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TEACHERS’ PERSPECTIVES OF CLASSROOM MANAGEMENT ISSUES AND 

STRATEGIES 

 

ABSTRACT 

 

Classroom management and behavior issues are problematic and prevalent in elementary schools 

today. The purpose of this study was to identify the management strategies that are effective in 

reducing or eliminating misbehavior among elementary students. This study was conducted in a 

rural elementary school with 8 teachers of Grades 1-5, 6 were currently teaching in schools and 2 

were retired. A review of the scholarship indicated that there is a correlation between student 

gender and misbehavior and grade level and misbehavior. The scholarship also revealed various 

contributing factors of student misbehavior, effective strategies to use when handling 

misbehavior, and teachers’ knowledge and training associated with classroom management. 

Teachers in this study revealed that misbehavior occurred frequently and ranged from verbal 

disturbance to occasional higher-level forms of misbehavior, such as physical aggression. Along 

with discussing the types of misbehavior prevalent in elementary schools today, teachers 

mentioned effective behavior management strategies, which included individual behavior plans 

and an interactive program, called “Class Dojo.” 
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Teachers’ Perspectives of Classroom Management Issues and Strategies 

 

Introduction 

 

 Classroom management consists of skills and strategies that teachers need to possess in 

order to effectively manage their classrooms. Zakaria, Reupert, & Sharma (2013) stated that, 

“Classroom management is an essential skill for teachers to acquire, for teachers’ own well-being 

and for students’ academic progress and wellbeing” (p. 371). Classroom management is 

comprised of many factors, such as classroom procedures, establishment of rules, organization, 

classroom setup, materials, and behavior management (Atici, 2007). Managing behavior is one 

of the most important aspects of classroom management. In order to understand misbehavior, it 

is necessary to first define it. Misbehavior is defined as any behavior that disrupts learning and 

teaching (Atici, 2007; Tillery, Varjas, Meyers, & Collins, 2010; Zakaria, et al., 2013). 

Misbehavior is also referred to as disruptive behavior, challenging behavior, and negative 

behavior. Misbehavior is not an isolated event, but rather a continuous struggle. Misbehavior can 

be anything from students being off task to students becoming physically aggressive (Alter, 

Walker, & Landers, 2013; Atici, 2007; Axup & Gersch, 2008; Carter, Clayton, & Stephenson, 

2006; Landers, Alter, & Servilio, 2008; McCready & Soloway, 2010; Sullivan, Johnson, Owens, 

& Conway, 2014). According to Allday (2011), “Classroom management is one of the most 

important sets of skills a teacher can attain and is also one of the most difficult to master” (p. 

293). Classroom management is something that teachers will need to constantly work at and 

modify throughout their careers. My research problem focuses on the prevalence of classroom 

management and behavior issues in elementary classrooms. The purpose of this study is to 

identify which management strategies are effective in reducing or eliminating misbehavior 
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among elementary students. Proper management of behavior will minimize misbehavior and 

maximize learning. 

 Student misbehavior is something that every teacher encounters during his or her 

teaching career. Student misbehavior is detrimental, because it affects the learning of the student 

misbehaving, the teacher who is instructing, and the other students in the classroom that are 

trying to learn (Zakaria, et al., 2013) Kulinna stated that, “Student misbehaviors can threaten the 

effectiveness of a class learning environment” (p. 21). Misbehavior, such as daydreaming, may 

not affect the learning of others, but is still problematic. This type of misbehavior affects the 

learning of the student misbehaving, because he or she is missing valuable information and may 

fall behind academically. If a student’s behavior is of a threatening nature, the teacher and the 

students may feel unsafe and the teacher’s authority may be challenged. The learning of other 

students is affected when they are distracted and can’t focus on the material being taught.  If the 

misbehavior is not addressed and remedied, other students may join in on the behavior(s), which 

will lead to complete chaos and reflect negatively on the teacher’s ability to manage the class. 

Once the misbehavior evolves into multiple participants, the situation is much more difficult to 

diffuse. Misbehavior affects the teacher who is instructing, because he or she will need to stop 

teaching in order to handle the misbehavior, which is time consuming. When teaching comes to a 

halt, the teacher is not able to maintain his or her lesson schedule and may not be able to teach a 

lesson at all, or the lesson will have to be shortened. Rushing through a lesson can cause the 

teacher to miss pertinent information and therefore interferes with the teacher’s effectiveness. 

Ratcliff, Jones, Costner, Savage-Davis, & Hunt (2010), commented: 

This intern, who had what she referred to as an elephant in her classroom, was referring 

to the fact that she could not focus on teaching and her students could not focus on 
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learning because of the cycle of 1) student misbehavior, 2) teacher's attempt to control 

misbehavior, 3) student persistence in continued misbehavior, 4) teacher retreating in 

frustration, and 5) an increase in student misbehavior. (p. 312) 

Ratcliff, et al. also noted: 

This decrease of time-on-task may be explained, in part, by additional data indicating that 

as the amount of time spent managing student behavior increased, the amount of time 

teachers spent on instruction decreased. Teachers categorized as strong spent significantly 

more time keeping students on task by asking questions, answering student questions, and 

providing feedback which is further evidence that increases in behavior management 

problems tend to decrease opportunities for teaching and learning. (p. 310) 

Misbehavior in the classroom makes it difficult for students to learn and for teachers to teach. 

 Effective classroom management strategies are vital, in order to create and maintain a 

smooth-running, safe, and productive learning environment. The selection and implementation of 

classroom management behavior strategies require deliberation and perseverance. There are 

numerous management strategies available, but teachers must select the ones that best fit the 

needs of their students. Teachers also need to realize that not all strategies will work and it is 

okay to test various ones, or to combine components of multiple strategies. Ratcliff, et al. (2010) 

conducted a research study that looked at classroom interaction differences between strong 

teachers and teachers that needed improvement. Classrooms with strong teachers were more 

productive and had less misbehavior, while classrooms with teachers needing improvement were 

prone to misbehavior. (Ratcliff, et al.). Ratcliff, et al. stated that, “Teachers spent more time 

managing behavior and less time teaching; as a result, they focused less on content focused 
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instruction” (p. 309). Classroom management is not an exact Science, the one size fits all 

approach does not work. However, an effective form of classroom management must be in place 

before student learning can occur. 

 I decided to choose this topic because it is one of the most difficult aspects of teaching for 

me. The idea of students behaving badly or not doing what I ask them to do absolutely terrifies 

me! Students have an innate ability to sniff out your insecurities and know when you have lost 

control over a situation. Knowing that a colleague or administrator can walk into my classroom 

at any moment and see that I have lost control is gut-wrenching. This is embarrassing and 

reflects negatively on my teaching abilities. Even though I have learned useful techniques in my 

education courses for dealing with misbehavior, nothing can accurately prepare someone for 

these real-life situations. As soon as students exhibit excessive misbehavior, I forget the 

techniques that I’ve learned and automatically resort to raising my voice and threatening 

punishment. Students feed on this and wait for me to follow through on my threat(s). If I don’t 

follow through on my threat(s), students will never take me seriously and I will never be able to 

gain control over the classroom. On the other hand, if I always resort to punishment, students 

will either think I mean business or will resent me.  

 When I first started substitute teaching in different districts, students had no idea who I 

was and would do everything possible to get out of doing the work. They thought that if they 

were bad enough, the entire class period would be spent dealing with the behaviors, and they 

wouldn’t have to learn or do anything. After subbing for the same group of students, they started 

to get to know me and my expectations, and the behavior issues weren’t as frequent. Even 

though misbehavior terrifies me, I am interested in the reasons that students misbehave and the 

best strategies for handling misbehavior. I’ve learned from my teaching experience that every 
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student is different when it comes to behavior management; what works for one student usually 

doesn’t work for another. When handling situations that involve student misbehavior, it’s 

important to stay calm and not take students’ actions as a direct personal attack. Finding the most 

beneficial strategy or intervention for each student is a continuous trial-and-error process, but a 

process that pays off in the end. My research study focused on interviewing 8 general education 

teachers with varying levels of teaching experience: two novice teachers, two tenured teachers, 

two experienced teachers and two retired teachers. These interviews consisted of questions that 

asked teachers about their personal experiences with classroom misbehavior and their 

management techniques. The goal of my research is to explore commonalities and differences 

among teachers in grades 1-5, regarding classroom management issues they have experienced 

and strategies they found effective in handling said issues. In the next chapter, I will review the 

relevant literature associated with classroom management, specifically classroom management 

issues and effective strategies, from the perspectives of individuals with varying levels of 

teaching experience. 

Literature Review 

 My research problem focuses on the prevalence of classroom management and behavior 

issues in elementary classrooms. The purpose of this study is to identify the management 

strategies that are effective in reducing or eliminating misbehavior among elementary students. 

In the following chapter, I will review the literature associated with reducing elementary 

students’ misbehavior.  

Challenging Behavior 
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 Classroom misbehavior can take on many forms, ranging from low-level behaviors to 

high-level behaviors. Low-level behaviors are behaviors that interfere with teaching to a minimal 

extent. Verbal behaviors, such as verbal disturbance and verbal aggression, are the most 

prevalent in the classroom (Alter, Walker, & Landers, 2013; Atici; Axup & Gersch, 2008; Carter, 

Clayton, & Stephenson, 2006; Glock, 2016; McCready & Soloway, 2010; Sullivan, Johnson, 

Owens, & Conway, 2014). Noncompliance is the second most common low-level behavior 

exhibited in the classroom (Carter, et al.; Landers, Alter, & Servilio, 2008, McCready & 

Soloway). Students being off-task (Alter, et al.; Carter, et al.), out of their seats (Axup & Gersch; 

Carter, et al.) or avoiding work (Axup & Gersch; Sullivan, et al.) tie for the third most common 

low-level behaviors in the classroom. Carter, et al. stated that, 

From Figure 1, it is clear that the behaviours (sic) reported as occurring more than once a 

day for over 60% of students were dominated by off task, out of seat, hindering other 

students, calling out and smart comments, and noncompliance. (p. 200) 

High-level behaviors, on the other hand, are behaviors that are serious and require staff to 

immediately intervene. Serious behaviors, such as physical aggression, occur less frequently in 

the classroom (Alter, et al.; Carter, et al.; Sullivan, et al.). Alter, et al., commented: “It is 

encouraging to see that physical aggression was among the lowest identified prevalent and 

problematic challenging behavior” (p. 64).  All types of misbehavior are present in the classroom 

and many occur on a daily or weekly basis (Kulinna, 2008; Sullivan, et al.). Sullivan, et al., 

noted: “Teachers indicated that all categories of unproductive behaviours (sic) exist in 

classrooms, but teachers most frequently encountered disengaged behaviours (sic) and low-level 
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disruptive behaviours (sic)” (p. 53). Low-level behaviors tend to be more problematic and 

common than high-level behaviors in the classroom. 

Correlation between Student Gender and Misbehavior 

 There is a correlation between gender and misbehavior in the classroom. Keddie (2015), 

stated that, 

Many of the studies on boys and school disengagement look at the social expectations of   

how boys ought to be. Expectations that boys will be disruptive, defy school rules and 

collect more detention slips than girls, engage in rough and tumble play, be homophobic 

and sexually harass girls are rife in schools, homes and the broader community. These 

common expectations of being a boy reproduce these behaviours (sic) and tend to be 

informed by the cherished notion that ‘boys will be boys.’” (para. 2) 

Male students exhibit higher rates of misbehavior than do female students (Axup & Gersch, 

2008; Carter, et al., 2006, Kulinna, 2008). Kulinna found that student misbehavior during 

physical education is similar to student misbehavior in the general education classroom. “Like 

their counterparts, teachers also report that they have more boys than girls that misbehave” (p. 

