2000; Lodge & Frydenberg, 2005; Zerillo & Osterman, 2011).  

Studies confirmed that if bullying was not treated well by early intervention, it could lead to its 

victims becoming suicidal (Analitis et al., 2009; Zerillo & Osterman, 2011).  Espelage and De La 

Rue (2013) found a correlation between sibling aggression and later bullying behaviors, 
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suggesting that those parents who permit sibling aggression may be more likely to promote 

fighting back or to neglect their children, which, in the American context of their survey, may 

suggest that those students are acting out to get their parents’ attention.  However, in Saudi 

society, the cultural expectation encourages retaliation among peers, which allows bullying 

behaviors to continue lIssawi, (2006).  Furthermore, there is a serious lack of anti-bullying 

policies and procedures in schools in Saudi Arabia to protect the victims or to educate teachers 

about the nature and dangers of bullying (AlQahtani, 2008; Alzahrani, 2012).  In order to start 

this study, I could not find enough literature reviews in Saudi Arabia about bullying.  This is a 

problem by itself, because educators need to cover bullying issue and support the theoretical side 

of it, which includes statistical studies by doing further researches. 

Purpose 

Much literature says that bullying is a problem in schools, affecting not only learning but 

also students’ physical and psychological health (Gleason, 2011; Heinrichs, 2003; Meyer, 2008).  

Since research shows that teachers need to know how to approach bullying (Gleason, 2011; 

Heinrichs, 2003; Meyer, 2008), and because bullying is prevalent in schools in Riyadh 

(AlQahtani, 2008; Alzahrani, 2012), this study will explore through mixed method research 

design, how elementary school teachers perceive and define bullying.  This study will focus on 

the following questions: What types of bullying are most prevalent in elementary classrooms, as 

perceived or witnessed by these educators? How do teachers deal with bullies and victims in the 

classroom in the Saudi Arabian elementary school context? What training have teachers in Saudi 

Arabia had to face bullying and reduce its prevalence among students? 

Significance 

Very little research has been published on bullying in Saudi Arabia (Fitaihi, 2014).  This 



TEACHERS’ KNOWLEDGE ABOUT BULLYING  4 
 

 
 

study will help other researchers to learn about this often-neglected topic and will thus help 

expand the body of literature on bullying in Saudi Arabian schools.  It is critical to address the 

phenomenon of bullying in order to educate teachers to prevent bullying, since a child being 

bullied will display the effects of the bullying long after the intimidation ceases (Kim, Koh, & 

Leventhal, 2005; Kumpulainen & Rasanen, 2000).  The effects of bullying can also extend to the 

family and the community (Espelage, Low, & De La Rue, 2012; Carlisle & Rofes, 2007; Gini & 

Pozzoli, 2009; Ttofi, Farrington, Lösel, & Loeber, 2011).  By interviewing teachers, this study 

will show how much they know about bullying and what types of bullying may exist in Saudi 

Arabia.  This information will increase Saudi teachers’ awareness of bullying and help them find 

appropriate strategies to prevent bullying in schools, possibly including the development of anti-

bullying programs suited to the specific needs seen in Saudi Arabia.  This study will help 

teachers protect the learning environment and keep students safe and healthy. 

  



TEACHERS’ KNOWLEDGE ABOUT BULLYING  5 
 

 
 

Literature Review 

In order to start formulating information the researcher found about bullying, the 

researcher read many recent studies that have been done about bullying as serious behaviors in 

the classroom, concentrating on studies that addressed the research questions.  The researcher 

created questions as a key to assist her to look up answers to these questions.  Examples of such 

questions included: what do teachers know on bullying in the classroom; Is bullying prevalent in 

Saudi school?; What types of bullying are most common in Saudi Arabia?, and so on.  These 

questions helped her to collect findings and present background on bullying behaviors.  The 

researcher used keywords like bullying behavior, perspective, school, and interventions when 

researching for peer-review articles from reputable journals from databases such as ERIC and 

psycINFO. 

This literature review examines the definition of bullying and what educational 

researchers know about it.  In addition, the research shows the reasons behind bullying incidents 

and the impact of bullying on students’ behavior, as well as common characteristics of victims 

and bullies.  This review also focuses on the challenges that teachers face dealing with bullying 

in elementary school and how these teachers should be trained to protect the school society to 

keep it safe and healthy.  At the end of the literature review, the researcher found that there was a 

lack of research on bullying in Saudi Arabia, which suggests the significance of this study in the 

interest of attracting the attention of Saudi scholars, and will hopefully encourage future studies 

to examine bullying as a serious problem in school, with the ultimate goal of reducing it for the 

future. 

Bullying 

Raskauskas and Modell (2011) stated that “bullying is identified as one of the most 

predominate problems faced by children in the United States education system as well as one of 
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the most significant health risks to children” (p. 60).  Many researchers have found that bullying 

consists of frequent aggressive actions that exists between two or more students in which the 

bully has all the power, leaving the victim defenseless (Fekkes, Pijpers, & Verloove-Vanhorick, 

2005; Veenstra et al., 2005; Smith & Birney, 2005).  Gleason (2011) used herself as a case study 

to define bullying, and described how a bully tried to harm other students by using his or her 

power to bring those students down.  

Cook, Williams, Guerra, Kim, and Sadek (2010) noted that the prevalence of bullying 

depends on how researchers or educators define bullying.  A common misconception of bullying 

is that it is limited to physical violence.  In fact, bullying takes a variety of forms, and is different 

than fighting, harassment or assault in school when it meets three criteria: (a) deliberate assault, 

(b) repeated instances, and (c) power disparity between aggressor and victim, whether 

physically, verbally, socially, or emotionally (Attwood, 2004; Eisenberg & Aalsma, 2005; 

Espelage et al., 2013; Lodge & Frydenberg, 2005).  Cook et al. (2010) the researchers defined 

the term bullying as referring not only to the more obvious physical aspects, but also the subtler 

verbal, relational, and cyber components.  They also found that bullying tends to be the most 

severe during the middle school years as students are dealing with the changes of adolescence.  

Zerillo and Osterman (2011) and Arseneault et al. (2006) added that bullying often occurs in 

places in school that are unseen by staff, such as hallways, bathrooms, buses, and the cafeteria. 

It is important to consider the role bystanders play in addressing bullying in order to help 

teachers guide students to fight against bullying.  While observing students in the playground, 

Lodge and Frydenberg (2005) found that 54% of peers passively encouraged their peers who 

were bullying, often because they were afraid of being bullied themselves.  This tacit 

encouragement tends to manifest itself in not informing teachers about bullying or explicitly 
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expressing support for the bully.  Lodge and Frydenberg (2005) reported that 21% of peers 

became actively involved on the side of the bully by fighting, excluding, calling names, and 

other actions calculated to ostracize and belittle, possibly because they have previously been in 

bullying situations, and they might have seen the behavior from other students.  In contrast, the 

25% of peers tried to defend the victims tend to do so because they were raised to respect others’ 

rights; they often inform teachers about bullying incidents or explicitly tell bullies to stop 

bullying.  

Alzahrani (2012) defined bullying as sustained behavior against peers through 

intimidation, insults, offensive words, or violent actions, and that it leads to a decrease in 

victims’ self-confidence and self-esteem.  He conducted a survey of 542 medical students at an 

unspecified medical school in Saudi Arabia the year they performed their clinical observations.  

Alzahrani (2012) discovered that 28% of students were bullied, of which 90% were bullied 

verbally, 6% sexually, and 4% physically; furthermore, the majority of the victims were males.   

These definitions of bullying give us a better picture of bullying to help educators 

differentiate between behaviors and identify bullying.  When we know the behaviors, we can find 

approaches to prevent students from bullying (Robers, Zhang, Truman, & Snyder, 2012).  In short, 

bullying is the use of power to hurt others defined by three criteria: repetition, intention to harm, 

and power imbalance between bully and victim (Arseneault et al., 2006; Attwood, 2004; Cook et 

al., 2010; Eisenberg & Aalsma, 2005; Espelage et al., 2013; Fekkes et al., 2005; Gleason, 2011; 

Lodge & Frydenberg, 2005; Raskauskas and Modell, 2011; Smith & Birney, 2005; Veenstra et al., 

2005; Zerillo & Osterman, 2011). 

Plethora of bullying. Eisenberg and Aalsma (2005) reported that three in four American 

youths are bullied, and one in three students reported having been touched inappropriately.  Also, 
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30% of children in grades six to ten either acted as bullies, engaged in bullying initiated by a 

peer, or were a victim.  Furthermore, Fekkes et al. (2005) examined elementary school children 

using a questionnaire on bullying to evaluate the role teachers, parents, and classmates play.  

They reported that children aged 9-11 years old were being bullied by 16% of their peers.  Also, 

half of children being bullied kept it secret from others.  The statistics do not differ significantly 

between boys and girls; both were exposed to bullying at strikingly similar rates.  According to a 

nationally representative survey conducted by Robers et al., (2012), about 28% of American 

students aged 12–18 were bullied at school during the academic year.  Thus, the statistics of 

bullying vary significantly depending on the type of bullying, region, age, gender, and race, so 

bullying must be studied carefully.  In fact, research indicates that certain demographics of 

students are bullied disproportionately. 

Characteristics of victims and bullies. The treatment of students by their peers varies 

across the individual demographics.  Attwood (2004) reported that bullying can be seen among 

children as young as four, while Eisenberg and Aalsma (2005) found that bullying is most 

prevalent in early teenage years, declining in the later teenage years.  Eisenberg and Aalsma 

(2005) further found that victims tended to be weak physically and/or socially or members of 

racial or sexual minorities; in addition, obese students, especially girls, were more likely to be 

bullied than their peers. 

Veenstra et al. (2005) found there are a lack of studies to distinguish the characteristics of 

bullies and victims.  They conducted research on 1000 elementary students, both girls and boys.  

The data were self-reported by students.  As a result, the average of bullying prevalence among 

students classified, 6% of the relationships as bullying with their peers and 4% as victimization.  

Also, this study showed that there were significant academic and social differences between the 
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children who were involved in bullying, and those who were not.  Students who were involved in 

bullying were less aggressive, more isolated, and typically scored at a high level of academic 

performance.  Conversely, the group comprised of bullies scored high levels of aggressiveness.  

This is coupled with both low academic performance and a tendency toward isolation.  In 

addition, through understanding the effects of the factors that contribute to bullying, the family 

should be able to identify whether the factors are psychological or social; however, many 

families are not sufficiently aware of bullying behaviors.  The importance of this finding is that it 

enables teachers to distinguish between individual characteristics of bullies and victims and to 

differentiate between them, for example aggressiveness, isolation, and gender.  

Reasons for Bullying 

A student usually bullies in order to anger their peers and encourage reactionary 

behaviors without concern for their target’s emotions, often with the intent to frighten or scare 

others, force students to obey their commands, and ridicule peers.  Eisenberg and Aalsma (2005) 

suggested many factors linked to bullying behavior.  Students from a lower socioeconomic status 

are more likely to be bullied, especially when the family income falls below the poverty line.  

Also, parents who are not involved in their children’s lives tend to have children whose behavior 

compares negatively to their peers and are more likely to be bullied.  In addition, when a student 

sees violent behaviors at home such as verbal abuse, hitting, corporal punishment, or 

authoritarian attitudes, the child is more likely to display bullying behaviors at school.  If a father 

or mother was involved in bullying situations in the past, the child is more likely to be bullied or 

to be a bully in the future. 

Zimmerman, Glew, Christakis, and Katon (2005) studied the effect of social media and 

watching television on children at age four.  The study found a significant positive correlation 
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between exposure to mass media, especially video games and violent movies, and bullying 

behavior, suggesting it can lead to aggression.  This correlation becomes increasingly evident as 

children become older.  The researchers presented a new method to prevent children from 

bullying by providing cognitive, motivational, and emotional support to parents and making 

them aware of the critical importance of reducing exposure to mass media during a child’s early 

years.  A student’s childhood experience shapes their personality, so the researchers 

recommended that future studies further analyze the content of mass media and its correlation 

with behaviors displayed by students at various ages. 

(Dorothy, Espelage & De La Rue, 2013; Baldry & Frrington, 2000; Loeber & Dishion, 

1984; Olweus, 1995b) confirmed that the sibling aggression and lower income and low social 

class are factors leading to bullying.  Furthermore, families who encourage their children to fight 

back their peers, compounded by a lack of interest in other feelings and emotions, are also 

situations which nurture bullying.  In addition, bullies might come from family who accept and 

allow aggression.  Thus, these children can use bullying behaviors to deal with their peers.  In 

contrast, (Swearer, Espelage, Vaillancourt and Hymel, 2010; Fonagy, Twemlow, Vernberg, 

Sacco, & Little, 2005) reported that there is a relationship between bullying and academic 

achievement because students who do not have the ability to adjust with school environment 

such as doing well on school work, interact with peers in school activities, and follow and 

respect rules, that will drive these students to a low level of academic achievement.  Therefore, 

they will be more susceptible to be bully/victim.  Additionally, (American Association of 

University Women Educational Foundation, 2001; Swearer et al., 2010) added that weak 

structure and uncontrolled school atmosphere are significant factors leading to increased bullying 

among students especially in playgrounds, Cafeterias, and aisles.  Other factors can gradually 
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engage students in bullying were shown by Espelage and Swearer (2009) that are low parental 

caring and low positive peer influence.  These factors can impact student’s behavior negatively 

and prompt them to be bullies or victims.  Swearer et al., 2010; Nansel et al., 2001; Janssen, 

Craig, Boyce, & Pickett, 2004; Marini, Fairbairn, & Zuber, 2001 identified combination of 

factors such as gender (e.g., boys or girls), ethnicity (e.g., black, white, or Hispanic), obesity, 

academic difficulties (e.g., literacy or numeracy), developmental disabilities (e.g., mental or 

physical disabilities), that contribute in a high probability of occurring bullying incidents 

Raskauskas & Modell, (2011).  However, Meyer (2007) reported that scholars have been 

researching bullying since the 1970s.  However, studies ignored the effects of gender and 

sexuality on bullying in an effort to prevent interference between the effects of sexual 

harassment and bullying.  Both bullying and sexual harassment need to be treated cautiously to 

keep school environments safe and healthy (Meyer 2008 & 2009). 

