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Abstract  

The purpose of this project was to set up an online cross-cultural collaboration module between 

students located around New York State and another group in Panama City, Panama. Using 

cognitive psychology approaches to learning, the author of the thesis designed an effective online 

space and module structure for two groups of students to introduce each other, participate in the 

discussions, and provide critical reflection about participation in the module. AWordPress site 

was created wherein students provided responses to a set of videos. The students all met at an 

Elluminate session and later reflected on the experience in an Angel discussion group. 

 

 The author of the thesis journaled how she designed the online learning space and documented 

the effects of the use of the online group discussions and online meeting space on the group 

interaction. She also had students in both groups evaluate the tools used in the experiment.  
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Introduction 

Background 

Faculty from two different programs and two different State University of New York 

(SUNY) campuses first met at the 2012 Conference of Instructional Technology (CIT) and began 

looking at how they might use new interactive technologies to create multi-cultural interactive 

experience, with the goal of creating a new learning environment for students that allows 

learners to challenge their own habitual, dominant, regularized, and normalized ways of knowing 

as reproduced in local environments” (Starke-Meyerring & Melanie, 2008, p.9).   

 This idea led to a series of discussions with the author of this project to design and 

implement a thesis project with the main goal of creating a new learning experience for two 

groups of students from different countries, institutions, and programs.  By applying cognitive 

psychology principles to learning, the author and her advisor set a goal of designing an effective 

online space and module structure for these students to introduce each other, participate in the 

discussions, interact through team-based exercises, and provide critical reflection about their 

participation in the module.  

The author of the project is working in the field of international education and has being 

very interested in many aspects of technology-enabled international collaboration. She has 

attended several conferences, including the 2012 Conference of Instructional Technology that 

took place in Stony Brook, NY and several Collaborative Online International (COIL) 

Conferences in New York City. She has also worked on some projects with her colleagues at the 

SUNY COIL Center, which mission is to develop and implement online collaborative 

international courses across the State University of New York (SUNY), as a format for 

experiential cross-cultural learning.  She was fortunate to see one of these courses in action when 
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she travelled to Moscow in April of 2012.  That course was developed between a communication 

class at SUNY Geneseo and an English language class at Moscow State University.  Seeing this 

collaboration in person and seeing students’ interactions and enthusiasm had the most profound 

effect on the author.   

Problem Statement and Research Questions 

Collaborative online learning is meant to promote, integrate and enhance international 

education experiences across the curriculum.   With the help of technology, we can bring 

geographically and culturally distant voices and ideas into classroom, build bridges between 

study abroad, instructional design and teaching.   

SUNYIT Information Design and Technology (IDT) program is delivered completely 

online and is very attractive to adult working students with families and many other 

responsibilities.  The likelihood of this category of students ever going to study abroad is 

minimal.  The overall country-wide participation of students in study abroad programs is less 

than 1% of all U.S. students enrolled at institutions of higher education in the United States. 

Cross-cultural or international collaboration is a vital skill in today's business, educational or 

even local environment.  Our local communities, work offices and schools are diverse and 

welcome people from different cultures, with different languages and traditions.  The 

collaborative cross-cultural online learning provides an opportunity for students to gain 

experience working with people from other countries and doesn’t only take students outside their 

comfort zone, it also exposes faculty to other teaching styles and collaboration opportunities. 

The purpose of this project is to learn how to set up short-term collaborative online 

module between students located in different countries and how to evaluate quality and value of 
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this module in students’ learning process.    The research questions defining the project include 

the following research questions primary and secondary research questions: 

Primary research questions: 

1. What principles of course design and development processes promote learner engagement, 

interaction, and collaboration?  

2. What are the best practices of cross-cultural collaboration?  

3. What value does this collaboration add to students’ learning process?  

Secondary research questions: 

1. How can the value and quality of this joint module be measured? 

2. What ice-breaker activities and techniques work best for developing a sense of community 

and increasing student engagement in short-term online collaboration module? 

The project will include four phases: 

1. Preparations, development of the module structure and setting up online space for sharing 

reading materials and group discussions; 

2. Implementation of the project. Observation of the students’ contributions to the 

discussions and their participation in the Elluminate Live! Session;  

3. Gathering information for evaluation of the project, grading SUNYIT students; 

4. Project write-up. 
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Literature Review  

Abstract 

“International collaboration is by its very nature an exercise in problem-solving. We have not – 

and may never – resolve all the issues such collaborations raise” (Boehm & Aniola-Jedrzejek, 

2009, p. 301). 

International or cross-cultural online collaborations introduce a new teaching and 

learning paradigm that can be described through the concept of globally networked learning 

environments (GNLEs).  As defined by Starke-Meyerring & Wilson (2008), GNLEs are 

“learning environments that represent new visions of globally networked learning and extend 

well beyond the confines of traditional local classrooms” (p.2), they employ innovative 

pedagogies that link students to peers, instructors, professionals; challenge students to build 

shared knowledge cultures; and most importantly, are based on partnerships among faculties, 

institutions, communities and other individuals. 

The value of international online collaborations is undeniable since they “enable new 

learning environments by extending across traditional institutional and national boundaries to 

invite participants from diverse economic, social, cultural, and political locations with diverse 

ways of learning. These are learning environments that allow learners to challenge their own 

habitual, dominant, regularized, and normalized ways of knowing as reproduced in local 

environments” (Starke-Meyerring & Melanie, 2008, p.9).  However, for these collaborations to 

function and provide value, various issues need to be addressed before these collaborations take 

place, throughout the collaborations, and once they are over.   
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Groundwork: Where Do We Start? 

 While online international collaboration and globally networked learning are becoming 

somewhat a household term in higher education field, there is no single manual or out-of-the-box 

solution that can be used to create them.  Little, Titarenko, & Bergelson (2005) correctly point 

out that “the first prerequisite for any educational endeavor is eager, motivated faculty and 

students”( p.5)  .  Faculties’ personal contact, professional relationship or even a friendship can 

be a good starting point for collaboration.  Next steps in the project development and progression 

involve selection of the topic, coordination of the schedules, selecting technology that will 

support and promote learning and instructions, running the project and evaluating its participants 

and outcomes. 

