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APPLICATION OF COOPERATIVE LEARNING APPROACH: TEACHERS’ AND 

STUDENTS’ PERCEPTIONS TOWARDS COOPERATIVE LEARNING 

 

ABSTRACT 

This paper makes a study of the feasibility of CL application and the teachers and 

student’s attitudes towards it in the foreign language classroom in China. The study adopted a 

mixed-methods design- an online questionnaire for the students regarding their attitudes of CL, 

and individual interviews of 7 English teachers toward the use of CL. Her participants were 166 

students and 7of their English language teacher of English class in Wenzhou, China. By doing 

this research, the researcher hopes that CL can receive more attention and enjoy more popularity 

among EFL teachers at all grade levels, so that English education in China can be actually 

improved. Along with the results that the researcher found from this research, she puts forward 

her suggestions about application of CL in foreign language classroom in china. What's 

more, the findings of this study will have a potential to alert Chinese policy-makers to 

improve the current college English learning instructions through better understanding of 

students’ and teachers’ attitudes. 
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Introduction 

Cooperative learning (CL) has already been recognized as an effective approach in the 

United States, which aims to improve the efficiency of student learning and promote students' 

quality of learning. With the increasing number of CL theory, research and practice, a series 

of positive results, CL has been widely used in the world. Although cooperative learning is 

encouraged in teaching, research on this is still limited and the effect is not ideal either (Slavin & 

Cooper, 1999). And, whether the CL practice is beneficial in ESL classrooms, especially in 

Chinese classrooms is a topic. Currently, Cooperative Learning has been applied in almost all 

schools and in colleges and universities all around the world (Johnson & Johnson, 1994; Kessler, 

1992), and is proved as an effective teaching approach in foreign/second language education 

(Chang, 1995; Chen, 1999; Johnson & Johnson, 1995; Kagan 1990; Slavin, 1983). Although 

many researches have examined the positive effects of cooperative learning on academic 

achievements and social communication, many English as a Foreign Language (EFL) classes 

have not administered this approach. Even though, now, many classroom teachers use CL 

approach, they still find difficulty incorporating this approach in their classroom. Therefore, the 

aim of this thesis is to look at students and teachers’ perceptions toward the Cooperative 

Learning approach by conducting interviews and online survey. 

Problem 

 Chinese educators have perceived that the way of language teaching need to change from 

the current teacher-centered teaching structure to the student-centered communicative approach. 

However, it is not easy to change the root of the Chinese traditional teaching structure. In such a 

traditional classroom, as Tseng’s (1993) observation of junior high school English classrooms in 

China revealed, the teacher “dominates the floor of speaking throughout the classroom session, 
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and the students simply sit and listen. They (the students) seldom initiate talking” (p. 136). 

According to Shih (1993), a few EFL college learners are fluent in English, although they have 

studied more than 10 years of English. Liang (1996) also states that Chinese students are hardly 

able to communicate in English because in the classroom there has been too much teaching but 

too little learning. Recently, researchers and educators have begun to focus on the benefit of 

collaborative learning in Chinese classrooms (Ai Bin, 2009; Lee Hui, 2009). Many studies 

showed cooperative learning successfully improved students’ language ability. However, there 

has been much less practical research on how collaborative learning activities are implemented 

in classrooms and their effects on students' interests and motivation.  Recent attempts to 

introduce CL into English as Foreign Language (EFL) teaching in China have aroused a great 

deal of comments and debates. Whereas some have emphasized the value of adopting CL in 

China (e.g. Aibin, 2009; Lee Hui, 2009), others have noted the importance of Chinese traditional 

education. The present research examined how people think about CL, and how CL is 

implemented in the Chinese classroom, and what the barriers and obstacles hinders its 

implementation. 

Purpose of the Study 

Regarding the problems mentioned above, the main aim of this study is to discover 

students and teachers’ attitudes toward CL in English language learning, and whether students 

and teachers consider it as an effective learning strategy. It does happen that many students 

sometimes do not understand what they learn in the class because the classes are relied on the 

lectures and involve very little or no interaction. It seems that learning in this condition needs to 

be more student centered to ensure greater students’ understanding. This research will attempt 

to answer the following questions 1) Do college teachers use cooperative learning in the Chinese 
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English language classroom? 2) How do teachers implement cooperative learning in Chinese 

college classrooms? 3) What success and challenges do teacher have in implementing 

cooperative learning? 4) What are students’ perceptions towards cooperative learning?  

Significance of the Study 

This study may provide more information in contributing to the underdeveloped area of 

research related to the research questions. It may bring the field of cooperative learning that can 

benefit students’ learning experiences and teachers’ teaching experiences in EFL College in 

China. Besides that, in the English learning and teaching process in China, little attention is 

given to the attitudes from teachers and students. It is another reason to do this research. 

Understanding how students and teachers learn and teach, and how they think of cooperative 

learning approach can help to inform curriculum and inform textbook makers to better meet the 

learning needs of students and teachers. Such information might be significant to the college 

level of English learners and teachers in China because research about college students and 

teachers’ perceptions is scarce in the literature. At the same time, this research may be a 

guideline for EFL teachers who wish to implement cooperative learning to improve their 

students’ language proficiency, and the development of motivation toward learning English as a 

second or foreign language. By carrying out this study, the researcher hopes that cooperative 

learning can receive more attention and enjoy more popularity among EFL teachers at all grade 

levels, so that English education in China can be actually improved. This research will also 

provide insight into this area and add to the existing literatures. Finally, the findings of this study 

will have a potential to alert Chinese policy-makers to improve the current college English 

learning instructions through better understanding of students’ and teachers’ attitudes.  
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Review of Literature 

This part was divided into nine sections. In the first section, the researcher illustrated the 

status of English in China, thus readers can see how important English is in China. The following 

section is about the current education situation and the current cooperative learning situation in 

China. Through this section, the researcher tried to show a big picture of the education system to 

make readers better understand about it. In the third section, researcher inserted college English 

teaching, learning and assessing in the Chinese English classroom. The next three sections were 

included some theoretical perspective regarding cooperative learning approach how those were 

related to each other, then the definition of cooperative learning, and types of models describing 

cooperative learning. The following two sections focused on differences between western 

educational systems and the Chinese educational system, as well as advantages and 

disadvantages for the cooperative learning approach in the Chinese classroom. The last section 

emphasizes research that was done previously about teachers and students’ perceptions regarding 

the cooperative learning approach. Then, the researcher justified the limitation of available 

information in regard to the present study. 

The Importance of English in China 

English has widely been acknowledged as a global language because of its role in the 

field of business, technology, science, the Internet, and so on (Nunan, 2001). The global statuses 

of English urged non-English speaking countries to pay attention to the quality of English 

language learning and teaching. China is no exception! Generally speaking, the Chinese have 

realized the importance of learning English when China’s open-up policy had been legislated 

(Jin & Cortazzi, 2004, p. 119). Due to the rapid growth in socioeconomic developments and the 

important roles of English in many international organizations, China needs a large number of 



APPLICATION OF COOPERATIVE LEARNING APPROACH                                

 

5 

competent English language users who can interact within a global society.  Additionally, recent 

events, such as the Olympic Games in 2008 and the World Expo in 2010, have expanded the 

scale of and enthusiasm for learning English. For instance, to be a successful host of the 2008 

Olympic Games, the Chinese government once announced that the whole nation—not only 

students but also people of all ages and occupations should learn English (Guo, 2001).   

Nowadays in China, English learning takes place at all levels of the education system. 

According to Wei and Su’s (2012) research, among the 415 million Chinese people with foreign 

language learning, there are a total of about 386 million English learners, and this number is 

increasing year by year. Over 3 decades, English has been taught as one of the formal 

requirement courses from elementary school. Since September 2001, a policy from the Ministry 

of Education has lowered the age at which English instruction begins, from 11 to 9 years of age 

(Nunan, 2003). That is to say, English has become a compulsory course from Grade three in 

primary school through to postgraduate courses. Typically, students take regular English courses 

(four to five sessions a week, and 16-18 weeks a term) for eight terms in primary schools, 12 

terms in middle schools, and four to eight terms at universities (Wu, 2001). These numbers 

reflect the massive investment of the Chinese government in English language teaching and the 

extra emphasis on English courses in formal education. In China, there is a widespread 

perception that a good command of English confers prestige on individuals and provides more 

opportunities to get great jobs (Jin & Cortazzi, 2004). This perception makes students and their 

parents invest considerable time, energy and money in the learning of English.  

A decisive factor in the importance of English is linked to the key role of English in a 

variety of high-stakes examinations, two of which are the senior middle school entrance 

examination and the national college entrance examination - Gaokao. Due to nationwide nine-
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year compulsory education, every child is eligible to receive education in primary and junior 

middle schools. But their opportunities for higher-level education are decided by how well they 

do on the relevant competitive entrance examinations, in which English constitutes a major 

component of testing. In the national college entrance examination ―the role of English was 

significantly increased from 100 points to 120 points in the early 1990s and more recently to 150 

points. Other subjects, except the Chinese, received 100 points or less (Jin & Cortazzi, 2004, p. 

123). In addition, English tests are not only used with students but also with professionals in a 

variety of occupations (e.g. engineers, teaching staff, lawyers, accountants, economists, and 

doctors), who want to gain a higher professional position (e.g. from associate professor to full 

professor). Therefore, English has become a vital element that determines people’s education 

opportunities and professional success in China. 

The Current Education Situation in China 

The cooperative teaching model cultivates students’ sense of cooperation and teamwork, 

so students can become active. It has also stimulated enthusiasm for learning and enables 

students to improve together. However, when it comes to Chinese classrooms, does it match 

Chinese culture and forms of educational systems? Firstly, let us look at the current education 

situation in China. 

     Broadly, the current education system in china could be divided into three categories: 

primary education, secondary education, and higher education. Primary education includes 

preschool education and elementary education. Preschool, or kindergarten, can last up to three 

years, with children entering as early as age three until age six, when they typically enter 

elementary school. The elementary school year involves 6 years of schooling. Secondary 

education is divided into middle school and high school education. Regular secondary education 
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consists of junior middle school and senior middle school. The junior middle school involves 

three years of schooling, and senior middle school is, in the vast majority of classes, a three-year 

program. Higher education level includes two-year junior colleges, four-year colleges and 

universities. Many colleges and universities also offer graduate programs, leading to Master’s 

degrees or Ph.D. degrees.  

      The development of education is after the reform and opening up policy (Piao, 2001). 

Along with the development of Chinese society, education in China received more and more 

attention from the government and the public. Recently, the Chinese Ministry of Education has 

begun to launch educational policies, which are different from the Chinese traditional ones. In 

accordance with the guidance of educational policies, one of the purposes of teaching reform is 

to promote the formation of students' individualized learning methods and the development of 

students’ autonomous learning ability (Ministry of Education, 2007). The government also 

requires that educators focus on more creativity in teaching. Cooperative learning, which is in 

accordance with the policy requirements, has attracted more and more attention. Therefore, it is 

extremely important to discuss how to effectively apply the cooperative learning strategies to 

language teaching. 

College English Teaching, Learning and Assessing in China 

Since the present research is designed for the college level, I will offer a separate section 

to give some detailed information regarding college English teaching, learning and assessing in 

Chinese colleges. English teaching in Chinese colleges has existed for over two decades where it 

has gone through several stages of development (Gao, 2010). The estimated number of English 

language learner in China is from 440 to 650 million, and it makes the largest number of English 

learning population in the world (Bolton, 2003). The number of English learners and English 
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teachers in College English is rapidly increasing because of its social status (Qiao, 2010). Pan 

and Block (2011) indicate that there are about 55,000 College English teachers and 10 million 

College English students in China. And the annual number of new enrollments in Chinese 

colleges and universities are more than 5 millions (Pan & Block, 2011). 

 According to Zhang’s (2008) statements, currently, traditional “teacher-centered” and 

“examination-oriented” teaching methods are widely used. The so-called “teacher- centered” 

approach is that students are passively listening to teachers during the class, and there is less 

output than input. Thus, learners’ social skills cannot be developed in the process of College 

English teaching and learning.  

       The textbooks that are used in Chinese colleges and universities are different from school 

to school. Many college English teachers use textbooks entitled New Horizon College English, 

or New College English. Teachers can hardly choose textbooks that they think are beneficial for 

the students, so many teachers complain about the textbooks that they use. Many teachers report 

that they are not fully satisfied with the textbooks from which they are required to teach 

(Harwood, 2005). No doubt, English is a compulsory course, so all students are required to 

complete English in Chinese colleges and universities. Students have to attend the college 

English course for two years and pass all tests that have been designed to assess their language 

competence, such as knowledge of English grammar, vocabulary and so on (Yang, 2003). Then, 

what kinds of English tests do they have? To better understand College English teaching and 

learning in China, we need to understand its way of assessing.  