Types of Bullying  

 To recognize the signs of bullying among students, teachers should know that bullying 

commonly takes many forms that are common among students which includes physical, 

emotional and verbal attacks that we should look for.  Zerillo and Osterman, 2011; Wang, 

Iannotti and Nansel, 2009, presented five types of bullying: physical bullying, verbal bullying, 

indirect bullying, sexual bullying, and cyberbullying.  Wang, Iannotti and Nansel (2009) used the 

revised Olweus Bully/Victim Questionnaire to measure physical, verbal, and relational forms of 

bullying to discover the school bullying rates and found that 20.8% of bullying happened 

physically, 53.6% verbally, 51.4% socially, and 13.6% electronically.  The researchers found 

that boys more often bullied verbally and physically, while girls more often engaged in relational 

bullying.  (Besag, 2002; Duy, 2013; Olweus, 1994; Orpinas & Horne, 2006) classified bullying 
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behaviors as direct or indirect bulling.  Direct bullying includes hitting, punching, pushing, and 

kicking while indirect bullying can be name-calling, verbal abuse, threats, and insults, spreading 

gossip or rumors.  Duy (2013) pointed out that teachers must distinguish between these distinct 

types of bullying and give more attention to indirect bullying because it is often not obvious to 

students or staff. 

Physical bullying and verbal bullying. Power is the main weapon in physical bullying, 

occurring when a bully uses his or her physical strength to injure, steal or damage possessions, 

shoving, hitting, kicking, or fighting  (Zerillo & Osterman, 2011; Wang et al., 2009).  

Researchers have found that physical bullying is the most prevalent type among students in 

schools (Duy, 2013; Seals & Young, 2003).  In addition, boys are more inclined to practice 

physical bullying than girls (Ando, Asakura, & Simons-Morton, 2005; Rivers & Smith, 1994).  

In contrast, verbal bullying occurs when the bully calls the victim names, spreads rumors, 

threatens, mocks, hurtful teasing, insulting, humiliating or tattling (Veenstra et al., 2005; Wang 

et al., 2009; Zerillo & Osterman, 2011).  Other researchers have pointed out that girls are more 

inclined to practice verbal bullying than boys and both physical and verbal bullying are 

considered direct bullying (Duy, 2013; Seals & Young, 2003; Wang et al., 2009).  In Saudi 

schools, physical bullying is more prevalent among boys and they use bully other students as a 

way for entertainment, having fun, and showing of force or controlling others whether direct or 

indirect way (Lutfi, T, I., 2001).   

Friendship/Relational bullying. Bullying among friends may take many forms, but is 

done with the intent to ostracize the victim socially (Zerillo & Osterman, 2011).  A bully might 

exclude a friend from “the group”, or from an activity and make him or her feel unwanted or 

threatened, or spread his or her secrets to discredit him or her.  It occurs more commonly among 
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girls than boys by indirect way.  Furthermore, gossiping or spreading rumors about someone and 

making someone look foolish (Wang et al., 2009; Owens, Shute, & Slee, 2000;).  Wang et al., 

(2009) and Cook et al., (2010) demonstrated that this form of bullying is likely start showing 

among students from the middle school because the characteristics of students are changeable in 

this stage. Most teenagers’ bullies like to be seen as popular leaders and the source of powerful 

among her or his peers Cook et al., (2010). 

Sexual bullying. Sexual bullying can take the form of any of the other types of bullying 

and occurs when a bully focuses on a student's body or sexual orientation (Zerillo & Osterman, 

2011).  It can include rude comments, sexual touching, inappropriate text messages, pinching 

someone in a sexual way, directing unwanted sexual attention, or spreading sexual rumors about 

someone and making sexual comments or jokes about someone’s body.  Bullying occurs to girls 

and boys either direct or indirect way Gleason (2011).  Kosciw, Greytak, Bartkiewicz, Boesen, & 

Palmer (2012) also confirmed that specific group of students including sexual minority such as 

gay, lesbian, or bisexual are more likely to be bullied.  In 2011, a study of sexual groups 

discovered that 82% of students were verbally harassed sexually at school due to the sexual 

orientation, 8% were physically assaulted sexually.  Additionally, Espelage, 2012 found that 

among 1300 middle school students, 32% of boys and 22% of girls were making unsuitable 

sexual comments to their peers.  Sexual bullying can cause many problems behaviors like 

suicide, mental health problems, cigarette smoking, and using alcohol and drugs Russell, Ryan, 

Toomey, Diaz & Sanchez, (2011).  In Saudi society, talking about sexual bullying is hidden 

because it is a conservative society.  And teachers need to be aware of how their students can be 

victims of sexual bullying and what the impacts that can happen on a long period of time (Lutfi, 

T, I., 2001). 
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Cyberbullying. According to Zerillo and Osterman (2011) cyberbullying is a new type 

of bullying and is difficult to pinpoint because it happens online, where adults may be unfamiliar 

with the technology.  The bully uses technology such as email, instant messaging, and social 

media like Twitter or Facebook, and text messages.  In the United States, Wang et al. (2009) 

reported that, 22% of students engaged in cyberbullying, 4% were bullies and 11% of those 

students were victims, and 7% were both.  Also, boys involve in cyberbullying more than girls.  

Another report by CITIA, International Association for the Wireless Telecommunication 

Industry (2010) showed that 350 million of Facebook users shared photos, blog posts, new 

stories, and more than 3.5 billion web links to cyber bully others.  The characteristics of 

cyberbullying are different than the traditional bullying because aggressor can bully others 

without victims knowing her or him identity.  Furthermore, cyber bully can use many sort of 

technology (e.g., emails, text messages, or cell phones) to harm victims at the same time and to 

share online conversations or forwarding text messages to others quickly (Hinduja & Patchin, 

2008; Slonje & Smith, 2007).  As long as it is not easy to stop this form of bullying, Gleason 

(2011) suggests that schools ban the use of electronic devices at school to prevent cyberbullying 

among students, noting that many schools have such a rule, but it is often inconsistently 

implemented among individual teachers. 

Bullying in Schools 

Philpot (2012) said that educators must more clearly determine the bullying activity 

present in their classrooms.  In 2013, the American Educational Research Association (AERA) 

released a series of 11 briefs with the aim of determining the causes and effects of bullying in 

schools (Astor et al., 2010).  This report also helped teachers face bullying through training and 

technical assistance opportunities, and to assess anti-bullying policies and bullying prevention 
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programs.  (Robers et al. 2012) pointed out that 28% of student’s ages 12 to 18 were bullied in 

their schools.  Wang et al. (2009) added that there were high ratios of students who conceded 

they were bullied by their peers. 

Gleason (2011) discussed bullying among high school students.  She aimed to discover 

how to prevent bullying behavior among older students.  She stated that bullying has become 

widespread in schools, but these schools are unprepared to deal with the epidemic.  This problem 

is growing sharply, so school communities must become more aware of bullying.  Gleason 

interviewed teachers, school guidance staff, and school administrators.  It has been shown that 

there was a lack of communication among teachers and other school staff.  Second, girls tended 

to bully other students more than boys.  Third, bullying negatively affects students’ classroom 

performance.  Victims suffer negative feelings of persecution and they cannot feel safe.  Those 

students then must deal with feelings of fear, frustration, and anxiety, which can cause illness, 

discipline problems, or withdrawal from school.  Also, Attwood (2004) saw bullying behaviors 

not only among students, but also in some teachers who used excessive criticizing or 

punishment. 

(Carlisle & Rofes, 2007; Espelage, Low & De La Rue, 2012; Gini & Pozzoli, 2009; Ttofi, 

Farrington, Losel, & Loeber, 2011) confirmed that bullying causes negative impacts on students 

during school years including anxiety, depression, and physical health problems can extend to 

advanced stages of risk in the future.  Additionally, students who involve in bullying incidents or 

receive bullying have a low academic performance Robers et al (2012).  (Espelage & De La Rue, 

(2011) were of the same opinion with Gleason (2011) on bullying in high schools that it became 

widespread among students and those students have a low average graduation rate. Moreover, 
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students who received bullying and involved in bullying are in risk more than students who only 

are bullies or victims. 

Protecting students. Fekkes et al. (2005) suggested “a high teacher density” or a heavy 

presence of teachers on the playground, to keep the environment safe.  Teachers should maintain 

good relationships with their students and encourage the children to inform them about any bad 

behavior they experience.  Under such circumstances, Gleason (2011) strongly suggested that 

educators find a solution to stop bullying in the school.  Furthermore, she provided some 

strategies to solve this problem.  For instance, teachers can encourage students to experience 

bullying through learning activities and use their experiences as a teachable moment.  Also, the 

teachers can make a productive dialog to guide their students and show them how to watch their 

peers’ actions in the classroom. 

However, Gleason (2011) highlighted a gap between teachers and administrators when it 

comes to preventing bullying and protecting students.  Teachers should intensify their effort to 

prevent students from bullying.  She suggested a policy banning the use of electronic devices in 

the school to prevent bullying among students.  She recommended making reports about students 

and observing them carefully by having additional time to obtain inclusive outcomes. 

With regard to how teachers and students can deal with bullying, Heinrichs (2003) 

pointed out some statements educators should avoid.  Examples of these statements include, “just 

ignore it and they will stop it”, “just give back as good as you get”, “Boys will be boys”, “What 

doesn’t kill you makes you stronger”, “Just ignore it and they will stop”, “He or she probably 

had it coming” (p. 198).  We need to confront this problem as a society because when teachers 

know that students are at risk, they can be aware and find a solution to bullying. 
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Heinrichs (2003) and Gleason (2011) both agree that teachers have to know their 

students.  More importantly, a teacher needs to be flexible and responsive, building a strong 

relationship with students in order to best meet their various needs.  Bollmer, Milich, Harris, and 

Maras (2005) and Meyer (2008) suggested that creating strong friendships is vital to protect 

victims from bullying; to this end, teachers should emphasize to students the importance of 

choosing good friends in order to help prevent their future victimization and ensure good 

physical and mental health in the future. 

Other studies concentrated on an important group of students, namely students with 

disabilities.  Rose, Monda-Amaya, and Espelage (2010) and Hong, Neely and Lund (2014) 

claimed educators must focus on victims in special education with more interact because many 

students with special needs cannot defend themselves or inform an adult about bullying 

situations.  Rose and Monda-Amaya (2011) suggested that teachers and parents must collaborate 

to protect students with disabilities from bullying because this population is exposed to bullying 

a rate four times higher than general education students.  These students especially must be 

educated on how to deal with bullying and inform adults.  In particular, teachers can provide 

opportunities to practice many ways to intervene when a peer is being bullied.  This intervention 

can include how to respond to being bullied, report the behavior, and prevent it in the future. 

Impact/Effects of Bullying 

 Bullying incidents have psychological, physical, and academic effects on bullies and 

victims.  It was found by (Cook et al., 2010; Fitzpatrick, Dulin, & Piko, 2010) bullying 

contributes in obstruction of social and emotional development among individuals.  For instance, 

dejection, difficulty in getting involved in the community and earning friends.  Furthermore, 

bullies have bad relationships with her or his peers and refusals by them.  Also, Russell, Sinclair, 
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Poteat, & Koenig, (2012) pointed out that bullies and victims suffer from a negative appreciation 

toward themselves and they are more vulnerable to be as drugs addicted.  Bullying impact can 

include feeling lonely, and the academic performance is poor and less than usual and a lot of 

bullies or victims dropout of schools. 

Similarly, Zerillo and Osterman (2011) found that many psychological and physical 

symptoms could be seen in victims.  These symptoms include, but are not limited anxiety, 

depression, loneliness, antisocial behavior, and low self-esteem.  Furthermore, the academic 

performance of both victims and bullies tends to be considerably lower than that of their peers.  

Suicide is another problem associated with bullying.  The relationship between bullying and 

suicidal risk was explored by Kim, Koh and Leventhal (2005), who showed that bullying can 

cause mental and physical illnesses in their study at a Korean middle school.  The majority of 

bullies have poor relationships with others as teens; for this reason, both bullies and victims are 

at a higher risk of attempting suicide than their peers.  This study confined short, bullying has 

destructive effects, and it can cause suicidal tendencies. 

Psychological impact. When students are exposed to abuse, they feel targeted by bullies, 

increasing their loneliness, isolation, and anxiety, and making them more likely to drop out of 

school in the future (Robers et al., 2012; Russell, 2012).  In addition, the psychological stress 

makes victims more susceptible to injury and physical diseases.  Also, the stress hormone 

cortisol often increases in victims’ bodies, negatively affecting the immune system function and 

making them more susceptible to colds and other common diseases, which can prevent them 

from attending school.  Nadeau, Tessier, Lefebvre and Robaey (2004) reported that 10 to 20% of 

children under 12 years old experience aggression from peers at school. Poor adaptation to the 

school environment strongly correlated with physical and psychological bullying.  Thus, victims 
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face many problems at school, including loss of friends, social withdrawal, and lack of self-

confidence and the respect of their peers.  (Beran & Li, 2005) agreed with (Robers et al., 2012; 

Russell, 2012) psychological impacts of bullying include many aspects such as the absence of 

faith in oneself and irritability.  In addition, increase practicing school violence, weaken stature 

among her or his peers, and avoiding going to school.  Moreover, Mason, 2008 pointed out that 

the psychological impact of bullying can be extended to the college level including depression, 

emotional distress, loneliness, a fear of school environment, more social concern, and less 

communication with others. 

Physical impact. Bullying leads often leads to physical manifestations, as well.  (Zerillo 

& Osterman 2011; Analitis et al., 2009; Robers et al., 2012) confirmed that several 

psychosomatic diseases are related to bullying.  These afflictions include headaches, 

stomachaches, sleeping problems, backaches, dizziness, appetite loss, bedwetting, vomiting, 

tiredness and stress.  Such physical symptoms often prevent students from meeting their true 

academic potential.  Also, (Olweus, 1994; Hourbe, Targuinio, Thuillier, & Hergott, 2006) 

emphasized that bullying has a strong link with physical aggression (e.g., pushing, destroying a 

person's property, kicking, and punching), and externalizing problems, which include (e.g., 

fighting, cursing, underage smoking, stealing, and impulsive behaviors).  In 2012, (WIP) The 

Workplace Bullying Institute published a Poll survey, which targeted 516 of bullying victims in 

their workplaces.  This survey showed the impacts of bullying, and health problems that related 

to bullying experiences including Nausea, Profuse Sweating, Diarrhea, Rapid Heartbeat, Rapid 

Breathing, Elevated Blood Pressure, Chest Pain, Uncontrollable Crying, Headaches. 