26). Axup and Gersch conducted a study in which 89% of teachers imagined boys exhibiting 

misbehavior in various scenarios. Carter, et al. concluded that male students outnumbered female 

students in regard to having severe challenging behaviors: “Of the 51 students identified, 48 

(94%) were males (p. 198). Carter, et al. Kulinna conducted a study based on teachers’ 

perceptions of behavior and concluded that boys were more troublesome than girls. As Kulinna 

reported, 
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Paired t-test (e.g., number of boys similar to scenario one vs. number of girls similar to 

scenario one) results showed that teachers reported more boys as troublesome similar to 

scenario one t (183) 5.66, p < .01, scenario two t (179) 2.58, p < .01, and scenario three t 

(178) 6.37, p < .01. (p. 26) 

Dworschak, Ratz, and Wagner (2016) concluded that male students with intellectual disabilities 

are responsible for more misbehavior in the classroom than are female students with intellectual 

disabilities. Mild to harsh behavior management strategies, as well as a greater number of 

strategies, were used with male students than they were with female students (Glock, 2016). 

Overall, male students were viewed as more troublesome and engaged in more misbehavior than 

female students. 

Grade Level and Student Misbehavior 

 Much of the scholarship on classroom management and behavior issues focused on two 

groupings of students. Thirty-two percent of the articles focused on a mix of students in grades K 

– 12 misbehaving (Alter, et al., 2013; Dworschak, et al., 2016; Kulinna, 2008; Landers, et al., 

2008; McCready & Soloway, 2010; Roache & Ramon, 2011; Sullivan, et al., 2014). Twenty-

seven percent of the articles focused on primary students only (Atkin, et al., 2016; Carter, et al., 

2006; Hoffmann, et al., 2009; Koh & Shin, 2014; Ratcliff, et al., 2010; Tillery, et al., 2010). 

Students in third grade and higher were more prone to misbehavior than in grades K-2 (Carter, et 

al.). As Carter, et al. reported, “The results indicated that higher numbers of students in grades 3-

6 were identified” (p. 204). Carter, et al. also reported “It is likely that, as children mature, their 

behavioural (sic) problems become not only more noticeable but also more difficult to manage” 

(p. 204). Twenty-three percent did not make mention of the grade levels under study (Allday, 
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2011; Atici, 2007; Glock, 2016; Langa, 2014, Zakaria, et al., 2013). Eighteen percent of the 

articles focused on secondary students only (Axup & Gersch, 2008; Englehart, 2011; Pellegrino, 

2015; Sun, 2015). The research shows that student misbehavior is present in all grade levels.  

Contributing Factors of Student Misbehavior 

 There are various contributing factors that influence student misbehavior in the 

classroom. The most common factors that influence student misbehavior are home or family 

factors and student related factors (Akin, Yildirim, & Goodwin, 2016; Atici, 2007; Kulinna, 

2008; Zakaria, et al., 2013). Home or family related factors include low socioeconomic status 

(Akin, et al.; Atici), single parent households (Akin, et al.) or divorced parents (Atici), and lack 

of discipline (Zakaria, et al.). Student related factors include inattentiveness, attendance (Akin, et 

al.), lack of respect, emotional or other health problems (Zakaria, et al.), students wanting 

attention (Axup & Gersch, 2008; Zakaria, et al.), learning or physical disabilities, and lack of 

control (Atici). Teachers are also seen as influences on student misbehavior (Akin, et al.; Atici; 

Englehart, 2011). Teacher related factors include classroom management skills (Akin, et al.; 

Atici), classroom activities designed by the teacher (Englehart; Zakaria, et al.), and relationships 

with students (Atici; Englehart). Atici further discusses teacher related factors by stating. 

When talking about the causes of misbehaviour (sic) student teachers emphasize such 

teacher-oriented factors as teachers’ discipline approach, especially authoritarian 

discipline; poor rapport with children (e.g. not clearly explained expectations); not 

considering children’s individual differences, such as ability, academic performance, or 

students’ needs; and conducting lessons by using rather traditional teaching methods 

(mostly lecturing). (p. 21) 



CLASSROOM MANAGEMENT ISSUES AND STRATEGIES 10 

 

Student related factors, home or family related factors, and teacher related factors are all 

contributors when it comes to student misbehavior in the classroom. Some student misbehavior 

may be influenced by one factor, while other student misbehavior may be influenced by multiple 

factors. 

Teacher Demographics in the Classroom 

 Teacher demographics include gender, ethnicity, and teaching experience. Many of the 

research articles show a much higher number of women in the teaching profession compared 

with men (Akin, et al., 2016; Alter, et al., 2013; Axup & Gersch, 2008; Tillery, et al., 2010; Koh 

& Shin, 2014; Landers, et al., 2008; McCready & Soloway, 2010; Sullivan, et al., 2014); Sun, 

2015). Akin, et al. and Tillery, et al. both conducted studies with 100% female teacher 

participants. Koh and Shin conducted a study with 95% female teacher participants in the United 

States and 88% female teacher participants in Korea. Motoko Rich, an education reporter for The 

New York Times, stated that, 

Across the country, teaching is an overwhelmingly female profession, and in fact has 

become more so over time. More than three-quarters of all teachers in kindergarten 

through high school are women, according to Education Department data, up from about 

two-thirds three decades ago. The disparity is most pronounced in elementary and middle 

schools, where more than 80 percent of teachers are women. (para. 3) 

Some articles specifically mentioned teacher ethnicity, which was predominately Caucasian 

(Alter, et al.; Axup & Gersch; McCready & Soloway).  

 Along with gender and ethnicity, there were also differences among years of teaching 

experience (Alter, et al.; Kulinna, 2008; Landers, et al.). The greatest number of teachers 
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currently teaching have twenty or more years of experience (Alter, et al.). The greatest number of 

teachers currently teaching with the highest job satisfaction are teachers with 21 or more years of 

experience (Landers, et al.). Kulinna identified the greatest number of teachers currently teaching 

with 4-20 years of experience (56.7%) and the second highest number with more than twenty 

years (23.1%). 

Effective Strategies for Managing Misbehavior 

 Many researchers identified strategies to use with students who are misbehaving in the 

classroom. The most common positive, rather than punitive, strategies include praise (Axup & 

Gersch, 2008; Hoffmann, et al., 2009; Kulinna, 2008) and talking with students (Atici, 2007; 

Kulinna; Sun, 2015). Hoffmann, et al. found that, 

All teachers reported using some form of verbal or written praise each week. Also, a 

predominance of teachers reported using some form of verbal or written praise to parents 

(76.1%) and tangible rewards (79.1%) each week. (p.846) 

Other positive strategies include student involvement in instructional activities (Atici; Sun), 

building positive relationships (McCready & Soloway, 2010; Sun), putting more responsibility 

on students (Akin, et al., 2016; Roache & Ramon, 2011), and the use of rewards (Hoffmann, et 

al., 2009; Ratcliff et al., 2010). Atici discusses strategies to use when involving students in 

instructional activities, “Asking a question regarding instructional activities taking place at that 

time, asking for help to carry out some activities, such as writing a sentence on the blackboard or 

giving a problem to solve are among these strategies” (p. 22). McCready and Soloway suggested 

strategies for building positive relationships with students, which include developing cultural 

awareness, providing leadership responsibilities, and connecting with students in the classroom, 
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as well as outside of the classroom (McCready & Soloway). McCready and Soloway further 

discuss cultural awareness by stating, 

But the teachers who participated in our study sought to recognize all kinds of cultural 

celebrations and become knowledgeable of popular culture. They discussed incorporating 

cultural lessons into curriculum expectations and bringing community activities into 

school. (p. 119) 

Atici and Zakaria, et al., (2013) suggested using warnings as a behavior management strategy.  A 

mixture of rewards and punishment is another type of strategy used to handle misbehavior 

(Tillery, et al., 2010); Langa, 2014). Roache and Ramon also suggested the combination of 

rewards and punishment, along with trust and communication. Some researchers discussed 

strategies that were directed towards teachers making a change, rather than students making a 

change (Akin, et al.; Sun; Zakaria, et al.). Zakaria, et al. stated: “The most frequently reported 

theme was to ‘change teaching strategies’; this theme included strategies such as ‘increase 

attractive learning activities’ and ‘use better teaching aids’” (p. 375). These strategies also 

included looking at student seating arrangements, lesson preparation, creating learner-centered 

activities (Akin, et al.), setting rules, building relationships with students (Sun), changing the 

teaching style, counseling students, and having a positive outlook (Zakaria, et al.). There are a 

variety of strategies for dealing with misbehavior; knowing what will and what wont work for 

your students is key. 

Classroom and Behavior Management Training 

 Multiple researchers discussed the lack of classroom management training and/or 

familiarity with behavior management programs. Teachers with varying levels of teaching 



CLASSROOM MANAGEMENT ISSUES AND STRATEGIES 13 

 

experience mention the lack of connection between classroom management taught in college 

courses and classroom management situations in real-life (Atici, 2007; Axup & Gersch, 2008; 

Tillery, et al., 2010; Pellegrino, 2015). Student teachers discussed the need for classroom 

management courses to include actual issues in the classroom, along with applicable materials 

that can be used while they’re teaching (Atici). Pellegrino commented on pre-service teachers’ 

inability to establish authority in the classroom: 

The tendency for pre-service teachers in this study to depend on traditional or charismatic 

authority to establish a healthy learning environment may demonstrate the lack of 

adequate training provided to these student teachers. As stated above, pre-service training 

often includes rote memorization of behavior strategies with no significant practical 

experience to employ such methods in teacher education coursework prior to student 

teaching. (pp. 76-77) 

General education teachers discussed learning basic behavior management strategies while 

taking a special education class, but stated that their colleges did not have a designated behavior 

management course (Tillery, et al.). Tillery, et al. stated that, 

That is, these findings suggest that preservice and inservice education for teachers 

regarding behavior management need to emphasize all students, should be taught to 

preservice and inservice teachers in the context of regular education as well as special 

education, and should emphasize group and schoolwide approaches as well as individual 

approaches to behavior management. (p. 98) 

Tillery, et al. also mentioned that these teachers received training, such as workshops and visits 

from consultants, once they were hired, but only because it was out of need. Teachers reported 
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using the trial-and-error method to learn behavior management skills on their own (Tillery, et 

al.). When it comes to behavior management programs, such as RTI and PBIS, there are teachers 

that have never heard of them or misunderstand what they are and how they work (Tillery, et al.). 

Teacher training needs to be more realistic, extensive and available during both preservice and 

inservice teaching. 

Classroom Management Support 

 McCready and Soloway (2010) mentioned the importance of using your peers for 

support: “Far too often, teachers work in isolation, and far too often they are individually facing 

similar problems that could benefit from collaborative discussion and problem-solving” (p. 121). 

Teachers need to realize that it’s okay to ask others for advice. Coworkers, administration, and 

parents are all valuable resources. Along with peer support, Axup and Gersch (2008) addressed 

the lack of behavioral support staff in schools. Forty-four percent of teachers indicated that no 

practical support was available to them, 22% indicated that student removal was the practical 

support being offered, and 11% indicated that practical supports included student sanctions that 

were later imposed, discussion among colleagues, and a part-time support teacher (Axup & 

Gersch). When teachers were asked about the supports that they would like in the future, most 

teachers said a full-time support assistant (44%) or student counseling services (33%) (Axup & 

Gersch).  