Online Collaboration Principles and Theoretical Frameworks 

 Researchers and practitioners address slightly different themes within the research on 

international online collaboration. Some concentrate on the use and effects of technology on 

teaching (Lajoie et al., 2006) and assessment.  Others focus on “principles of collaboration with 

regard to engaging students in an online learning environment” (D. Garrison, 2006) or on 

“overall principles of good practice for conducting virtual international collaborations with 

students”(Boehm & Aniola-Jedrzejek, 2009).  Despite all the differences, each paper offers 

valuable information for our understanding of online international learning environments.    

For instance, Boehm & Aniola-Jedrzejek (2009) offer practical advice for a successful 

collaboration by describing seven principles of good teaching and learning, by providing 

excellent examples, and suggesting how to implement these principles (p.300).   Boehm & 

Aniola-Jedrzejek’s (2009) principles include the following: 
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1. Develop cross-cultural awareness and mutual understanding of the culture of each 

group prior to collaboration; 

2. Create a multifaceted virtual environment; 

3. Coordinate calendars (allow maximum time); 

4. Require intermediate level of English Language proficiency; 

5. Create relevant, engaging collaborative assignments and tasks with rubrics and 

shared understandings for evaluation of student work; 

6. Establish methods for successful group interactions, including information-

sharing and relationship-building; 

7. Evaluate project outcomes. (pp. 301-319) 

Some of these principles are not universal such as Principle 4 requiring intermediate level 

of English language proficiency, since it is not applicable to international groups of students 

from English speaking countries.  Other principles are more generic and should be applied to any 

kind of virtual international collaboration.  For example, Principle 1 addresses factors related to a 

awareness and understanding of each group’s differences such as  education systems and 

teaching practices, educational level of students, differences in interpersonal relations and ability 

to work in teams (Boehm & Aniola-Jedrzejek, 2009, pp. 302-303).  Principle 2, Create a 

multifaceted virtual environment, highlights the importance of addressing various aspects of 

three interrelated elements if e-learning: Learners, Pedagogy/Content, and Technology (Boehm 

& Aniola-Jedrzejek, 2009, p. 303).  Boehm & Aniola-Jedrzejek (2009) address these elements 

from an empirical point of view without providing a theoretical framework for the discussions.  

They note that the projects should employ user friendly technology that creates an interactive 

environment, the process of content learning should be aligned to the needs of the students and 
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learners’ factual and conceptual knowledge should be recognized for a project to be successful 

(Boehm & Aniola-Jedrzejek, 2009, p. 303) .   

Boehm & Aniola-Jedrzejek‘s Principle 3, Coordinate calendars, is concerned not only 

with academic calendars’ alignment, but also with an overall time management. For example, if 

one group of students is working in a foreign language or with a new technology, this group will 

need more time to complete the project than the group working in a native language or within 

home course management system or both.  Principles 5 and 6 highlight the importance of 

creating engaging assignments that encourage higher level thinking skills and group 

collaborations, while principle 7 emphasizes the importance of project evaluation (students’ 

work) and project assessment (outcomes of the entire project) (Boehm & Aniola-Jedrzejek, 2009, 

pp. 307-312) .   

Garrison (2006) and Lajoie et al. (2006) use the community of inquiry model to describe 

principles of collaboration.  Educational community of inquiry can be defined as a group of 

teachers and learners who collaboratively engage in purposeful critical discourse and reflection – 

the foundation for constructing meaning and confirming understanding thought the development 

of three interdependent elements - social, cognitive and teaching presence (D. R. Garrison, 

Anderson, & Archer, 1999).  Since community in the context of higher education is seen as 

essential for deep and meaningful learning, community of inquiry model can be viewed as a 

suitable means to studying and understanding international online collaboration.   

 Garrison’s principles of collaboration describe social and cognitive presence issues 

associated with the three main functions of teaching presence – design, facilitation and direction 

(D. Garrison, 2006, p. 25).  Even though all principles should be considered when developing 

online collaboration, the following principles are most relevant for the Global Module Project:  
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 Opportunity for students to interact formally and informally;  

 Learning activities should be congruent with the particular phase at which students are 

expected to be operated;   

 Workload must be seriously considered since the students must have the time to engage 

other students and reflect on the discourse;  

 Importance of knowing when to provide the feedback and encouragement for the 

progression of inquiry (D. Garrison, 2006, pp.27-31).   

 In addition to the community of inquiry model, Lajoie et al. (2006) apply community of 

learning model as well as cognitive apprenticeship perspective with particular attention to 

teacher’s modeling and scaffolding to examine teacher presence and discursive patterns between 

instructors and students (Lajoie et al., 2006, p. 164, p. 166).    The goal of Lajoie et al. research 

was to explore how computer-mediated communication (CMC) could be used and shared in 

graduate seminars, one in Mexico and another in Canada, to foster student engagement in 

scientific discourse.  Both seminars’ internal structure was based on a community of learner’s 

model which can be viewed as a jigsaw system where different people in the classroom major in 

different types of expert knowledge which they later share in the classroom (Lajoie et al., 2006, 

p. 166).  However, teacher presence varied in two seminars.  In one group the instructor 

“scaffolded learners by facilitating the discourse and through direct instruction but also faded 

such assistance away when the community indicated the scaffolding was no longer needed” 

(Lajoie et al., 2006, p. 174).  Due to difficulties with second language comprehension and use of 

WebCT tools, the instructor in a second group spent more time giving direct instruction and 

dominating the discourse.  Despite the differences in teacher modeling, “students in both 
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seminars revealed high levels of critical thinking in the types of discussions they engaged in and 

the types of questions they posed to others” (Lajoie et al., 2006, p. 164).    