      As for assessments, independent-learning and self-assessment models have been widely 

implemented in most colleges and universities, as proposed by the College English Curriculum 

Requirements (2007). Generally speaking, there are three types of assessments in college 



APPLICATION OF COOPERATIVE LEARNING APPROACH                                

 

9 

classrooms. Those are classroom assessment, school-final tests, and nationwide standardized 

tests. Usually, classroom assessment is a class-size nonstandard quiz or test administered by 

individual teachers autonomously. The school-final test is a unified school scale final exam at the 

end of each semester administered by the school while the nationwide standardized tests include 

College English Test 4 (CET 4) and College English Test 6 (CET 6). Those tests are large-scale 

standard examinations, which are designed by the National Ministry of Education. Those tests, 

which began in 1987, are carried out twice a year in China, and it is one of the most important 

English competency tests nationwide. Usually, the students take these tests in June and January 

(Pang, Zhou & Fu, 2002). It is one of the most important English competency tests. College 

English is a required basic course for all college and university students. The total score of the 

two tests are 710, and those whose grade is under 220 will need to take these tests again until the 

students pass them. Even if CET 4 and CET6 are intended to better inform the English teaching 

in China, CET4 specifically is a matter of life and death regarding the students’ successful 

graduation because if students couldn’t pass them, they may have problems to graduate.  

Theories of Cooperative Learning 

Cooperative learning is popular in many countries all over the world. (Nelson, Gallagher, 

& Coleman, 1993). The theories related to the cooperative learning came from the following: 

Vygotsky’s ZPD (Vygotsky, 1978), input (Krashen, 1985), output (Swain, 1985) and interaction 

(Long, 1983, 1996) theory, According to some scholars theories, I’m trying to explain the 

cooperative learning theories connect to some second language acquisition theories  

       Vygotsky’s ZPD. The earliest and the most well known theory about cooperative 

learning comes from Vygotsky’s cognitive development, and his concept of zone of proximal 

development (ZPD). According to Vygotsky’s (1978) cognitive development theory, children 
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engage in interaction with other children and adults from birth. Children first develop lower 

mental functions such as simple perceptions, learning, and external attention. However, through 

social interactions with others who are more knowledgeable, such as more advanced friends and 

adults, children eventually develop higher mental functions such as language, higher-order 

thinking, and problem solving skills. Based on the cognitive development theory, Vygotsky 

(1987) developed zone of proximal development which he defined as “the distance between the 

actual developmental level as determined by independent problem-solving and the level of 

potential development as determined through problem-solving under adult guidance or in 

collaboration with more knowledgeable others” (p. 86). His ideas regarding the zone of proximal 

development's role provides a strong connection with cooperative learning strategies in 

classroom instruction. According to Vogotsky’s ZPD, the concept of “scaffolding” came in, 

which can promote learners’ learning and development and helps them to reach their ZPD. 

Rasmussen (2001) defined the term “scaffolding” as a form of support for the development and 

learning of children and young people, which is served as a tool to help learners to achieve their 

learning goals. For example, a child may have ability to distinguish different sounds that his 

(her) mother talks, but he (she) can’t talk yet. Through the assistance or scaffolding from parents 

or teachers who try to repeat words or show the child pictures, the child can speak out some 

words, and finally he (she) can communicate with surrounding people without much more help.  

By explaining the language development and cognitive development, Vygotsky’s theory serves 

as a strong foundation for the implementation of cooperative learning in language classrooms. 

      Input, interaction, and output theory. Vygotsky's theory is a theory of human 

development while Krashen’s theory is related to the model of language acquisition (Lightbown 

& Spada, 2006). Among Krashen's (1985, 1994) hypotheses, the input hypothesis is the most 
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widely known and used in discussions of second language acquisition. The input hypothesis is 

represented by the expression “i + 1,”  “where 'i' stands for information or linguistic competence 

one has acquired earlier while '1' means an addition of something new to the former knowledge” 

(Krashen, 1985, p. 2). In Krashen's view, input becomes comprehensible when it is contextually 

embedded and is suitable for learners' proficiency level. Although in this hypothesis, the concept 

“comprehensible input” and the “learning-acquisition” distinction is not clearly defined or 

testable (Shrum & Glisan, 2000), it implies that the language should be appropriate to learners' 

proficiency level so as to promote acquisition. In a cooperative learning context, students are 

required to discuss their learning tasks with their group members. To make them understood, 

students naturally adjust their input to make it comprehensible (Kagan, 1994). Thus, cooperative 

learning would provide the opportunity for them to construct comprehensible input for each 

other. However, Krashen’s theory aroused many doubts because merely listening to teachers or 

peers’ input in the classroom never makes input comprehensible. 

        Related to Krashen’s theory, Long's (1983, 1996) interaction hypothesis states that the 

"best" input for language acquisition takes place when learners have the opportunity to negotiate 

meaning and when an initial communication problem has occurred through discussion. Ways of 

negotiating meaning include asking for repetition or clarification, rephrasing an utterance, 

expressing lexical uncertainty, confirmation and comprehension checks (Lightbown & Spada, 

2006). In Long's view, learners cannot just listen to input, but they must actively interact and 

negotiate the input they receive in order to acquire language (Lightbown & Spada, 2006; Long, 

1996). Based on a number of empirical studies on interaction hypothesis, Mackey (2007) argues 

that positive outcomes obtain when language learners have opportunities to negotiate for 

comprehensible input, receive feedback and modify their output. Also, Wesche (1994) 
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emphasizes the positive effects of group work and suggests that "carefully chosen small group 

tasks can provide practice in extended, negotiated, varied conversation, which moves beyond the 

'display' question-answer sequences that often characterize teacher-fronted oral activity" (p. 236).  

      While Krashen (1985) states that the way of second language acquisition is input 

comprehension, Swain (1985) proposes the output hypothesis, which states that output makes 

language acquisition comprehensible. Swain (1995) argues that output causes learners to engage 

in the language-learning situation. In Judith and Eileen’s (2009) book, they argued:  

Output helps learners to discover that there is a gap between what they want to say and 

what they are able to say, provides a way for learners to try out new rules and modify 

them accordingly, and helps learners to actively reflect on what they know about the 

target language system. (p.22) 

      In the cooperative learning context, when a group or pair work is carried out, students 

have to obtain and give information in terms of the task at hand, which would greatly increase 

the necessity for students to create output. Through verbal interaction in cooperative learning 

activities, students would receive not only meaningful input, but also be promoted to produce 

meaningful output. 

      There are mainly three theoretical aspects underlying research on cooperative learning: 

Vygotsky’s ZPD theory, input and output theory. All of these theoretical perspectives contribute 

to the basic theoretical foundation for the application of cooperative learning in the classrooms 

because they complement one another to support the effectiveness of cooperative learning. 

Besides, all of these theoretical perspectives emphasize the important role of reciprocal 

interaction among participants in constructing knowledge.  
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Cooperative Learning 

 In the mid-1960s, cooperative learning was relatively unfamiliar and largely ignored by 

educators because individual learning was mainly focused in teaching at that time (Gillies, 

2007). However, from the 1970s, cooperative learning has been seen as an acceptable 

instructional approach for all level of education, all parts of the world and every age group.  

Within cooperative learning situations, individuals try to get a result that is beneficial to 

themselves and beneficial to all other group members.  

Cooperative learning is defined as a variety of teaching methods which students work in 

groups in which each student is accountable for his or her own learning to help one another and 

exchange of information between students to learn academic content (Slavin, 1995). It is 

described at length by Olsen & Kagan (1992) as follow.  

Cooperative learning is a group learning activity organized so that a learning is    

dependent on the socially structured exchange of information between learners in groups 

and in which each learner is held accountable for his or her own learning and is motivated 

to increase the learning of others. (p. 8) 

      Similarly, Marcia (2000) defined cooperative learning as a kind of active learning in 

which students are divided into different groups with separate roles for each group member to 

achieve a task. From the above definitions, I draw the conclusion that cooperative learning is a 

successful teaching strategy in which small teams, each with students of different levels of 

ability, use a variety of learning activities to improve their understanding of classroom context. 

Each member of a team is responsible not only for learning what is taught, but also for helping 

teammates learn, thus creating an atmosphere of achievement.  
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The Elements of Cooperative Learning 

In order to better comprehend cooperative learning, the most important part is to know 

the elements of it. There are five essential elements for successful cooperative learning in the 

classroom (Johnson, Johnson, & Holubec, 1993; Song Yu, 2012).  

Positive interdependence. The first is “positive interdependence”, which is the most 

important in cooperative learning approach. As Johnson, Johnson and Smith (1995) summarize, 

interdependence is positive when group members perceive that they are closely connected with 

each other in order to succeed. Its requirement for an effectively structured cooperative lesson is 

that students understand that they “ sink or swim” (Smith & Waller, 1997). Within cooperative 

learning situations, students have two responsibilities: learn the assigned material and ensure that 

all members of the group learn the assigned material (Johnson & Johnson, 1994). The term for 

that dual responsibility is positive interdependence. Positive interdependence exists when 

students perceive that they are linked with group members in such a way that they cannot 

succeed unless their group members do or that they must cooperate their efforts with the efforts 

of their group members to complete a common assignment. In other words, positive 

interdependence is that all the members in the group must work with the others together to 

achieve the same goal. 

Individual accountability. The second element is individual accountability. Individual 

accountability works when the performance of each individual is assessed and the results are 

given back to the group and individual (Johnson, Johnson, & Smith, 1985). In other words, each 

member in a group should not only receive help from others, but also help others. It is important 

for the group member who needs more assistance, support and encouragement in completing the 

assignment. It is also important that group members know they cannot “stand on the top of a road 
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and holding out your thumb” on work of others. Each member should be accountable for his or 

her own work because the purpose of cooperation is to make each member a stronger individual. 

  Face-to face interaction. The third element is face-to-face interaction which could be 

defined as individuals encouraging and facilitating each other’s efforts to complete tasks in order 

to reach the group’s goal (Johnson & Johnson, 1994). Cooperation encourages group members to 

help, support and praise each other’s effort to learn. For example, when students do group 

discussion, they are encouraged to face with each other and have mutual eye contact.  

Social skills. The fourth element is social skills. In cooperative learning process, students 

are required to learn academic knowledge. Also, they learn interpersonal and small-group skills, 

which are required to function as part of a team. By working in teams, they learn skills in how to 

listen to and tolerate others’ viewpoints, build trust, and provide mutual support and 

encouragement. We are not born instinctively knowing how to interact with others. So, it is 

necessary for students to learn communicative skills by interacting with group members and 

discussing the class topic. Some students may be not good at communicating with others, and 

they also do not know how to express their views. Only having them sit together and talk can 

make them know how to discuss and communicate with others and convince others. 

Group processing. The fifth element is group processing. Each of the group members 

must know what his or her responsibility is, and they each have accountability to the group. 

Besides, groups need to talk with each others after the class about whose way of acting is helpful 

and whose way needs to be changed so that they can decide what kinds of things need to be 

continued or what kinds of things need to be deleted. There is much more to cooperative learning 

than merely arranging students into groups (Kagan, 1994; Johnson & Johnson, 1994; Slavin, 

1990,). Thus, understanding the five essential elements makes cooperation works better. 
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Types of Cooperative Learning Approach 

This part is designed to illustrate some typical cooperative learning approaches that have 

been applied in language classrooms. The purpose is to help readers know better about CL 

approach. Obviously, there are a number of cooperative learning strategies used in different 

classrooms. They have the same idea that students work together to learn and are responsible for 

their group learning as well as their own (Slavin, 1995, p. 5). Different CL strategies may 

overlap, but they still have slight differences in terms of their components, procedures, or their 

particular appropriateness for some of the typical subject areas, learning level, and educational 

backgrounds (Huiping & Garry, 2010). Here are three typical strategies, which are popularly 

used in language classrooms. These are Reciprocal Learning (Palincsar & Brown, 1984), Think-

Pair- Share (Lyman, 1987), and Jigsaw (Kagan, 1989). 

      Reciprocal learning. Palincsar and Brown (1986) developed reciprocal learning strategy. 

Palincsar (1986) describes the concept of reciprocal teaching as a kind of instructional activity 

that happens in a dialogue situation between teachers and students in the classroom. The 

dialogue is continued with the use of four strategies: summarizing, question generating, 

clarifying, and predicting (Palincsar, 1986). Teachers and students take turns assuming the role 

of teacher in leading this dialogue. For example, at first, teachers would make students 

summarize and formulate questions about the reading text (if students’ reading/decoding skills 

are low, teachers will help them). Second, using the clarification, both teachers and students 

clarify words or concepts they don’t understand. Finally, teachers would ask for predictions such 

as what is going to happen next or what students think the ending is going to be. At the 

beginning, teachers lead students to do the whole processes. However, over time, teachers’ 

leading role fades and students can control the whole discussion. Palincsar (1986) believes that 
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reciprocal teaching can best be represented as a “dialogue” between teachers and students 

because teachers and students both can assume the role of the teacher by using dialogue. 