Conclusion 

 When a student misbehaves, it affects their learning, the learning of others, and the 

teacher’s lesson being taught. Low-level behaviors are more common and frequent than high-
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level behaviors in the classroom, which is the opposite of what the media portrays. The media 

tends to glorify horrific acts of student violence. Sullivan, et al., stated that, 

While aggressive/anti-social behaviours (sic) do occur in schools, most teachers 

encountered them infrequently. Hence, the findings of this study do not support popular 

perceptions that schools are ‘out of control’ and that violent behaviours (sic) are common. 

(p. 53) 

Low-level behaviors occur multiple times a day, while school violence occurs less frequently. 

Misbehavior is more problematic among male students, which is consistent with much of the 

research on classroom and behavior management. Contributing causes of student misbehavior 

include student related factors, family or home related factors, and teacher related factors. 

Teachers cannot effectively handle student misbehavior by merely punishing students. Effective 

strategies for managing behavior consist of positive strategies, such as giving students more 

responsibilities or leadership roles, building relationships, and communicating one-on-one with 

students about their behavior. Teacher demographics in schools tend to be similar and consist of 

a high percentage of Caucasian women in the teaching profession. Classroom and behavior 

management training are lacking in college preparation programs. Management courses need to 

teach ways to handle misbehavior that is actually occurring in the classroom, rather than 

hypothetical scenarios. Teachers need to collaborate with each other regarding behavior 

problems they are facing in the classroom; they are not alone in this dilemma. There is also a 

need for more behavioral support staff, as well as services, in schools. Teachers need someone to 

take students from their classrooms and provide them with proper support, such as counseling 

services, to deal with underlying problems. The majority of the research articles on classroom 

management and behavior issues focused on a mix of students in grades K – 12 or primary 



CLASSROOM MANAGEMENT ISSUES AND STRATEGIES 16 

 

students only. Although there has been prior research on this topic, the perceptions of retired 

teachers on classroom management and behavior issues has not been discussed. Many of the 

research articles take place in, or include, teachers from countries outside of the United States. 

These research articles include countries such as Turkey (Akin, et al., 2016), Hong Kong (Sun, 

2015), Korea (Koh & Shin, 2014), Romania (Langa, 2014), Australia (Carter, et al., 2006; 

Roache & Ramon, 2011; Sullivan, et al., 2014), Canada (McCready & Soloway, 2010), Germany 

(Dworschak, et al., 2016; Glock, 2016), and Malaysia (Zakaria, et al., 2013). Also, the majority 

of the research articles that are conducted in the United States don’t specifically mention the 

state. I have only come across a few articles that mention specific states within the United States, 

which include Ohio (Englehart, 2011), North Carolina (Hoffmann, Huff, Patterson, & Nietfeld, 

2009), and South Carolina (Ratcliff, et al., 2010). Classroom and behavior management can be 

drastically different depending on the country or state. 

 There are a variety of audiences that could benefit from this missing knowledge. One 

audience that could benefit is teachers, at varying levels of teaching. Pre-service and substitute 

teachers can begin their teaching careers with a toolbox full of effective management strategies. 

Beginning teachers and even tenure teachers can learn from each other and modify their existing 

strategies, if need be. Another audience that could benefit from the missing knowledge is parents. 

If students are exhibiting similar behavior at home, behavior management strategies used at 

school can be beneficial. Parents may have no idea where to start with behavior management or 

may be using outdated or ineffective strategies. Parents could also be using the same strategies 

for children that are in different grade levels, without being aware that different age groups 

respond differently. 
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 My research study will focus on interviewing multiple teachers with varying levels of 

teaching experience, such as novice teachers, tenured teachers, experienced teachers, and retired 

teachers. These interviews will consist of questions that ask teachers about their personal 

experiences with classroom misbehavior and their management techniques. 

The research questions that will drive my study are: 

• What forms of student misbehavior are present in the classroom? 

• What strategies do teachers use to manage classroom misbehavior? 

• How do teachers determine if their behavior management strategies are effective? 

The next chapter will describe the setting, participants, and procedures for data collection and 

data analysis. 

Methodology 

 In the previous chapter, I reviewed the literature associated with reducing elementary 

students’ misbehavior. My research problem focused on the prevalence of classroom 

management and behavior issues in elementary classrooms. The purpose of this study was to 

identify the management strategies that are effective in reducing or eliminating misbehavior 

among elementary students. The following chapter will describe the procedures for a qualitative 

study of classroom management issues and strategies. 

Research Frameworks 

 The research design that best fits my study’s purpose is the qualitative research design. 

Qualitative research focuses on asking questions that allow for open-ended and detailed 

responses, in order to explore or discover information. Plano Clark and Creswell (2015) noted:  
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Qualitative research is a type of research in which the researcher studies a problem that 

calls for an exploration of a phenomenon; relies on the views of participants; asks broad, 

general questions; collects data consisting largely of words (or text) from participants; 

describes and analyzes these words for themes; and conducts the inquiry in a subjective 

and reflexive manner. (p. 54) 

These researchers collect data in the form of words and/or pictures, rather than numbers, found 

in quantitative research. Johnson and Christensen (2016) stated that, “Pure qualitative research 

relies on the collection of qualitative data (i.e., nonnumerical data such as words and pictures) 

and follows the other characteristics of the qualitative research paradigm shown in Table 2.1” (p. 

33). I am particularly interested in conducting a phenomenology study. Johnson and Christensen 

commented: 

Phenomenology refers to the description of one or more individuals’ consciousness and 

experience of a phenomenon, such as the death of a loved one, viewing yourself as a 

teacher, the act of teaching, the experience of being a minority group member, or the 

experience of winning a soccer game. (p. 444) 

Phenomenology describes a person’s experience associated with a certain phenomenon. Johnson 

and Christensen discussed the purpose of phenomenology, stating that, “The purpose of 

phenomenological research is to obtain a view into your research participants’ life-worlds and to 

understand their personal meanings (i.e., what something means to them) constructed from their 

‘lived experiences’” (p. 444). The research study that I conducted was a qualitative study of 

teachers’ experiences related to the phenomenon of classroom misbehavior exhibited by 

elementary students. 
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Research Setting 

 The research setting that I selected for my study is a public elementary school located in 

Chautauqua County, which enrolls students in grades Pre-k-5. Although this elementary school 

enrolls students in grades Pre-k – 5, my research study only focused on teachers of students in 

grades 1-5, which closely resembles my Childhood Education certification area. There are 562 

students enrolled and 46.5 full time teachers, which makes a 12:1 ratio. The majority of the 

student population, 71.2%, is Caucasian. The minority populations include American Indian 

(12.6%), Hispanic (7.7%), Two races (7.5%), Black (0.7%), and Asian (0.4%). There are an 

equal number of male and female students enrolled. More than half of the student population 

receives free or reduced lunch; 52.5% of students receive free lunch and 9.1% of students receive 

reduced lunch. In regard to teaching staff, 7% are in their first or second year of teaching (“Silver 

Creek Elementary School,” n.d.). For the purpose of this research study, the school will be 

referred to as Shamrock Elementary. 

Participants  

The participants that I selected were a mix of teachers with varying levels of teaching 

experience, including novice teachers, tenured teachers, experienced teachers, and retired 

teachers. Along with varying levels of teaching experience, these teachers were diverse in the 

grade levels they teach or have taught. I selected two novice teachers, two tenured teachers, two 

experienced teachers, and two retired teachers. Participants range in age from twenty-five years 

old to sixty-seven years old. My study used purposeful sampling in order to select general 

education teachers that had experienced classroom misbehavior. Plano Clark and Creswell 

(2015) define purposeful sampling:  
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The process of intentionally selecting sites and individuals to participate in research is 

called purposeful sampling (or purposive sampling) because the researcher is 

purposefully selecting the sites and individuals that they include in the study. This type of 

sampling is best suited for qualitative research because the researcher is able to select the 

individuals who are most appropriate for a study of the central phenomenon. (p. 332) 

More specifically, I used the strategy of maximal variation sampling in my implementation of 

purposeful sampling. Plano Clark and Creswell discussed the intent and characteristics of 

maximal variation sampling. The intent of maximal variation sampling is “to describe diverse 

perspectives” (p. 334). In regard to characteristics of maximal variation sampling, “the 

researcher samples cases or individuals that differ on some characteristic or trait” (p. 334). I 

specifically selected teachers that differed in three categories. I used the following criteria to 

vary the participants for this study: 

• 1 – 30+ years of teaching experience (Novice Teacher (1-2 years), Tenured Teacher (4-21 

years), Experienced Teacher (25 or more years), and Retired Teachers (25 or more years) 

• Male and Female participants 

• Teachers of grades 1-5 and teachers who have taught in grades 1-5 the year of retirement 

I was able to select one male teacher and 7 female teachers that fit into the parameters of the 

study. Participant one is a twenty-five year old female in her second year of teaching, at the same 

school. She taught fourth grade last year and is currently teaching second grade. Along with two 

years of full-time teaching experience, she also has short and long-term substitute teaching 

experience. Participant two is a thirty-three year old male in his first year of teaching at the 

school. He is currently teaching fourth grade. In addition to his first year of teaching experience, 
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he also has two years of teaching experience at a catholic school and many years of substitute 

teaching experience. Participant three is a thirty-five year old female, who has been teaching in 

the same school for twelve years. She taught 2-3 multi-age, second-grade, and is currently 

teaching fifth-grade ELA. Participant four is a fifty-seven year old with thirty-five years of 

teaching experience at various grade levels. She taught special education for ten years, resource 

room, Math AIS, grades 2-5, and is currently teaching second-grade. Participant five is a forty-

five year old female in her twenty-first year of teaching. She taught ten years of special 

education and is currently in her eleventh year as a first-grade general education teacher. This is 

her first year in a co-teach classroom. Participant six is a fifty-one year old female with twenty-

six years of teaching experience. She taught in grades 3-5, AIS for five years, and is currently 

teaching third-grade. Participant seven is a sixty-three year old female, who retired after thirty-

three years of teaching. She taught remedial reading in grades k-6 and then fourth-grade for 

twenty years. This is her ninth year of substitute teaching in the elementary school, post 

retirement. Participant eight is a sixty-seven year old female, who retired after teaching for 

twenty-six years. She taught public school for twenty-one years and adults with elementary 

academic ability, at a local prison, for five years. During her time as a public school teacher, she 

taught elementary, middle, and high school special education, along with eight years in blended 

general education classrooms for grades 2-4. She is currently substitute teaching for various 

school districts. I am interested in investigating the ways that teachers’ experiences differ 

according to their level of teaching experience, gender, and the grade level that they teach or 

have taught. 

Data Collection Procedures 
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 The data collection tool that was used for this study is individual interviews, 6 of which 

were specifically in-person interviews. Johnson and Christensen (2016) define in-person 

interviews: “Interviews that are done face-to-face are called in-person interviews; interviews 

conducted over the telephone are called telephone interviews” (p. 231). I felt the most 

comfortable taking the interview guide approach. Johnson and Christensen define the interview 

guide approach: “In the next approach to qualitative interviewing, the interview guide approach, 

the interviewer enters the interview session with a plan to explore specific topics and to ask 

specific open-ended questions of the interviewee” (p. 236). I liked this approach the best, 

because I was able to have a predetermined set of interview questions beside me, while having 

the flexibility of asking the questions in any order and the ability to change the wording. I also 

liked that all of the interviewees were asked the same primary interview questions (see Appendix 

A). I created an informed consent form and hand delivered it to 6 of the 8 participants that had 

agreed to participate in the study (see Appendix B). The other consent forms were mailed to the 

two retired teachers who agreed to participate. Once the informed consent forms were returned, I 

scheduled individual meeting times with each participant. The interviews took place before 

school or after school on March 19, March 21, March 22, March 23, March 27, and March 28. I 

received both completed written responses back, from the retired teachers, during the week of 

March 19th. I began the interviews by asking each participant to state their age and to tell me a 

little about their teaching experience. These interviews consisted of 8 primary questions that 

asked teachers about their personal experiences with classroom misbehavior and their 

management techniques. The main questions that I asked participants were in regard to the forms 

of student misbehavior that are present in their classroom, the strategies they use to manage the 

misbehavior, and the ways in which they determine whether the behavior management strategy 
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they’ve applied is effective in solving or reducing the misbehavior. I also asked auxiliary 

questions, such as “How is student misbehavior detrimental in your classroom?” “Where did you 

hear about the strategy that you’re currently implementing and how did you decide that it would 

be a good strategy to use?” “What are your thoughts on why students misbehave?” “What is the 

best advice that you’ve been given about handling misbehavior or the most important thing that 

you’ve learned about handling misbehavior from your experiences?” I also had participants 

describe actual experiences that they’ve had with student misbehavior and how they reacted to 

the situations. Supplemental interview questions also emerged based on the responses I received 

from participants. Each interview lasted approximately 30 minutes. Johnson and Christensen 

noted: “A strength of interviews is that a researcher can freely probe (prompts used to obtain 

response clarity or additional information” (p. 231). After all of the interviews were completed, I 

had them transcribed by a professional transcription company.  