 

Different Views on Cross-cultural Dimension of Online International Learning 

At the heart of the rationale for creating international online collaborations lies the 

enhancement of cross-national knowledge and understanding (Little et al., 2005, p. 362).  Rye & 

Støkken (2012) add “that one consequence of bringing together students with a range of different 

cultural backgrounds is that they will gain useful experiences, beyond those gained from the 

formal curriculum”; however, despite the potential benefits, cultural diversity brings with it 

implicit potential difficulties as the learning environment is likely to be culturally biased (p.193).  

This perspective views education as a source of cultural capital that flows from north to south 

and carries digital flow of power and domination with it from people and places in developed 

countries to the developing ones (Rye & Støkken, 2012, p. 193).  To address this inequality,  Rye 

& Støkken suggest that educators should support students from developing countries by paying 

extra attention to the process of learning as well as providing material and practical support for 

accessing the digital networks (Rye & Støkken, 2012, p. 203).   

Another view of culture in online learning is offered through the cultural dimensions of 

learning framework (CDLF), adapted from the work of Hofstede and Hofstede (Parrish & 

Linder-VanBerschot, 2010, p. 5).  CDLF framework offers eight key cultural dimensions that 

claim to illuminate the range of preferences existing among learners: equality vs.  authority, 

individualistic vs. collectivist, nurturing vs. challenging, stability seeking vs. uncertainty 

acceptance, logical vs. reasonable, focus on causality vs. focus on systems and situations, clock 

focus vs. event focus, and linear time vs. cyclical time (Parrish & Linder-VanBerschot, 2010).  
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To use this framework, the instructor can develop a survey based on the CDLF for students to fill 

out.  Parrish & Linder-VanBerschot (2010) note that the questionnaire is not intended to be used 

to make final judgments about individuals but to point to the potential range of strategies and 

tactics that might be useful for a given set of learners  (p. 11) . 

An alternative conceptualization of culture in virtual learning environments is proposed 

by Goodfellow & Hewling (2005) and also discussed by Sadykova & Dautermann (2009, p.101).   

Instead of developing generalizations about cultural learning styles based on analysis of national 

cultural characteristics derived from Hofstede, Goodfellow & Hewling (2005) suggest that better 

“understanding of how diverse participants in virtual learning environments individually and 

jointly construct a culture of interaction “ can be found in institutional practices of teaching and 

learning at a distance, and in the wider cultural narratives of the Internet” (Goodfellow & 

Hewling, 2005, p. 355).    

While Goodfellow & Hewling (2005) admit that there have been some useful insights 

derived from generalizations about cultural learning styles, they also critique this approach by 

offering the following three arguments: 

1. The assumption that individual members of national groups must necessarily exhibit the 

characteristics of the collective is not necessarily justified. While it may be the case that 

collective characteristics are emphasized where large groups of nationals are working 

together, they may not be exhibited at the smaller interactional level, particularly where 

the interaction is cross-cultural. 

2. There is a danger with this way of conceptualizing culture in learning environments that 

is may develop a normative dimension. At the personal and interactional level the 
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characteristics such as action-oriented, high vs. low-context cultures, could become the 

basis for prejudice.  

3. Identifying the locus of cultural difference with learners who are in some way marked as 

‘other’ with respect to an assumed norm runs the risk of constructing the very problem 

that it is intended to address.  One study suggests that distinctions in the online behavior 

of students in a multicultural group could be associated with the study location of 

individuals, completely independently of their supposed cultural identities  (p.357-358). 

 

Asynchronous Online Discussions and Student Perceptions 

Since the most dominant mode of online collaboration is text-based (reading and writing) 

communication, educational designers must adjust to the strength and weaknesses of the medium 

(D. Garrison, 2006, p. 26).   Online discussion forums are becoming more common as they allow 

students and instructors to communicate with each other regardless of time and space(Nandi, 

Hamilton, & Harland, 2012, p. 6).  Another advantage of online discussions is given to reflection 

in a way that is not possible in the fast and free flowing face-to-face environment which requires 

verbal agility, spontaneity, and confidence to express oneself in a group setting; while the 

limitations may be attributed to the absence of non-verbal cues. (D. Garrison, 2006, p. 25; 

Jahnke, 2010, p. 32).  

Jahnke’s investigation of an online discussion forum is concerned with students’ 

perception regarding discussion forum participation.  The study findings revealed four major 

dimensions of students engagement - interactivity, group construction of knowledge, ability to 

revisit recorded thinking [asynchronous affordance], and awareness of online identity – and 
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confirmed that students’ engagement in a range of these dimensions is afforded by this 

collaborative online tool (Jahnke, 2010, p. 29). 

 

Conclusion 

This group of articles discusses various aspects of online collaborations, including 

theoretical frameworks and principles of good practice for conducting virtual international 

collaborations, alternative concepts of culture, and online discussion forum tool as a form of 

communication that promotes reflection and students engagement.  If well done, online learning 

collaboration may offer advantages in quality ideas, provide affordance of deep critical thinking 

and reflection.   

The discussions in these articles identify valuable information and considerations to be 

taken into account when developing and running online international collaborations, including 

the Global Module Project. The challenge, however, is to imagine integration of these principles, 

approaches, and media to most effectively and efficiently achieve the intended learning process 

and outcomes.  Boehm& Aniola-Jedrzejek (2009) poses a very good question: “Each 

collaboration poses unique set of problems. Can we establish some general guidelines to guide 

the process?”. While I believe that there is no single solution or template for the process of 

online international collaboration, we definitely can learn from experiences of each other and 

establish best practices and frameworks that will lead us to successful international classrooms. 
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Project Design  

Project Participants 

The project involved two groups of students from two SUNY Campuses, Empire State 

College (ESC) and SUNYIT. These groups of students were located in different countries, 

Panama and the U.S.A. and were enrolled in two different programs - Marketing and Information 

Design and Technology.  Project coordinators can be described in terms of two teams as well.  