Long-term impact of bullying.  Similarly, Kumpulainen and Rasanen (2000) studied 

kids from 8 to 12 years old who were bullied at school.  These victims often suffered from future 
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mental and physical problems, and many had difficulty communicating with others.  Moreover, 

when those who bully as children grew older, they were more likely to commit crimes such as 

theft and vandalism; when bullies cannot find support or intervention to stop bullying, they often 

continue to bully others, using power to control victims.  (Carlisle & Rofes, 2007; Espelage, Low 

& De La Rue, 2012; Gini & Pozzoli, 2009; Ttofi et al., 2011) students who face bullying have 

high proportion of apprehensiveness, unhappiness, physical problems, and social adaptation 

problems and all of these problems can extend into adolescence.  Furthermore, Heinrichs (2003) 

explained that the adverse effects of bullying could extend to later stages in a child’s life.  In the 

same way, bullying behavior in childhood correlates to many later problems, including child 

abuse, domestic violence, and workplace bullying. 

Bullying can extend to adulthood; studies show a high prevalence of workplace bullying.  

Daniel (2009) reported that 37% of American workers reported having been bullied by bosses or 

peers.  Lester (2009) provided evidence showing that bullying can extend to adulthood and that 

workplace bullying is prevalent in community college faculties.  The study was done by 

interviewing and observing six full-time female professors at an urban community college.  

Lester found that faculty in high positions at the community college used formal and informal 

power to bully those faculty members with less power.  For example, one participant reported a 

hostile relationship with her department chair; he criticized her in public and he included racist 

elements in his verbal bullying.  The evidence strongly suggests that power is an essential tool in 

workplace bullying.  The researcher recommended more research on and interventions to support 

sensitive power use among faculties.  Fogg (2008) agreed with Lester (2009) that bullying 

among college professors is academic bullying and must be addressed in the future.  One way to 

address this crisis in colleges would be to create a harassment policy for all universities. 
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Academic performance.  Bullying is linked to many academic problems, including 

possibly withdrawing from school (Nadeau et al., 2004; Arseneault et al. 2006; Glew et al., 

2008).  Much of the negative academic impact of bullying is caused by the psychological stress 

of experiencing bullying (Espelage and Low, 2012; Mason, 2008).  Arseneault et al. (2006) 

examined children between five and seven years old, both victims who do not bully anyone and 

those who are bullied and also bully others.  Both of these types of children were likely to be 

depressed, display antisocial attitudes at school, and were less likely to be actively involved in 

the learning process.  As explained by Zerillo and Osterman (2011), bullying affects the 

academic level of more than just the victim; the abnormal behavior also tends to distract others’ 

learning.  During twenty years of research on peer victimization and psychosocial 

maladjustment, Hawker and Boulton (2000) analyzed the relationship between harmful situations 

and the importance of psychosocial adjustment in schools, finding a strong link between bullying 

behaviors and depression, anxiety, isolation, low self-esteem, and lower academic performance.  

(Glew, Fan, Katon and Rivara 2008; Lodge and Frydenberg, 2005) argued that most victims fear 

going to school, lest they experience more victimizations; frequent absences from school cause 

students to miss content taught in their absence, contributing to lower grades on homework and 

assessments.  Other researchers have confirmed that students who experienced bullying in 

schools turned into less involved in school activities, and their academic level has been 

decreased, leading them to quitting school (Cornell, Gregory, Huang, & Fan, 2013; Juvonen, 

Wang, & Espinoza, 2011; Robers et al., 2012).  

Interventions to Reduce Bullying Behavior 

Benbenishty and Astor (2005) posited that individuals, peer groups, schools, families, 

and communities should responsibly engage in order to prevent bullying.  Furthermore, they 
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found bullying to be a social phenomenon that exceeds the interaction only between the bully 

and the victim; rather, it extends to the peer group as a whole and even to surrounding 

bystanders.  Mayer and Furlong (2010) emphasized that there is an urgent need for schools to 

create comprehensive prevention programs in order to promote better social-behavioral 

understanding among students.  Recently, Swearer, Espelage, Vaillancourt and Hymel (2010) 

found that most school-based bullying prevention programs had little effect when it came to 

reducing bullying.  This suggests that researchers need to increase their focus on how to practice 

prevention programs through literature on bullying.  In order to eliminate bullying among 

students, researchers must link between studies and applying these studies.  According to Meyer 

(2007), many studies have been done about bullying over more than thirty years.  As a first step, 

these researchers focused on quantifying and qualifying the problem from students’ opinions.  

However, these studies fail to account for the impact of race, ethnicity, disability, social level, 

gender, sex, and sexual orientation on how bullies use power to harm victims.  Scholars face 

many challenges on methodological that can be used as instrument in researches of bullying that 

created difficulties during studying and evaluating these researches (Cornell & Bandyopadhyay, 

2010; Furlong, Sharkey, Felix, Tanigawa, & Green, 2010).  (Swearer, Siebecker, Johnsen,-

Frerichs, & Wang, 2010) Bullying can be evaluated or be measured by using different techniques 

including rating, scales, surveys, observations, and interviews.  

Anti-bullying programs. Cornell et al. (2013) summarized strategies to protect a school 

climate from bullying, and Gregory et al., (2010) recommended taking research-based steps in 

order to make learning environments better than before.  These strategies included: (a) make a 

future vision and systematic plan among leaders in education, and school community which 

includes administrators, teachers, and school staff and decide how they want schools to be in the 
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future; (b) comprehensively, the school’s strengths and its needs must be evaluated 

comprehensively; the school’s strengths and its needs must be evaluated with reliable and valid 

way; (c) prosaically skills should be taught in schools, and advising classes and gives them a 

chance to experience and practice these skills in their daily life; (d) provide school-wide 

programs to teach students who involved in bullying to prevent them of victimization behaviors; 

and (f) reinforce the relationships between parents and teachers and mental health professionals 

to motivate bystanders to stop bullying in schools. 

 Ttofi et al. (2011) reviewed studies of anti-bullying programs at various schools and 

found that school programs were often effective directly correlated with the intensity of the 

programs; the most intensive interventions included increased supervision on the playground, 

tougher discipline, and meeting with students’ parents.  In contrast, the authors found a 

correlation between peer-based interventions and anti-bullying, such as peer mediation or 

mentoring, and increased victimization of students.  Overall, Ttofi et al. (2011) concluded that 

the programs tended to reduce bullying and victimization by about 20%, though these figures 

tended to be higher in the age-cohort studies and lower in the randomized analyses.  

Furthermore, the authors suggested that school officials should use evidence-based programs that 

have proven effective in past studies; to this end, the authors suggested the establishment of a 

system to accredit successful programs.  (Cornell, 2013; Ttofi et al., 2011; Farrington & Ttofi, 

2011) also suggested that school programs could improve by focusing more on the individual 

level rather than the school level, and also by incorporating the students’ experience outside 

school, especially at home.  Most studies focus on the effectiveness of anti-bullying programs, 

ignoring their implementation or cost-benefits.  Future studies should include more before-and-

after studies and be careful to separate experimental and control students to ensure they do not 
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interact with each other and thus contaminate the results (Cornell, 2013; Ttofi et al., 2011; 

Farrington & Ttofi, 2011). 

Ross, Horner, and Higbee (2009) reported that three states have recently begun using 

intervention programs created to prevent bullying in schools.  According to (NSSDE) a National 

Survey of State Departments of Education, 39 states have started initiatives to prevent bullying 

in American schools (American Educational Research Association, 2013).  In their study, Ross et 

al. (2009) provided a special approach to prevent bullying.  This program is called Bully 

Prevention in Positive Behavior Support (BP-PBS).  This program aims to stop bullying in 

schools.  The study was done with six students in an effort to reduce bullying in three elementary 

schools.  BP-PBS was based on five elements, including (a) educate all students to understand 

the idea of “being respectful” (b) educate students on a three-step response (stop, walk, talk) to 

reduce any disrespectful behavior that could result: (c) review the three steps before starting any 

activities; (d) describe the suitable response using these steps; and (e) provide special training to 

all school workers to teach them how to deal with bullying when students inform them that they 

are bullied. 

According to Ross et al. (2009), Positive Behavior Support was implemented in three 

levels; each level includes elements that help students create a positive environment during the 

school day.  The first level provides experimental tests to gauge participants’ reactions in various 

situations, the basic principles of learning positive behavior, and activities to help teachers 

collect data to discover bullying behaviors in their students.  The second level of Positive 

Behavior Support provides additional support to students at enough risk that the first level is 

insufficient to meet their needs.  This level focuses on special activities to reinforce the students 

individually.  The third level supports students who had abstained from the previous levels and 
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also displayed negative behaviors to better respond to the intervention in the previous levels.  

This approach proved successful in reducing bullying behaviors among students.  Researchers 

concentrated on visible behaviors rather than verbal behaviors because visible bullying is more 

easily detected.  Ross et al. (2009) suggested that this approach can be implemented effectively 

by school staff. Therefore, faculty and staff recommended BP-PBS as an effective program.  It 

should be applied with high fidelity and over sufficient time to achieve an excellent result in the 

future. 

Similarly, (Mayer & Furlong, 2010; Gleason, 2011) urged educators to stand up and find 

a solution to stop bullying in schools and suggested some strategies to solve this problem.  For 

instance, teachers can guide students through learning activities to experience bullying and teach 

them about how to deal with the behavior.  Also, Benbenishty & Astor, (2005) teachers can 

encourage a productive dialog in class in order to teach their students how to monitor their peers’ 

actions in school. 

Espelage and Low (2012) claimed that intervention programs should include anti-

bullying programs.  In addition, teaching students social and emotional skills can help them to 

become more respectful and to take into account the feeling of others.  (Mayer & Furlong, 2010; 

Benbenishty & Astor, 2005) the partnership between school and home should be well 

coordinated by administrators, teachers and parents.  Astor, Guerra and Van Acker (2010) 

suggested specific procedures to strengthen efforts to stop bullying in schools, including: (a) 

building school policies acknowledging that every student needs to feel loved, valued, and 

accepted; (b) training teachers and parents on the common standards and the manner to confront 

bullying; (c) integrating social and emotional messages into school curricula; (d) creating a 

special system to facilitate reporting bullying incidents; (e) raising awareness among parents, 
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schools, and communities to enable them to identify and limit bullying behaviors; (f) devising a 

consistent list of consequences for students engaging in bullying behaviors; (g) consistently 

developing prevention and intervention methods. 

However, the use of questionnaires as a way to reduce bullying was supported by 

Alzahrani, 2012; Astor, 2012; Swearer et al., 2010; Cornell & Bandyopadhyay, 2010; Furlong et 

al., 2010).  Alzahrani (2012) reported that for diverse reasons, including underreporting and 

cultural factors, students often did not report sexual harassment and physical abuse issues to 

authorities.  Saudi Arabia’s society is conservative, and the debate about bullying, particularly 

sexual harassment, is sensitive and embarrassing in local culture.  This may be a cause to not 

report bullying incidents.  To this end, Alzahrani, (2012) recommended that questionnaires on 

bullying should be more detailed to include all types of bullying.  Also, to get a higher response 

rate, particularly among females, the researcher suggested using a secure website to facilitate the 

questionnaire in order to ensure confidentiality of the participants.  Benbenishty and Astor 

(2012) confirmed that using questionnaires is the best approach to assess bullying in schools and 

how many victimization incidents happen between students.  These studies will help schools to 

spread awareness about bullying. Moreover, this way of collecting data gives the necessary level 

to measure the improvement of prevention programs (Astor, 2012; Swearer et al., 2010; Cornell 

& Bandyopadhyay, 2010; Furlong et al., 2010). 

Parental involvement. Unfortunately, some parents still misunderstand bullying and its 

serious effects on their children.  Thus, Veenstra et al. (2005) stressed that parents must address 

bullying as a serious problem.  Parental impact on a child’s behavior in the early years cannot be 

underestimated.  In addition, the study found that victims tend to be lonely most of the time, 

often ostracized by their peers.  Espelage and De La Rue (2013) stated that weak social support 
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from the family and sibling aggression are significant factors that contributed to the likelihood 

that a student would engage in bullying behavior.  (Benbenishty & Astor, 2005) found that 

students from families who did not protect their children from aggression and taught fighting 

back were more likely to engage in bullying incidents in the future than students from other 

family environments.  In addition, Wang et al., (2009) confirmed that parental support is very 

important to prevent bullying.  However, (Astor et al., 2010; families must collaborate with 

school and to develop a positive partnership to teach parents some social skills to deal with 

bullies and victims.  On the other hand, (Fitaihi, 2014; AlQahtani, 2008) pointed out that parents 

who involve in bullying or hurt their children or even those parents who do not stop sibling 

aggression among their children are probably in risk.  And that makes children be likely prepared 

to be bully or receive it in school.  Fitaihi, 2014 also, confirmed we parents do not treat bullying 

early; it would extend to late stage of their children life beginning from school and ending in 

workplace in the future.  Families should teach and encourage their kids to deal with problems 

without using fierceness; instill important values in children such as self-esteem, self-confidence, 

ask children about her or his school and peers, and parents must stop bullying children in home 

or bully others front of his or her and take it seriously.  However, parents should communicate 

with school and encourage their kids to inform them about any bullying incident in school 

(Veenstra et al., 2005; Fitaihi, 2014; Wang et al., 2009; Astor et al., 2010).     

Need for teacher training. Researchers suggest that educators should clarify types of 

bullying and levels of severity on bullying between students (Bradshaw, Waasdorp, O’Brennan, 

Gulemetova, and Henderson, 2011; Robers et al., 2012; Astor et al., 2010).  In addition, they 

should observe and check the levels of bullying and assess intervention efforts to determine the 

properties of by comparison with right standards.  Fekkes et al. (2005) emphasized that schools 
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must have a specific program to educate teachers and inform them about strategies to deal with 

bullying.  (Bradshaw et al., 2011) the entire school community needs to become engaged in 

dealing with this problem and finding solutions to reduce bullying among students. Jones, Doces, 

Swearer and Collier (2012) supported Fekkes et al. (2005) by stating that teachers need to be 

aware about school policies and specific to receive training to address bullying incidents in the 

school environment.  Kärnä et al. (2013) suggested a course of action where teachers would meet 

separately with the victim, alleged bully, and several peers with the goal of facing bullying 

among students.  Cross et al. (2011) agreed with Nicolaides, Toda and Smith (2002) in that 

teachers should have anti-bullying training prior to certification; such training is absent almost 

across the board in teacher training programs today. 