Data Analysis Procedures 

 The data analysis technique that I will be using is Open Coding, which involves 

searching the data to locate significant statements. Plano Clark and Creswell (2015) define open 

coding:  

In many qualitative analyzes, however, the researchers do not start with predetermined 

codes. These researchers read the data and create codes based on their interpretation of 

the meaning of the data. This is often referred to as open coding in reports because the 

researcher is open to the ideas that occur in the data. In open coding, the codes can be 

phrased in standard academic terms (e.g., a researcher referring to “academic 

achievement”) or expressed in the researchers’ own language (e.g., a statement about 
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“teachers working together”). Researchers also state codes in the participants’ actual 

words, which are called in vivo codes. (p. 359) 

I will read through the transcripts to locate words or sentences that are relevant to the 

phenomenon that I am studying, classroom misbehavior exhibited by elementary students. In 

order to ensure that the words or sentences I have selected are significant, I will need to make 

sure that they relate to participants’ experiences as well as the phenomenon under study. As I 

come across these significant statements, I will use Thematic Coding. Plano Clark and Creswell 

discuss themes: 

Themes (also called categories) are similar codes aggregated together to form a major 

idea about the central phenomenon in the database They form a core result from 

qualitative data analysis. Like codes, themes have labels that typically consist of only a 

few words (e.g., “self-tensions” or “science identities”. (p. 362) 

 I will start out by creating a list of significant statements. Next, I will read through the list and 

group similar themes and experiences, that the participants discussed, together. I will rewrite this 

list with the themes listed as headings and the significant statements written underneath each 

heading. I will also include the specific interview from which the significant statements. Plano 

Clark and Creswell stated that, “Typically, researchers report five to seven themes in the Results 

section of their study to covey both the major ideas and the complexity of the central 

phenomenon under study” (p. 368). Plano Clark and Creswell also note: “Theme names might be 

stated as nouns, verbs, phrases, or even questions. The names of themes can be as short as a 

single word” (p. 368). The use of open and thematic coding will enable me to locate similarities 
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regarding personal experiences, prevalent classroom misbehavior, effective strategies, and even 

advice, between the various participants in the study. 

Alternative Approaches 

 There were a couple alternative approaches that I was considering before I decided on 

conducting 8 interviews. The first alternative approach that came to mind was classroom 

observations. I wanted to see firsthand the types of misbehavior that occur in elementary 

classrooms and the ways that teachers respond to them. I ended up deciding against this for a 

variety of reasons. One reason is that students and teachers typically change their demeanor and 

actions when someone is in the room watching their every movement, I feel as though I would 

get a false sense of the reality of classrooms. Another reason is that I felt as though I wouldn’t 

have enough time to conduct all of the in-depth interviews and multiple observations by the time 

graduation comes around. The other alternative approach that I was considering was conducting 

only a handful of interviews. I was initially thinking about conducting three interviews: one with 

a beginning teacher, one with a tenured teacher, and one with a retired teacher. After class 

discussions and receiving feedback on assignments, I decided that it would be better to conduct 6 

to 8 interviews, in order to gain a broader perspective on the topic. I ended up conducting 6 face-

to-face interviews and 2 interviews via written response. 

Conclusion 

 Using the aforementioned data collection and analysis strategies associated with 

qualitative research, I am hoping to shed light on the reasons that classroom misbehavior occurs 

and is so prevalent in elementary classrooms. I am also hoping to discover common behavior 
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management strategies that elementary teachers are using to handle or eliminate misbehavior and 

why they’ve decided on these strategies, instead of others.  

The next chapter will discuss the results obtained from this research study. The data from 

the interviews will illustrate the types of classroom misbehavior that are present in the 

classroom. The data will also point to which classroom management strategies are effective in 

reducing or eliminating misbehavior.  

Results 

 In the previous chapter, I discussed the methodology used to conduct my research. I 

interviewed 8 participants in order to shed light on the prevalence of classroom management and 

behavior issues. Along with shedding light on these issues, I was also able to identify effective 

strategies used by elementary teachers. This chapter will present the results that were obtained 

from my interviews.  

 I conducted 8 interviews with general education teachers in grades 1-5. The interview 

questions focused on forms of student misbehavior and teachers’ management strategies. 

Teachers’ perceptions of student misbehavior were discussed in order to identify prevalent and 

problematic behaviors in elementary classrooms. In addition to identifying these behaviors, the 

interviews also revealed commonalities and differences, in regard to classroom and behavior 

management among elementary teachers in grades 1-5. 

Problematic and Prevalent Behavior 

 The first interview question that I asked participants was in regard to the forms of 

classroom misbehavior that are currently present in their classrooms. Classroom misbehavior 

ranged from verbal disturbance to students throwing objects. Two participants specifically stated 
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that classroom misbehavior is a daily occurrence. For example, Macey stated that, “Misbehaviors 

in the classroom were a daily situation….”  Three participants also commented that lower-level 

behaviors were the only form of misbehavior present in their classrooms and that higher-level 

behaviors were not existent. Libby stated that, “This year definitely on the lower. Last year, I 

mean, they're really not like, ‘I gotta kick you out of the room’ behaviors.” Brian also 

commented: “No, nothing high-level.” 

Verbal Disturbance 

 One of the common misbehaviors experienced in the classroom is verbal disturbance. 

While interviewing the 8 participants, three of them stated that verbal disturbances and 

disruptions were common in their classrooms. Verbal disturbances included students yelling out 

or not raising their hand before speaking and wise guy or smart-alecky remarks. Melonie 

commented: “’Yelling out, not raising our hands.’” Natalie also used the words “’mouthiness”’ 

and “’smart alecs’” in describing her students. 

Higher-level Behaviors 

 Higher-level behaviors, behaviors that need to be addressed immediately, were brought 

up during the interviews. Five participants commented on misbehavior that they deemed to be 

higher-level. One higher-level behavior included students being disrespectful to the teacher, 

school staff, and other students in the room. For example, Colleen stated that, “Bit of disrespect, 

verbal disrespect toward me and other teachers.” Other higher-level behaviors included throwing 

or destroying classroom items, kicking things, screaming or yelling, running out of the 

classroom, and one student who would flip his desk. Melonie commented: “I'd say I've had, you 
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know, this year I have dealt with high levels of behavior. Throwing things, screaming out, being 

disrespectful to teachers.” Natalie also discussed one student’s aggressive behavior: 

I feel very fortunate that over the years I saw only a handful of severe misbehaviors…I 

did also have a ‘desk flipper’ and a ‘runner.’ I was informed of violent or destructive 

issues at home, but fortunately those did not emerge in the classroom. 

Chloe mentioned that the behavior of one of her students could escalate from a lower-level 

behavior to a higher-level behavior. She stated that, “The latest one, the one that will leave the 

room sometimes, can be high-level. He had a rough day in fact, yesterday. And you could feel 

the tension in the room.” Although some of these higher-level behaviors are present in the 

classroom, the participants used words such as “occasionally” or “handful” to describe the 

frequency of high-level behaviors. In addition to these infrequent higher-level behaviors, 

participants described only one student or a couple students that engaged in these behaviors.  

Non-Compliance 

 Another common behavior present in the classroom is non-compliance. Non-compliance 

was mentioned by half of the participants in the study. Participants mentioned that students were 

sometimes withdrawn, refused to comply with the teacher’s directions, refused to engage or 

participate, refused to work, and could be defiant. Libby stated that, “Like this year there's some 

defiance is what I see.” Natalie commented on the refusal aspect, by stating that, “They ranged 

from refusals to work/participate.” Macey also discussed the refusal aspect, by noting: “Refusal 

to engage or do as requested.” 

Off-task  
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 Off-task behavior was mentioned by some of the participants. Participants stated that 

behaviors included students being easily off-task and needing to be redirected in order to get 

them back on task. Brian stated that, “A lot of chatty kids. So there's a very active class, very 

nice kids, but they would chat and you'd have to redirect them to task.” Chloe also commented: I 

have some that are pulled off task extremely easily.” Other behaviors associated with being off 

task were having a hard time sitting still, walking around the room, or bouncing around in seats. 

Chloe commented: “I have a lot who can't sit still, they are very bouncy.” 

Attention-seeking 

 Attention-seeking behavior was mentioned by five participants. Some of the behaviors 

experienced by the participants were students being mouthy or talking back and argumentative 

students. Chloe mentioned one student in particular: “I had one who’s very smart but he likes to 

embarrass people and set people up and set people off.” Additional behaviors included students 

intentionally creating distractions that distracted themselves and others from learning and 

tapping on things. Colleen commented: “Goodness, probably the biggest one is just attention 

seeking behavior. It's like tapping, trying to distract self and others.” 

Work Avoidance 

 Two participants in the study mentioned work avoidance. They mentioned students 

hiding underneath things in order to avoid doing work. Libby discussed one student that she had 

last year and her work avoidance behavior, “But this child was the big one from last year. How 

could I forget? She would scream and yell and go hide under the table.” Lydia, a general 

education teacher in a co-teach room with inclusive students, revealed a variety of work 

avoidance behaviors. She stated that, “…hide under things, refuse to move, or create distractions, 
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so, other children can't learn. Like throwing themselves across the table, so, they can't get at 

other kids’ papers. Clinging to us, so, we can't teach. In general, that's most of them.” 

Drama 

 Two participants noted that students were engaged in a lot of drama. For example, Chloe 

stated that, “Right now, I have some girl drama going on.” She also commented: “Trying to think 

if anybody really sticks out. I have, a boyfriend-girlfriend thing going on.” Libby described a 

student with an attitude: “Challenges, like I'm kind of better than you kind of behavior.” 

Special Needs 

 The last description of classroom misbehavior had to do with students who receive 

special education services and are in an inclusive education setting, with a general education 

teacher. I hadn’t realized how many of the general education teachers in this study also have a 

special education background. Chloe revealed to me that she has her Master’s degree in learning 

and behavioral disorders. She described a student with emotional issues: 

I have one who has real emotional issues, who had a real tough time like yesterday and in 

his past classrooms, he has been a behavior as far as leaving the classroom. And having 

to be chased down and carried back. My Master's is in learning and behavioral disorders, 

so I tend to get those kids with the special ed background. I was taught you don't let them 

go outside of the room and that you deal with it inside the room. I've had different kids 

for different reasons that have had that. 