Reciprocal learning is beneficial to both teachers and students (Palincsar, 1986). 

      Think-pair-share. Think-Pair-Share was first mentioned by Lyman (1981). It allows 

students to contemplate a question or problem silently. The students may write down his their 

thoughts or simply just keep them in his or her head. When prompted, the student pairs up with a 

partner and discusses his or her idea(s) and then listens to the ideas of his or her partner. The 

benefits of this method are as follows: 1) the quality of answers improves since they have enough 

time to think; 2) because students work in pairs, each of them has to speak out his or her opinion 

after the thinking time. Hence, it promotes students’ interaction, especially among the introverted 

ones (Kristina, 2006).  

      Jigsaw. The jigsaw technique, which was designed by Elliot Anronson (1971), is a 

method of organizing classroom activity that makes a student depend on each other to succeed. It 

has been greatly implemented as an effective classroom instruction and further explored by 

different researchers (Kagan, 1990; Slavin, 1983). It breaks classes into groups and breaks 

assignment into pieces that the group assembles to complete the jigsaw (a certain assignment). 

Each jigsaw group form an “expert group” and they discuss with each other until members 

totally get the information (Qiao & Jin, 2010). Later, the students return back to their home 

group to teach the material to their home group members. Jigsaw helps develop teamwork, and it 

also improves personal responsibility since students are supposed to explain to their home group 

and make them understand (Qiao & Jin, 2010). 

The Differences between Chinese and Western Education 

Recent attempts to introduce cooperative learning (CL) into English as Foreign Language 
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(EFL) teaching in China have aroused a great deal of comments and debates. Whereas some have 

emphasized the value of adopting CL in China (e.g. Bin, 2009; Lee, 2009), others have noted the 

importance of Chinese traditional education (e.g., Ting, 1987; Sampson, 1990). Why is "the 

implementation of the cooperative learning" in China so frustrating? Differences between 

Chinese and American culture is the cause, one of the most important reasons of Sino-Us 

cooperative learning differences. 

      Different cultures bring different forms of education. According to Slavin (2006), culture 

refers to the shared norms, traditions, behaviors, language, and perceptions of a group. When 

comparing China and America, the relationship between culture and education can be evaluated 

further. Broadly, we can generalize the difference between U.S and China from the following 

perspectives: teaching methods, the relationship between teachers and students, teaching content, 

and students’ characteristics. 

      Differences in teaching methods. Chinese teachers use traditional teacher-centered 

teaching methods (Zhang, 2012). Chinese teachers always make certain rules for students to 

recommend them what to learn, when to learn, how to learn. For example, the teacher controls 

the class. The teacher talks all the time, and students listen to the teacher quietly. Communication 

rarely happens between students and teachers. On the other hand, American classrooms are 

student-centered. Teachers are able to teach flexibly, according to the students’ real life 

situations. Teachers stress cooperation when the individual cannot solve the problem. For 

example, if a student meets some difficult problems, the teacher will help him/her solve these 

problems. The teacher will encourage students to join in the discussion with other students. If 

students are still unable to handle the problems, the teacher will take part in the discussion until 

students find the answer. 



APPLICATION OF COOPERATIVE LEARNING APPROACH                                

 

19 

      The differences in teaching methods are illustrated in the teaching in which Chinese 

students study for tests while American students study for self-improvement. Chang (1996) 

discusses mathematics in Chinese and American classrooms. In the United States, teaching 

techniques such as individual learning, electronic device-assisted learning, and small-group 

discussion methods are being used. In China, due to pressure to pass exams, most of the teachers 

have to teach students the problems that are most likely to appear on the test. The only method 

Chinese teachers might like to use is the method which will benefit their students’ chances to get 

the highest scores on the test. 

      The relationship between teachers and students. A Chinese saying goes, “Respect 

your teacher as your father.” This is the type of relationship between Chinese students and 

teachers. The relationship between Chinese students and teachers is quite formal. Zhang (2012) 

mentioned in his research in this way: 

In the Chinese classes, lectures are often rigid, and some teachers read information from 

the book directly, and there are no questions, and no answers in the classroom. So the 

classroom’s atmosphere is not active. For example, in calculus class, an old teacher just 

reads the book all the time, which is boring. (p.5) 

American classes are quite casual and open. American teachers need not be formally dressed up 

in class and are often called by their first names by their students. American students can speak 

out in class, and even do not need to raise hands. Sometimes students argue with their teachers in 

class, give teachers suggestion on things that need to change, or even criticize ideas. 

      Theory and content. Generally speaking, Chinese teachers focus on theories while 

American teachers pay more attention to practice (Liu, 2014). Chinese teachers just pay attention 

to strengthening theory, but neglect sufficient practical experience. There are almost no other 
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places but the classrooms for the student to study and explore. Americans pay attention to the 

cultivation of practical ability and creativity. American teachers encourage students to find what 

they want to learn by themselves. They are focused on the process of learning and gaining 

experience. The development of morality, intelligence and physique is emphasized. Americans 

think developing children’s creativity is better than mastering basic knowledge. 

      American teachers pay a lot of attention to the practical and the operational. American 

teachers tell the student that practice is the criterion of truth. Chinese schools use the same 

textbooks, the same methods and the same purposes (tests). In the U.S., however, the purpose of 

activities is to discover the theories, and results in knowledge beyond the textbooks. The 

students, therefore, are encouraged to conduct different experiments, use different methods and 

equipment, and come up with different solutions and conclusions. 

      Chinese students tend to be more prepared in mathematics and science basics for higher 

learning than the American students, a fact noted by American college and university professor 

(Zhang, 2012). Also, Nichole (2011) mentioned in her journal that students in China do not have 

the opportunity to choose their curriculum or which classes they want to take. When they begin 

school they are immediately placed into classes based on the knowledge and skills they have 

demonstrated through the test they took upon entering the school. Institutions in China are 

different than schools in America because in America students have the option to decide which 

classes and electives they would like to pursue and excel in (Nichole, 2012). 

      Students’ characteristics. Regarding students’ characteristics, three words can be used 

to describe Chinese students: organized, passive, unconfident. Chinese students want to learn 

practical knowledge in an organized environment while American counterparts prefer a more 

imaginative school environment. Chinese students always want to be sure of the correct answers 
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(Ballard, 1989) because they have received that kind of teaching since they were young. For 

example, in kindergarten, when the teacher draws a circle and asks the students what she draws, 

the students might say, “It’s a candy; it’s a cave etc.” Then, the teacher may say, “No, no, no, 

you are wrong. It is a circle.” This way of teaching not only weakens the students’ confidence, 

but also wears away their creativity. Growing up and learning in this environment, Chinese 

students tend to be silent and unconfident. 

      As discussed above, culture difference may influence the implementation of cooperative 

learning and also influence the students’ performance. It can be one of the perspectives that need 

to be taken into account. That is one of the points that the researcher wants to find out through 

this study, that is, how the culture difference affects students’ and teachers’ perceptions of 

cooperative learning. 

Benefits and Challenges of Cooperative Learning in China 

Just as a coin has two sides, the CL method is also a double-edged sword because it has 

some merits, but also has problems when it is implemented in Chinese classrooms. Research in 

the context of ESL/EFL suggests that the benefits of various cooperative-learning techniques 

include enhancing motivation (Lee, 2009), increasing self-confidence and reducing anxiety (Bin, 

2009; Law, 2011), and contributing to language development. However, some research showed 

there exist several challenges when cooperative learning approach was implemented in the 

Chinese classroom (Burnaby & Yilin, 1989; Li, 2009; Yu, 2004). Chinese teachers have 

difficulties adapting to the new teaching method since it is quite difficult to change the 

traditional teaching method, and teacher-oriented classroom (Burnaby & Yilin, 1989). Here are 

some merits and challenges of cooperative learning in Chinese English classroom. 

      Merit. Cooperative learning not only can enhance students’ academic learning ability 
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(verbal, reading, listening) (Law, 2011), but also can create active classroom atmospheres and 

help students build self-confidence to learn. In cooperation activities, teachers and students tend 

to be designed with some activities to allow students to be actively engaged by interacting with 

peers, thus making the classroom alive. Through students’ brains, tongue, and hands, classroom 

atmospheres are full of passion and freedom. Under the influence of such teaching ideas and 

activities and classroom resources, students get full attention because the class attention is not 

focused on an individual, but on a whole group. Moreover, when an error is made, it becomes a 

teaching tool rather than a public criticism (Slavin & Kaweit, 1981). Lin (2000) adopted CL 

method in her experiment. She compared it with traditional teaching methods and discovered that 

students showed more confidence, greater active interaction, enthusiasm and high scores in CL 

classroom than the other students did in the teacher-centered one. 

      Cooperative learning can increase the quality of students’ motivation, activities and 

language proficiency as well. Researcher made a conclusion in their articles that cooperative 

learning is an executive and effective approach in Chinese classroom (Bin, 2009; Lee, 2009; 

Qiao & Jin, 2010). According to Bin (2009), the benefits of cooperative learning included 

increasing students’ motivations to learn English, helping students to engage in English class 

better, learning how to cooperate with other classmates and how to manage class 

interrelationship, providing more chances for oral English practice, and learning how to manage 

class interrelationships (Bin, 2009). According to his survey on the effectiveness of the 

cooperative learning and Chinese students’ attitude toward the cooperative learning in the 

international school of Wuhan university, Bin (2009) showed that most students have great 

enthusiasm toward cooperative learning. Similarly, Qiao and Jin’s (2010) study showed students’ 

motivation increased after using a cooperative learning (Jigsaw) method. In this study, 95 college 
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students were divided into 8 classes of 11-12 students. After 10 weeks of observations, 71% of 

students confirmed that Jigsaw could motivate them to communicate and finish the task together 

(Qiao & Jin, 2010).  

Another study by Yang (2005) compared CL and traditional teaching methods when 

these two different methods were implemented on college English classroom in China. Sixty 

college students were involved in the study for over eight weeks. Before the study was being 

conducted, the students were tested for their English proficiency levels. Then, they were 

implemented cooperative learning instruction. As a consequence, when they got the same 

English proficiency test at the end, their oral English are improved. She also found that students’ 

motivation towards cooperative learning was higher compared to when Chinese traditional 

teaching method was implemented. These results show that CL is effective for the Taiwanese 

college students in terms of English oral performance and motivation to learn English. To 

summarize at this point, using cooperative learning approach has a great benefit to improve 

students’ academic capability as well as their motivation to learn English much better than using 

Chinese traditional education methods. Also, it is represented that cooperative learning provides 

more opportunities for students to practice their English. 

      Challenges. Ghaith’s (2002) study in an Asian English as Foreign Language (EFL) 

context suggested that cooperative learning is positively related to the degrees of academic and 

personal support provided by the teacher. Thus, the role of teachers is important in cooperative 

learning. However, as Burnaby & Yilin (1989) revealed in their study, the application of 

cooperative approach in China is not feasible. They stated that Chinese teachers lack authentic 

materials and western teaching system experiences, and that many teachers themselves lack the 

communication competence. Teachers may not be prepared to foster a collaborative relationship 
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and some of them have not experienced collaboration in their own language learning experience 

(Burnaby & Yilin 1989). 

      The small size cooperative learning can be helpful to students’ learning. However, 

another problem is that Chinese classrooms are large, which is different from those in America. 

It is difficult for teachers to organize activities within a certain allocated time (usually 45 

minutes as a class period) because most of the classes in China contain more than 40 students in 

one classroom at one time. Hence, it is difficult for teachers to implement CL strategies under 

these conditions. Jacob (2002) concluded that some problems about large classrooms result from 

the existence of a teacher-centered mind, less individual supervision, and classroom organization 

difficulties. Yu (2004) also mentioned in her study that the large classes have lots of problems 

when cooperative learning approach is implemented. For example, one of the biggest problems 

was that the opportunity for students to practice English would be reduced because of the large 

classroom size. For this reason, it would hinder the improvement of students’ oral improvement 

(Yu, 2004). 

      As mentioned, the ultimate goal of studying for Chinese students is for exams. Speaking 

is generally not a component of the assessment of students' English level in the final term exam. 

Li (2009) conducted a survey about the factors affecting the efficiency of group work in the 

tertiary-level EFL classroom. He reported that 82% of the teachers and 67% of the students in 

the survey thought that the current examination system was one of the reasons for the low 

efficiency of group work. It is difficult for some students to change their study focus on the 

written exam, and they may put their efforts in the knowledge and skills relevant to the exam. 

Consequently, some students probably are not very willing to speak English in the cooperative 

learning situation. 