ESC team included the following members: 

- Patrice Torcivia, ESC Professor who initiated the discussions with SUNYIT 

Professor Russel Kahn at the CIT conference and introduced Ted Lapeks to this 

project  

- Ted Lapekas, ESC Instructor who was teaching International Marketing class to his 

students in Panama during the Fall Semester of 2012 

- Lorette Pellettiere, Director of the ESC Panama Program  

SUNYIT team included two members: 

- Russell Kahn, Associate Professor , Information Design and Technology MS, 

Communication and Information Design BS  

- Alena Rodick,   SUNYIT graduate student and author of this project 

Twenty Empire State College undergraduate students were enrolled in Bachelor of 

Science degree with concentration in Marketing in cooperation with SUNY Empire State College 

partner, Quality Leadership University (QLU), Panama. This Panama class was diverse and 

included students not only from Panama, but also students from South Africa, and the United 

States of America. ESC students were young adults, both males and females. Through an 

innovative blended approach to learning, students participated in classroom based instruction 
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during residencies, taught in Panama by SUNY ESC professors, augmented by online study.  

During fall of 2012, students were enrolled in the Global Marketing class, MKT 781784N, 

taught by Ted Lapekas. 

Second group was represented by eighteen SUNYIT students enrolled in online Master 

level program in Information Design and Technology. During 2012 Fall semester, this group of 

students was taking Instructional Design class, IDT541, taught by Dr. Russell Kahn.  SUNYIT 

group was relatively homogeneous and was represented by people from New York State region, 

most of them were adult learners with interest in furthering their careers in education, 

instructional design, or other technology or education related fields.  

 

Project Formation 

In August of 2012, the author of the project reached out to Patrice Torcivia to see if she 

would be interested and available for a joint module between ESC class in Panama and SUNYIT 

class taught by Professor Kahn during the fall semester.  Patrice responded saying that she was 

not teaching in Panama at that time, but could check with Ted Lapekas, an ESC lecturer teaching 

marketing class there during that time, if he would be interested.   Lorette Pellettiere, the head of 

the Panama program, was copied on all the communication as well.  Both, Ted and Lorette, 

agreed to participate in the project.  Most of the communication took place via email; however, 

we also met virtually in Google Hangout several times.  

Our virtual meetings helped us to get to know each other, brainstorm various ideas about 

the content of the module with immediate feedback from each other, explain and develop the 

goal of the module and its structure, and discuss differences in academic calendars of Empire 

State College course in Panama and SUNYIT.  Due to the holidays and shorter semester in 
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Panama, we’ve agreed that the end of October of 2012 would be the most suitable time for the 

joint module.   Time difference was not an issue since there is only one hour difference between 

New York and Panama City time.  

The author of the project initially created a shared Google document to gather all the 

information discussed during the meetings with module coordinators and post links to the articles 

and videos that could be used in the module.   With number of links and other relevant 

information increasing as the project development continued, the author created a Google web 

site instead: https://sites.google.com/site/escsunyit/.  Figure 1 shows a screen capture of the 

Google web site’s main page.   This website served as a repository for the articles and videos as 

well as a central place for developing module’s topic and structure. 

Among other preparations for the module, the author of the project also had to work on 

Institutional Review Board (IRB) approvals for SUNYIT and ESC.  While SUNYIT had an 

exemption option for some types of research and in case of this project only required Request for 

Figure 1: Screenshot of Google website (https://sites.google.com/site/escsunyit/) 

https://sites.google.com/site/escsunyit/
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Exemption Form to be approved by SUNYIT Institutional Review Board; ESC Institutional 

Review Board did not have waivers or reciprocal agreements with other IRBs, so the author of 

the project had to complete ESC IRB approval since the project involved ESC students.  Besides 

ESC IRB approval form, the author of the project was also required to go through CITI 

Collaborative Institutional Training Initiative. This was an online training titled “Behavioral 

Research Investigators and Key Personnel, Basic Course” that covered variety of modules 

including Assessing Risk in Social and Behavioral Sciences, Informed Consent, Privacy and 

Confidentiality, Research with Prisoners, Research with Children, International Research, and 

Internet Research. Copies of both approvals are included as Appendix A and Appendix B at the 

end of the document.  

Design Overview 

The design of the module entailed several different design decisions, from choosing blog 

as the medium of choice to the choice of a particular online platform on which to create the blog.  

Other design decisions included the structure of the blog, selection of the topic and content, 

assembly of the information, and design of the Elluminate session.   

 

Selection of the Topic 

Topic selection for the joint module was among the first discussion points for the project 

coordinators.  Considering that ESC and SUNYIT courses were in different disciplines, 

marketing and instructional design, Dr. Kahn suggested choosing a topic related to marketing but 

still somewhat relevant and familiar to the American group of students who were taking 

instructional design.  Initially, two topics were discussed for the joint module:  

- Codes of Conduct for For-Profit Colleges; 
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- U.S. For-Profit Education: Marketing Practices and Educational Outcomes. 

The author of the project gathered several articles on these topics and three codes of 

conduct and posted them to the Google site for the project team to review and discuss.  After 

further discussion, Codes of Conduct topic deemed to be too specific and complex for this 

module.  We decided to concentrate on the topic of U.S. For-Profit Education: Marketing 

Practices and Educational Outcomes.   This topic had been widely covered in recent years, 

providing us with plenty of articles and other materials to choose from for the content of the 

module.  In addition to the articles, the author also searched for the videos and podcasts that 

could be used in the module.  Appendix C provides the list of all the articles reviewed by the 

author of the thesis.  Only a few articles and two videos were selected for the module. 

 

Module Duration and Its Structure 

Considering time restraints and differences in academic calendars between the class in 

Panama and New York, project coordinators determined that the module will run for one week 

starting on Friday, October 19, 2012.  Duration of the project determined the structure of the 

module.  The group also agreed that Elluminate Live! session should be utilized in this module 

since it is easily implementable and available through SUNYIT. 