 Lydia revealed that some of her students have speech and language needs. She stated that,  
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Um, we have a lot of students with speech and language needs, so, verbally expressing 

themselves is not one of their strengths. Um, so, they do a lot of crying. Um, we don't 

know what's wrong with them, and they'll refuse to work.  

She also commented: 

We do occasionally have incidents that are on the higher level. A couple times we've had 

children harm classroom things like kicking the wall, kicking the doors, try to harm 

themselves by banging their head on things. One time they tried to grab at us. I don't 

think they mean to harm us, but it could be that way. They, they could in their anger try 

and harm us. They don't realize they're going to harm us. 

Macey also has her Master’s degree in learning and behavioral disorders and has a lot of 

experience working with students who have disorders. She commented on  “focusing issues due 

to ADHD, OCD, Tourette’s Syndrome, Autism, Asperger’s.” 

 Some commonalities between novice, tenured, experienced, and retired teachers emerged 

from the data collected. Both beginning teachers, with 1-2 years of full time teaching experience, 

identified verbal disturbance and students being off-task as the primary forms present in their 

classrooms. Both tenured teachers, with 3-21 years of teaching experience, stated that 

distractions were the primary form of classroom misbehavior. Both experienced teachers, with 

25 or more years of teaching experience, commented that special needs factors and occasional 

higher-level behaviors were more prevalent. Both retired teachers, with 25 or more years of 

teaching experience, identified a variety of problematic classroom behaviors: verbal 

disturbances, control-seeking behaviors, and non-compliance. I found it interested that novice 
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and retired teachers both mentioned verbal disturbances as a common misbehavior in the 

classroom. 

Personal Experiences with Student Misbehavior 

 The second interview question that I asked participants was in regard to personal 

experiences with student misbehavior and the ways that they handled the situation. Seven out of 

the 8 participants shared experiences that involved a male student displaying misbehavior in the 

classroom, while one participant shared an experience that involved a female student. These 

personal experiences ranged from students displaying verbal behaviors to physical aggression.  

Melonie 

 Melonie described a male student who was upset about a class assignment. She stated 

that, “He was very upset, so he began yelling out and ripping up the paper and throwing it.” 

Melonie discussed a strategy involving a timer. She stated that, “I set a timer and I let him know 

that he had five minutes to calm himself down and that at the end of five minutes he had to get 

back to work.” 

Brian 

 Brian discussed a male student who was having difficulty on the bus. He stated that, “Just 

recently, a few days ago, we had a student who was misbehaving on the bus and I got a story 

about it from a couple of other kids.” He used a strategy that involved pulling the student off to 

the side and getting his perspective. He commented: 
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I like him to try to, or the students, him or her, to try to tell me before I even ask them. 

And a lot of times, they will tell you even more than you were looking to get, that was the 

case here. So I was able to get him to identify the behavior. I could ask him if he thought 

it was correct or incorrect, and why it was wrong, and how we could go about changing it 

for the future. 

Brian’s strategy of talking one-on-one with the student created a positive and trusting 

relationship between him and the student. 

Colleen 

 Colleen described a male student who was being disrespectful to everyone in the school 

building. She stated that,  

So I put him at a table by himself where he destroyed everything. He ripped up a cord 

that was on the wall. He was kicking things, which made me wonder. I hadn't known him 

for very long. I didn't know if he had some kind of sensory input that he was seeking. So, 

I talked with his parents about, let me see if we can get a kickband for his, the bottom of 

his feet so if he's fidgety ... But until we, we kind of said to them, look it, we know that 

this problem has followed him. We're here to help him to cope with this. And for him to 

be able to figure out where he can learn. This is really what's helped.  

Colleen attempted a few unsuccessful strategies, before she was able to find the right one. 

Chloe 
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 Chloe mentioned a male student who receives instruction from another teacher during 

one block. She revealed that he was upset that he couldn’t go to special with the class that he just 

worked with. She stated that, “He was coming from another classroom and he wanted to go to 

special with that classroom. He wasn't listening and he was hiding on his own and I ended up 

carrying him down the stairs.” She also mentioned:  

And he had a choice to go with my class or to go to our behavior specialist. And he kept 

saying stuff and I learned a long time ago, you just keep repeating the same thing over 

and over-this is your choice. And finally, he went where he was supposed to go and his 

day was fine. 

Chloe used an effective strategy that involved offering choices to the student. 

 Libby 

 Libby mentioned a male student who was having a bad day at home and the behavior 

continued when he entered school. She commented: “He came in. Mom had sent me a message 

that he did not have a good morning. And he came in and he just got right in my face about, 

"This is not the way I'm gonna do it. This is ....” She commented: 

And I basically, I just pulled him to the side and, you know, tried to reassure him. But 

then, that wasn't working and I said, ‘You have two choices’. ‘Either you show me 

respect or you leave’. And so for him, the hard road kind of works. 

Libby also used a strategy involving choices to bring an end to the misbehavior. 

Lydia 
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 Lydia talked about a male student who threw a fit when he didn’t get his way. She stated 

that, “Typically, we have a student that doesn't get their way, and he will scream and shout that 

he doesn't want to.” She discussed a strategy that she used with this student, by stating that, 

We do use Classroom Dojo. We will remind him of our class rules and following 

directions quickly and quietly is the first rule. And if he's breaking the rule, we give him a 

reminder. If he doesn't then comply, we take away a Dojo point. If he then doesn't 

comply, we take away a second Dojo point. 

If this strategy didn’t work, Lydia moved the student to a quiet place or used distraction or 

humor, to take the student’s mind off the behavior. She primarily used the strategy, Class Dojo, 

as a way of deterring misbehavior through the use of earning and losing points. 

Natalie 

 Natalie shared her experience regarding a male student who was paranoid and 

confrontational. She stated that,  

I did have one student who was highly paranoid and was always instigating 

confrontations with other students. He would shout at them during instruction and then 

argue with me which would interrupt everything. He was unable to ‘let it go.’ 

She discussed having to remove this student from the class, as she stated that, “He would 

sometimes get combative when he was being removed from the classroom.” 

Macey 
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 Macey is the only participant that mentioned a female student during her personal 

experiences with classroom misbehavior. She discussed a student with Tourette’s Syndrome. She 

commented: 

She displayed behaviors of verbal and physical aggression towards certain children, 

defiant, argumentative behaviors towards teachers and students, licking walls, physically 

stimulating her body on furniture/playground equipment, poking her eyes, and several 

other factors. 

In order to assist this child, Macey turned to others for help. She revealed that, “Interventions 

were determined through discussions with the Special Ed. chairwoman, school psychologist, and 

her parents.” 

Effective Strategies 

 The third interview question that I asked participants was in regard to strategies used to 

manage the misbehavior. All of the participants stated one primary behavior management 

strategy and many participants provided additional strategies. The main strategies that were 

brought up include individual behavior plans, Class Dojo, and colored paws. Additional 

strategies include trial-and-error, a cool down area, educating students about disabilities, giving 

choices, transition time, choral responding and chants, one-on-one communication with students, 

being stern. proximity, repeated directions, distraction and humor, and the use of timers. 

Individual Behavior Plans 
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 One of the most commonly used strategies for handling misbehavior is individual 

behavior plans.  Colleen used a behavior plan with one student, she stated that,  

He's also now in Tier Three so he's been able to work with the teacher one on one who 

has helped us to develop a behavior plan, which I've copied for you. He takes this with 

him to ELA and Math. And he scores himself on varied criteria. And then we have room 

so we can write a comment. So we can talk to him about his score. He's been, it's been 

extraordinarily successful, which is, was surprising to me. I didn't wanna make a 

judgment about it before we began. But I honestly did not think it was going to work 

because we had tried everything. 

Lydia also used an individual behavior plan for one student in her classroom. She commented: 

We have a student on an individual plan that works for marshmallows or small candies. 

We also use a visual with her… I'm probably doing a lot here. We use cubes for her 

individual plan. It's a green, yellow, and red cube. So, if she doesn't comply with a 

direction within those three chances, then she loses a Dojo point. And then if she doesn't 

comply again, then she loses her small candy treat. And then if that doesn't work, then 

she goes with the aide and, you know, takes a walk or occasionally has to be removed for, 

an out-of-the-room time-out. 

Macey used a behavior plan for a student diagnosed with Tourette’s Syndrome. She mentioned: 

“She had a daily behavior mod that worked on one behavior at a time, using visual stickers and 

daily feedback with parents.” 
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Natalie used a behavior plan for one student in her classroom, but included unique incentives. 

She mentioned: 

After doing a 3way conference with mom, we set up small goals with small rewards for 

no outbursts. We stretched out the time frame as the disruptions decreased. Rewards were 

not of any financial cost, either (staying overnight at grandmas, helping dad with wood 

chopping, etc. 

Libby used two diverse individual behavior plans with two students in her room. She stated that,  

But the behavior plan that I have for him is this type, just I had three categories that he 

has to judge him and grade himself on after each section. And then I agree or disagree 

with him. Like yesterday, we forgot the sheet and he managed his behavior all day long 

on his own, which was really good. I have another child this year who's autistic and so I 

guess it's his behavior, but it's not intentional behavior. Things like what I use with him is 

those two little cubes at his desk, because he wants to get up and move around a lot. So, 

he gets two chances to get up during instruction time. And if I take those two away, he 

knows he has to stay in his seat. 

All of the teachers who used individual behavior plans revealed that they were effective in 

reducing or eliminating student misbehavior. 

Class Dojo 
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 Class Dojo is a popular classroom management strategy in the elementary school; both 

novice teachers and both tenured teachers use this strategy as the primary behavior management 

strategy. Melonie discussed this strategy, by stating that, 

Yeah, I use Class Dojo a lot in my classroom. That's really my main source of behavior 

management. I use adding points and taking points away, so the kids hear the dinging 

when they get a point, and they see it. If they lose points they hear the sound for that, and 

so Class Dojo is like my main system… The Dojo really does affect their behavior, so 

when they lose points, they normally know right away, I need to correct my behavior. 

Brian used Class Dojo a little differently than did Melonie. He commented: 

So we have a strategy we're using, Class Dojo. I use it a little bit differently than the rest 

of my grade level. They earn minutes for fun Friday. So we have about a 25 minute block 

for fun Friday and so every day during the week, they have to get about five points to 

earn minutes for fun Friday. If they are short points, they miss two minutes for every 

point short they are, so they have to earn that. Also, if they get to 25 points, which is their 

goal, they get a punch and that is our school behavior specialist's separate behavior 

management, that I tied into mine. And if they fill up their punch card, they get a prize 

from her. 

Lastly, Colleen used Class Dojo in a strictly positive fashion. She mentioned: 

We use Class Dojo point for points. I don't necessarily use it punitively. But you can. 

You can take away points to show parents. Because parents can get it on their device. 

They can see like, my kid, they lost points because they either spent their points or they 
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can see they lost points because they had trouble in the cafeteria. It was a nice 

communication tool. I don't use it so much for punitive as I use it for communication with 

parents and to celebrate things. So when the kids hear things it's usually the positive ones. 

And that sort of works, which is sort of surprising for fifth graders. But people wanna 

succeed. 

Although all of these teachers use Class Dojo as their primary method of classroom 

management, they use it in their own individual ways. 

Colored Paws 

 Another popular classroom management strategy is colored paws. Chloe used colored 

paws as one would use a colored clip chart. She stated that, 

We have the colored paws. I've done it for years where I have my own homework 

notebook. And they log in their reading in there. I put a comment every day and I mark 

what their colors are. Anybody who gets above green, we have a blue and a purple. I have 

a sticker of a blue paw, because that's our theme. And then I have a picture of a shiny 

purple face, so they get stickers if they go above. If they stay at green, they're fine. If they 

go down to yellow, they lose five minutes of their free time. Red, I'll give it to you, it's a 

think sheet, it's actually printed on red paper.  