Researchers and educators must distinguish between bullying and harassment in schools 

because each has different legal implications, including Title IX.  In October 2010, the U.S. 

Department of Education’s Office for Civil Rights issued instructions to all school districts in the 

form of a “Dear Colleague” letter.  In this letter, there is a clear formula as to how Title IX 

applies in these kinds of incidents: 

 “Title IX prohibits harassment of both male and female students regardless of the sex of 

the harasser—i.e., even if the harasser and target are members of the same sex. It also 

prohibits gender-based harassment, which may include acts of verbal, nonverbal, or 

physical aggression, intimidation, or hostility based on sex or sex-stereotyping.  Thus, it 

can be sex discrimination if students are harassed either for exhibiting what is perceived 

as a stereotypical characteristic for their sex, or for failing to conform to stereotypical 

notions of masculinity and femininity.  Title IX also prohibits sexual harassment and 
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gender-based harassment of all students, regardless of the actual or perceived sexual 

orientation or gender identity of the harasser or target” (Ali, 2010, p. 7-8). 

Bradshaw et al. (2011) found that it is essential for decision makers to integrate 

harassment, intimidation, and bullying training (HIB) while preparing prevention and 

intervention programs for K–12 teachers, administrators, and staff.  In addition, these programs 

should contain degree curricula, certification training programs, and continuing education 

programs.  Researchers pointed out that prevention-training programs are in need of funding in 

order to be feasible by most schools.  Most countries have legislated to prevent bullying in 

schools, yet to implement this low, teachers, administrators, and school staff need to be trained in 

how to apply these prevention programs in schools. 

Bradshaw et al., (2011) discovered that through a national study, only half of school staff, 

teachers, and administrators have been trained in a bullying prevention approach.  Furthermore, 

more than half of teachers and schools staff reported that they found receiving HIB training to be 

important.  Robers et al. (2012) found a communication gap between teachers and students in 

talking about victimization situations.  Their 2009 research showed that only 36% of students 

aged 12-18 informed their teachers about bullying incidents. 

Researchers, such as Astor et al. (2010) and Gregory (2010) have suggested that one of 

the ways to prevent or create a more effective system to inhibit bullying is to train future 

teachers, in order to better prepare them to face and deal with bullying and making the school 

environment healthier and safer place for all students.  Researchers have suggested that courses 

designed for university students in education take HIB training through appropriate and intensive 

training, such as courses, workshops, and seminars, so future educators: (a) have access to recent 

empirical studies on bullying; (b) understand the degree of prevalence of bullying, and the 
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damage caused by bullying; (c) will be able to identify specific methods to analyze and collect 

data; (d) can think of and create approaches for prevention and define roles that professionals can 

play in application; (e) develop knowledge of how to integrate the anti-bullying programs with 

the general school programs; (f) get the background information regarding specific laws state by 

state to prevent bullying in schools, including training to implement these laws and extension to 

the community to raise awareness; (g) establish major programs to support school curriculum on 

a school-wide basis, such as Positive Behavior Support, Social-Emotional Learning, and Steps to 

Respect; and (h) follow up and study curricula to ensure and continue professional development 

(Astor et al., 2010; Gregory, 2010). 

Teachers and administrators alike need to be more serious in combatting bullying, 

protecting their students, and preventing bullying in the first place (Gleason, 2011).  To this end, 

in addition to the implementation of a no-electronics rule, she also recommended maintaining 

records on all students, observing them carefully, and allowing sufficient time to compile a 

comprehensive report.  

Ansary, Elias, Greene, and Green (2015) looked at various academic studies dealing with 

bullying in order to learn about the programs that work the best to help schools in the selection 

and implementation of bullying programs to protect their students.  Ttofi, Farrington, Lösel, and 

Loeber, (2011) found that most anti-bullying programs reduced bullying victimization and 

perpetration by only about 20%.  In specifically, schools have difficulties in implementing many 

programs that work quite well, theoretically, in the classroom.  Astor et al. (2010) identified the 

obstacles behind modest program effectiveness as largely falling into two categories: poor 

implementation of the program itself or poor implementation of proper scientific protocols to 

determine effectiveness. 
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Bullying is everywhere.  While considerable research has been conducted in the United 

States and other countries including the definition of bullying, statistics of bullying, 

characteristics of victims and bullies, forms of bullying, impacts of bullying, and interventions to 

reduce bullying behavior, yet literature review about bullying remains deficient in Saudi society.  

This study concentrated on bullying behaviors in elementary schools in Saudi Arabia.  As 

mentioned at the beginning, bullying is a serious issue in Saudi schools that needs to be 

addressed (Fitihi, 2014).  This study is to examine if there is bullying in Saudi elementary 

schools, and to discover what extent teachers prepared in Saudi Arabia try to stop bullying 

among students and take the phenomenon seriously.  Saudi scholars have to pay attention to 

conduct studies more on bullying in schools, because of serious consequences that can drive 

students to many problems and risks that are difficult to solve in the future.  The educational 

society must realize that there is a need for creating effective anti-bullying programs and to train 

teachers to implement these programs and to educate teachers about the nature of bullying and its 

risks. 
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Method 

In order to explore the topic of bullying in Saudi Arabia, a convergent parallel mixed-

method study design was employed, in which the researcher collected quantitative data in a 

survey, then conducted qualitative interviews (Creswell, 2013).  The overall intent of this design 

was to have the qualitative data help explain in more detail the findings from the quantitative 

survey.  Due to the two types of data collected, the researcher was able to compare the findings 

from both sections to reach a broader understanding of this topic.  

Setting 

The research was conducted at five public elementary schools for females in Jeddah, 

Saudi Arabia.  These schools were suggested by the Ministry of Education of Saudi Arabia as a 

place to conduct research.  The researcher did not have prior ties to the schools.  Jeddah is a city 

where located on the coast of the Red Sea and is the major urban center of western Saudi Arabia.  

The five schools are public with modern, big buildings with 2-3 floors.  Every school had 

approximately 20 teachers and 200 students.  Generally, both the teachers and their students’ 

parents come from the same middle-class socio-economic background.  All of the teachers were 

native to Saudi Arabia.  The majority of students were also from Saudi Arabia, though there were 

a few students of minorities from different Arabic countries in the region, such as Egypt, Sudan, 

and so on.  Two of the five schools chosen were located in Southern Jeddah, and the other three 

were located in Northern Jeddah.  The names of the schools were kept private to maintain 

confidentiality for participants. 

Sample 

Once permission had been obtained from the principal, the researcher went to the schools 

to distribute the survey for the quantitative portion of this study.  One hundred elementary school 
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teachers at these five public schools in Saudi Arabia were asked to participate in this study.  All 

teachers are Saudi, Arabic-speaking females who taught at the elementary level, of any age and 

level of experience and from any subject of instruction (including Sociology, Quran and Islamic 

Studies, History, Economics, Math, Arts, and Sciences) were eligible to be a part of this study. 

When the quantitative questionnaire was completed, the researcher asked the principal 

one of the five schools in Jeddah to help find six experienced elementary school teachers to 

participate in the interview portion of this study.  These participating teachers had at least 10 

years of experience, but otherwise had the same characteristics of the broader survey sample, as 

they were all from Saudi Arabia, were female, spoke Arabic as their first language and worked in 

elementary schools.  All of the teachers who participated in the interviews were between 35 to 45 

years of age. 

Procedure 

This research contained two phases.  First part consisted of paper questionnaire was given 

to teachers.  The second part included semi-structured interviews with teachers. 

Phase 1. The researcher distributed the questionnaire to five elementary schools within 

two weeks, 100 teachers have been selected to fill out this questionnaire.  The questionnaire was 

delivered by the researcher to all schools to be certain that most of the 100 teachers would 

respond to the survey.  In order to help maintain confidentiality, the researcher gave the 

questionnaire to principals and they gave it to their teachers; the researcher never met any of the 

respondents face-to-face for this part of the study.  In the instructions, it was mentioned that the 

questionnaire should be completed in one hour and it also included a brief explanation of what 

bullying is and its types.  Two days were given in order to allow the teachers to complete the 
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questionnaire before returning to the schools to collect them from the main office.  It took a total 

of two weeks to distribute and collect the questionnaire. 

Phase 2. Due to practical considerations, including limited time and resources, as well as 

the timing of the research (which occurred during exam weeks), the researcher was only able to 

conduct these interviews in one of the five schools which had participated in the survey.  Six 

teachers were interviewed from one of those five elementary schools.  The researcher determined 

that teachers with over ten years of teaching experience were more suitable for this section of the 

study, as she believed that teachers with more experience would be more expert and would have 

more knowledge about students’ behaviors in the classroom.  The principal of the school was 

asked to assist the researcher in selecting six teachers from her school to participate in the study, 

and were not selected by the researcher.  The interviewed teachers were women aged between 35 

and 45 who taught different grades from second to sixth grade. 

The questionnaire included 9 questions and was given to 100 elementary school teachers 

(see Appendix A).  The researcher distributed the paper questionnaire to all five schools to help 

insure that all participants had access to the questionnaire.  This instrument was taken and 

adapted from a questionnaire created by the Canadian Ministry of Education to determine the 

level of knowledge and what experiences staff and administration had regarding the subject of 

bullying (Ontario Ministry of Education, 2009).  This questionnaire was then translated to an 

Arabic language (see Appendix C), then was printed out.  There were two type of prompts used 

in the questionnaire instrument, both quantitative and qualitative.  Quantitative data was obtained 

by asking participants to select one of four responses: always, often, sometimes, or never, and 

yes or no.  In order to get more in-depth responses, qualitative data was obtained in the survey 

through the use of open-ended question prompts.  The responding to the questionnaire helped the 



TEACHERS’ KNOWLEDGE ABOUT BULLYING  35 
 

 
 

researcher to determine if bullying existed in Saudi elementary schools, and to discover to what 

extent teachers in Saudi Arabia were prepared to try to stop bullying among students in their 

classrooms. 

These survey questions were taken from the Ontario Ministry of Education’s Survey for 

School Staff about Equity and Inclusive Education:  Bullying /Harassment, as a part of the 

Canadian government’s Accepting Schools Act of 2012, which was aimed to curb bullying in the 

Canadian school system, in order to promote a healthy, productive and just learning environment 

for all students (Ontario Ministry of Education, n.d.).  While the specific content of the survey 

was taken from this source, the items address issues and themes that were found through the 

literature as worthy of study (see Table 1, below).   

Table 1 

Themes to measure educator awareness of bullying in schools 

Number Theme Research Support 

1 “Teachers’ knowledge about bullying” (Raskauskas & Modell, 2011) 

(Cook et al., 2010) 

(Arseneault et al., 2002) 

2 “Description of how often teachers witness bullying 

in the classroom” 

(Gleason, 2011) 

(Heinrichs, 2003) 

(Espelage et al., 2013) 

(Wang et al., 2009) 

3 “Prevalence of bullying” (Fekkes et al., 2005) 

(Robers et al., 2012) 

(Eisenberg & Aalsma, 2005) 

4 

 

“Type of bullying” 

 

(Zerillo & Osterman, 2011) 

5 “Where bullying occur in schools” 

 

(Zerillo & Osterman, 2011) 

6 

 

“Using strategies to reduce bullying” 

 

(Arseneault et al., 2006) 

(Benbenishty & Astor, 2005) 

 

7 

 

“Recommendations to implement anti-bullying 

programs in schools” 

(Furlong, 2010) 

(Cornell et al., 2013) 

(Gregory et al., 2010) 

(Astor et al., 2010) 

(Ttofi et al., 2011) 
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During the second phase, the researcher used a qualitative method to collect data by 

interviewing teachers to help me interpret the prior quantitative results.  This design helped the 

researcher to draw conclusions from the questionnaire.  The researcher also was seeking to detail 

the perspectives of the selected teachers through several interview questions.  These questions 

were based on the themes identified through the literature review as being important to understand 

bullying in schools (see Table 2, below), the same as those identified when selecting the 

questionnaire items (see Table 1). By using the same themes, the researcher was able to compare 

the data collected from each part of the study. 

 After that, the researcher interviewed six elementary school teachers to ask them ten 

specific questions, in a semi-structured interview process (see Table 2, below).  Teachers were 

selected from one of the five same elementary schools where the survey was distributed in.  The 

researcher contacted the principal and she nominated six experienced teachers to plan an interview 

with them.  In addition, to ensure accuracy and reliability, the researcher met the participants in a 

safe area in the school like their classroom, office, and faculty room.  The general atmosphere was 

quiet and comfortable.  And all files was uploaded into the researcher own I Pad that protected by 

password. 

Two teachers were interviewed each day within a two week period.  The interview was 

conducted in school during teachers' free time.  The interview process for each participant took 

approximately 45-60 minutes.  The interviews were aimed to discover and record the teachers’ 

opinions about specific topics including: types of inappropriate behaviors, prevention strategies, 

victims’ and bullies’ characteristics, and parental involvement.  These two phases gave the 

researcher a clearer picture of teachers’ perspectives on bullying in Saudi schools. 
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Data Analysis  

For the first, quantitative section of this study, 100 teachers were given a questionnaire to 

explore their attitudes towards bullying and practices towards it (see Appendix A).  Of these 100 

teachers, 91 of the teachers replied, for a response rate of 91%.  The questionnaire was coded as 

follows: Questions 1-7-8-9 were statements with yes and no as response choices, which were 

given a numerical value; 1 = yes, 0 = no.  Questions 2-3 were listed with the following response 

Table 2 

Themes to measure educator awareness of bullying in schools (Interviews questions) 

Interview Question Theme Research Support 

1-What do you know about 

bullying? 

 

“Teachers’ background 

about bullying” 

(Raskauskas & Modell, 2011) 

(Cook et al., 2010) 

(Arseneault et al., 2002) 

2- If a student came to you 

saying he/she were being 

bullied, what would you do? 

“Taking action during 

bullying incidents” 

(Gleason, 2011) 

(Heinrichs, 2003) 

(Espelage et al., 2013) 

(Wang et al., 2009) 

3- Is bullying prevalent in this 

school? 

“Prevalence of Bullying” (Fekkes et al., 2005) 

(Robers et al., 2012) 

(Eisenberg & Aalsma, 2005) 

4- What types of bullying are 

most common? Where does it 

happen? 

5- How do you report bullying 

incidents in your classroom? 

6- What do you think the impact 

of bullying is on student 

learning? 

7- Do you know any strategies 

that can be used to prevent 

bullying? 