APPLICATION OF COOPERATIVE LEARNING APPROACH                                

 

25 

Students’ and Teachers’ Perceptions of Cooperative Learning 

As I illustrated above, there are some Chinese teachers and researchers who have studied 

cooperative learning (see Bin, 2009; Chang, 1996; Lee, 2009; Qiao & Jin, 2010; Zhang, 2012). A 

thesis written by a Chinese graduate student (Wu, 2013) attempts to use the method of action 

research on cooperative learning in the English classroom to change the traditional way of 

student learning and improve teaching effectiveness in Chinese classrooms. The author described 

the different reactions and the results of the student learning when he used the cooperative 

learning approach in class. By observing his 33 students one semester after using cooperative 

learning, he found that (1) cooperative learning greatly enhanced the students’ English class 

participation, (2) cooperative learning effectively improved the students' interest and confidence 

in learning English, and (3) students are provided more opportunities to get assistance from peers 

and exchange ideas with others.  

Also, Li et al. (2011) studied 5th grade, elementary students’ attitudes and perceptions 

toward cooperative learning in China. The participants were 59 students and one language 

teacher. The results were as follows: (1) according to the questionnaire, most students perceived 

collaborative writing as beneficial in improving their motivation to write and (2) according to the 

interview, the four themes included learning benefits (83%), group interaction (75%), technology 

advantages (58%) and audience (67%). However, the results also showed some negative themes 

such as collaborative problem (38%) and time issue (13%). For example, a student talked in the 

interview that when they discuss the division of labor, some of the group members scramble to 

do the easy part (Li, Chu, Ki & Woo, 2011). 

      Contrary to the findings presented above, there are some studies, which reported negative 

outcomes (Law, 2011; Rao, 2002). Rao’s (2002) article reports the perceptions of 30 Chinese 
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university students toward the communicative activities and individual study in an English class. 

The researcher found through the survey and interview that the students enjoyed some classroom 

activities, but that they (22 subjects) prefer individual study than communicative one. The 

research suggested that any attempt to teach English in a communicative way should take into 

account the actual learning circumstance (e.g., traditional learning style, habits, and cultural 

difference). As the researcher mentioned above, there have been existing differences from 

different aspects (students’ characteristics, classroom context). And these differences may affect 

students’ perceptions toward communicative learning method such as cooperative learning 

approach. 

      The literature I have reviewed presented students’ perception toward the cooperative 

learning approach used in the Chinese classroom. Some showed positive consequences while 

others showed negative outcomes. Those ambiguities encouraged me to design the present 

research. Some researchers have studied Chinese teachers’ or students’ perceptions toward 

cooperative learning. Different from previous studies, my present research aims to look into 

teachers’ and students’ perceptions. Numerous research studies have revealed that students 

completing cooperative learning group tasks tend to have higher academic test scores, higher 

self-confidence, greater numbers of positive social skills, and better comprehension of the 

content they are studying (Johnson, Johnson, & Holubec, 1994; Slavin, 1990) while few 

researchers have investigated how students and teachers think of it. Besides, while many 

researchers have conducted research regarding the cooperative learning approach in colleges and 

have proved it to be effective, studies of students’ and teachers’ perceptions towards cooperative 

learning are not too many. This study will focus on college students’ and teachers’ attitudes 

towards CL.  
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Methodology 

Research Design 

In this study, the researcher used a mixed methods approach (Jack, Norman & Helen, 

2012). Jack et al. defined a mixed method as a procedure for both quantitative and qualitative 

data at some stage of the research process in order to understand a research problem more 

completely. The authors defined qualitative research as “research studies that investigate the 

quality of relationships, activities, situations, or materials” (p. 426). In qualitative research, 

people use more explanatory data, and data are collected in the form of words and description 

rather than numbers and statistics. A qualitative research is a method of analyzing, and 

interpreting data by observing what people do and say (Jack et al., 2012). In contrast to 

qualitative researches, a quantitative research is a more formal, objective, and systematic process 

(Burns & Grove, 2005). Data of quantitative research is in numerical form such as statistics and 

percentages.  

      The goal of a mixed method is that the quantitative data and results can provide a general 

picture of the research problem, while the qualitative data and its analysis will explain those 

statistical consequences by exploring participants’ views in more depth (Burns & Grove, 2005). 

In this study, the research was designed by focusing on whether cooperative learning is 

implemented as an everyday teaching methods and how students and teachers thinks of it in 

Chinese English classroom. Again, this study used a mixed-methods design and the researcher 

chose interviews and online survey as methods to collect the data.  

Setting 

This study was mainly to share the findings about perspectives towards CL. The study 

was conducted at Wenzhou College in China in Spring 2015.  Wenzhou College is one of the 
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public colleges, which is recognized by the Ministry of Education in China. Wenzhou City 

College has a total number of 457 full-time teachers, more than 76% of whom hold Master’s 

degrees and/or Doctoral degrees. There are a total of nearly 8370 students (7522 undergraduate 

students and 848 graduate students) who are enrolled in the school. It is a 4-year college and the 

age ranges of the students are from 19 to 24 years old. The students come from various regions 

of Mainland China and some of them are from local places.  

The first languages of most students in this college are Mandarin but some of them speak 

different languages as their first language such as Korean, Wei. All of the students in this college 

can understand and speak English. This college provides 35 subjects in different departments 

such as economics, finance, human resource management, English and communication and so 

on. The investigation took place in the English department. There are 552 students and 26 

English teachers (7 substitutes, 4 male teachers, 13 female teachers and 2 foreign teachers) in the 

English department. There are 6 classes for each year level and each class has approximately 23-

28 students. In most Chinese colleges and universities, students cannot choose any course that 

they want to take. Each semester, administrators make a certain class schedule for each of the 

class, and students. Even teachers do not have any authority to change it. The courses are: The 

theory of English Teaching, Intensive Reading, English Vocabulary, Translating Course, 

Business English Course (BBC), Early and Mediaeval Literature, Basic Principles of Marxism, 

Linguistics, Listening, and English Speaking (Foreign teacher).  

Participants  

Participants included 8 teachers (6 females and 2 males) and 200 students from Wenzhou 

City College in Zhejiang Province, China. The researcher picked two classes from each grade 

level (freshmen, sophomore, junior and senior), which totally comprise approximately 200 
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English major students. The reason for the researcher to select such a large number of students as 

participants were because of the number of students in the English department. As the researcher 

mentioned above, the number of the students were around 550. Thus, 200 students made up 

around 50%. So, this percentage was believed to be a good representative sample. The teacher 

participants ranged from twenty to forty- five years of age and had five to ten years of experience 

teaching at the university. The student participants’ ages range from nineteen to twenty-five 

years old. The researcher have interviewed 8 teachers about their experiences using CL, their 

attitudes toward this method, and challenges or difficulties that they met or may encounter when 

they implement CL in their classes. 

Data Collection 

Online survey. Survey is a very effective and direct way to collect data. A survey is a 

means of getting data regarding participants’ feelings, experiences, or attitudes (James, 1997). 

200 students were given online questionnaires that the researcher had sent to them to complete. 

At the first time, the researcher did not know how many students would actually be able to take 

online survey, and she did not know how she could get participants’ email addresses. During the 

interviews, the researcher asked the interviewees (English teachers) to provide their students’ 

email addresses. When she got all students’ email addresses with the help of the teachers in the 

same college, the researcher sent each student an invitation to participate in the online survey 

through email after she got approval from the research instructor and the school so that she could 

start the research. The invitation explained the purpose of the survey and asked the students to go 

to the link where the survey was located. Potential respondents were advised that each student 

who completed the survey would be volunteered and with no compensation, and their responses 

would remain confidential.  
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      The researcher used Survey Monkey software as an online questionnaire tool, and the 

survey software automatically checked the validity of each respondent’s e-mail address, rejecting 

any which had been used with a previous completion of the survey. The purpose of doing this 

survey is to understand students’ attitudes toward CL.  The survey consisted of two sections and 

contained 31 items (see Appendix F). Most of the items were adapted from Wichadee’s (2005) 

survey. The first section consisted of 11 items concerning the students’ individual information 

and English learning experiences. The second section included 20 questions regarding to 

students’ perceptions of the characteristics of cooperative learning, how CL approach is 

implemented in the English class and how the participants think of CL. The second section items 

asked students to rate those characteristics on a five-point scale (1 = Strongly agree, 2 = Agree 3 

= Undecided, 4 = Disagree, and 5 = Strongly disagree). The survey took participants 20 to 25 

minutes to complete and all questions were in English. Among the 200 samples, the researcher 

finally got 166 responses. 

      Interview. The researcher used one of the methods of the interview called semi- 

structured interview (Jack et al., 2012) to enable each teacher to elaborate on the 42 questions 

posed (see Appendix E). Semi-structured interviews are qualitative and often contain open-ended 

questions and discussions, and the interviewee’s response may be different from what the 

researcher intended. Also, a semi-structured interview does not limit respondents to a set of pre-

determined answers (Jack et al., 2012). The beauty of the semi- structured interview is that it 

allows respondents to discuss in more details and raise issues that you may not have considered. 

The purpose of such research interview is to explore the views, experiences, and attitudes of 

individuals on specific matters. For this study, the interview protocol included two sections: 

teacher’s learning experience and teacher’s teaching experience, and totally had 42 questions. 
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Each interview lasted between 40 and 60 minutes. The interview protocol had been pilot tested 

with the same target population to ensure the unambiguity and validity of the questions. The 

researcher ensured that participants received the interview questions prior to the scheduled call 

time so that they could have opportunities to review the interview questions, and the researcher 

clearly explained that the whole process of the interview would be audio-recorded.  

The interviews were conducted through Skype or telephone because all participants were 

in China, and the researcher was in the United States when she conducted her research. Also, the 

interviews were conducted in English, but Chinese was acceptable when it was used. The 

researcher assured that the interviews would be conducted anonymously in order to keep 

participants’ privacy. For example, the participant’s real names will never be used in the thesis as 

well as any related studies. Secondly, transcripts and data such as the note, and audio-record 

during interview and survey were all stored t in a secret space in the researcher’s apartment, and 

no one could have access to them. Last, but not at least, the researcher tried her best to make all 

participants feel comfortable, and assured that all of the interviews were conducted at a quiet and 

safe place.  When a certain question was not well understood by the interviewee, the interviewer 

did give explanations for them. The duration for interviewing 8 teachers was around 1 week. 

And all of the interviews were audio- recorded and fully transcribed with the help of a research 

assistant who knows Chinese and English.  

Data Analysis 

Before the data was analyzed, the researcher did double check that all responses from 

interview questions, questionnaires and field notes were kept in researcher’s private place. All 

files were saved in the researcher’s laptop. During the data analysis, for online survey, the 

researcher arranged her data based on different question items and marked the similar responses 
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as the same color. After the researcher got responses from survey, data was analyzed by using 

the Microsoft Excel. Since this study aims to explore general views of the participants about CL, 

simple calculations were applied to report the responses in terms of the percentage. First, the 

researcher created a table titled “ Students’ Questionnaire” to include all data on how many 

people responded in each question and broke it down to see what percentage of people select 

strongly agree, agree, undecided, disagree, and strongly disagree.  The results of the analysis 

would be reported in the research paper as an appendix. In the interview section, the researcher 

used the record software “iMovie” program during the interview for data management. The steps 

of data analysis of the interview were as follows: (1) exploring the data by listening to interview 

records and reading through the interview transcripts, (2) coding some sentences or phrases 

which were relevant to research questions (e.g., use different color markers to mark different 

topics), (3) categorizing similar codes together, and (4) coming up with different themes based 

on the research questions and participants’ responses. 

Pilot Test 

Before conducting this research, the researcher did pilot test with two people as 

interviewees. And a group of six students were selected and given questions from the survey to 

attempt to see if the instrument would collect useful data. Doing pilot test helps identify any 

ambiguities and useless questions. The following key points were found through pilot testing: 

About 60% of students did not know about the term “ cooperative learning”, and they have never 

received the cooperative learning approach in their English class. Surprisingly, one student 

replied he doesn’t like cooperative learning approach. He mentioned because the English level 

(especially speaking) of the students are low, it is challenging to express their own ideas using 

English. If the teachers uses cooperative learning and lets students discuss their ideas in the class, 
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it might be stressful to speak English. During the pilot interview, two of the interviewees 

mentioned that cooperative learning is good for teachers and students. But, it is not appropriate 

for teachers to use CL in the current Chinese classroom because students’ English 

(comprehension, and speaking) levels are limited. Further more, two of the interviewee 

mentioned that the usual classroom size in China is more than 25 people. Thus, it might be 

difficult for teachers to control the classroom management, and it might not be beneficial if 

teachers couldn’t control the students. Several key points I got from pilot test have some 

connection with my literature review.  