Along with using the colored paws for student behavior, Chloe also tied them to an incentive. 

She revealed that, 
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The incentives that they have, besides the note going home every day, is the two sets of 

paws. One is the daily, it goes up and down the colors. The other one, it's for the week. If 

their homework is in on time and their colored paw stays green or higher, all week, then 

we do lunch bunch. And what they do is they get to eat with the teacher and whoever else 

in the room. And they earn a special pencil and an award. And then for their super-

improvers wall, they get a sticker there too.  

Melonie also used colored paws in order to keep track of homework and behavior. She also tied 

this strategy into Lunch Bunch. She stated that,  

I also have paws that are up on the board weekly, that's for behavior, as well as 

homework. If they're paws are up at the end of week, they get one lunch bunch in my 

room, so that's something that they can work for, an incentive. 

Chloe and Melonie used the colored paws strategy similarly. They both celebrated student 

achievement and offered an incentive. 

 Many diverse strategies were brought up during the interview sessions. However, novice, 

tenured, experienced, and retired teachers showed some similarity in their responses. Novice 

teachers agreed that Class Dojo and talking with the student were effective strategies. Individual 

behavior plans were primarily used among tenured teachers. Experienced teachers often used 

variations of color-coded behavior charts and offering choices to the student. Although the 

retired teachers did not use the same strategy, they both mentioned strategies to use with an 

individual student, rather than class wide. 

Strategy Effectiveness 
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 Choosing an effective strategy to reduce or eliminate classroom misbehavior is key. 

Teachers will sometimes have to try multiple strategies, before a strategy works with a student or 

a group of students. The third interview question asked participants how they determine if the 

strategy they’re using to handle misbehavior is working. The interviews did not reveal any 

overlap in responses between novice, tenured, experienced, and retired teachers. However, the 

majority of participants identified that effective strategies allow students to complete a goal or 

task. A decrease in misbehavior was the second-most popular way of determining whether a 

strategy is effective. 

Goal or Task Completion 

 Lydia discussed the effectiveness of a strategy in terms of student task completion and 

awareness, stating that,  

Well, for the girl with the messenger stuff, if she's able to complete the task, and be the 

messenger, and have her marshmallow. For the one with the cubes, we did notice the 

second we took a cube away it was like a visual for her to be like, ‘Uh-oh, I am in 

trouble’.  And she would comply, most of the time. Every once I think with the Dojo 

thing, if they just comply and remember or if they ask me, ‘Okay. I know I made a 

mistake, how do I earn it back?’ Because then I know that they're aware that something 

went wrong. 

Macey also determined that a strategy was effective if the student met his or her goals. She 

commented: 
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It is necessary to write attainable, attackable goals for each behavior you are trying to 

reduce or improve. If the goal is not reached than it must be altered to a more attainable 

level or use different motivators or deterrents. If the criteria was met than I would assume 

the strategy or goal was effectively attained. 

Libby discussed a student who set a goal and was able to reach it, due to the use of an effective 

strategy. She mentioned: 

Well, like I said yesterday, we forgot the sheet and he was able to manage behavior and 

he didn't even say, you know, “Where's my sheet?” You know? But at the end of the day, 

because what we've been doing is he gets a piece of candy if he has a good day. He even 

sets his goal. Because I think it's 36 points. So, he's been setting his goal at 32 and he's 

been reaching it. So, even yesterday, I said, “You know, we forgot your sheet today.” 

And he's like, “Oh.”  And I said, “Well, you had a great day. Go get a piece of candy.” 

For these teachers, task completion was an unmistakable sign that the strategy is effective in 

managing student misbehavior. 

Decrease in Behavior 

 Natalie mentioned that an effective strategy would be one that decreased the targeted 

negative behavior. She talked about one student who was working on controlling his outbursts. 

She stated that, “We saw that outbursts becoming less frequent!” 

 Chloe commented on strategies being effective if they decreased the negative behavior 

but also increased positive behavior. She stated that, 



CLASSROOM MANAGEMENT ISSUES AND STRATEGIES 44 

 

So, I kind of judge it based on like I said, right now, I have the kids that weren't doing 

homework, are doing homework. Um, I don't have half the kids going down to yellow 

and red that I had before. So that's where I judge if it's working. And if it's not, then I 

change and try and pull something else. 

An increase in positive behavior and/or a decrease in negative behavior are signs of an effective 

classroom management strategy. 

Elimination of Behavior 

 Melonie said that a strategy was effective if it managed the unwanted behavior. She 

mentioned that, “Well, the behavior would go away. It might not go away completely right away, 

where if you continue to work on, you know, a strategy and not all of my strategies work for 

every student.” 

For Melonie, she knew that the strategy she used was effective, when the misbehavior went away 

altogether. 

Instruction Takes Place 

 Brian revealed that he knows a strategy is effective when he is able to get through the 

instruction for the day. He stated that,  

Generally, I try to see if what I do for the general class is effective with the students, the 

class is running smoothly enough where I can get through all my instruction. If I notice 

that someone is not responding to what I'm using with the general classroom, I sometimes 

will make an adaptation for them where I see if maybe something small I can do will 
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make a behavior impact, as opposed to what I'm doing for the general class. But, I kinda 

tier it down that way. And the more I see it's been effective, the more I'll try to do before 

we get other people involved. 

When misbehavior is present in the classroom, it is extremely difficult to get through all of the 

instruction for the day. An effective strategy tackles this problem and allows for uninterrupted 

instruction. 

Conferencing and Journaling 

 Colleen mentioned talking with the student and his or her parents in order to determine if 

the strategy is effective. She stated that, 

I check in with the kid. I check in with the parents usually, unless it's the parent that has 

the block… And all you have to do is just check in and see what is happening. I just 

wanna know because I care about you. 

She also mentioned that she journals about the behavior in order to determine what is and isn’t 

working. She commented: 

I journal about it. Let's say I'm keeping data on this, I'll keep these behavior sheets so that 

we can kind of look back on it and see trends and have conversations about it. If a kid 

does poorly for a day, or a week even, something else is going on. And all you have to do 

is just check in and see what is happening... I just wanna know because I care about you. 

Conferencing one-on-one with students and journaling, in order to discover patterns in behavior, 

allows the teacher to discover student problems and to determine what will help the situation. 
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Effects of Student Misbehavior 

 The fifth interview question that I asked participants dealt with the ways that student 

misbehavior is detrimental in their classrooms. Participant responses ranged from an unpleasant 

classroom atmosphere to an effect on learning. Three primary categories were mentioned during 

the interviews: effect on other students, change in classroom atmosphere, and teaching stops. 

Novice, experienced, and retired teachers did not respond the same way. However, both tenured 

teachers commented on the ways that student misbehavior affects other students. 

Affects Other Students 

 Many participants commented on student misbehavior being detrimental because it 

affects other students in the room. Melonie stated that, 

I think the biggest thing is distracting other classmates or distracting other peers and 

themselves to being able to get all of the material that they need to know and all of the 

things that they need to be able to do. So when they're talking or they're not paying 

attention, you know, fooling around with, fiddling with things, it affects their academics 

that day or that week. If other students in my class are having outbursts, and you know, 

having their fits or anything like that, then other peers in the classroom suffer for that, 

because, then they're focused on that behavior, focused on me talking to them about that 

behavior. Sometimes I think they also watch it, too, and then they're like, ‘Oh, I don't 

want to do that’. You know what I mean? 

Colleen talked about a female student who openly doesn’t like her and the reality that other 

students notice it. She mentioned that, 
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I can't really say that it's detrimental. This is the first year I've taught a girl who openly 

doesn't like me, as a teacher. I'm, it's, it's a good experience for me because I've never had 

that before. I've taught little babies that want to please you. And this one girl, I can't make 

a connection with, no matter how hard I try and when I do try, she tells a different story 

at home about how I'm weird because I tell her I care about her. I would say that's 

detrimental because she does not see me as her ally, somebody on her side. It affects the 

class, I don't know that it affects the environment of the class. But people see it, they'll 

say “she has a different perspective of you, but we can see that you're guiding her.” 

Lydia discussed one student whose outbursts affect student learning. She revealed that, 

We don't get learning done. Some of their outbursts. There's two, when they have 

outbursts, they are so loud. They can be a little scary, like I said, punching the air, kicking 

the air. That student has a desk that can be easily moved away from other people, so, he's 

not gonna harm anybody else. But they can't get their work done, because they're 

watching him or he's making so much noise that they can't concentrate. Like I said, I have 

one student that will lay on other people's papers, so that they can't work either, because 

she knows she's not working. 

 Macey also mentioned that student misbehavior affects student concentration. She stated 

that, “It’s difficult for children to stay focused or involved in learning when disruptive behaviors 

divert their attention. Even the best of us can’t ignore most disruptions.” Student misbehavior has 

the potential to distract other students in the classroom, which also affects concentration and 

learning. 
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Classroom Atmosphere 

 Two participants revealed that student misbehavior has an effect on the classroom 

environment. Natalie commented on the ways in which student misbehavior changes the 

classroom environment. She stated that, “Not only a major distraction, but sometimes a real 

‘tension’ atmosphere for teacher and other students; sometimes you could just sense his anxiety 

building.” 

 Chloe also discussed the ways that student misbehavior affects the learning environment. 

She mentioned that, 

Yesterday when this one boy was having a tough time, it was affecting a couple of the 

other kids. One little girl in fact, you could see it on her face. It was the tension, was just 

like exhausting her. he came up, and she was kind of upset and shaky and I just kind of 

gave her a hug, and she went and kind of laid down a little bit. You can tell, the aura in 

the room. And you have other people that, their behavior started because they were 

feeding off of the-the tension in the room. 

Brian also discussed student misbehavior and the classroom environment. He talks about how 

classroom factors, such as structure, affect student misbehavior. He stated that,  

In my class, the real issue that we have is sometimes they're kind of tied to their structure. 

I would say so. If the structure's off, if I'm out, and I'm in a co-teach classroom, if my co-

teacher is out also, that they will be a little bit harder to rein in 'cause they won't have 

exactly the same parameters they usually do. So it's mostly just keeping them on task. If 

they're within their structure, they're really a good class. It's actually pretty 
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straightforward managing them. But, when something throws off the routine, I just have 

to make sure that I'm being on top of things, little things, before they get out of control. 

The classroom atmosphere changes significantly when student misbehavior occurs. Misbehavior 

creates tension and causes anxiety in students. Additionally, it has the ability to create a domino 

effect, when students join in on the misbehavior. 

Teaching Stops 

 One participant specifically mentioned that classroom misbehavior brings teaching to a 

halt. Libby stated that, “Well, it takes up my time because I have to stop and I have take up that 

teaching time to address it.” When misbehavior occurs, the teacher needs to immediately stop 

instruction and address it, before teaching can resume. 

Source of Strategy 

 The sixth interview question that I asked participants dealt with where they heard about 

the strategy that they are implementing. Strategy sources ranged from behavior management 

books to inservices. Novice teachers heard about the Class Dojo strategy from other teachers that 

were using it. Tenured, experienced teachers and retired teachers did not share similar strategy 

sources. 

Other Teachers Use the Strategy 

 Three participants stated that their strategy came from other teachers in the building that 

were using it. All three participants are currently using the Class Dojo strategy. Melonie 
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discussed seeing this strategy used in other classrooms, after the interview had ended. Colleen 

stated that,  

We talked about it in the summer. Fifth grade is all brand new this year. We know fourth 

grade had used it last year with a significant level of success. So, we knew the kids knew 

it and we knew that this cohort had kind of a stigma attached to them, that they didn't care 

about school, that they were naughty kids. And we wanted to use something to set them 

up for success before they got labeled by anybody. 