It would’ve been practical to include an Elluminate Live! meeting at the beginning of the 

module for students to introduce themselves and to get to know each other.  However, the 

earliest time when we could schedule joint Elluminate Live! session was Thursday, October 25
th

.  

So the module had to start with class introductions in a form of asynchronous online discussions 

and then proceed to assigned readings and discussions on the topic of U.S. For-Profit Education: 

Marketing Practices and Educational Outcomes. Elluminate Live! session was used for 
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additional assignments, interactions and group work. Students were encouraged to provide their 

feedback after completion of the module.  

SUNYIT class was also required to complete one more assignment within Angel 

Instructional Design class shell, where students were asked to evaluate module for cognitive 

psychology principles. Figure 2 illustrates the timeframe and structure of the whole module. 

 

Web Application Selection 

When selecting web application for this module, several considerations had to be taken 

into account.  Some of the most important considerations were tool’s availability, open access, 

and ease of use. As discussed in the literature review section, “the projects should employ user 

friendly technology that creates an interactive environment” (Boehm & Aniola-Jedrzejek, 2009, 

p. 303).   Our key component for class interactivity had to be based on asynchronous discussions,   

Figure 2: Duration and Structure of the Module 
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so discussion board was another very important requirement when selecting web application.   

The author of the project reviewed and tested several tools with regard to the following 

module requirements: 

- Ease of use, familiarity to students 

- Open access  

- Availability and reliability 

- Ability to have threaded discussions 

- Ability to display textual, visual, and audio information 

- Ability to have all the content and discussions in one, well organized  place 

Ease of use, familiarity and availability affordances helped to narrow potential pool of web 

applications to Google products, Wordpress blog, Blogger, and a few free e-learning platforms.  

The author had set up and tested several open-source e-learning applications (also known 

as course management systems) before.  Among them were Moodle and eFront.  For this project 

the author also reviewed free version of hosted e-learning platform called EDU 2.0, which offers 

threaded discussions, ability to create classes, lessons, quizzes, rubrics, and collaboration tools 

for students, and much more.  Figure 3 shows the screenshot of the test class that was created for 

the module within EDU 2.0.   

Figure 3: Screenshot of EDU 2.0 Class, SUNYIT ESC Module (http://sunyitesc.edu20.org/) 
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While EDU 2.0 application offered many useful features such as threaded discussions, 

chat for students, recourses and lessons, it also had relatively high learning curve. In addition, 

this application required students and teachers to create accounts and go through sign up process. 

 Alternatively, Google website could be used for displaying module content and 

assignment, but it did not offer an easily implementable discussion feature.  The author could set 

up a Google Group for discussions. However, this meant that the class had to use two separate 

online places for content, assignments, and discussions. This situation was undesirable and 

impractical.  

 During the same time, the author was also reviewing two blogging platforms, Wordpress- 

and Blogger, to see which one might work best for the module.  Both are widely used blogging 

platforms that are easy to set up and use. Both are free and accessible in the USA and Panama 

and both can display textual/visual information and incorporate comment feature in one, well 

organized place. Reliability could be achieved by using one platform as a primary working space 

for the module and using second platform as an alternative. So in case that one of the blogs, 

Blogger or Wordpress, was undergoing maintenance or experiencing other problems, we could 

easily direct the class to another blog, which would’ve been based on a different platform. 

 After adding content to the Wordpress and Blogger-based blogs and configuring 

settings for each, the author determined that Wordpress blog offers more features and would 

work well as the primary working space.  The copy of the workspace could be located on the 

Blogger platform.   

The author shared her observations and the links to the EDU 2.0 class shell and 

Wordpress blog with the project coordinators.  Professor Kahn and Lorette Pellettiere-Calix, 
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Panama Program Director, agreed that blog should be used for the module and provided their 

rationale: 

-  “I think the Wordpress blog should be fine since this is a focused and relatively brief event” 

(Kahn, R., personal communication, September 24, 2012). 

-  “The blog looks good, Alena, and I think you are right, easier than the edu2.0 tool, in part 

because the students won't be intimidated by learning a new tool. Thanks for introducing us to 

edu2.0, though. LPC”(Pellettiere-Calix, P., personal communication, September 24, 2012). 

Figure 4 and Figure 5 show screenshots of the main pages of two blogs. While both blogs 

have similarities, they also have some differences that helped to choose one blog over another. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Screenshot of the Part of the Main Page, Wordpress-based Blog (http://sunyitesc.wordpress.com/) 

Figure 5: Screenshot of the Part of the Main Page, Blogger-based Blog (http://escsunyit.blogspot.com/) 
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Most significant differences can be found in Comments feature.  Wordpress blog offers much 

more control and options for how to set up Comments.  One important setting allows 

administrator to enable threaded (nested) comments, meaning that students can respond to each 

other’s post directly. Blogger’s default and only type of discussion or comments is a flat one, 

which is not very useful for interactions between students. In a flat discussion, each message is 

added to the end of the discussion, with no set relation to any prior messages. 

As mentioned earlier, the project coordinators agreed that Elluminate Live! web 

conferencing program will be used during the module. Both groups of students had experience 

working with this program. Moreover, Elluminate Live! was available to us free of charge 

through SUNYIT.  

 

Module Design Details – Web Blog 

The design of the blog and Elluminate Live! session had to be approached with great deal 

of consideration and strategy.  With guidance of Dr. Kahn, the author of the project worked on 

creating a learning space that would be effective and successful in terms of learning outcomes 

and students’ experiences. In the process of creating and evaluating the learning space, we 

concentrated on most important areas of cognitive theory that can be applied to multimedia 

design:  

- Perception and attention 

- Encoding of information 

- Memory 

- Comprehension 

- Active learning 
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- Motivation 

- Locus of control  

- Mental models 

- Metacognition 

- Transfer of learning, and 

- Individual differences (Alessi & Trollip, 2000, p.20). 

 Figure 6 shows all three pages of the web blog.  Readable versions of the Main, 

Discussion and Feedback pages can be found in Appendix D, E, and F.   Most of the principles 

discussed by Alessi & Trollip, when they could be applied, were incorporated in the module’s 

learning space.  