Validity and Reliability Considerations 

Validity issues are really important in reference to planning, conducting, and evaluating 

research (Brown, Cozby, Kee & Worden, 1999). The study presented minimal risk to 

participants during research administration. The researcher used different methods for getting 

data such as interviews and an online survey. The researcher ensured that the items on the 

questionnaire and interview sheet have been pilot tested. The researcher also gained the 

assistance of individuals who had expertise in English and Chinese, also expertise in the 

knowledge of research. Because a little Chinese was allowed during the interviews when some 

participants did not know how to express some words or sentences in English, the researcher 

asked the expertise to help the researcher transcribe collected data to confirm that all data were 

transcribed truly. This ensured that the data were valid.  

     Regarding the reliability issues, the researcher ensured that the participants fully understood 

the purpose of the study and the fact that the participation was voluntary. For example, all 

subjects signed a copy of the consent form. All participants were told explicitly what the research 

is about, that they could withdraw from the research at any time, and that there were no adverse 
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consequences if they did not participate. In order to prevent any risk of violating confidentiality, 

the researcher took the following measures. First, the researcher assured that data collection 

forms did not include participants’ real names. Rather, numbers were assigned to each individual 

and will be used on “hard” copies as well as in the electronic data system (e.g., excel 

spreadsheets). All hard copy data were stored in a locked filing cabinet in the researcher’s 

apartment while electronic data were maintained on her own computer with a secret password. 

Finally, the researcher told the participants that all data would be destroyed within 12 months of 

completing the Master's Project.  
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Results 

This chapter provides a description of the results of the study. The researcher used two 

separate procedures that gave the researcher the results: the individual interview of 6 female 

English teachers and 1 male English teacher and an online survey, which involves the final 

responses of 166 students. The results of the interviews are interpreted qualitatively, while the 

results of the online survey are presented both quantitatively and qualitatively. All of the findings 

are presented under four research questions, designed to explore the perceptions of teachers and 

students in regard to cooperative learning in Chinese college English classrooms. The four 

research questions are: 1) Do college teachers use cooperative learning in the Chinese English 

language classrooms? 2) How do teachers implement cooperative learning in Chinese college 

classrooms? 3) What successes and challenges do teachers meet when implementing cooperative 

learning? 4) What are the student perceptions towards cooperative learning?  

Participants Overview from the Interview 

The interview participants were selected from a public college in Wenzhou City, China. 

Initially, there were 8 English teachers asked to participate. One teacher declined the researcher’s 

invitation; therefore, she interviewed 7 of the 8 teachers asked to participate. During the 

interview, the researcher assured all participants of the purpose of the study, and they 

volunteered confidentially to participate in the study. The 7 interviewees included 4 English 

teachers who had more than 10 years of teaching experience, 2 English teachers who had less 

than 10 years of teaching experiences, and 1 administrator who had previously taught in the 

English classroom. The following Table 1 shows each interviewee’s basic information. 
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Table 1 

Interviewees’ Background Information 

Name                  Age       Years of Experience      Degree             Courses 

Flower                 45                     18                     Master             Linguistics 

Jenifer                 36                        7                     Master             Intensive Reading 

Spring                 35                      14                     Master             Literature, Linguistics 

Max                    40                      12                      Master             Literature 

Nan                     46                      18                      Doctoral          None  

Sea                      42                      14                      Master             College English 

Yin                      30                       4                       Master             Listening, Linguistic 

 

Participants’ Profile 

This part describes each participant’s details from the interview. In order to respect each 

participant’s privacy, all teachers’ names are pseudonyms. 

Flower. Flower is a 45-year-old Chinese who teaches English in Wenzhou College. She 

has 18 years of teaching experience. She had taught different courses such as Listening, Business 

English Course, and Phonetics. Currently, she teaches Linguistics for Senior. There are 37 

students in her classroom. Flower has heard of the term “cooperative learning,” but she didn’t 

know much about it. She has never received any training in terms of CL. Interestingly, at the end 

of the interview session, she said: “I think I took part in a conference when I went to Beijing last 

year, and it was about explaining some teaching activities. Now, I think that might be about 

cooperative learning”. She sometimes uses some group discussions, and the peer work. The daily 

classroom instruction is: Presentation from the individual student (usually she asks to the 
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students to talk about a specific topic such as currently issues on newspapers or TV, movies or 

books); learn the new words in each unit; learn the context (in this part, she’ll play a tape related 

to each unit); analyze the context and the main ideas from the text (she’ll explain difficult 

sentence structures); review what they learned (in this part, sometimes they do some group 

discussions). 

Jenifer. Jenifer is a 36-year- old Chinese who teaches English in Wenzhou College. She 

has 7 years of teaching experience for college level. She has a previous teaching experience in a 

private language agency for 3 years. Now, she is teaching Freshmen Intensive Reading. There 

are 42 students in her class. Jenifer has heard of “cooperative learning”, and she thought CL is 

“group study”. She had never received any training regarding CL before. The typical classroom 

instruction in her classroom is: Ask some students to summarize what they have learnt yesterday; 

read new words (she will write some key words on the board and do some explanations of key 

words); learn the text (most of time, she translates sentences into Chinese because the most the 

contexts are difficult for students to understand); do some exercises (she usually asks the 

students to paraphrase some sentences from the text). She mentioned she had never used 

cooperative learning approach in this class. 

Nan. Nan is a 46- year- old Chinese. She got her Doctoral degree in Australia. She had 

previously taught in Wenzhou College, but she is working as an administrator in English 

language department. She mentioned she had used some group discussions, and group projects 

presentations (similar to the Gallery Walk) in her class. She has heard of “cooperative learning,” 

and she was familiar with different CL methods. She mentioned that she has taken some classes 

related to “ cooperative learning approach” when she was in Australia. 
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Spring. Spring is a 35- year- old, and she teaches American & British Literature to 

sophomore, and teaches Linguistics to freshmen. There are around 25 students in the Literature 

classroom, and 40 students in her Linguistic classroom. Spring has 14 years of teaching 

experience in English. She has heard of the term “ cooperative learning”, but she has never 

received any training in terms of cooperative learning in China before, but she mentioned that 

her college has a teacher exchange program, so English teachers can go to Australia for 3-4 

months to study about different educational instructions. She said: I have participated some 

workshops like Bilingualism, and Communicative Approach in Australia. But, to tell the truth, I 

didn’t exactly remember what those were about. For training, I don’t think we have any training 

program for teachers here. I have never heard of any training program in our college”. She used 

some cooperative learning approach in her classroom. Her daily classroom instruction is: 

Presentation to the students with a topic; individual reading of the text; analyzing the main ideas 

from the text (she writes some important sentence structures on the board and explain); group 

project (discuss about each character from the text, and sometimes she makes groups for students 

so that students role play each character from the text); and assignment. 

Max. Max is a 40- year- old who is currently teaching in Wenzhou College. He has 12 

years of teaching experience. He had taught different subjects such as Listening, Reading, and 

Literature. Now, he is teaching Freshmen British & American Literature. There are 36 students 

in his classroom. Max knew much about “cooperative learning” approach. And he likes to use 

this approach in his classroom. He participated in several workshops in Shanghai, Beijing, and 

Wenzhou before. His classroom instruction is: leading in (usually he has a free conversations 

with the students in order make the students get into the classroom atmosphere); analyze the text 

(the most of time, he is talking); group activities; and review. 
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Sea. Sea is a 42- year- old college English teacher. She has 14 years of teaching 

experience. She teaches College English for freshmen. There are 35 students in her classroom. 

Sea has never heard of “cooperative learning” approach. When I explained her about the 

cooperative learning, she responded, “Oh, I see. You mean group study. I have heard of group 

study. But it is the first time I heard cooperative learning approach”. She had taken some courses 

related to teaching instruction when she was a graduate student. But she had never received any 

training aimed at cooperative learning. She had used some group study instructions in her 

classroom such as competitive game, group discussion, and role-play. But she said she hardly 

use those group study recently. Sea describes her daily classroom instruction as: Presentation to 

the students; review the previous knowledge; learn new words; and analyze the context. 

Yin. Yin is a 30 year- old college English teacher in Wenzhou College. She has 4 years 

of teaching experience. She currently teaches Freshmen Listening. Usually, there are more than 

30 students in her classroom. She had a bachelor degree when she was first recruited to this 

college, and she got a master degree in 2013. She knows much about the cooperative learning, 

and she knows there are different kinds of CL instructions in CL approach (Jigsaw, peer review, 

and role play). But she had never received training specifically related to CL. She did use some 

cooperative learning instructions in her class. But she mentioned she hardly uses CL in her 

present classroom. The typical classroom instruction in her classroom is: Warm up (she’ll spend 

some time talking about her recent episode, or sometime she just talks about a certain issue); 

learn the context and explain the text (in this part, she talks all the way because usually the text is 

about the complex linguistics rules. When she talks, the students take notes); listening practice; 

and check for the answers. 
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Results from the Interview 

Interviews were conducted through an online video call tool – QQ International. All 

participants were asked the same 43 questions concerning their attitudes towards cooperative 

learning and the implementation of the cooperative learning instruction in their classrooms. The 

interviews were audio recorded with the permission of the participants. Throughout this 

interview process, the researcher got several key points, which were mentioned by the majority 

of participants during the interview. After recording and transcribing the interviews, the 

researcher coded participants’ responses according to different themes presented in her literature 

review. The purpose of this interview was to understand the perceptions and experiences of the 

teachers in regards to cooperative learning and its use in the classrooms.  

CL implementation situation in Wenzhou College. Out of the 7 English teachers in 

Wenzhou College, four of them respond that they are currently using CL in the classroom. For 

example, according to Flower, she uses CL instructions in her classroom, but in her mind, CL 

implementation is related to the subjects that she teaches. Flower responded, “Yes, I’m trying to 

use some CL instructions in my classroom, but not for everyday. I think it’s depending on what I 

am teaching. For example, when I taught Phonetics or Listening, it’s hard to use it” (Interview, 

March 6, 2015). According to Max, “Of course, I’d like to group study a lot and I’m using it in 

my class. My ideal classroom is that I can sit next to my students and discuss about the 

classroom topic, and students can express any idea that they want to speak out” (Interview, 

March 15, 2015). However, 3 of teachers reflected they didn’t use CL in the classroom. For 

instance, according to Jenifer, she has never implemented any CL in her classroom. According to 

Sea, she has previously used some of CL instructions, but she does not use it in recently. Sea 

reflected, “ Recently, I haven’t use CL. I don’t want to waste time on doing such plays; we have 
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a lot of things to do within the class” (Interview, March 16, 2015). Slightly different from the 

two teachers, Yin mentioned she currently hasn’t used CL because of the course that she teaches. 

Yin responded, “ I don’t use CL in my present classroom because I’m teaching Listening right 

now. I don’t think CL is necessary for my students in Listening class” (Interview, March 12, 

2015).  

Grouping.  In regard to how CL is implemented in Chinese English classroom, according 

to four English teachers’ experiences, teachers always make 5-6 students as a group and teachers 

mostly arrange one advance student in each group to keep the balance. For example, Flower 

mentioned, “I’d like to do group discussions at the end of the class. Usually, I divide the students 

into four groups, usually six or seven students as a group. And I’ll assign one or two advanced 

students with other struggling students to keep the balance” (Interview, March 6, 2015). Max 

also mentioned that he usually divides six students as a team. According to Max, “I remember 

yesterday, we learned ‘parties in US’ and I prepared an activity on the topic ‘What will you do if 

you guys hold Christmas party?’ I made my student into three groups, six students in each 

group”. Also, Nan mentioned once she planed a group activity: “It was like a competitive game. 

I asked my students to try to make six people as a group to complete writing paper as one” 

(Interview, March 15, 2015). Spring responded: “For example, when we do role- play, I asked 

my students to make groups, usually five or six in each team and do some research after class 

then we share what they've found in my American& British Literature class” (Interview, March 

4, 2015).  

CL instructions. As seen above, for CL strategies, teachers mostly used group discussion, 

peer assignment, and role-play, while strategies such as Think- pair- share, Jigsaw, and 

reciprocal learning have never been used. The teachers mentioned they have never heard of these 
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strategies before. Flower mentioned, “In my class, I’d like to make my student into groups and 

do some discussions, and sometimes I use peer project” (Interview, March 6, 2015). According 

to Max, he uses group discussion, and some games.  Here is what he had to say when he 

implemented group activity: “In my class, we do group discussions, and some authentic games 

when only students cooperate. For example, yesterday, we played a game. I divided the students 

into six groups, and I asked the first group to be hosts (to welcome guest and introduce the 

history of Christmas to the gust).  And for second group, I asked for them to prepare a show 

(American song). For the third group, they were asked to introduce some typical food related to 

Christmas. For the half of the students, they are acting as guests. You know, we have a big class 

size, so we need to play twice for this activities. But actually we don’t have that much time.  