 

8- Do you think it is important to 

inform parents about bullying 

situations? How? 

9- Do you recommend using 

anti-bullying programs in the 

schools? 

“Type of Bullying” 

“Where Bullying Occur 

in Schools” 

“Reporting on bullying” 

 

“The impact of bullying” 

 

 

“Strategies to Prevent 

bullying” 

 

 

“Parents’ role” 

 

 

“Recommendations” 

 

 

(Zerillo & Osterman, 2011) 

(Arseneault et al., 2006) 

 

(Meyer, 2008) 

(Heinrichs, 2003) 

(Cook et al., 2010) 

(Robers et al., 2012) 

(Russell, 2012) 

(Benbenishty & Astor, 2005) 

(Furlong, 2010) 

(Cornell et al., 2013) 

(Gregory et al., 2010) 

(Veenstra et al., 2005) 

(Espelage & De La Rue, 2013) 

(Wang et al., 2009) 

(Astor et al., 2010) 

(Ttofi et al., 2011) 
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choices: always, often, sometimes, or never.  The researcher coded these results by noting the 

frequency with which each response was given.  Question 4 included a list of ten types of 

bullying and asked participants to choose which ones they thought were examples of the most 

prevalent behaviors on bullying in schools, and the researcher counted the number of affirmative 

responses to each category.  Question 5 included a list of places where bullying occurs in schools 

and asked participants to choose which places bullying takes place, the researcher then counted 

how many teachers marked each place. 

After the first section of this study was complete, the researcher input the responses into 

an Excel program.  When the data was put into a spreadsheet, the researcher was able to easily 

create charts to compare rates of responses to the survey questions.  This data was to be used to 

have a clearer understanding of the results and to be able to connect them with the second set of 

data that the researcher collected from the qualitative interview process. 

The second part of the study was the teachers’ interview.  The researcher asked 

participating questions that were based on the same themes and issues that the questionnaire (see 

Table 2), and listened to how the six selected teachers dealt with bullying in their classrooms.  

The interview was necessary to better understand bullying from the teachers’ point of view.  

During each interview, the researcher used audiotapes to record the conversation, then 

transcribed the tapes in Arabic (see Appendix D) and then finally translated the teachers’ codes 

into English.  Based on the data, the researcher presented teachers' perspectives and stories about 

bullying in the classroom.  As mentioned previously, bullying behaviors often remain 

unrecognized in schools in Saudi Arabia.  Through the data, the researcher was able to determine 

how much the teachers know about bullying and their teachers’ perspective of the problem.  The 

data was a bridge to help to further clarify the evidence of the study. 
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Ethical Issues 

A copy of survey and interview questions was sent to the Education Department in 

Jeddah, Saudi Arabia, and the researcher was able to obtain their support and permission to 

complete the project.  In addition, teachers’ real names and the schools’ names were anonymous 

and instead that pseudonyms were used to maintain the teachers’ confidentiality.  The researcher 

was also required to sign a statement required from the Educational Department in Jeddah, Saudi 

Arabia, stating that in order to ensure the protection and rights of participants, the researcher will 

never publish this study until approval from the Education Department is received after a 

thorough review of the research. 

Potential Limitations 

Potential limitations of this study include response rate, and sampling issues.  First, 

although the researcher was pleased with the generally high level of response (91%), it is not 

100%.  The sample size does also not include either male teachers working at boys-only schools, 

nor does it address schools from other areas of Saudi Arabia, such as more rural areas or places 

with different socio-economic backgrounds.  Finally, the teachers who were interviewed as part 

of the second, qualitative interview phase of the study, were all from one of the five schools that 

participated in the first phase, the quantitative research questionnaire.  The researcher would 

have liked to interview teachers from all of the schools, but due to time constraints and practical 

considerations (i.e., final exam testing), this was not possible.  These limitations may have 

potentially affected the generalizability of the study; future research into bullying in Saudi 

Arabia may address these issues. 
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Findings 

The purpose of this study was to examine teachers’ perspectives and opinions on bullying 

and to explore their experiences as educators.  A second purpose was to explore to what extent 

teachers in Saudi Arabia know about bullying and its effects on the teaching environment.  

Another goal of the study was to find if the teachers use any anti-bullying programs or strategies 

to keep the learning environment safe.  The results of this study were gotten through two data 

collection methods.  First, data was collected from a paper questionnaire that was given to the 

teachers in all five schools.  Of the 100 survey given out to potential participants, 91 were 

returned to the researcher, for a 91% response rate.  Second, results were obtained through 

structured interviews that were performed with six experienced teachers from a variety of 

specialties (see Table 3, below). 

Teacher Questionnaires 

In general, the results of the questionnaires suggest that much work needs to be done on 

the subject of bullying in the schools where the participants teach their students.  These results, 

in detail below, show that though bullying does occur in schools (Figure 2 and 3), in general 

teachers are not informed about what exactly bullying is (Figure 1), and significant number may 

have little knowledge about how to deal with it when it is happening in their classrooms (Figure 

5, below). 

Item 1: Had you ever heard about bullying before taking this survey? 

Teachers were asked if they had ever heard of bullying prior to this survey (see Figure 1).  

The answers were split equally between teachers, with 49% replying in the affirmative, meaning 

that they were familiar with what bullying was before reading the description of bullying on the 

survey instrument itself (see Appendix A), and 50% of the 91 participants responded that they 
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were not familiar with the definition of bullying.  The researcher was taken by surprise that 

almost half of teachers never hear about bullying.  This result helped to answer the research 

question regarding if teachers know about bullying or if they have heard about it. 

 

Item 2: Have you been in a classroom while an incident of bullying was taking place? 

Teachers were asked if they had ever been in a classroom while an incident of bullying 

was taking place (see Figure 2), and how often they saw bullying in the classroom.  The majority 

of the respondents, (61%) replied that they sometimes see bullying in their classrooms.  These 

results are logical, as most students would make efforts to conceal negative behaviors from their 

teachers, yet some teachers (6%) did say that they always witness bullying, which is surprising.  

While the specific number of incidences that qualify as being often or sometimes were not 

included in the response description, the perception that bullying often happens in the classroom 

setting is an important finding of this study.  This suggests that teachers know that the behaviors 

associated with bullying do occur in the classroom, and further, that they have personally 

49%

50%

YES

NO

Figure 1. Teachers’ knowledge about bullying. Response to 
questionnaire Item 1: "Had you ever heard about bullying before 
taking this survey?".
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witnessed them. 

 

Item 3: Is bullying prevalent in this school? 

Figure 3 shows the responses to question three, which asked about the prevalence of bullying 

in schools.  Teachers had different opinions on the prevalence of bullying in schools.  While Item 

2 focused on the experiences teachers had witnessing bullying in the classroom.  Item 3 was 

designed to determine the teachers’ perceptions of how often bullying occurred within the 

school, which included places and situations they would not be able to personally witness, such 

as in the halls, at recess, and so on.  The results imply that the majority of teachers believed that 

bullying was happening in the school, and at a greater frequency than what they are able to 

witness in the classroom.  The high percentage of affirmative answers (60.5%)  for this item, 
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Figure 2. Description of teachers' responses regarding frequency of bullying 
in the classroom. 
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suggest that teachers believe that bullying is happening among the students, both in and out of 

the immediate classroom setting. 

 

Item 4: What type of bullying is most common? 

Question 4 asked teachers to choose which of the listed bullying types that would be seen 

in school.  The list of behaviors included: hitting, name-calling, cyberbullying, threatening, 

excluding others, gossiping, spreading rumors, verbal teasing, tickling, and commenting 

negatively on someone’s looks.  Figure 4 below shows that the most common type of bullying 

between students.  It was found that name-calling were the most prevalent type of bullying in 

schools (70%), follwed by hitting (44%), and verbal teasing (27%).  In contrast, gossiping 

(22%), spreading rumors (20%) were determained as less prevalent types of bullying in schools, 

but still present.  A smaller numbers of teachers chose threatening (13%) as a response, as well 

as excluding others (12%), and commenting negatively on someone’s looks (12%). Interestingly, 
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Figure 3. Description of how much bullying is prevalent in schools.
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a very small percent selected cyberbullying (2%) as a type of bullying in schools.  Overall, the 

results of question showed that most of teachers found all types of bullying to be existing in 

schools except for tickling was not recognized.  This result supported the idea of doing further 

researches about bullying in Saudi schools to reduce these types of bullying among students. 

 

Item 5: Where does bullying occur throughout the school day among students? 

Figure 5 shows the responses to question five which asked about where bullying occurs 

in schools which included five places buses, hallways, bathrooms, classrooms, and cafeterias.  

Respondents were able to select more than one location.  Figure 5 shows the rates of teachers 

who chose places where bullying occurs in school.  The majority  of teachers (78%)  agreed that 

classrooms are the most places that bullying can be seen between students.  This was followed 

by the number of teachers (46%) who selected hallways as place for the occurrence of bullying.  
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Figure 4. Description of what type of bullying exists in schools. 
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A few teachers chose cafeterias (14%), bathrooms (13%), buses (12%).  This finding surprised 

the researcher because it showed that bullying is seen to be especially prevelent in the classroom, 

where teachers are able to watch and prevent these acts, yet the problem continues to exist in the 

classroom. 

 

Item 6: Do you know any strategy that can be implemented to prevent bullying? 

Teachers were asked if they know any strategy to prevent bullying among students (see 

Figure 6).  The majority (60%) of teachers answered with the affirmative response.  In contrast, 

40% of teachers gave the negative response, suggesting that they do not have the training or 

resources necessary to prevent bullying, which the researcher found to be a surprising result.  

This high number suggests that there is no specific strategy to deal with bullies and victims in the 

classroom in the Saudi Arabian elementary school.  Results were consistent with the idea of the 
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Figure 5. Description of where bullying occur in schools. 
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need for teachers training in Saudi Arabia to face bullying and reduce its prevalence among 

students. 

 

 

Item 7: Do you recommend using anti-bullying programs in the schools? 

As can be seen from figure 7, that almost 100% (90 of 91) teachers recommended 

applying anti-bullying programs in Saudi schools.  This results show that teachers realize the risk 

of bullying among students, and that more can be done and should be done to curb bullying in 

schools.  Furthermore, that showed the awareness of teachers about the significance of 

addressing bullying and to adopt a quick intervention to find appropriate solution.  Through these 

number of responses, teachers demonstrated a willingness to receive specific training to know 

how to treat and recognize bullying, and gain more insight into its causes and its impact. 

60%

40%

YES

NO

Figure 6. Responses to know if teachers use any strategy to reduce 
bullying in schools. 
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Interviews 

The second phase of this research included a structured interview with six teachers.  The 

researcher recorded and transcribed interviews for all teachers.  After that, the teachers' 

responses was summarized to specific quotes that showed their point of view about bullying.  

The researcher gave the teachers pseudonyms to protect their identity (see Table 3, below).  The 

researcher started with the same questions for each participant: How long have you been 

teaching? What credentials do you have?  Then, the researcher endeavored to follow the 

interview questions (see Appendix B), in order to keep the flow of the interview and ask 

questions relevant to the main topic on bullying.  All six of the teachers interviewed stated that 

they have been teaching over nine years in elementary schools from first to sixth grades.  In 

98.9%

1.1%

Yes

No

Figure 7. Teachers' responses if they recommend implementing anti-bullying 
programs in schools.
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addition, teachers majored in different fields, including: Sociology, Quran and Islamic Studies, 

History, Economics and public administration, and Administrative Development (business).  

Overall, the results of interviews suggested that bullying was a new topic for teachers, as a few 

teachers were not initially able to determine the difference between bullying and aggression, 

which is that bullying includes repetition, intention to harm, and power imbalance between bully 

and victim (Arseneault et al., 2006). 

 

Teachers’ background knowledge of bullying. In response to the third question which 

was designed to explore the teachers’ background understanding of bullying, all teachers said 

they’d never heard of bullying word before taking the questionnaire.  The responses of this 

question reflected the lack of knowledge of the parameters regarding of bullying criteria and the 

reasons of bullying occurrence.  Participants were aware about aggressive behaviors as hitting 

and verbal teasing.  Yet, they did not realize that how to classify these behaviors if they were 

bullying or aggression.  For instance, stated that: “I have not heard the word bully before, but I 

know that there is a behavior called aggressive behavior” (Shatha, personal communication, 

January 11, 2015).  The fact that she has been teaching for almost 34 years but did not know 

Table 3 

Summary of Demographic Data of Interview Participants 

Teachers      Pseudonym          Experience              Specialty                                  Grade 

P1                    Shatha                34 years                  Sociology                              6thgrade 

P2                    Mona                  9years                     Quran and                             6thgrade 

                                                                               Islamic Studies 

P3                    Hend                   27years                    History                                5thgrade 

P4                    Amal                   16years                 Economics                             3rdgrade 

P5                    Nouf                    25years                  Sociology                             6thgrade 

P6                    Aber                    22years     Administrative Development            6thgrade 
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what bullying is, confirms that bullying needs to be addressed by scholars and researchers in 

Saudi Arabia. 

Participants who heard about bullying pointed out that it is not enough to know bullying 

without looking to its reasons and how to treat it.  After teachers contributed in the survey and 

read the explanation about types of bullying, they emphasized that bullying exists frequently 

among students.  Amal was concerned about how to deal with bullying: “I have heard the word 

bully, but I do not know what it means exactly, what the reasons are behind it, even I would not 

know whether a student is actually bullying or not” (Amal, personal communication, January 11, 

2015).  However, this result helped the researcher to answer first part of the research question 

and it showed teachers did not have sufficient knowledge to address prevent bullying behaviors 

in Saudi schools. 

Taking action during bullying incidents. The responses of fourth question which asked 

if a student came to teacher saying she were being bullied, what would teacher do to prevent 

bullying.  All teachers reported that when they witness any inappropriate behavior in classroom, 

they attempt to speak directly to students and advise them verbally in order to stop these 

aggressive behaviors.  If students do not respond or they do not follow advices that teachers give, 

they send a student to the office of social supervisor at the school to solve the problem.  Hend 

confirmed that ‘in most cases, social supervisor role is weak and it does not make a change in 

student’s attitude" (Hend, personal communication, January 12, 2015).  Another method used by 

teachers to prevent misbehaviors among students is to contact directly with their parents to 

collaborate with them to find a good solution and to help students to conform to classroom 

expectations.  Amal said that “As teachers, when I notice any aggressive behavior by student, I 

try to figure out student' circumstances that pushes student to hurt other peers in the school 
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through contact with the parents” (Amal, personal communication, January 11, 2015).  Overall, 

this result showed that there is no specific and consolidated strategy used in Saudi schools to 

help teachers reduce bullying. 