According to Alessi & Trollip (2002) learning begins with attention to and perception of 

information in the learner’s environment (p. 21).  On every page, primary information was 

visually presented in the center of the mage, with navigation buttons located at the top of each 

page.  “Another consideration for ease of perception is repeatability” (Alessi & Trollip, 2000, p. 

21).  As illustrated below, the colors and general format of the page were repeated throughout all 

the pages.   

 

Figure 6: Screenshot of the Home, Discussions and Feedback Pages of the Module Blog (http://sunyitesc.wordpress.com) 
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Module assignments were listed on the Home page and then repeated again on the corresponding 

pages.  As the user moved from one page to the next, changes in text (i.e., bold vs. regular, black 

vs. blue), presence of video on the Discussions page helped to attract and maintain attention 

(Alessi & Trollip, 2000, p. 21).   

  “Having perceived and encoded information we must also be able to retrieve it and use it 

at a later time” (Alessi & Trollip, 2000, p. 22).  Two principles that help to enhance memory are 

principle of organization and principle of repetition (Alessi & Trollip, 2000, p. 22).  Each of 

these principles was applied to the web blog. Overall organization of the blog was created to be 

simple and easy to remember. The instructions for each assignment were organized via three 

pages and also repeated throughout the blog.  

1. Home page provided instructions for the whole module and comments space for 

introductions.  

2. Discussions page included three questions and comments space for students’ 

responses and communication.  

3. Feedback page listed a series of optional questions such as “Did you enjoy interacting 

with students from other country?”, ”What did you find to be valuable?”,  “What do 

you think about the structure of this module? What could have been done 

differently?”, etc. 

The organization of instructions also allowed learners to set their own course of study, 

and pace (Alessi & Trollip, 2000, p. 28).  SUNYIT students also had an optional participation in 

Elluminate Live! session. This flexibility and students’ ability to control some instructional 

factors were important features of Locus of Control principle. 
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 Comprehension principle was reflected in the web blog assignments that encouraged 

students to watch the video or read the article and restate information in their own words, or to 

equate learned concepts with specific examples (Alessi & Trollip, 2000, p. 23).   

Active Learning requires learners to act in response to information and can be achieved 

by including two modes of interactions, human-to -computer and human-to-human.  The latter 

one was supported by discussion assignments and Elluminate Live! session, where students had 

to communicate with each other using voice and text messaging options.  Almost every blog 

assignment required students to respond to at least to one other student, thus encouraging human-

to-human interaction. Interactive multimedia or interactions “not only maintain attention, but 

help to create and store new knowledge and skills, and facilitate comprehension” (Alessi & 

Trollip, 2000, p. 24).  

Figure 7 illustrates one of three questions used in the Discussions portion of the module. 

By asking students to restate information in their own words and to respond to other students, the 

question applied the principles of Active Learning and Comprehension.  In addition, by 

stimulating sensory curiosity with video element, students’ motivation was also affected in a 

positive way (Alessi & Trollip, 2000, p. 25).  

 

Figure 7: Screenshot of Question 1 Used in the Blog Discussions 
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As mentioned earlier in the thesis, two groups of students participating in this module 

were taking classes in different subjects.  Empire State College students were enrolled in the 

Global Marketing class while SUNYIT students were taking Instructional Design (ID) class that 

introduced them to several contemporary ID models, including cognitive psychology principles 

relevant to the development of educational multimedia as discussed by Alessi & Trollip (2000) 

in Chapter 2, Learning Principles and Approaches (pp. 16-47).  The content of the module was 

aligned with the marketing class.   

 To achieve congruency between the module’s activities and learning objectives of the 

Instructional Design course, SUNYIT students had an additional assignment where they were 

asked to apply their recently gained knowledge about cognitive psychology principles to evaluate 

the module’s learning space. This approach helped to align the module’s activities with SUNYIT 

students’ learning objectives and also was intended to encourage their engagement in critical 

reflection and thinking.  

Module Design Details – Elluminate Live! Session 

Many of the cognitive psychology principles discussed in the previous chapter were 

considered when developing the Elluminate Live! session as well.  Additionally, the Elluminate 

tool could support the principle of Encoding, which suggests that “learning is enhanced when 

complimentary information codes are received simultaneously” (Alessi & Trollip, 2000, p. 22).  

In the Elluminate Session it was possible to combine complementary visual information and 

narration. The author created a PowerPoint presentation that together with the narration guided 

the session agenda. The copy of the presentation is included in Appendix G.   
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Considering that the session was scheduled for one hour, project coordinators had to be 

mindful of the number and type of assignments.  We also had to allocate sufficient time for 

practicing basic Elluminate Live! skills and use of breakout rooms. All these consideration 

helped to determine the agenda for the session, which included the following components: 

1. Project Introduction and Whiteboard Practice 

2. Introduction Exercise  (breakout rooms) 

3. Video 

4. Question 1 (breakout rooms) 

5. Review (main room) 

6. Question 2 (breakout rooms) 

7. Review (main room) 

8. Final discussions, comments  

Elluminate Live! session started with an overview of the agenda and then proceeded to 

explaining the module itself.  As shown on Figure 8, the map of two countries and distances 

between them was displayed on the slide to highlight how technology enabled us to go 

beyond our traditional classroom boundaries, explore new ways of learning and knowing. 

 

 

 

 

                                                                  Figure 8: Slide #3 from the Elluminate Live! Session 
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Next, we continued with ice-breaking activities, which included two exercises:  

- One slide displayed unique facts about each country, such as “Panama 

City is the only capital city that has a rain forest within the city limits”, and asked 

students to share via chat box something interesting about the place where they live; 

- Second slide displayed a map of Panama and a map of New York State. 

Students were asked to indicate their locations directly on the map. This exercise was 

intended for practicing Ellimunate’s Whiteboard tools such as highlighter, typing, and 

writing.  Both slides are shown as Figure 9 below. 