Brian also revealed that he had heard about this strategy while substitute teaching in the building. 

He mentioned: 

The class dojo I used this year. And when I was subbing last year I used it because other 

teachers that were in the class had used it. So I know its prevalence throughout the 

building and I found it to be effective. I do find that it's been changing behaviors. Parents 

can be tied to it. So every time they make a mistake, they get docked a point or if they 

earn a point, the parents can see that if they're connected to the class dojo.  

 Libby found out about the strategy that she is using from the behavior specialist in the 

building. She commented, “She had done something to that effect last year ... So, variation where 

I just changed it a little bit.” Some of the strategies that these teachers used to manage classroom 

misbehavior came from other teachers that used them and had success with them. 

Workshops 
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 Workshops are great places to discover new and innovative classroom management 

strategies. Macey discovered her strategy when she attended a workshop and in-service. She 

stated that,  

I attended a workshop: ‘Tourette’s 101: Fundamentals, Accommodations and 

Interventions’ by Emily Stevens, Ph.D., LPC. I also attended a teacher inservice by Susan 

Conners, education specialist from Tourette Syndrome Association. After studying the 

information I obtained, I determined what would work best or my student and her needs. 

Macey attended a workshop to discover a classroom management strategy for her student with 

Tourette’s Syndrome. The workshop provided her with an array of useful information, but it 

ultimately came down to what worked best for her student. 

Trial-and-Error 

 Lydia discussed starting out with one strategy and then switching to something that was 

more beneficial. She commented that,  

I originally did the clip system, where they had to move on the clip chart-you know, up to 

different levels. But now that I was a co-teach class, Class Dojo gave us more of a record. 

So, we could look back to use it for like DDI. I did also like the electronic piece where 

parents could check. Because then I do notice that even when I do the cli chart, kids 

would lie about what color they were and parents had no way to check. 

Classroom management isn’t an exact Science. Trial and error is a realistic strategy used in 

classrooms; what works for one student may not work for another student. 
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Behavior Management Books 

 Many teachers use behavior management books as classroom management resources. 

Chloe mentioned using behavior management books to locate effective strategies. She stated 

that, “I read a book a long time ago and they haven't re-published it, but it's called ‘Please Don't 

Sit on the Kids’. That's where at least my mindset came from, where I started, you know, trying 

to look at the positive things.” Behavior management books can be a great addition to any 

teachers’ toolbox. 

Mixture of Sources 

 Sometimes one strategy is not enough to reduce or eliminate classroom misbehavior. 

When this occurs, teachers use multiple management strategies, which come from different 

sources. Natalie shared that she located strategies through a variety of sources. She stated that,  

Some ideas were things the students and I devised together. We set goals and rewards, as 

well as how to achieve them. Some were devised with parental input. I felt it was 

important for students to see all 3 of us as a team. I have also consulted other teachers, 

administrators, and utilized books of behavioral modifications and ideas. 

Management strategies can come from many different sources. 

Causes of Misbehavior 

 The seventh interview question that I asked participants referred to causes of student 

misbehavior. The causes of misbehavior fit into four categories: family factors, student factors, 

school factors, and media. Novice teachers attributed student misbehavior to student and school 
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factors. Tenured teachers thought student factors were the primary cause of misbehavior. Retired 

teachers mentioned family factors and the media as causes. Experienced teachers did not share 

similar causes of student misbehavior. Almost all of the participants, 7 out of 8, mentioned 

student factors as a cause of misbehavior.  

Family Factors 

 Five participants attributed student misbehavior to family or home life factors. Family 

factors consisted of setting and family dynamics and parenting. For example, Natalie stated that, 

“I personally feel the breakdown of the family has a great deal to do with misbehavior. Many 

parents struggle with setting parameters and expectations on their children.” Lydia commented:  

Some of it is I think their home, there’s stuff going on at home. I have one student in 

particular who’s got a cousin that she lives with that’s in and out of the hospital. It’s like, 

an extended family in the house. Grandma sometimes is sick, in and out of the hospital, 

so, caretakers are often shifting. And I see that contributing to her behavior, and her lack 

of coping with some things. Mom is real good and will say, you know, cousin’s back in 

the hospital or da, da, da. And then I know that she’s tired and she’s just not ready to 

learn. 

Brian also commented that, “I think why they misbehave, there's a lot of factors to it. Sometimes 

things are going on at home that you don't even see.” Macey discussed parenting concerns, by 

stating that, “There is a failure for students to receive continued, consistent, correction and 

consequences for socially unacceptable behaviors.” Lastly, Libby also mentioned parenting 

issues: 
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I think some, as parents, some of us get too lax. Honest, that, you know, that they get 

their own way all of the time or they're babied all of the time. And, um, I think that then 

has consequences when they come to school and they're asked to be responsible for 

things. And then they don't want to be. 

Family factors were mentioned as one of the causes of student misbehavior in the classroom. 

Student Factors 

 Student factors were brought up by 7 of the participants during our discussion on causes 

of student misbehavior. Student factors included speech and language needs, sensory issues, 

genetic factors, being hungry and tired, attention-seeking, and students not having the 

appropriate tools for success. Lydia discusses speech and language needs, by stating that, 

Like I, I said earlier, some of the things that we see that are minor, low, level one type 

stuff is their speech and language issues. They just don't have the words to say what's 

wrong or what they need until they get to the point of frustration, like especially with the 

academics. So, if they're not understanding their directions, but they don't ask me and tell 

me, ‘I don't know what to do,’ and they sit there, then I think they get frustrated. And 

they try to make a distraction, so it looks like that's not what it is. But they don't have the 

words to tell me, “I don’t get what to do.” Or, “I'm, I'm not sure.”  Sometimes socially 

too, like they’ll have a problem with a child. But they don’t have the words to say like, “I 

don’t like when you make that humming sound. You need to stop.” They’ll just yell, 

“Stop it.” But nobody knows who they’re talking to. 
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Colleen reveals that causes of misbehavior can be due to the fact that students don’t have the 

necessary tools to be successful. She mentioned: 

When I look at this little girl, I have to think, it's not that she wants to be naughty. She 

wants, I've got believe in my heart that she wants to succeed. She wants to do well. She 

does not have access right now to the tools that are gonna help her to be successful.  

Chloe believes that misbehavior occurs because students are craving attention. She commented 

that, “Well, part of it is, is because they want the attention. And they don't really care.” Another 

cause of student misbehavior in the classroom was student factors. 

School Factors 

 In addition to student factors, two participants discuss school factors as reasons for 

student misbehavior. These participants both stated that schoolwork is too hard for students. 

Melonie said that,  

I think at times if the work is too hard, they'll find ways to avoid or if they just don't want 

to do it. If they're tired or they start trying to avoid what they're doing, and I think that's 

where some of the misbehaviors come out in class, because they're avoiding what they 

have to do or what they don't want to do. 

Brian also commented that, “Sometimes work can be too hard. They get frustrated.” School 

factors were mentioned as a third cause of student misbehavior in the classroom. 

Media 
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 Factors related to media and technology were brought up by two participants. Natalie 

commented: “Secondly, I feel the media, songs, TV, and movies, have lost a message or moral in 

their theme. Precocious, or any children seem to dictate to parents or adults on shows. Adults 

often lose on many shows.” Macey agreed with Natalie and stated, “Our technology saturated 

society is convincing people that you are only important if people are ‘liking’ what you say, eat, 

do, or where you go.” Media was also mentioned as a cause of classroom misbehavior. 

Advice 

 The last interview question asked participants for the best advice they had been given 

or any advice they could give to me. The three most common forms of advice from participants 

were to build relationships with students, take the hard road with students, and find what works 

for you and your class. Additional pieces of advice included set clear goals, don’t give up on 

students, praise students, remain calm, and don’t be scared to ask for help. Novice teacher both 

commented on finding what works best for you and your students. Tenured, experienced, and 

retired teachers did not overlap in their responses. 

Build Positive Relationships 

Two participants mentioned building positive relationships with students. Brian stated that, 

And I think that I get to know my students pretty well. I try to make an effort to talk to all 

of them at some point, little throughout the day. If they hear their name, uh, they know 

they're valued member of the school community and that's, you know I can kind of see 

what's going on, I'll notice things, little things. That would maybe tip me off to if we're 
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gonna have trouble or if somebody needs to be talked to, just to say hey, what's up? 

What's going on? I think it's really just building connections and relationships with 

students. 

Macey also discussed building positive relationships with students. She mentioned: “Taking the 

time to really know each student allows them to realize how important they are and their success 

is to you. They want someone to be proud of them, so tell them that often.” Students need to see 

that their teachers are human beings that care about their well-being and success. When teachers 

are involved in the lives of their students, misbehavior is minimal. 

Be Tough 

 Two participants said it was important to be tough and follow through. Brian commented: 

I found that to be really effective. The more consistent you are, the more the students 

know what to expect, I think the better off you are. And I think my, one of my 

cooperating teachers said, “You don't want the reason the student is misbehavior to be 

ignorance.” You want to make sure that you inform them your expectations early, that 

they know why things are going on the way they are. 

Libby also mentioned that,  

And then, you know, especially beginning of the year, you always take the hard road. 

And it, hard road doesn't mean mean. It just means, “These are my rules, I expect you to 

follow them.” You know. And as time goes on, then the joking can come in and all that. 
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But if you start there, then it's hard to backtrack and then they think everything, I guess is 

just, you know. Kids snow you on everything, so stick to your guns. 

It is important to maintain consistency, establish rules and routines early on, and follow through 

on your word. 

Trial-and-Error 

 Two participants talked about using trial-and-error to find the right fit for you and your 

students. For example, Melonie stated that,  

You have to see what works for you, too, because I know as a new teacher myself, a lot 

of the different strategies that they come out with and they show you in college, or, 

during your student teaching that you see and witness and observe. I think that you have 

to find out what works for you, and for your class. So what might work for this class, this 

year, maybe you know, it might not work next year. So, you might have to find 

something different. And that's the same thing with each child, too, sometimes you'll 

have a student who, you try everything. And just try and find different things. 

The trial-and-error strategy is used when teachers aren’t successful implementing a specific 

strategy or the strategy does not work for the student.  

Ask for Help 

 Teachers seem to stigmatize the concept of asking others for help. Colleen gave me 

advice in this area. She stated that, 
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My advice to you would just be to not be scared. If something doesn't work, don't be 

afraid to ask somebody else. I had to ask several people for help on both of these students 

and it didn't mean that I was incompetent. It meant that I cared about these kids enough to 

not write them off in September, as kids that they aren't. And really one of them has made 

significant progress, I don't think that anybody could have pinpointed that that would 

happen. 

Teachers need to utilize each other as resources and understand that asking for help is not a sign 

of weakness. 

Organization 

 Organization of the classroom and student materials can significantly assist with 

classroom management. Chloe gave me advice on organization, by stating that 

Organization-wise? Number the kids. Because that saves you. They know what their 

number is, and you can number everything and you don't have to redo it every year. If 

you find something, someone can't say the “it doesn't belong to me” kind of thing 

because, it's got the numbers on it. So that helps a lot.  

Organizing the classroom and materials saves the teacher time and eliminates student frustration 

and confusion. 

Remain Calm 

 It is important to remain calm when students are misbehaving. Lydia mentioned that a lot 

of younger teachers need to watch the tone of their voice. She stated that, 
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Just in general I notice younger teachers, not like experienced teachers, but younger 

teachers need to watch their tone of voice. When a child's escalating, yelling back at them 

is not helpful. I don't remember where I heard it, but this also helps too. I give a direction, 

and I'll say, "Thank you," and turn around. I don't wait for that battle back and forth. 