Anyway, we did a lot of funs during this activity” (Interview, March 15, 2015). Besides, Nan 

described that she’d like to use some group discussions, team competitive games, and group 

presentations sometimes. Nan responded, “I have used some group discussions, Team 

competitive games, and Gallery Walk sometimes” (Interview, March 13, 2015). Also, another 

teacher mentioned she used activities such as role-play, and group discussion. Spring shared the 

time when she did a role-play: “I asked my students to make groups and do some research after 

class; then we share what they've found in my American and British Literature class”. Also, she 

added that, “I asked them to do role- play (asked each group to play drama such as Hamlet, Jane 

Eyre). I found my students like to play these kinds of activities in the class” (Interview, March 4, 

2015).  

Benefits from using CL in English classroom. In terms of the benefits that the 

participants found when they implemented CL in English class, or benefits that the participants’ 

thought would be beneficial for students, most of the participants mentioned CL could improve 
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English oral skills, motivate students, and help students to develop social skills during 

communication. One participant mentioned teachers can reduce their workload by using CL 

strategies in the class. 

Improving English oral skills. Jenifer thought CL helps the students practice English 

speaking, and when students are given more chances to practice English speaking, their English 

speaking would improve. As Jenifer responded, “The reason I like it is because it can improve 

students’ English skills” (Interview, March 13, 2015). Similar to Jenifer, Max also thought CL 

can give the students more opportunities to practice English speaking. He mentioned, “The way 

of improving their English is limited especially for speaking. We don’t have enough chance to 

practice English after class. The only way to speak English is in the class, so giving them a 

chance to talk and figure things out is great. Seeing how they apply the stuff, you know, seeing if 

they actually learned it or not” (Interview, March 15, 2015). 

Motivation and reduction of teachers’ workload.  As one other advantage that the 

participants found when they used CL, one participant mentioned it could make the student more 

engaged in the class. Max responded, “I mean I don‘t want to listen to myself five days a week, 

I‘m sure they don’t want to either. By using CL activities, I found the students became more 

engaged in the class. I like the way of students doing when we do some activities, and I’m glad 

they try to engage with group members and try hard to get answers” (Interview, March 15, 

2015). Also, Yin mentioned CL is good for motivating the students because some activities or 

discussions are challenging, and CL allows them to engage in higher order thinking. Yin 

responded, “I saw my students were more active and they really enjoyed doing those activities” 

(Interview, March 12, 2015). One participant mentioned CL could not only motivate the 

students, it also reduce the teachers’ workloads. Yin further stated, “I felt I was kind of released 
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when I do group activities. It could take off my workload to some extent. In my usual classes, 

most of time, I talk, and students just listen and take notes. Honestly, it’s tiring because I need to 

teach at least three class everyday. At all of these three classes, I always talk and talk. That 

would be a lot of work, you know. Through these interactive classrooms, I might give more time 

to make students to talk. So, it is also good for me” (Interview, March 12, 2015). 

Social skills. Two of the participants mentioned that CL could improve the students’ 

social skills. Based on Nan’s reflection, she thought CL could provide the student more 

opportunity to interact with each other.  As Nan stated, “It helped increase social and emotional 

skills. Um, as a teacher I am able to offer students more opportunity for more interactions with 

each other” (Interview, March 13, 2015).  Also, according to one participant’s response, most of 

the Chinese students prefer individual thinking because they are used to Chinese traditional 

instruction and they don’t know how to get along with others. But when the students work in 

groups, they learn how to get along with other people around them.  So, these new ways of 

interactive teaching instructions are good for building communicative skills among the students. 

Spring responded, “Well, I have one student; he stays by himself but then I put him in a group 

and he was trying to interact with the other children. I was really happy because I think he is 

learning how to communicate with other students.  And, I just think it’s great way to teach them 

communication. Some of them on their own they wouldn’t be able to do some of the work but 

when they work together they’re able to accomplish it. So they have a sense of accomplishment 

from working in a pair or in a group” (Interview, March 4, 2015). 

 Disadvantages of using CL in English classroom. For the disadvantages of using CL in 

English classroom, the participants mentioned problems of classroom size, lack of knowledge 
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and experiences regarding CL, managing classroom, standardized test, and unsupportive 

resources. 

Classroom size. Most of the teachers complained about the classroom size. For example, 

Max reflected that there are 36 students in his classroom. During the group work, he said, he 

couldn’t assure that all students can talk in the class. Max responded, “The most important 

reason to use group discussion is to improve their English skill, isn’t it? But if students are not 

given chance to speak, that’s….maybe not equal for each student I think” (Interview, March 15, 

2015). In Yin’s classroom, there are 30 students; she reflected she couldn’t control the whole 

class when sometimes many students ask the teachers questions at the same time. She said it was 

sometimes a mess: “ If I’m not paying attention to the students, they are not doing well. They are 

just gossiping instead of discussing. That makes me angry. If the students are having a hard time 

with something, some of the students will call me, and if I was busy with one group, they’ll sit 

side by side and talk some thing beside the topic” (Interview, March 12, 2015). Similar to Yin, 

Jenifer also had some bad experiences because of the big classroom size. There are 47 students 

in her classroom. Jenifer shared one of her episode: “Well, one day we were doing a group 

project, and the students were really noisy, may be they were excited, I don’t know. I remember 

two or three student called me at first. At that time, I was talking with one student. And I told 

them to wait. After while, several students called me like ‘teacher, teacher, teacher’ all the time. 

That was a challenge for me, and I think it was because we have too many students in the class” 

(Interview, March 13, 2015). 

Lack of knowledge and experiences related to CL. The teachers did not have good 

background knowledge about CL, and many teachers never heard of it before. But most of the 

teachers said they are currently using some CL practice in their English classes. It seems they all 
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realized the importance of using CL in the class. When participants were asked whether they had 

received any training regarding CL before, all of them responded that they had never received 

any training. According to Spring, “During group activity, I asked each group to play drama like 

Hamlet, or Jane Eyre.  But I think, because I don’t have much knowledge for properly using 

those activities, I don’t think I’m using CL approaches in a correct format” (Interview, March 4, 

2015). Sea stated, “I don’t know it is called CL because I have never heard of it before. And I 

learned from this interview that there are many kinds of activities. I’ve used group study. We do 

group discussion, but I think that’s all. If school can provide training and let our teachers be 

aware of the different structures, it would be great” (Interview, March 16, 2015). Nan found that 

some students don’t like to be paired up with someone. Nan added that, “They would give me an 

attitude and they didn’t want to be paired up with a certain student. I noticed this as a teacher, the 

rest of the class didn’t, but then I didn’t know how to deal with that. Do I just ignore them or do I 

need to regroup them? I think if I have enough experience of using these kinds of instruction or 

have enough knowledge of it, I might deal with these problems better” (Interview, March 13, 

2015). 

Classroom preparation and classroom management.  Another area was noted 

concerning negative aspects was the problem of classroom preparation and classroom 

management. Some teachers mentioned that they did not have the time for the planning of the 

extra practice such as worksheet due to the activities.  Flower said that the biggest reason she 

may not use CL instructions often is because of the classroom management. She found that if she 

spends much more time on these activities, it is hard to get her students to review the knowledge. 

Flower stated that, “Well, I think what would cause a teacher not to use is the classroom 

management. And that it could get a little chaotic. I have had classes in the past that used some 
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of group interactions. And even though we enjoyed those activities, I found it was harder to get 

the students back on track, you know? I think I’d be a lot less likely to use it” (Interview, March 

6, 2015). Similarly, Spring mentioned that, “We have to finish classroom task within a certain 

amount of time. You know, doing some activities, group discussions are time consuming. If we 

use CL as a big part in the class, we couldn’t do other exercise such as grammars” (Interview, 

March 4, 2015).  

Standardized test. Only one participant illustrated that high stake tests make it hard to use 

CL in the class. She said both students and teacher consider tests as important because tests are 

important in Chinese actual situation. As Jenifer responded, “As you know, two difficult tests - 

CET4 and CET6 and all college students have to take CET4 and CET6. You may know, there’s 

no test that measure student’s speaking in China, right? The students want to learn more 

grammar stuff instead of practical English such as speaking” (Interview, March 13, 2015). 

Lack of resources.  During the interview, one participant mentioned one important and 

practical problem in Chinese classrooms, that is, poor technology and lack of resources. Based 

on the Max’s opinion, the problem is that the school never provides the teachers any practical 

support although they encourage teachers to use more instructions to improve students’ 

creativities, cooperation as well as practical English skills. As Max said, “School did not provide 

us some technical support. Right now, there’s only, um… I think less than 50 % classrooms have 

computers and projection camera. Also, when we do some CL activities, we need materials such 

as makers, mini- boards and so on. But school has no such materials for us” (Interview, March 

15, 2015). 

Overall, the participants’ perceptions toward CL are various. All of the participants 

acknowledged that CL is a really good approach itself. Within 7 English teachers in Wenzhou 
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College, 4 of them respond that they are currently using CL in the classroom. They all realized 

that CL is a great approach, but they shared different reasons for difficulties of implementing in 

their classrooms. These negative effects included more time spent formulating lesson plans, loss 

of teacher control, and lack of knowledge and experiences and lack of resource and so on.  

Participants Overview from the Online Survey 

As planed, the sample for online survey was selected from the students in Wenzhou 

College from freshmen to senior. The survey consisted of two sections and contains 31 items 

(see Appendix E). Most of the items were adapted from Wichadee’s (2005) survey. The first 

section consisted of 11 items concerning the students’ individual information and English 

learning experiences. The second section included 20 questions regarding to students’ 

perceptions of the characteristics of cooperative learning, how CL approach is implemented in 

the English class and how they think of CL. The second section’s items asked students to rate 

those characteristics on a five-point scale (1 = Strongly agree, 2 = Agree 3 = Undecided, 4 = 

Disagree, and 5 = Strongly disagree). The survey took participants 20 to 25 minutes to complete 

and all questions were in English. The researcher used Survey Monkey software as an online 

questionnaire tool.  

Initially, the researcher selected a sample of 200 students. With the help of the 

interviewees, the researcher got 200 students’ email addresses. Then, she sent each student a 

recruitment email to participate in the survey. This online survey was opened on February 22, 

2015 and closed on March 18, 2015. By March 18th, 175 responses were collected. As seen 

Table 2, there are totally 166 students in Wenzhou College who took this online survey, 

including 88 male and 69 female, while 9 students didn’t choose their genders. All of the 
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students are from freshmen to Senior. Around half of the participants (45.78%) have learnt 

English for 10-15 years.  

Table 2 

Overview of Survey’s Participants 

 

Characteristics N % 

Gender 

 

Male 

Female 

Nondisclosure 

 

 

88 

69 

  9 

 

 

53.01 

41.57 

  5.42 

Grade 

 

Freshmen 

Sophomore 

Junior 

Senior 

 

 

53 

38 

29 

46 

 

 

31.92 

22.89 

17.46 

27.71 

Years of Learning English 

 

Less than 6 years 

Between 6-10 years 

Between 10-15 years 

More than 15 years 

 

 

17 

63 

76 

10 

 

 

10.24 

37.95 

45.78 

  6.02 

 

Results from the Online Survey 

Overall, the results of the online survey show that most of the students think CL is a good 

approach. The results that the researcher got from the online survey confirm that the students’ 

attitude toward CL was positive. There were totally 31 questions asked in terms of student’ 

attitudes regarding CL approach in the survey. The researcher divided the survey results into 

three individual themes, including Chinese English learning situation, situation of CL 

implementation, and student’ attitudes toward CL. As for the presentation of percentage, the 

researcher will group “strongly agree” and “agree” as one to show the extent of participants’ 
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agreement, and “strongly disagree” and “disagree” as one to show the extent of participants’ 

disagreement. 

Chinese English learning situation. For this part, the following questions were asked to 

see the English learning situation in Wenzhou College. Figure 1, Figure 2, and Table 3 show the 

initial questions and their responses. 

 

Figure 1. What do you think of your daily English classroom? 

The survey asked to know the participants’ perception of their daily English classroom. 

As illustrated above, most of the students think some courses are easy, while some classes are 

challenging. 

 

12.65%

18.67%

68.67%

What do you think of your daily English classroom?                  

easy

difficult

some are easy, some are
difficult
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 Figure 2. What is your typical classroom size? 

Figure 2 shows the result of the participants’ classroom number size. Obviously, most of 

the students (74.09%) responded that there are more than 20 students in the classroom. This 

result revealed the participants study in a big classroom, which have big classroom number sizes 

in Wenzhou College. Several interviewees also mentioned this issue. 

Table 3  

Summary of Results from Students on English Learning in the Classroom 

 

Item Less than 50% Around 50% More than 50% 

How much are you allowed to 

speak English in your 

classroom?      