 

Next exercise was created for practicing breakout rooms.  Elluminate’s breakout rooms were 

used to divide participants into various groups, where each group had an independent 

whiteboard, audio and chat. These rooms helped us to facilitate small group activities and 

virtually mimic a face-to-face collaboration.   

Figure 10 on the next page displays slide #6.  In this exercise, students were given a 

fictional narrative and were asked to continue the story inside their breakout rooms.  

Figure 9: Slides #4 and #5 from the Elluminate Live! Session 
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Figure 10: Slides #6 from the Elluminate Live! Session 

 After practicing whiteboard, chat box and breakout rooms, students watched a video and 

were given a question related to that video.  They were asked to discuss the answers to the 

question in the breakout rooms and then report back to the whole class.  Students could use 

audio, chat box or whiteboard to participate in the discussions.  

 The presentation included second question related to the video in case we had time left to 

include it. The closing slide asked for students’ comments and questions.   

 

Project Implementation  

Setting the Stage 

To prepare students for the module, it was important to explain the reasons for including 

this collaborative project into their course and to provide details about project’s structure and 

expectations.   

On SUNYIT side, course professor included this project into the course as a separate 

learning module within an Angel shell, where he provided all the instructions, deadlines, links to 
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the blog and a drop box for the final assignment. Dr. Kahn also scheduled an optional Elluminate 

session for the students to learn more about the project directly from the author of the thesis.  

Ted Lapekas, Empire State College instructor, had an opportunity to explain the module 

and expected activities in a face to face meeting with students.  The agenda for the module with 

all the instructions and deadlines was displayed on the main page of the web blog for everyone to 

see ahead of time.   

Implementation – Weblog 

 The web blog postings and discussions went as planned.  Students posted 91 responses in 

the first assignment that asked them to introduce themselves, describe their favorite place to visit, 

and respond to at least one other student.  Many of the discussions were engaging, personable, 

and thoughtful. Some students went beyond the requirements of the assignment and responded to 

more than one posting.   Figure 11 provides one of many examples of students’ interactions. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 11: Example of Students’ Communication from Assignment 1 
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Second web blog assignment had 67 postings. Majority of the responses were submitted 

by SUNYIT students.  Empire State College students did not follow the assignment’s 

instructions carefully and mostly responded to other students without posting three initial 

responses to the questions.  While this outcome was not ideal, the participation of both groups of 

students still created good conversations and encouraged diversity of opinions.  

Project coordinators did not receive any concerns or questions regarding the use of the 

web blog, which leads to a conclusion that students did not have any issues with posting 

comments or finding information on the web blog.   

 

Implementation - Elluminate Session 

 Elluminate Live! Session was scheduled for Thursday, October 25th, 2012.  Dr. Kahn 

and the author of the thesis worked on the structure of the presentation and arrangements with 

SUNYIT for hosting the session.  The presentation that outlined the session and introduced 

assignments was prepared ahead of time and uploaded to the whiteboard; however, the video file 

for one of the assignments was too heavy and needed almost an hour to be uploaded. Since we 

did not plan this additional time, we had to use an alternative arrangement. We decided to 

provide students with the web link to the video instead.  This alternative arrangement required 

students to copy the link, open a browser, watch the video, and then go back to the Elluminate 

room for discussions.  Some students accomplished this task relatively quickly, while others had 

issues with viewing the video.  As a result, this assignment ended up taking more time than 

planned. 

On the day of the session, we also learned of unrests in Panama City that were caused by 

a law related to the sale of land in Panama.  The unrests were violent and affected some of the 
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students who were planning to join the session.  Some of the students joined later or did not join 

at all.  SUNYIT students were not required to attend the live sessions, so the numbers of students 

from both sides (approximately 15 all together) participating in this interactive experience were 

lower than would’ve been possible otherwise.  Project coordinators attended this session as well.   

Dr. Kahn and the author of the project led the presentation and worked together on setting 

up the breakout rooms.  The author of the project reviewed Elluminate Live! tutorials and also 

had one Elluminate Live! session with Dr. Kahn to practice breakout rooms, which  proved to be 

valuable but testing experience during the actual session with students.   

For each assignment students had to be placed in the breakout room and then invited 

back.  While the rooms provided us the ability to facilitate small group discussions with students 

using their own group’s whiteboard, audio, and chat; the process of assigning students to the 

rooms took additional time and effort.  There was also an issue of students being forced out of 

the room due to unexplained technical issues.  If the numbers of students were known ahead of 

time, the rooms and assignment of students to those rooms could’ve been set up earlier and 

would’ve been more efficient.   

Some students did not have a microphone. This meant that some groups of students used 

chat function to report back on their discussions in the breakout rooms.  This type of reporting 

was less engaging and less efficient than audio communication.  

Given time constraints and issues described above, we omitted the final assignment to 

end the session on time.   

Implementation – Grading SUNYIT Students 

SUNYIT and ESC students were graded separately by their respective professors.  The 

author of the thesis worked with Dr. Kahn on grading SUNYIT students.  Dr. Kahn shared an 
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example of a rubric with the author of the thesis to be modified for this module.  Figure 12 shows 

modified rubric that was used to grade the following activities: 

1. Introduction activity in the web blog; 

2. Responses to three (3) discussions questions on the topic “U.S. For-profit 

Education: Marketing Practices and Educational Outcomes”. This activity took 

place in the web blog as well; 

3. Assignment in Angel course shell that asked students to evaluate module for 

cognitive values.  

 The author of the thesis created an Excel spreadsheet to track students’ activities, dates 

when assignments were submitted and to include any other notes related to students’ responses.      

Figure 12: Rubric for Grading SUNYIT Students 
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Appendix H demonstrates Excel sheets created for each activity.  The spreadsheet helped the 

grading process and ensured accuracy. The activities took place in two different applications, 

Angel and the web blog, and also were presented in two formats.  Web blog responses were 

listed as one long thread of discussions, while Angel responses were submitted to the individual 

drop boxes. Web blog’s unthreaded discussions proved to be inconvenient for students to follow 

and for the project coordinator to grade.    