Prevalence of bullying. The teachers were all asked to identify whether bullying was 

prevalent in school.  The respondents said that they felt some types of bullying existed in school 

but it does not occur to a remarkable degree among students.  This response may be the result of 

teachers not knowing about bullying as it was defined in the first question of the interview, and 

because they did not know what bullying way, the teachers were not able to identify if bullying 

be found in school.  One teacher-respondent, Amal, did feel as though bullying was an important 

issue in her school and throughout Saudi Arabia, as she was one of victims when she was a child.  

She stated that “Yes, since a long time and I am personally exposed to bullying by my peers in 

school” (Amal, personal communication, January 11, 2015). 

Type of bullying and where bullying occurs. All respondents witnessed many forms of 

bullying including hitting, insulting, pulling hair, using some sharps tools to harm other peers 

(scissors or pencils), stealing peers' property, and spreading rumors.  For instance, Aber said that: 

“Verbal abuse spreads frequently among students in classrooms, particularly when I teach 

lessons.  This hinders the learning progress and disperses students and contributes in spreading 

chaos in the classroom” (Aber, personal communication, January 11, 2015).  Amal identified 

racism, especially against female students with black skin, and destroying others’ books as being 

an issue in her class.  Amal also talked about treating someone badly because of the color of their 

skin is one of racial bullying images in Saudi schools and she confirmed that: “Racism exists 

clearly in our school” (Amal, personal communication, January 11, 2015).  In addition, teachers 

reported that classrooms and playground are the most places where bullying can be seen.  Hend 
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showed her extent of dissatisfaction and added that: “I think that, some students use their power 

as group to hurt others.  I have group of students who always leave the classroom during 

explaining a lesson and force their peers to follow them" (Hend, personal communication, 

January 12, 2015).  However, this result confirmed that bullying is a serious problem that need to 

be addressed in Saudi schools. 

Reporting on bullying. In response to this question which asked about how teachers 

report bullying incidents in classroom.  All six of the teachers agreed that they would inform the 

social supervisor to solve any behavioral problem that can be noticed in the classroom.  Some of 

the participants preferred to communicate directly with parents through meetings or phones to 

find out the reasons that pushed the aggressor to behave negatively and to harm peers. Some of 

participants preferred to communicate directly with parents through meetings or phones to find 

out the reasons that pushed the aggressor to behave negatively and to harm peers.  Shatha said 

that “I inform about misbehaviors through communicate with mothers to search for the causes of 

the problem” (Shatha, personal communication, January 11, 2015). 

The impact of bullying. This question dealt with the impact of bullying on student 

learning and what teachers’ opinions were about that.  Generally, teachers suggested that 

bullying could lead a victim to be absent from school due to fear of being harmed.  For example 

Nouf said that: “I believe that bullying leads to introversion, sadness, depression, and not to 

engage and play with friends” (Nouf, personal communication, January 13, 2015).  In addition, 

that bullying, and its effects can continue throughout a student's academic career was confirmed 

by Hend: “I think that bullying can be extended to the advanced levels of students' life, in both 

intermediate and high stages” (Hend, personal communication, January 12, 2015).  Mona added 

that: “bullying causes prejudice and hatred among students, sadness and depression, a sense of 
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inferiority, and not to engage in school activities or play with friends” (Mona, personal 

communication, January 13, 2015).  The researcher was surprised by what Amal stated: “I do not 

think that bullying behavior affects students academically” (Amal, personal communication, 

January 11, 2015).  This response showed how teachers need to be educated about bullying and 

the impact of this risk. 

Strategies to prevent bullying. The next question asked the teachers if they use any 

strategy to prevent bullying in school.  Five of the six respondents stated that they do not use any 

specific approach to deal with bullying, the only step that teachers do is to speak with the 

aggressor to clarify the correct behavior.  Hend said that: “I do not have any background on 

strategies to deal with bullying or any other misbehaviors, and I cannot control students' 

behaviors, especially at this time which has become difficult to control the students because of 

boldness and rebellion,” (Hend, personal communication, January 12, 2015).  Aber expressed her 

feeling of a lack of control by saying that: “There is no specific plan to address bullying behavior 

but when I even try to stop misbehavior among student that was without avail” (Aber, personal 

communication, January 11, 2015).  One of the respondents, Mona, replied that she does use a 

specific method to deal with bad behaviors in a classroom and explained: “I use a method called 

“Positive Confirmations, this method relies on the emphasis the importance of positive behavior 

and enhance the student's self-confidence.  Every time a student does something positive, I focus 

on that, and away from the focus on the negative behavior” (Mona, personal communication, 

January 13, 2015).  However, Mona developed this strategy on her own; it was not developed 

through training or her education to become a teacher.  These responses proved that there is no 

codified or deliberate method to help teachers in reducing the spread of bullying in Saudi 

schools. 
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Parents’ role. When the respondents were asked if they think it is important to inform 

parents about bullying situations and how they do it.  All six teachers stated that informing 

parents is important to investigate the causes of the problem and to communicate with parents 

directly through the phone, use daily notes, or meeting with them.  Hend strongly agreed that 

teachers have to have a good relationship with parents and collaborate to solve behavioral 

problems: “it is very necessary to inform parents through holding meetings monthly with 

mothers and discuss the reasons that the student pay for the practice of bullying” (Hend, personal 

communication, January 12, 2015).  Amal said that “there are some responses by the parents 

which is positive.  Parents try to collaborate with us and vice versa”, which means the 

relationship between schools and parents needs to be improved to protect students of bullying or 

any other bad behaviors.  

Recommendations and additional comments. The teachers all were in agreement that 

bullying is a serious problem and there is a need to impose a particular law to stop it or mitigate 

the spread of bullying in Saudi schools.  The teachers all stated that they are not just need to 

create a law to stop bullying among students, they also need to provide vocational training for 

teachers to help them to implement that kind of anti-bullying programs.  For instance, Aber 

suggested said that: “Of course, I recommend creating a strict law to curb bullying behavior then 

educating teachers about the implementation this law or the program by attending courses and 

workshops and activating the role of educational-oriented to improve teachers’ performance in 

general” (Aber, personal communication, January 11, 2015).  Through the interviews with the 

teachers it was discussed that it is important to spreading awareness among students in schools in 

particular, and society in general through the use of the means of social communication 

especially as it has become widely used. 
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The respondents believed that there is much that could be done to spread awareness and 

improve training about important issues like bullying and behavior management at all levels of 

educational policy and decision-making, which would improve the educational experiences for 

all teachers and students.  Amal pointed out that: “unfortunately education in general lacks the 

development of strategies and laws to prevent bullying behavior, and to deter students from the 

practice of bullying”, she also went on to say that the role of the academic advising is weak and 

it needs to be developed.  The suggested guidelines and plans which teachers receive do not 

include sufficient training or background information about the ways to successfully apply these 

laws and procedures” (Amal, personal communication, January 11, 2015).  In addition, all six 

teachers argued that bullying needs to be considered as serious issue and they asked from 

competent authorities to create educational sessions to raise the awareness of teachers about what 

bullying and how they can deal with bullies and victims in schools.  Nouf stated that dealing with 

bullying is a challenge that teachers need to be trained to address this issue “I suggest creating 

workshops to educate teachers how to deal with bullying behaviors” (Nouf, personal 

communication, January 13, 2015). 

Mona and Nouf stated that the communication between families and schools is important 

to make a difference in students’ life, and that most parents are not involved enough with their 

children’s teachers in regards to preventing bullying or helping its victims.  Nouf was concerned 

about that by saying: “I hope that there was strategy to support the communication between 

home and school and cooperation in solving bullying and to find its causes.  There is a large gap 

in the relationship between families and schools and I often when I try to communicate with the 

mother, she refuses and the teacher’s effort fully attributed Full Error parameter” (Nouf, personal 

communication, January 13, 2015).  The results indicate that the teachers need more educational 
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courses and workshops to raise their awareness about bullying.  In general it is not easy for 

teachers to stop bullying in schools because it prevalent in the whole society.  They also need to 

be educated and aware about how to absorb and understand the student psychologically and 

socially because the education system does not cover those axes enough.  Through the interviews 

teachers emphasized that the causes of bullying behavior and spread of weakness and lack of 

religious faith and the role of the family as well as the large number of abuse programs of 

morality on television as well as social networking sites.  Evidently, there is a need for activating 

the role between home and school to prevent bullying because in most cases be the only 

parameter is to blame. 
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Discussion 

The overarching goal of this study was to examine how teachers perceive and define 

bullying in Saudi elementary schools.  This study focused on what types of bullying were most 

prevalent in elementary classrooms, as perceived or witnessed by teachers.  In addition, this 

study further investigated in how teachers dealt with bullies and victims in the classroom and if 

they receive any training program to face bullying and reduce its prevalence among students.  

Overall, the findings of this study indicated that fewer than half of teachers knew about bullying 

and that those who did know the word did not know how to treat students or to prevent bullying.  

As well, teachers do not use any type of anti-bullying program nor are they trained to handle 

bullying to keep the school environment safe and healthy.  However, the study finds a big 

evidence that can bring the attention to bullying and how it needs to be solved in our schools by 

Saudi researchers. 

In this study almost half of teachers in the questionnaire replied that they were not 

familiar with what bullying was and they indicated that they have never heard about bullying.  

That was confirmed by teachers interviewed who had never heard about bullying before reading 

the description of bullying that was attached at the first page of the survey instrument.  

Moreover, interviewing teachers do not realize that aggressive behaviors could be classified as 

bullying under specific criteria.  So they need to be educated as was showed by pervious 

literature that bullying takes a variety of forms, and is different than fighting, harassment or 

assault in school when it meets three criteria: (a) deliberate assault, (b) repeated instances, and 

(c) power disparity between aggressor and victim (Arseneault et al., 2006; Attwood, 2004; Cook 

et al., 2010; Eisenberg & Aalsma, 2005; Espelage et al., 2013; Fekkes et al., 2005; Gleason, 

2011; Lodge & Frydenberg, 2005; Raskauskas and Modell, 2011; Smith & Birney, 2005; 

Veenstra et al., 2005; Zerillo & Osterman, 2011). 
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Although the result of this study couldn’t be generalized due to the number of 

participants were minor on 91 of teachers.  This finding supported what was found by AlQahtani, 

2008 and Alzahrani, 2012), who found that there were not enough studies have been done in 

Saudi Arabia to protect the victims or to educate teachers about the nature and dangers of 

bullying.  Through the interviews, teachers showed how they were confused between aggression 

and bullying.  Bullying is still a new topic and educators need to cover bullying issue and support 

the theoretical side of it, which includes statistical studies by doing further researches about 

bullying.  Previously, it was emphasized that the definitions of bullying give a better picture of 

bullying to help educators differentiate between behaviors and identify bullying, because once 

when teachers know bullying is, they can begin to learn how to prevent students from bullying 

(Robers et al., 2012). 

During the questionnaire and the interviews, teachers were asked if they had ever been in 

a classroom while an incident of bullying was taking place, and how often they see bullying in 

the classroom.  The great majority of the respondents replied that they at least sometimes see 

bullying in their classrooms.  The prevalence of bullying in schools in Saudi Arabia supported by 

the literature (AlQahtani, 2008; Fitaihi, 2014), students were bullied, on average, on two 

occasions every year in Riyadh.  As long as bullying occurs among students in Saudi Arabia, so 

students are at risk academically, socially, physically, and socially, with implications that can 

extend throughout their school years, and even beyond into adulthood (Espelage & De La Rue, 

2011; Robers et al., 2012; Gleason, 2011).  That suggested two steps should be considered, 

researchers need to make intensify efforts to find approach to educate students in the college 

before they start the vocational teaching in schools Astor et al. (2010); Gregory (2010).  The 

early preparation to face bullying from the college level would help future teachers to deal with 
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bullying and making the school environment better place for all students.  Saudi teachers could 

have intensive training through courses, workshops, and seminars about bullying. 

Date collected from the questionnaire and the interviews showed that all types of bullying 

were percieved to be prevelent in the school, with name-calling, teasing and physical violence 

being the most common, as reported by teachers.  Racism was identified as an issue as well.  

Cyberbullying had a very low score, but this low score could be a result of the teachers being 

unsure of what it was, or not being aware of its existence.  It is the researchers opinion that 

cyberbullying may occur at a much higher frequency than is suggested by the data collected 

through these instruments, and that future research into the experiences of students themselves 

might yield much different results.  Overall, this result supported the idea of doing further 

researches about bullying in Saudi schools to reduce these types of bullying among students.  As 

it was found in recent studies teachers need to recognize that bullying commonly takes many 

forms that are common among students including physical, emotional and verbal attacks that 

they should be aware of it (Zerillo and Osterman, 2011; Wang, Iannotti and Nansel, 2009). 

Teachers in Saudi Arabia must distinguish between these distinct types of bullying and 

give more attention to indirect bullying because it is often not obvious to students or staff.  

Zerillo and Osterman, 2011; Wang, Iannotti and Nansel, 2009, presented five types of bullying: 

physical bullying, verbal bullying, indirect bullying, sexual bullying, and cyberbullying.  Wang, 

Iannotti and Nansel (2009) used the revised Olweus Bully/Victim Questionnaire to measure 

physical, verbal, and relational forms of bullying to discover the school bullying rates and that 

what Saudi researchers should use as tool, then they can understand the degree of prevalence of 

bullying, and the damage caused by bullying. 
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Overall, teachers in Saudi schools do not use a specific strategy to report bullying 

incidents.  It seems that teachers need to be guided to know how bullying should be informed to 

help victims as the same time who could be afraid of express their feeling.  The researcher found 

that records on all students, observing them carefully, and allowing sufficient time to compile a 

comprehensive report are beneficial ways to reduce bullying in classroom as the most places 

where bullying witnessed among students (Gleason, 2011).  The lack of awareness on bullying 

due to deficiency in establishing major programs to support school curriculum and instruction 

among to be aware of bullying.  Teachers need to know how to support a positive behavior, 

social-emotional Learning, and steps to respect. 