9.63 42.77 28.31 

 

How much do the English 

teachers speak English in the 

classroom?   

 

19.27 

 

27.10 

 

53.61 

 

The participants were asked about the amount of English used in the classroom. As Table 

3 shows, in English classes around 42.77 % of the students responded that about 50% of the 

5.42%
4.21%

17.46%

74.09%

What is your typical classroom size?                                              

Less that 10

Between 10 and 15

Between 15-20

More than 20
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English are allowed for them to speak in English classroom. Some students (28.31%) responded 

more than 50% of the English are spoken by the students. Only 9.63% of the students stated that 

less than 50% of English was allowed in the English classroom. However, when the students 

were asked how much English the teachers speak in the class, more than half of the students 

responded their English teachers speak more than 50% of the English in the class. Form Table 3, 

the researcher found that there exists a contradictory responses between the two survey items 

since it is hard to assume whether teachers or the students speak more English in the English 

classroom.  

Situations of CL implementation in Wenzhou College. Regarding this theme, the 

following questions were asked. The content of each item and corresponding response are as 

follows: 

Table 4 

Summary of Results from Students on the CL Implementation 

Item Strongly 

agree 

Agree Undecided  Disagree Strongly 

disagree 

I’m familiar with the 

term “cooperative 

learning”.                       

16.26 56.62 16.26 10.24 0.60 

 

In English class, 

teachers often use 

cooperative learning 

approach.   

 

11.44 

 

43.37 

 

13.85 

 

28.91 

 

2.4 
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Figure 3. How many years have you been receiving cooperative learning? 

Figure 3 shows that one of third of the students stated that they have received CL 

instructions less than 2 years, and 28.91 % of the participants pointed that they have never 

received CL before. Plus,  (37.94%) of the students received CL more than 2 years.  From Table 

4, most (72.88%) of the students are familiar with CL approach. When the participants were 

asked whether teachers use cooperative learning approach in the class, 54.81% of the students 

“agree” that teachers often use CL in English classroom. From the statistics, it could be 

summarized that most of the students are familiar with cooperative learning approach, and more 

than half of the students have been receiving CL in English classroom.  

Students’ attitude toward CL. The participants were asked to choose items that 

represent their attitudes toward CL. As shown in Table 5, most of the participants like 

cooperative learning approach (74.69%) and prefer working groups to working individually 

(73.49%). Over two thirds of them (78.90%) are willing to participate in group work, and a 

majority (83.71%) responded that the English classes become more interesting when teachers use 

28.91%

33.13%

18.07%

10.24%

9.63%

How many years have you been receiving cooperative 
learning?         

None

Less than 2years

Between 2 and 4 years

Between 4 and 8 years

More than 8 years
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CL in the class. Moreover, 78.31% of the participants wish that teachers would use more CL 

instructions in English classroom. From the analysis, it could be summarized that most of the 

students in English classroom in Wenzhou College hold a positive attitude toward CL, and a 

large amount of students wish teachers could use more CL instructions in the classroom. 

Table 5 

Summary of Results from Items on Students’ Attitudes towards CL 

Item Strongly 

agree 

Agree Undecided Disagree Strongly 

disagree 

I like working groups. 28.91 45.78 15.06 9.03 1.20 

I prefer the English 

classes have more 

group works than 

individual study. 

 

30.12 

 

43.37 

 

18.67 

 

6.62 

 

1.20 

 

I’m willing to 

participate group 

working. 

 

24.69 

 

54.21 

 

13.85 

 

6.02 

 

1.20 

 

The lessons become 

more interesting with 

cooperative approach. 

 

28.91 

 

54.81 

 

10.84 

 

4.21 

 

1.20 

 

I wish teachers could 

use more group 

working instructions in 

English class. 

 

27.71 

 

50.60 

 

16.86 

 

3.61 

 

1.20 
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Discussion 

Summary 

The results showed in this study will be discussed according to the research questions. 

Based on the discussions, conclusions would be drawn, and practical recommendations of CL 

will be proposed. After that, limitations of the study, and implications for future study are 

presented. 

Based on the findings from the interview and online survey, the following conclusions 

have been derived: 1) CL is used in college English classroom in China recently, but it is not as 

an everyday instruction in Chinese English classroom; 2) English teachers in China think CL is a 

good approach, and they see its benefits for the students when they use some CL instructions in 

the class; 3) English teachers do not have enough knowledge and experiences regarding CL, and 

they all mentioned they have never received CL training before. Thus, it is hard for them to 

control and manage the classroom when they try to use it; 4) the big classroom sizes hinder CL; 

5) the high stake test policy forces both teachers and students to focus more on grammar rather 

than practical English skills; 6) Poor conditions of technology and resource necessary for CL in 

Chinese classroom show that the school administrators do not set a high value on it. Besides, the 

results from the online survey indicate students enjoy CL structures, and overall students hold a 

positive attitude toward it. More than half of the students mentioned that they have received CL 

instructions in the class, and most of them wish that teachers could use cooperative learning 

instructions in the classroom. 

Discussion of the Findings  

CL implementation situation in Wenzhou College. When participants were asked 

about their own CL experiences, 4 teacher said they use it, while, 3 teachers said they hardly or 
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don’t use it. From the prior analysis, we can know that CL approach is not implemented as an 

everyday classroom instruction. This could show the fact that CL is implemented somewhat, but 

it is not prevailing. This might be due to the long Chinese traditional educational history, and its 

influence on the Chinese people’s mindsets. Wang (2007) pointed out that, due to examination-

oriented teaching in China, both teachers and students cannot give up teacher-centered 

instruction. In order for students to get higher grades in the exams, teachers might bring some 

competitions into the classroom (Wang, 2007). Therefore, it may be true that some students in 

Wenzhou College have a great fear of getting low grades, and these kinds of concern may make 

it hard to implement CL. According to the guidance of educational policies of the Chinese 

Ministry of Education (2004), one purpose of teaching is to promote individualized learning, and 

promote autonomous learning ability. However, some teachers still prefer to use some traditional 

teaching method in Wenzhou College where less opportunity are given to students to practice 

using English. According to Zhang (2008), traditional “teacher-centered” teaching methods are 

used in China (Zhang, 2008). The finding of present study is consistent with the findings of 

Zhang’s that traditional teaching methods are still widely used in Chinese classrooms. 

Problems of using CL. From the interview and online survey, the researcher learned that 

the average class size in Chinese college English classroom is about 30 students in each 

classroom. Jacob (2002) argued that in CL situation, large classroom made it hard to administrate 

CL instructions effectively since it is less organized and hard for teachers to control (Jacob, 

2002). Yu (2004) also stated in his research that one of the obstacles that hinder CL in the class 

is the classroom size. If the classroom size is big, students may get fewer opportunities to 

practice English (Yu, 2004). The finding of the present study echoed the previous findings. Also, 

some of the participants mentioned that CL is time consuming because of the large classroom 
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size. If teachers spend time on CL activities, they might leave out some other important aspects 

of English learning. And if this happens, it negatively influences students’ score, and with their 

lower grades, it also negatively influences students’ chance of graduation. In Lee’s (2009) 

survey, he reported 82% of the teachers and 67% of the students thought Chinese current 

examination system is one of the reasons for the low efficiency of group work. It is difficult for 

some students to change their study focus on the written exam, and they may put their efforts in 

the knowledge and skills relevant to the exam (Lee, 2009).  

All of the interviewees mentioned that they have never received CL training before, and 

some of them mentioned their lack of knowledge and experiences makes it difficult to implement 

CL in their English classroom. However, teachers like to use group discussion, role- play, and 

peer assessment, although they hardly or never use activities such as thinks-pair-share, Jigsaw 

and so on. Surprisingly, most of the teachers stated that they have never heard of these activities 

before. Also, one interviewee mentioned the insufficient technology and teaching materials as 

one of his concerns when using CL instruction in the class. In Burnaby and Yilin’s (1989)’s 

about the application of CL in China, they stated that CL in china is not feasible due to teachers’ 

lack of CL knowledge and experiences, as well as the lack of authentic materials. This finding 

from previous literature matches the finding of this present study. 

Advantages of using CL. Some advantages the participants found are that CL can 

improve students’ social skills when they interact with each other and that students can be more 

responsible when they do a group project. Similar finding was noted by Wei (1997), which 

claimed that CL was preferable since it enhances learners’ communicative skills. Also, CL can 

improve students’ English speaking ability because they would get more chances to speak and 

explain their ideas in English. For teachers, they can also learn by interchanging their ideas with 
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students, and they can also learn from students because through CL activities, they are able to 

hear from students’ perspectives. Moreover, teachers can be more relaxed compared to 

traditional classroom. In traditional classroom, most of the time teachers are talking, but in CL 

situation, it allow for both teachers and students to talk and interact.  In Yang (2005)’s study, he 

compared CL and traditional teaching methods as they are implemented in college English 

classroom in China. Before the study was conducted, the students were tested for their English 

proficiency levels. After eight weeks of CL implementation, when students were tested using the 

same English proficiency test, their oral English was improved (Yang, 2005).  

Students’ perception toward CL. Regarding the students’ perceptions toward CL 

approach, of total 166 participants, more than half think CL is a good approach. Most of the 

participants prefer working groups to working individually. Also, most of the participants are 

willing to participate in group work. Besides, (Figure 3) one third of the students respond they 

have never received CL before, and about half (54.81%) of the students responded that the 

teachers use CL strategies in the English classroom. Overall, the results show that students in 

Wenzhou College hold positive attitudes toward CL. However, in Rao (2002)’s finding from a 

survey to college students in China, among 30 participants, 22 students preferred individual 

study than group study (Rao, 2002). From this controversy, we could presume that the attitudes 

of Chinese toward CL are changing. Jin and Cortazzi stated that the role of English in China is 

getting higher since the open up policy. Due to the rapid growth in socioeconomic developments 

and the important roles of English in many international organizations, China needs a large 

number of competent English language users who can interact within a global society. In order to 

improve English proficiency, even the government and the educators try to find out the 
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beneficial language learning instructions for the students. It shows that the Chinese policies 

reforms such as  “open up” policy affect the trends of learning, teaching and attitudes of Chinese. 

Limitations of the Study 

Although some valuable findings were identified in this study to explore the perceptions 

of CL in the college English classrooms in China, there are some limitations of the present study 

that should be noted which may affect the reliability of it results. Firstly, the scope of this study 

is limited since the researcher only conducted research in one college in China. The perceptions 

of this population are restricted to this institution and area, and it may not be representative of all 

Chinese Colleges. Secondly, the data collected for the analysis of students’ perceptions were 

only through online survey. Although the researcher got 166 responses at the end of the online 

survey, there was no face-to-face communication with one or groups of students about their 

perspectives on CL. Also, this study was limited because the researcher couldn’t conduct face-to-

face interview for the seven interviewees. The researcher conducted interview through online. 

This factor might limit the breadth of information and experiences presented. Another factor that 

may have influenced the results was that the researcher provided the interview protocol to 

interviewees ahead of time before the interview time. Although the researcher asked the 

participants to provide their honest feelings or experiences, they might have prepared responses 

in a way that the researcher expected to hear. Lastly, there are relatively few empirical studies on 

students’ and teachers’ perceptions regarding CL in China. This lack of relevant literature and 

supporting evidence from previous studies makes it hard to compare the findings of this research 

with other studies in the same field, and consequently limits validation of this research. For 

example, the interpretations of the findings mainly focused on initial research questions as well 
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as the researcher’s perspective, interview, and online survey. The findings were only informed in 

a small part by previous literature.  

Implications 

Pedagogical implications. This study has examined college English teachers’ and 

students’ perceptions toward CL approach and its implementation in the classroom. Although 

there were several difficulties that the teachers stated from their experiences, the participants 

perceived the usage of CL structures in English classroom in a good way Most of the participants 

indicated that more and more teachers like to use the structures in the future if the problems 

would be solved. Based on the findings, the study offers several implications for school 

administrators and educators.  

For administrators. School administrators may have pressure because they need to pay 

attentions to the students’ high scores, but also to assure that the students actually learn. Thus, it 

may be beneficial for the school to accept different popular learning strategies such as CL, and 

give more attention to these instructional methods. Firstly, it is important for the school 

administrators to provide some training sessions in CL instructional strategies and usage.  Also, 

school administrators should organize workshops to encourage more experienced teachers to 

share their experiences and knowledge with other teachers. Second, the school need to consider 

offering small classroom size in order to allow for effective implementation of CL. Third, 

schools need to allocate funds to modern technology such as computers, to provide teachers and 

students more convenient environments to implement CL. Last, school administrators should 

have better communication with teachers in order to know about the teachers’ concerns, and 

offer timely assistance as necessary. 