Don't get into that verbal battle of back and forth. Walk away, expect compliance, and see 

what happens. 

It is important to stay calm when misbehavior arises, reacting negatively will only exasperate the 

situation and show that you aren’t equipped with classroom management skills. 

Don’t Give Up on Students 

 Students need someone in their lives that cares about them and their success, for many 

students, the teacher is that person. Natalie mentioned that the most important thing she learned 

was not to give up on a student. She commented that: 

I believe every child truly wants to be successful, even if they revolt and say no. It is 

extremely difficult to understand what they have experienced, the day before, year or 

years before, that causes their need to misbehavior or act out. Best advice, be patient with 

them and keep trying. You never know when you will hit the jackpot of success! You 

may never know and it could be years later. 

Students will always remember that one special teacher that never gave up on them. 

Conclusions 
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 This chapter discussed the results from my interviews with teachers on classroom 

management issues and effective strategies. The results of the interviews provided me with 

information on classroom misbehavior that is currently present in elementary school todays, 

effective strategies that teachers are using to curb misbehavior, as well as commonalities among 

novice, tenured, experienced, and retired teachers. In the next chapter, I will compare the results 

of my study to the results of similar studies, discuss any implications and limitations, and state 

my conclusions. 

Discussion 

 Classroom management skills and strategies are needed in order to maintain a smooth-

running and conducive learning environment. While reviewing the relevant literature associated 

with classroom management, I found that low-level misbehavior is prevalent in schools, 

misbehavior is more common with male students, most behavior management strategies have a 

positive focus, and pre-service classroom management training is lacking. I chose to conduct a 

qualitative research study of elementary teachers’ experiences related to the phenomenon of 

classroom misbehavior. The results of my study indicated that misbehavior takes on a variety of 

forms, from verbal disturbances to physical aggression, effective strategies include individual 

behavior plans and an interactive program, called “Class Dojo,” causes of misbehavior include 

student factors and family factors, and student misbehavior affects the student misbehaving, 

other students in the room, and the teacher. 

 This chapter will evaluate the implications that emerged from my research study. I will 

discuss the significance of the research findings, compare the results of this research study to the 
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results of similar studies on classroom management, address the limitations, and state the need 

for future research.   

Significance 

 The present study confirmed that classroom management and behavior issues are 

problematic and prevalent in elementary schools today. The participants mentioned forms of 

misbehavior that ranged from low-level to high-level behaviors. On the low-level side, 

misbehavior included verbal disturbance (Alter, Walker, & Landers, 2013; Atici; Axup & 

Gersch, 2008; Carter, Clayton, & Stephenson, 2006; Glock, 2016; McCready & Soloway, 2010; 

Sullivan, Johnson, Owens, & Conway, 2014), non-compliance (Carter, et al.; Landers, Alter, & 

Servilio, 2008, McCready & Soloway), being off-task (Alter, et al.; Carter, et al.), attention-

seeking, work avoidance (Axup & Gersch; Sullivan, et al.), drama, and special needs factors. At 

the opposite end, high-level misbehavior included students being disrespectful, destroying 

objects, screaming, running out of the classroom, and aggressive behavior, such as flipping a 

desk. Participants that commented on high-level behaviors used words like “occasionally” or 

“handful,” which is consistent with previous research, which states that high-level behaviors are 

less frequent. (Alter, et al.; Carter, et al.; Sullivan, et al.). Participant interview responses on 

classroom misbehavior were consistent with previous research on classroom management and 

behavior issues. 

In addition to discussing forms of misbehavior, the participants provided a variety of 

effective teaching strategies for managing misbehavior in the classroom. Strategies discussed by 

participants included individual behavior plans, “Class Dojo,” colored paws, trial-and-error, 

having a cool down area, educating students about disabilities, giving choices, transition time, 
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choral responding and chants, one-on-one communication with students (Atici, 2007; 

Kulinna,2008; Sun, 2015), being stern. proximity, repeated directions, distraction and humor, 

and the use of timers. None of the past research studies that I reviewed specifically mentioned 

these strategies. However, many of the strategies discussed by the participants were positive, 

which mimics the findings of past studies.  

Contributing factors or causes of student misbehavior were also brought up. The 

participants mentioned family factors (Akin et al., 2016; Atici, 2007; Kulinna, 2008; Zakaria, et 

al., 2013), student factors (Akin et al.; Atici; Axup & Gersch, 2008; Zakaria, et al.), school 

factors (Akin, et al.; Atici; Englehart, 2011; Zakaria, et al.), and the media. Family factors 

included parenting and home-life, which was consistent with past research. Speech and language 

needs and sleep deprivation were discussed as student factors, which was similar to past research 

School work being too hard was brought up as a school factor that might contribute to classroom 

misbehavior. Past research did not mention school work as a possible contributing factor, but 

discussed teacher factors, such as classroom management skills (Akin, et al.; Atici) and teacher-

student relationships (Atici; Englehart). Media factors were also brought up, which included 

technology and social media, which were ignored in past research. For the most part, the current 

research study and past research studies coincided.  

 Elementary teachers revealed that classroom management issues occur frequently and are 

a concern for the student misbehaving, other students, and the teacher. Although the participants 

differed in terms of gender, teaching experience, and grade level, they still shared some 

commonalities. All of the participants mentioned effective behavior management strategies that 

they use in their classrooms and were able to identify when a strategy was or wasn’t working. 
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Despite the prevalence of classroom misbehavior, teachers are able to reduce or eliminate it 

altogether, by using an effective management strategy.  

Limitations 

 While the findings discussed above are significant, it is important to mention the 

limitations associated with this study. First, the study focused on a specific group of participants, 

which included general education teachers in Grades 1-5. I specifically focused on general 

education elementary teachers in these grades, because my initial teaching certification is in 

general education, Grades 1-6. Focusing on these grades alone, unfortunately excludes teachers 

in grades PreK, Kindergarten, and First. Although I did not target special education teachers 

directly, some of the general education teachers provided information about the misbehaviors of 

special education students, in their classrooms. Second, female teachers outnumbered male 

teachers in this study. I was hoping to include at least two male participants, in order to obtain 

different perspectives. Unfortunately, there is only one male teacher who is a full-time general 

education teacher in grades 1-5. There are two other male teachers in the building, one is strictly 

a Science teacher and the other is a long-term substitute, neither of which fit the parameters of 

the study. The male retired teacher, who I had originally planned on interviewing, declined to 

participate in the study. Third, I, the primary investigator, had a relationship with all of the 

participants prior to conducting the study.  I was a substitute teacher for the district from 

February 2013 – April 2016. In April 2016, I took a Teaching Assistant job at Shamrock 

Elementary School, which lasted until June 2017. In September 2017, I went back to substitute 

teaching in the district, in order to meet the teaching hours requirement for professional 

certification.   
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Recommendations for Future Research 

 Future researchers exploring this line of inquiry should expand the participant criteria. 

Including teachers in grades PreK, Kindergarten, and First, will produce more data and possibly 

different results. The inclusion of special education teachers will benefit the study as well. Many 

elementary classrooms today are inclusion classrooms, which include a co-teacher, or involve a 

teacher pulling or pushing in for student services. Special education teachers are equipped with 

various classroom management strategies that can assist with both general education and special 

education students. There is also a need for more male teacher participation. Unfortunately, 

female teachers outnumber male teachers in elementary education, which leaves out a very 

important perspective. It would be interesting to see if students behave better for male teachers or 

female teachers and how their strategies differ.  

 Classroom misbehavior may seem minor in the grand scheme of things, but is it really? 

Misbehavior creates a domino effect that destroys everything in its path. It begins by interrupting 

the teacher’s lesson, which leads to spending valuable time addressing the misbehavior, distracts 

the student from his or her own learning, and affects other students’ learning. By continuing to 

study the ideas of current practitioners regarding classroom discipline and management 

approaches, perhaps educators can begin to resolve some of these critical issues. 
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Appendices 

Appendix A: Interview Questions 

Interview Protocol: 

1. What forms of student misbehavior are present in your classroom? 

 

2. Please describe an actual experience that you’ve had with student misbehavior and how 

you reacted to the situation. 

 

3. What strategies do you use to manage the misbehavior? 

 

4.  How do you determine whether the behavior management strategy you’ve applied is 

effective in solving/reducing the misbehavior? 

 

5. How is student misbehavior detrimental in your classroom? 

 

6. Where did you hear about the strategy that you’re currently implementing and how did 

you decide that it would be a good strategy to use? 

 

7. What are your thoughts on the reasons that students misbehave? 

 

8. What is the best advice that you’ve been given about handling misbehavior or the most 

important thing that you’ve learned about handling misbehavior from your experiences? 
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Appendix B: Consent Form 

Informed Consent 

Protocol Title: Teachers’ Perspectives of Classroom Management Issues and Strategies 

 Please read this informed consent form in its entirety before deciding to participate in 

 the research study. If you have any questions regarding the research study, please contact 

 me before agreeing to participate. 

Purpose of the research study: 

 To explore teacher’s perspectives on classroom management issues and what strategies 

 they deem effective in reducing or eliminating misbehavior among elementary students. 

 I plan to use individual teacher interviews, as well as collect behavior management  

 archival data. I will begin the interview by asking eight interview questions. Additional 

 interview questions may emerge. Along with taking notes during the interview, I will 

 record the interview with a tape recorder. Regarding archival data, data may include any 

 visual or physical methods used in the classroom to decrease or eliminate misbehavior, 

 such as behavior charts, blank individualized behavior plan templates, depictions of 

 chants or gestures used, etc. Any resources with identifying student information will not 

 be viewed nor collected.  

What you will be asked to do in the study: 

 Participate in an open-ended interview and provide archival data being used in your 

 classroom, in the form of classroom management strategies/techniques. 

Time Required: 
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 The interview will run approximately 45 – 60 minutes. 

Compensation: 

 There will be no compensation for participating in this study. 

Confidentiality: 

 Your identity/identifying information will not be included in the writeup. Pseudonyms 

 will be used in place of your name and place of employment. Comments unrelated to the 

 research topic will not be included in the writeup. 

Voluntary Participation: 

 Your participation in this study is completely voluntary. Alternatives to participation will 

 not be available. 

Right to withdraw from the study: 

 You have the right to withdraw from the study at any time and for any reason, without 

 explanation. 

Potential Benefits and Risks: 

 This study will shed light on the prevalence of misbehavior in elementary   

 classrooms. Effective behavior management strategies that elementary teachers   

 are using to handle/eliminate misbehavior will arise from the data and be    

 accessible for other educators, including myself.  Teachers’  differing experiences will be 

 explored based on their level of teaching experience, gender, and the grade level they 

 teach/taught. There are two untenured teachers that will be sharing and discussing 
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 difficult experiences in the classroom. Identifying participant information will not be 

 included in the writeup. Information obtained during the interview process will not be 

 discussed with other parties. The final research paper will be published and made public 

 at SUNY Fredonia, which will allow you to read it, if you choose to do so. 

Whom to contact if you have questions about the study: 

 Amanda Lee McCaw, Graduate student in the Curriculum and Instruction program 

 mcca7742@fredonia.edu 

Whom to contact about your rights as a research participant in the study: 

 Dr. Judith Horowitz 

 Associate Provost for Graduate Studies, Sponsored Research and Faculty Development 

 Maytum Hall 805 

 Judith.horowitz@fredonia.edu 

 (716) 673-4708 

I voluntarily agree to participate in this research study and have received a copy of this 

information. 

________________________________    ________________________ 

Participant’s signature      Date 

_______________________________    ________________________ 

Principal investigator’s signature     Date 
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Appendix D: Citi Human Subjects Training 
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