 Overall, as it can be seen from the questionnaire and the interviews teachers have no idea 

what to do to prevent bullying among students.  Because teachers do not receive any training 

program in Saudi Arabia to face bullying and reduce its prevalence among students.  Based on 

previous studies that have been done by Western scholars.  Saudi schools truly need to 

implement a codified or deliberate method to help teachers in reducing the spread of bullying in 

Saudi schools.  In order to eliminate bullying among students, Saudi researchers must link 

between studies and applying these studies in schools.  Through focused on quantifying and 

qualifying the problem from teachers ‘and students’ opinions, could do many helpful steps.  

Scholars face many challenges on methodological that can be used as instrument in researches of 

bullying that created difficulties during studying and evaluating these researches (Cornell & 

Bandyopadhyay, 2010; Furlong, Sharkey, Felix, Tanigawa, & Green, 2010).  That means Saudi 

researchers have to find experts in this area and have the access to recent empirical studies on 

bullying to find how bullying can be evaluated or be measured by using different techniques 

such as rating, scales, surveys, observations, and interviews. 
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All teachers stated that the relationship between families and schools is important to 

understand students’ circumstances and help them to treat the bullying among students, which 

has been supported by the research (Benbenishty & Astor, 2005; Fitihi, 2014; AlQahtani, 2008).  

The researcher found that families do not collaborate with school and that would be such a 

negative factor which prevents teachers to understand students' background in their homes.  

Students may have been through bullying situations by seeing their parents involve in bullying or 

hurt their children or sibling aggression.  That reflected how important is to contact with families 

to understand the background of students to help teachers to prevent bullying.  Overall, Saudi 

culture might looked at bullying as nature behavior in early childhood stage and families could 

not realize the impacts of bullying and the risk of it.  However, if researchers in Saudi could use 

a survey to measure the awareness of bullying between families in Saudi Arabia, it would be 

helpful to start figure out reasons of bullying issues among families and why students try to bully 

others in schools. 

Conclusions 

About a third of the teachers surveyed and the teachers interviewed for this study have 

never heard about bullying.  In addition, there is no special program or training that can help 

teachers to prevent bullying in Saudi elementary schools.  In light of these results, it is fair to say 

that the studies about bullying are rare in Saudi Arabia.  The researcher suggested that further 

empirical researches have to be done on bullying.  Examining bullying in school could provide a 

vision towards to Ministry of Education in Saudi Arabia about prevalence of bullying among 

students.  Taken as whole, gaining a better understanding of bullying is not only a benefit to 

scholars and educators, but it is also necessary in order to ensure addressed the risk of bullying 

seriously.  Furthermore, helping Saudis teachers to improve of learning environment and keep it 
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healthy and to protect students from exposing to a risk of bullying and its impacts.  All teachers 

interviewed felt they could definitely have training in order to be more aware of bullying.  Also, 

based on the overall findings from questionnaires and interviews data, it appears as though 

teachers’ awareness of the use of anti-bullying programs might play a role in their ability to 

complete teaching process effectively without facing any obstacles during teaching lessons. 

All teachers interviewed stated that they are in need to attend workshops and educational 

sessions in order to know what bullying is, how to distinguish between bullying and other 

behaviors, and how to treat bullies and victims at the same time.  Also, based on the overall 

findings from interviews and observation data, it appears as though teachers face many types of 

bullying among students which are might pose a threat of students' life in the future and 

extending to advanced stages.  In light of these findings, further research on bullying might be 

beneficial to extend the circle of further research on bullying by using many instruments like 

questionnaire, interviews, and observations with students, teachers, and administrators.  Locally, 

no doubt that may be interesting to see more studies regarding bullying and raising the 

consciousness about the importance of implementing anti-bullying programs in Saudi schools in 

educational and teachers development.  Findings from the questionnaire and interviews data 

from this study also suggested that the absence of role Ministry of Education, lack of 

communication with parents, and weakness in the preparation social and psychological guidance 

for helping teachers understand how to treat students socially and psychologically.  These 

aspects could be important considerations for future researchers as obstacles for teachers to 

prevent bullying in schools. 

In conclusion, major implications of this study signify that future research is needed in 

the area of bullying toward teachers, and how bullying affects the general atmosphere of the 
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school, teachers morale (via student behavior and classroom management), and student academic 

achievement.  For instance, cyberbullying, though not reported as being very prevalent by 

teachers, may impact the lives of many students away from schools.  Future efforts to understand 

this type of phenomenon and how to prevent it may yield very useful results.  Bullying also need 

to be discussed as a serious issue on social media that could help to spread the awareness among 

all individuals. 

Implications 

 Based on previous studies on anti-bullying programs, the researcher hopes that further 

studies into bullying and appropriate program which could be applied to prevent bullying in 

schools be investigated.  The researcher agreed with (AlQahtani, 2008) that the use the global 

intervention programs (such as Olweus Bullying Prevention) is an effective development tool 

and instrument for measuring bullying incidents and level of bullying prevalence among 

students.  On the other hand, a fuller understanding of bullying in the Saudi Arabian context, and 

a real understanding of how and why to implement programs, is critical to the success of any 

such program.  Therefore, the researcher encourages Saudi scholars to do more empirical studies 

about bullying in Saudi Arabia, through all levels of society as well, not only in schools.  While 

holding seminars and lectures about awareness of bullying among teachers, and providing them 

with strategies to manage it in schools, work must also be done to provide administrative and 

community support.   

Finally, it is important to enlist the help of academic advisors and social workers to help 

teachers and parents to know about bullying and how it impacts all involved: the victims, the 

bully him or herself, and educators.  Scholars and experts in education field need to follow up 
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and study curriculum to ensure and continued professional development and help teachers to 

address new issues like bullying in Saudi schools. 
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Appendix A 

A Survey for Elementary Schools’ Teachers about Bullying  

 

 

Thank you for agreeing to complete this survey!! 

 

 

The purpose of this study is to find out about two closely related issues:  

 

 (1) Teachers’ perspectives on bullying. 

 (2) How bullying affects teaching, morale, and learning environment.  

 

This information will be used to help promote an environment of respect, safety, and a sense of 

belonging for all students. 

Schools need to be safe and welcoming places so that students can feel comfortable enough to 

learn. 

Please do not put your name on this survey. Your answers are confidential. 

I am interested in your opinion on bullying behavior.  

Your participation in this research project is greatly appreciated. 

The following information provided will help you answer the questions. 
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About Bullying 

 

Definition of bullying behaviors:  

 

Bullying consists of actions meant to hurt someone’s feelings or devalue them. These behaviors 

are often directed repeatedly against the same person or group, and they can happen on school 

grounds. 

  

Forms of bullying: 

 

Physical 

 Pushing 

 Tripping 

 Hitting 

 Damaging or stealing someone’s property 

 

Verbal 

 Name-calling 

 Hurtful teasing 

 Insulting 

 Humiliating 

 Threatening someone 

 

Social 

 Excluding someone from “the group” or from an activity 

 Gossiping or spreading rumours about someone 

 Making someone look foolish 

 Making sure others don’t associate with someone 

 Displaying images or materials that are offensive or disrespectful 

 

Electronic 

Using the Internet or a cell phone to e-mail or send text messages or pictures in order to: 

 Threatening someone or hurt their feelings 

 Singling them out 

 Embarrassing them 

 Making them look bad 

 Spreading rumours or revealing secrets about them. 

 

 

Types and Examples of Bullying: 
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Racial  

 Treating someone badly because of the colour of their skin 

 Telling racist jokes 

 

Sexual 

 Touching, grabbing, or pinching someone in a sexual way 

 Spreading sexual rumours about someone 

 Making sexual comments or jokes about someone’s body 

 Directing unwanted sexual attention or advances towards someone 

  

Disability-based 

 Treating someone badly because of their disability; for example, joking about a person who uses a 

wheelchair (visible disability) 

 Calling a person names because he or she learns in a different way than you do (invisible disability) 

 Spreading rumours about someone because of a disability you think they may have 

 Making someone feel left out because of a disability they have (visible or invisible) or a disability you 

think they may have 

 

Income-based 

 Treating someone badly because of the type of housing or the neighbourhood they live in 

 Spreading rumours about someone based on stereotypes about being “poor” 

 Making jokes about someone because they do not appear to have a lot of money (e.g., because they 

may not have name-brand clothing, or because of where they live)
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1. Had you ever heard about bullying before taking this survey? 

 Yes No 

2. Have you been in a classroom while an incident of bullying was taking place? 

 Always Often  Sometimes Never 

What did you do? 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

3. Is bullying prevalent in this school? 

 Always Often Sometimes Never 

4. What type of bullying is most common? 

 Hitting Name-calling Threatening Cyberbullying  

 Excluding others      Gossiping Spreading rumors 

 Verbal teasing Tickling Commenting negatively on someone’s looks 

5. Where does bullying occur throughout the school day among students? (choose all that apply) 

Buses Hallways Bathrooms Classrooms Cafeterias 

6. How do you think bullying impacts student learning/morale and learning environment? 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

 

7.  Do you know any strategy that can be implemented to prevent bullying? 

 Yes No 
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If yes, what is the strategy?  

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

……………………………………………………………………………………………………… 

8. Do you recommend using anti-bullying programs in the schools? 

 Yes No 

9. Do you have any other comment on bullying? 

If so, please leave it here: 

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

 

 

 

 

 

THANK YOU 

FOR COMPLETING 

THIS SURVEY  

  



80 
 

 
 

Appendix B 

Teacher Interview Questions 

Date: ___________ Interviewee: ____________________ Interviewer: ___________  

1- How long have you been teaching? 

2- What credentials do you have? 

3- What do you know about bullying? 

4- If a student came to you saying he/she were being bullied, what would you do? 

5- Is bullying prevalent in this school? 

6- What types of bullying are most common? Where does it happen? 

7- How do you report bullying incidents in your classroom? 

8- What do you think the impact of bullying is on student learning? 

9- Do you know any strategies that can be used to prevent bullying? 

10- Do you think it is important to inform parents about bullying situations? How? 

11- Do you recommend using anti-bullying programs in the schools? 

12- Is there anything else you would like to add about bullying?  
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Appendix C 
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Appendix D 

 (1المقابلة رقم )

 كم عدد سنوات الخبرة؟ -1

 ابتدائي(.سنة )الصف السادس  43

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس علم اجتماع .

 ماذا تعرفين ع سلوك التنمر؟ -4

 لم اسمع من قبل بكلمة تنمر ولكن اعرف ان هناك ما يدعى ب السلوك العدواني .  

 هل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفتي مع الموقف؟ -3

يحدث ان يمارس الطالبات السلوك العدواني بشكل متكرر على قريناتهم داخل الفصل , وبدوري كمعلمة اقوم بالتدخل 

عن طريق الحوار المباشر مع الطالبة المعتدية من خالل توجيه النصائح , وإذا لم تتوقف الطالبة عن الحاق الضرر 

 ل المشكلة.  بزميلتها اقوم ب تحويلها الى المشرفة االجتماعية لح

 هل التنمر منتشر في هذه المدرسة؟ -5

 نعم.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

الضرب , الشتم , شد الشعر , استخدام بعض االدوات الحادة إللحاق الضرر باآلخرين )كالمقص او قلم الرصاص( , 

 و االستيالء على ممتلكات االخرين. عادة يمارس التنمر في الفصل وساحة اللعب. 

 كيف تقومين ب االبالغ عن التنمر داخل الفصل؟ -7

 جتماعية او من خالل التواصل مع االم للبح  عن اسباب المشكلة. بتحويل الطالبة المعتدية الى المشرفة اال

 الى أي درجة قد يؤثر سلوك التنمر على االداء االكاديمي للطالبة؟ -8

اعتقد ان التنمر قد يقود الضحية الى كثرة الغياب عن المدرسة خوفا من التعرض لألذى وبالتالي يحدث انخفاض 

 لمستوى الطالبات االكاديمي.

 كي خلفية عن استراتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟هل لدي -9

ليس لدي أي خلفية عن استراتجيات التعامل مع التنمر وغالبا ما اقوم بالتدخل المباشر لحل المشكلة من خالل التحدث 

 مع المعتدية وتوضيح السلوك الصحيح. 

 غ االباء عن سلوك التنمر؟كيف؟هل تعتقدين انه من المهم ابال -11

ال يوجد شك ان ابالغ الوالدين مهم للبح  في اسباب المشكلة وعادة اتواصل مع الوالدين بصورة مباشرة من خالل 

 الهاتف او الحضور الى المدرسة.     

 هل توصين باستخدام برنامج لمكافحة التنمر في المدارس؟  -11
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المدارس بشكل خاص وفي المجتمع بشكل عام عن طريق استخدام وسائل  اوصي بشدة بنشر الوعي بين الطالبات في

االتصال االجتماعي خصوصا انها اصبحت تستخدم بكثرة. في السابق كان هناك مقرر خاص بتعليم الطالبات 

السلوكيات الصحيحة ثم بعد ذلك تم الغاءه وادراج بعض المواضيع التي تعزز السلوكيات االيجابية ضمن المقررات 

 الدينية. 

 هل لديك أي تعليق ترغبين في اضافته حول سلوك التنمر؟ -12

اتمنى ان يكون هناك طرق لدعم التواصل بين البيت والدرسة والتعاون على حل مشكلة التنمر والبح  في اسبابها. 

متنمر او لباالضافة الى انشاء دورات وورش عمل لتدريب المعلمات في التعريف بسلوك التنمر وكيفية التعامل مع ا

 الضحية وايقاف السلوك.

 (2المقابلة رقم )

 كم عدد سنوات الخبرة؟ -1

 سنوت )الصف الرابع ابتدائي(. 9

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس في علم القرآن والدراسات االسالمية.

 ماذا تعرفين ع سلوك التنمر؟ -4

 لم اسمع من قبل بكلمة تنمر ولكن اواجه الكثير من السلوكيات العدوانية التي تحدث بشكل مستمر بين الطالبات.  

 هل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفتي مع الموقف؟ -3

 ة سبب مارستها لمثل هذه السلوكيات  اقوم باستخدام اسلوب الحوار ومناقشة الطالبة المعتدية لمعرف 

 هل التنمر منتشر في هذه المدرسة؟ -5

 الى حد ما. ولكن ليس بشكل ملحوظ.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

حب التملك و االستيالء على ممتلكات االخرين, شتم , ضرب , اتالف كتب االخرين , العنصرية وخصوصا ضد 

 وات البشرة السمراء. وعادة يمارس التنمر في الفصل. الطالبات ذ

 كيف تقومين ب االبالغ عن التنمر داخل الفصل؟ -7

اقوم بابالغ المشرفة االجتماعية لتدخل وحل المشكلة , والمشرفة تقوم باستدعاء ام المعتدية لمعرفة االسباب التي 

 دفعتها للمارسة السلوك.