APPLICATION OF COOPERATIVE LEARNING APPROACH                                

 

61 

For educators. Educators should be aware of the current trend of teaching methods and 

open their minds to accept more beneficial and practical teaching instructions. Seconds, teachers 

should be willing to try new teaching instructions such as CL. Teachers should be learners and 

should work with colleagues to share innovative ideas about teaching and learning (e.g., CL 

approach). Moreover, the teacher’s cooperation is important to enhance CL for students. It is 

essential that teachers establish goals of cooperation and interaction with other teachers. 

Providing feedback on each other’s teaching can be helpful to improve the teaching performance. 

Implications for future research. Along with the several limitations, several 

suggestions for the further study can be made. First, it would be better to include more 

participants from different language levels and different local districts if possible. Also, the 

researcher highly recommends the future researchers include research questions that address 

more specific issues (e.g., teachers training regarding CL). Finally, the researcher recommends 

conducting face-to-face interviews. For example, if the interviews are conducted online, there 

might be some unexpected problems (e.g., slow network, the quality of sound, the time conflict, 

connection with the interviewee).  
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Appendix A 

 

CITI Human Subjects Protection Training Certificate 
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Appendix B  

HSR Approval Letter 
 

 
 
 
9 February 2015 
 
Ling Xuan 
c/o Sovicheth Boun, Ph.D.. 
Language, Learning and Leadership 
College of Education 
The State University of New York at Fredonia 
 
 
Re: Ling Xuan—Application of Cooperative Learning in the Chinese Classroom: Looking 
at Students and Teachers’ Perceptions 
 
Your research project using human subjects has been determined Category 1, Exempt, 
under the United States Department of Health and Human Services Code of Federal 
Regulations Title 45 Public Welfare, Part 46 Protection of Human Subjects, 46.101, Subpart 
A (b) (1) and/or (2). This document is your approval and your study titled “Application of 
Cooperative Learning in the Chinese Classroom: Looking at Students and Teachers’ 
Perceptions” may proceed as described. Your approval is valid from February 10, 2015 
through April 30, 2015. 
 
Thank you for keeping the high standards relating to research and the protection of human 
subjects under the auspices of the State University of New York at Fredonia. 
 
 
Sincerely, 
 

 
 
Judith M. Horowitz, Ph.D. 
Associate Provost, Graduate Studies, Sponsored Programs 
   and Faculty Development 
Human Subjects Administrator 
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Appendix C 

Consent Form to Participate in Interview 

Dear Participants, 

 

     Hello, my name is Ling Xuan and I am a graduate student in the Teaching English to 

Speakers of Other Languages (TESOL) program at the State University of New York at 

Fredonia. I am conducting a research study for my thesis about students’ and teachers’ 

perceptions regarding Cooperative learning approach in Chinese English classroom, specifically 

teachers’ opinions on this issue and improvements that could be made to these programs in their 

home country and also improvements that could be made at their current colleges to help these 

students with English learning approaches. 

 

     For this part of my project, I would like to interview you to discuss your opinions about 

cooperative learning in your home country and if you felt it is applicable or if you are prepared 

for the English demands at your current school and changes you would like to see on this issue. 

The interviews will be audio-recorded and conducted either face-to-face, telephone or via Skype, 

depending on your preference. Interviews will take approximately 1 hour. The interviews will 

tentatively take place in _________.   

 

     There are no foreseeable risks to participants involved in this study. Personal information 

such as names and identifying information gathered during this study will not be disclosed to 

anyone, and all identifiable information will be coded to maintain anonymity. In the final 

research report, names will still be coded to ensure confidentiality. Furthermore, all data will be 

kept in a secure and confidential location at my residence and all records will be destroyed or 

deleted upon completion of this project. There will be no direct monetary benefit to the 

participant, by participating in this study. 

 

      I, ________________________________, do hereby consent to participate in this research 

study. I acknowledge that I am 18 years of age or older. I understand that participation is 

voluntary; therefore I have the right to withdraw at any time and without penalty. I understand 

that all information gathered through the interview will be coded, securely kept, and remain 

confidential.  

 

 

_______________________________________________________________  

Signature of participant        Date 

 

For any questions/concerns, please contact: 

 

Dr. Sovicheth, Boun, Visiting Assistant Professor, TESOL, State University of New York at 

Fredonia 

Phone: (716) 673-4988; Email: sovicheth.boun@fredoina.edu 

Ling, Xuan, graduate student, State University of New York at Fredonia 

Phone: (917) 930-0566; email: xuan9023@fredonia.edu 

mailto:xuan9023@fredonia.edu
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Appendix D 

 

Recruitment Email to Participate in Online Survey 

 

Dear Participants,    

      My name is Ling Xuan and I am a graduate student at SUNY Fredonia. I am enrolled in the 

TESOL program and am beginning the research for my Master’s Thesis. I’m currently working 

on the study –looking at Teachers and Students’ Perceptions Regarding Cooperative Learning 

Approach and Cooperative Learning Implementation in the Chinese Classroom. You are invited 

to participate in this research project about your perceptions toward cooperative learning 

approach. Your participation will involve completing a questionnaire. 

     This online questionnaire should take about 20 minutes of your time and is voluntary. The 

first portion involves 11 items regarding personal information and the second portion includes 20 

items regarding perspectives on English language learning in Chinese college and your attitude 

toward it. This online questionnaire will begin March 10, 2015 and be open until March 22. 

There are no risks to participants that take part in this study. All information is anonymous and 

confidential. This survey will be used for research purposes only. All information will be stored 

securely and after the research is completed will be destroyed by myself.  

     Participation in this research study is voluntary and you may withdraw at any time without 

fear of reprisal. Participants can simply exit the browser and stop the survey at any time. If you 

choose to take part in this survey, simply click on the link below. By clicking that link you 

confirm that you are at least eighteen years old, are aware of the voluntary aspect of this survey 

and are willing to participate in this survey. 

 This is the link to the questionnaire if you wish to participate: 

https://www.surveymonkey.com/s/TK2YRKM 

By clicking the link, you are acknowledging the following: 

 

- I certify that I am eighteen years or older. 

- I agree to participate in this online questionnaire. 

      -     I understand that I can withdraw at any time without penalty to me. 

 

If you have any questions concerning this study, please feel free to contact:  

 

Dr. Sovicheth, Boun, Visiting Assistant  Professor, TESOL, Fredonia State University 

Phone:  (716) 673-4988; email: sovicheth.boun@fredoina.edu 

Ling, Xuan, graduate student, Fredonia State University 

Phone: (917) 930-0566; email: xuan9023@fredonia.edu 

 

 

https://www.surveymonkey.com/s/TK2YRKM
mailto:xuan9023@fredonia.edu
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Appendix E 

Interview Questions for Teachers 

 

1) How old are you? 

2) What your educational status? Master degree or Dr. degree? 

3) What’s your teaching position? 

4) How long have you studied English? How old were you at that time? 

5) Years of teaching experience? 

6) How long you have been teaching English in this school? 

7) Have you ever received any workshop training related to cooperative learning? If yes, 

what methods have you been trained? 

8) What was your English learning experience like at that time? Did you have interaction 

with students/ teacher in the class? Did you like the English class at that time? 

9) Were English taught 100%? Were you allowed to speak in English in English class? 

10) Did you think cooperative learning could improve comprehensive input (reading, 

listening)? Why or why not? 

11) Did you think cooperative learning could improve output (speaking)? 

12) Tell me about typical classroom instruction. 

13) Do you use interactive activities (group study, group discussion) in you classroom? If 

yes, which kind of interactive activities can ensure that all students actively work 

together? What kind of activities can ensure that all of your students complete the group 

task? What kinds of activities motivate students to participate actively? 

14) Have you heard about cooperative learning approach? How much do you know about it? 

15) Have you ever used group study? Making groups? 

16) Do you think your class is different from your previous learning class? 

17) Did your previous learning experiences affect your teaching? 

18) Do students like those interactive activities? 

19) Does each of the students develop comprehensive input through group study? 

20) Do you think students are responsible when they do group study? 

21) Do you plan to use more activities? Why? Are there any challenges to implement group 

study? 

22) What do you do when students do group work?  

23) Do students like it when you intervene them? 

24)  In your view, what are the advantages for group study? (deeper understanding of 

context) 

25) Do you think cooperative learning approach is appropriate for the grade level you teach? 

26)  In your view, what are the disadvantages for group study? 

27) Do you think that success in using cooperative learning requires support from the school 

administration? 

28) Are students allowed to speak Chinese in English class? 

29) How much English do you use in the class?  

30) What changes did you find after using interactive activities? What problems did you find 

when you use cooperative activities? 
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31) Is there any change on students’ grades after using group study? 

32) Is there any change on students’ motivation on learning English? 

33) Is there any change on students’ attitude toward learning English? 

34) Teacher-centered and student- centered, which one do you prefer? Why? 

35) What barriers do you thinks hinder cooperative learning in your class? Why? 

36) How do you deal with those challenges in your classroom? 

37) What do you think influences your use of CL in your classroom? (Cost? Traditional 

characteristic of students? Lack of teacher/ students’ ability?) 

38)  Do you think group study can improve students’ interaction?  

39)  Do you think group study can improve comprehensive Input (reading, listening) and 

output (speaking)? 

40)  Do you think that study group strengthens students’ interdependence? 

41) Do you think it is possible to implement cooperative learning approach in Chinese 

classroom successfully? 

42)  Do you think that CL places too much emphasis on building students’ social skills and 

ignore the improvement of students’ grades? 
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Appendix F 

Online Survey for Students 

 

Section I – Personal Information 

Please select the appropriate response according to the response alternatives given under 

each item. 

 

1. Gender   

A. Female   B. Male  

 

2. Years of educational status 

A. Freshmen   B. sophomore  C.  Senior  D. Junior  

 

3. How long you have been learning English? 

A. Less than 6 years.   B.  Between 6 to 10 years.   C.  Between 10 to 15 years.  D. More 

than 15 years. 

      4.  How are English classes like English classes so far?  

            A. Mostly English classes are easy.  B. Mostly English classes are difficult for me  C.       

Some of the English classes are easy, while, some of them are difficult.   

      5. How do you like your English classes so far? 

          A. I like most of the classes.  B. I like some of the classes, but some of them are boring 

  C. I don’t like most of the classes.   

      6. Typical class size   in your classroom 

A. Less than 10 students      B. 10 to 15 students      C. 15to 20 students       D. More 

than 20 students 

 

7Which of the following comes closest to your English learning environment?  

 

A. I learn English in the same classroom.   B. I usually go to different classrooms to 

learn English.  

 

8. Number of years you have been receiving cooperative learning  

 

A. None B. Less than 2 years  C. Between 2 and 4 years D. Between 4 and 8 years E. 
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More than 8 years  

      9. Which part of the English skills do you think is the most important? 

       A. Reading skill.  B. Listening skill C. Speaking skill. D. Writing skill. 

       10. How much are you allowed to speak Chinese in English class? 

A. None. B. Less than 50%. C. More than 50% D. Teachers don’t care. 

11. How much do the English teachers speak English in the class? 

A. Less than 50%. B. Around 50%. C. More than 50%. D. 100%.  

Section II- Current Learning Experience 

Direction: For each of the following statements, please select the response that best 

corresponds to your position, according to the following response scale. 

Research question: how CL is implemented in Chines English classroom? 

 

1. I’m familiar with group study (cooperative learning). 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

2. In English classes, teachers often use group discussions and activities. 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

3. We have no much classroom activities in English class. 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

4. I like working with groups 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

5. Group study helps me to learn English easier. 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

6.Group study helps me to acquire knowledge through working in a team. 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 
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7. Group study helps me to understand the working process.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

8. This approach enables me to participate in sharing information, making decisions, and solving 

problems.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

9. I prefer the class to have more group activities rather than individual study.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

10.  I willingly participate in-group activities.  

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

11. Group study can improve my attitude towards work.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

12. I don’t like teachers’ intervention when we do group work  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

13.I think interaction can improve English more than just learning from teachers 

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

14. This approach helps everyone reach the goal equally.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

15. This approach trains me how to be a good leader and a good follower  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

16. This approach creates a good relation- ship among group members  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

17. The lessons become more interesting with this approach.  

 

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 
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18. I feel actively involved in all activities through this approach.  

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

19. I feel intellectually challenged through this approach.  

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

20. I cooperate much in the group. I wish teacher could use more group study and activities in 

the class.  

A. Strongly agree. B. Agree. C. Undecided.    D. Disagree.   E. Strongly disagree 

 

 

(Adapted from Wichadee’s study 

http://www.bu.ac.th/knowledgecenter/epaper/july_dec2005/saovapa.pdf) 

 

 

 

 

 

http://www.bu.ac.th/knowledgecenter/epaper/july_dec2005/saovapa.pdf