 ة االجتماعية او من خالل التواصل مع االم للبح  عن اسباب المشكلة. بتحويل الطالبة المعتدية الى المشرف

 الى أي درجة قد يؤثر سلوك التنمر على االداء االكاديمي للطالبة؟ -8

 اعتقد ان التنمر قد يؤدي الى الشعور باالنطواء واالبتعاد عن المشاركة في االنشطة المدرسية. والشعور بالدونية. 

 اتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟هل لديكي خلفية عن استر -9

قبل بدأ السنة الدراسية اضع خطة معينة لتوجيه سلوكيات الطالبات ووضع قوانين داخل الفصل تشمل احترام  

عى طريقة تداالخرين واالنضباط داخل الفصل ومنع قانون رد الضرب بالضرب. باالضافة الى ذلك اقوم باستخدام 

. وتعتمد هذه الطريقة على التاكيد على السلوك االيجابي Positive Confirmations""التوكيدات االيجابية" "

 وتعزيز ثقة الطالبة بنفسها في كل مرة تقوم بعمل شيئ ايجابي واالبتعاد عن التركيز على السلوك السلبي.

 التنمر؟كيف؟هل تعتقدين انه من المهم ابالغ االباء عن سلوك  -11

 التحدث المباشر مع الوالدين وارسال تقرير يومي للوالدين بحالة الطالبة سواء كان سلوكيا او اكاديميا.  

 هل توصين باستخدام برنامج لمكافحة التنمر في المدارس؟  -11

 اجد انها مشكلة خطيرة وتحتاج الى فرض قانون معين لوقف التنمر او التخفيف من انتشاره.
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 تعليق ترغبين في اضافته حول سلوك التنمر؟ هل لديك أي -12

 المشاكل االسرية تشكل دورا مهما في ازديادد السلوك العدواني وعدم تعاون الوالدين.

 (4المقابلة رقم )

 كم عدد سنوات الخبرة؟ -1

 سنة )الصف الخامس ابتدائي(. 27

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس آداب وتربية ومتخصصة في التاريخ.

 ماذا تعرفين ع سلوك التنمر؟ -4

لم اسمع من قبل بكلمة تنمر ولكن بعد اطالعي على النشرة المرفقة مع االستبيان والتي توضح معنى التنمر ادركت 

 وجود الكثير من تلك السلوكيات بين الطالبات.  

 وقف؟ي مع المهل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفت -3

احاول بقدر االماكن التحاور مع المعتدية بشكل مباشر واذا استمرت في ممارسة السلوك العدواني اقوم بارسالها الى 

مكتب المشرفة االجتماعية في المدرسة لحل المشكلة ولكن في لالسف في معظم الحاالت ال تقوم المشرفة بحل 

 المشكلة ويبقى الحال دون تغيير. 

 ر منتشر في هذه المدرسة؟هل التنم -5

 بعض من انواع التنمر.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

الضرب , وممارسة التسلط واالعتداء بالشتم , وفي العادة يمارس التنمر كجماعات ومغادرة الفصل اثناء شرح الدرس 

لم الرصاص( . و يمارس التنمر في الفصل وساحة , استخدام بعض االدوات الحادة إللحاق الضرر باآلخرين ) ق

 اللعب. 

 كيف تقومين ب االبالغ عن التنمر داخل الفصل؟ -7

 بتحويل الطالبة المعتدية الى المشرفة االجتماعية او من خالل التواصل مع االم للبح  عن اسباب المشكلة. 

 الى أي درجة قد يؤثر سلوك التنمر على االداء االكاديمي للطالبة؟ -8

عتقد ان التنمر يجعل الطالبة تتغيب عن المدرسة. وفي معظم االحيان تمتد تلك السلوكيات الى مراحل متقدمة في ا

 مرحلتي المتوسط والثاناوي.

 هل لديكي خلفية عن استراتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟ -9

امل مع التنمر واشعر بعدم القدرة على ضبط او مواجه مثل تلك السلوكيات ليس لدي أي خلفية عن استراتجيات التع

 خصوصا في هذا الوقت اصبح من الصعب السيطرة على الطالبات بسبب الجراة والتمرد.

 هل تعتقدين انه من المهم ابالغ االباء عن سلوك التنمر؟كيف؟ -11

 السباب التي تدفع الطالبة لممارسة التنمر.   ضروري جدا عن طريق االجتماعات الشهرية مع االمهات ومناقشة ا

 هل توصين باستخدام برنامج لمكافحة التنمر في المدارس؟  -11

 نعم اوصي بوضع قوانين وتدريبنا كمعلمات ومساعدتنا لتطبيق مثل هذه القوانين بالشكل الصحيح.

 هل لديك أي تعليق ترغبين في اضافته حول سلوك التنمر؟  -12

هناك فجوة كبيرة في العالقة بين المعلمة والبيت واليوجد أي تعاون وغالبا عندما احاول التواصل مع االم ترفض     

تماما االستجابة وتنسب الخطا كامل للمعلمة. اعتقد اننا بحاجه الى المزيد من الدورات التثقيفية وورش العمل لنشر 

نمر. وكذلك اعتقد ان جميع افراد المدرسة من المديرة الى المعلمة التوعية بين المعلمات حول مايتعلق بسلوك الت

وغيرهن من العامالت في المدرسة يجب عليهن التعاون للتقليل من سلوك التنمر. باالضافة الى ضعف دور االرشاد 

ن لدي  يكواالكاديمي فااعتقد ان دور الموجه ضعيف جدا وايضا معظم التعاميم التي تصلنا لتطبيقها في المدرسة ال

 خلفية بطرق تطبيق هذه التعاميم والقوانين. 

 (3المقابلة رقم )
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 كم عدد سنوات الخبرة؟ -1

 سنة )الصف الثال  ابتدائي(. 16

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس في االقتصاد واالدارة العامة والتنظيم والتطوير االداري .

 ماذا تعرفين ع سلوك التنمر؟ -4

سمعت بكلمة تنمر ولكن دون البح  في ماهية هذا السلوك واالسباب وراء حدوثه بين الطالبات او حتى دون المعرفة 

 بان هذا السلوك الممارس امامي يدعى تنمر.  

 هل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفتي مع الموقف؟ -3

سة وضع الطالبة وظروفها االسرية واحاول الوصول الى الدافع وراء سلوك التنمر من خالل كمعلمة اقوم ب درا

 استدعاء االم والتحدث معها بشكل مباشر.

 هل التنمر منتشر في هذه المدرسة؟ -5

 نعم ومنذ وقت طويل وكنت انا شخصيا اتعرض للتنمر.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

, الشتم , الكذب باالدعاء على الغير, االستيالء على ممتلكات االخرين , العنصرية توجد بشكل واضح.  الضرب

 يمارس التنمر في الفصل. 

 كيف تقومين ب االبالغ عن التنمر داخل الفصل؟ -7

 من خالل المشرفة االجتماعية او من خالل التواصل مع االم للبح  عن اسباب المشكلة. 

 ؤثر سلوك التنمر على االداء االكاديمي للطالبة؟الى أي درجة قد ي -8

 ال اعتقد ان سلوك التنمر يؤثر اكاديميا على الطالبات.

 هل لديكي خلفية عن استراتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟ -9

 استخدم لوحات خاصة لتعزيز السلوك االيجابي و اسلوب المكافاءة. 

 تعتقدين انه من المهم ابالغ االباء عن سلوك التنمر؟كيف؟هل  -11

هناك بعض االستجابات من قبل الوالدين تكون ايجابية ويتعاونو مع المعلمة والعكس صحيح. ويتم ابالغ الوالدين عن 

 طريق مذكرة الطالبة اليومية او من خالل المقابلة المباشرة.

 في المدارس؟ هل توصين باستخدام برنامج لمكافحة التنمر  -11

بالطبع اوصي بشدة باستخدام برنامج للحد من انتشار التنمر بين الطالب ولكن لالسف التعليم بشكل عام يفتقر الى 

 وضع استراتيجيات وقوانين لمنع سلوك التنمر بشكل صارم يردع الطالبات عن ممارسة التنمر.

 هل لديك أي تعليق ترغبين في اضافته حول سلوك التنمر؟  -12

احية اخرى اجد انه من الصعب ايقاف التنمر النه اصبح قضية مجتمع. واعتقد انه اذا لم يتم وقف ممارسة التنمر من ن

في المنزل وفي المجتع بشكل عام سوف يكون من الصعب علينا كمعلمات ان نوقف ممارسة التنمر في المدرسة. 

م الطالبة نفسيا واجتماعيا الن التعليم في القدم ل كذلك المعلمة تحتاج الى تثقيف وتوعية حول كيفية استيعاب وفهم

 يغطي تلك المحاور بشكل كافي.

 (5المقابلة رقم )

 كم عدد سنوات الخبرة؟ -1

 سنة )الصف السادس ابتدائي(.25 

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس علم اجتماع .

 ماذا تعرفين ع سلوك التنمر؟ -4

خر ال ادرك ان تلك السلوكيات التي اواجهها وتصدر من الطالبات تصنف لم اسمع من قبل بكلمة تنمر او بمعنى ا

 كتنمر .  
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 هل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفتي مع الموقف؟ -3

ة. وكل ك الطالباقوم بتقديم النصح واالرشاد بشكل مباشر والبح  في الظروف االسرية والبيئة التي قدمت منها تل

 ماتقدمت الطالبة في المراحل الدراسية يصعب السيطرة على سلوكياتها.

 هل التنمر منتشر في هذه المدرسة؟ -5

 نعم ويحتاج الى تدخل.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

 الضرب , الشتم , شد الشعر ,  و االستيالء على ممتلكات االخرين. في معظم االحيان يمارس التنمر في الفصل. 

 كيف تقومين ب االبالغ عن التنمر داخل الفصل؟ -7

اطلب المساعدة من المشرفة االجتماعية واجد ان في اغلب الحاالت تشعر الطالبة بالخوف من االبالغ عن تعرضها 

 للعنف. 

 أي درجة قد يؤثر سلوك التنمر على االداء االكاديمي للطالبة؟ الى -8

 اعتقد ان التنمر قد يقود الضحية الى االنطواء والحزن واالكتئاب وعدم االنخراط واللعب مع االصدقاء.

 هل لديكي خلفية عن استراتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟ -9

 استراتيجية معينه للحد من سلوك التنمر ولكن اتصرف بصورة شخصية اليقاف االعتداء. ال استخدم

 هل تعتقدين انه من المهم ابالغ االباء عن سلوك التنمر؟كيف؟ -11

 ضروري ومهم لتحسين سلوك الطالب وعادة يكون خالل التواصل المباشر مع االم.   

 دارس؟هل توصين باستخدام برنامج لمكافحة التنمر في الم  -11

 اوصي بالطبع واجد ان عقد اجتماعات ودورات تثقيفية عن طرق التعامل مع السلوكيات الخاطئة كالتنمر مهم جدا.

 هل لديك أي تعليق ترغبين في اضافته حول سلوك التنمر؟  -12

ام. علالسف ان دور الموجهه التربوية جدا ضعيف في توجيهي كمعلمة للتعامل مع سلوكيات الطالبات الخاطئة بشكل 

 باالضافة الى ضعف التعاون بين المنزل والمدرسة وال يوجد قيمة للمعلمة او اخذ كالمها بعين االعتبار.

 (6المقابلة رقم )

 كم عدد سنوات الخبرة؟ -1

 سنة )الصف السادس ابتدائي(. 22

 ما هي مؤهالتك التعليمية؟ -2

 بكالوريوس في التربية والدراسات االسالمية.

 لتنمر؟ماذا تعرفين ع سلوك ا -4

لم اسمع من قبل بكلمة تنمر ولكن بعد االطالع على االستبيان وقرائتي لمعنى كلمة التنمر وجدت ان الكثير من 

 السلوكيات تمارس بين الطالبات ولكن نطلق عليها اعتداء على الغير.  

 ؟مع الموقفهل سبق ان شاهدتي طالبة تمارس سلوك التنمر او تعرضت لسلوك التنمر في الفصل؟كيف تصرفتي  -3

 عن طريق النصح والتوجيه بشكل لفظي.

 هل التنمر منتشر في هذه المدرسة؟ -5

 نعم.

 ما هي اكثر أنواع التنمر شيوعا بين الطالبات؟أين يحدث؟ -6

الشتم وخصوصا داخل الفصل واثناء القاء الدرس ممايعيق ويشتت عملية سير الدرس ويشتت الطالبات ويحدث 

 فوضى داخل الفصل.

 ب االبالغ عن التنمر داخل الفصل؟ كيف تقومين -7

 التحدث بشكل مباشر الى الطالبة او تحويلها الى المشرفة االجتماعية.

 الى أي درجة قد يؤثر سلوك التنمر على االداء االكاديمي للطالبة؟ -8

 .اتاعتقد ان التنمر قد يؤدي الى التغيب عن المدرسة بشكل مستمر او يؤدي الى التحيز والكراهيه بين الطالب
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 هل لديكي خلفية عن استراتجيات التعامل مع التنمر والتي بدورها تحمي الطالبات من خطر الوقوع فيه؟ -9

 اليوجد خطه معينة لمواجهة سلوك التنمر ولكن احاول فقط اتحاور مع الطالبة ولكن دون جدوى.

 هل تعتقدين انه من المهم ابالغ االباء عن سلوك التنمر؟كيف؟ -11

 يق الهاتف او المقابلة. نعم مهم جدا عن طر

 هل توصين باستخدام برنامج لمكافحة التنمر في المدارس؟  -11

بالطبع اوصي بوجود قانون صارم للحد من سلوك التنمر وكيفية تنفيذ هذا القانون او البرنامج من خالل حضور 

 .دورات وورش عمل وتفعيل دور الموجهه التربوية لمساعدة المعلمة وتحسين ادئها بشكل عام

 هل لديك أي تعليق ترغبين في اضافته حول سلوك التنمر؟ -12

اجد ان من مسببات سلوك التنمر وانتشاره ضعف الوازع الديني وغياب دور االسرة وكذلك كثرة مشاعدة البرامج 

المسيئة لالخالق في التلفاز باالضافة الى مواقع التواصل االجتماعي. بشكل عام هناك ضعف في التواصل بين البيت 

 يد. والمدرسة وفي معظم الحاالت تكون المعلمة هي المالم الوح
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