 Majority of the students completed all the assignments on time.  Each student received a 

grade together with the comment explaining the grade (see Appendix H for more details).   

 

Project Evaluation 

Project evaluation includes observations documented and analyzed by the author of the 

project as well as input provided by the students. The feedback activity in the web blog was 

optional for all students, while Angel assignment that asked students to evaluate the module for 

cognitive value was required for all SUNYIT students.  Both of these activities provided 

valuable information for assessing module’s effectiveness, quality and its overall value.     

 The feedback page in the web blog provided five questions to help direct students’ 

responses: 

- Did you enjoy interacting with students from other country? 

- What did you find to be valuable? 

- What do you think about the structure of this module? What could have been done 

differently? 

- What could have been improved? 

- Do you recommend we repeat this experience with future students? 
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Majority of the students who provided responses in the Feedback area indicated that they 

enjoyed interacting with students from other country and would recommend this type of module 

for other students and courses.  Provided below are a couple of the examples regarding the value 

of the module.  Other responses to the question about the value of the module reiterated similar 

viewpoint, i.e., being able to learn and share different perspectives on the same topic was the 

most valuable part of this collaborative experience.  

- “I definitely enjoyed this experience of sharing ideas with people all over the 

world, I think that it is beneficial to do these kinds of activities because of how 

globalized the world is becoming with all of the new online technology that 

includes social networking. I believe that it is a very valuable learning experience 

because we are able to take points of view from different perspectives all over the 

world who’s own culture has lots of impact on how a person thinks and provides 

their ideas.” 

- “Hearing from these students gave me a different perspective. It allowed me to 

learn more about higher education in a country other than my own.” 

Other responses provided suggestions for improvement of the module, its structure and other 

constructive criticism that can be summarized as follows: 

- The format of the discussions in the web blog was not easy to follow. It was hard 

to follow post structure and categorize responses. 

- Elluminate session was confusing for many students. The groups were 

disorganized. Elluminate trainings/modeling of expectations would’ve helped to 

improve the experience. 
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- The format of the web blog limited opportunities for rich communication 

exchange. More real-time interaction would’ve been preferred. 

- Longer time period for the module could have helped to get to know each other 

better and provided more meaningful interactions. 

Provided below are the quotes from two different students addressing issues with the 

module. Similar problems were noted by many other students. 

- “I thought the module was pretty good, although there were some 

challenges: when we were first placed into groups, I didn’t know where to go, 

or how to see our whiteboard, and I wasn’t alone. Thankfully, one classmate 

was familiar enough to guide us through it, but it took time away from the 

assignment which was timed. Had we been more familiar with the application 

and its tools, it would have been better. In the next assignment, we were 

supposed to view a video together, but it never uploaded, so we were asked to 

view it on our own. In that shuffle, I was unsure if I’d be allowed the extra 

time to view the longer video. The transition would have been smoother had 

the video been previously uploaded”. 

 - “The only thing I might do differently would be to somehow breakdown the 

comments – I have used WordPress myself for many purposes and am unsure 

if this would even be possible, but removing the long, long chain of comments 

would make this more user friendly – kind of how in ANGEL we are able to 

see threaded discussions so you can just see on response at a time instead of all 

60 that have been posted. They can be collapsed or opened by the user as 

needed.” 
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The research questions laid out by the author of the thesis at the beginning of the project 

were revisited upon completion of the joint module to determine the success level of the 

endeavor. 

Primary Research Questions: 

- What principles of course design and development processes promote learner 

engagement, interaction, and collaboration?  

  In this project, that brought together students from two different countries and disciplines 

in one online environment, the learner engagement was addressed by designing exercises that 

promoted active learning and motivation.  Active learning was first represented in students’ 

written contributions on the web blog, which allowed for and encouraged not only human-to-

computer interactions but also for human-to-human.  During the Elluminate session, interaction 

occurred through writing on the whiteboard, online chat, and, for some students, speech.  

Dividing the class into small groups in the Ellumiante session further encouraged participation 

and collaboration.  

  As students indicated in their responses to the Angel assignment, the module 

incorporated some “motivational factors, such as curiosity about students in another country and 

challenge from participating in the live session, if that was a new experience.” Another student 

noted that “there is definitely an element of challenge in having answer questions and respond to 

others.  Attention and curiosity come about through watching the video; confidence and 

satisfaction are provided via the conversation with other students”.  One student also pointed out 

that the opportunity to suggest changes to the module and leave comments on the success of this 

module was motivational as well.  

  Observations of the module and student’s feedback made it clear that students’ 

engagement and collaboration experience could’ve been improved by utilizing different online 
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tools that could provide an opportunity for threaded discussions and reach online 

communication.  Short duration of the module also limited possibility for more meaningful 

engagement and establishment of the relationships among students.  

- What are the best practices of cross-cultural collaboration?  

  To help establish cross-cultural awareness and mutual understanding of the culture of 

each group, the very first assignment included in the web blog asked students to describe their 

favorite place(s) to visit within their country or worldwide, and share why this was their favorite 

place. Elluminate session also included a few slides providing interesting facts about each 

country as well as activities that asked students to tell where they were from and share something 

interesting about their countries.  

  Other best practices of cross-cultural collaboration that were discussed in the literature 

review and were addressed to some degree in this project included the following:  

- Create a multifaceted virtual environment; 

- Coordinate calendars (allow maximum time); 

- Create relevant, engaging collaborative assignments and tasks with rubrics and 

shared understandings for evaluation of student work; 

- Establish methods for successful group interactions, including information-

sharing and relationship-building  (Boehm & Aniola-Jedrzejek’s, 2009, pp. 301-

319). 

  Use of variety of online tools and online spaces such as web blog, Elluminate session, 

and videos intended to provide diversified online environment. However, considering the short 

duration of the module, introducing too many online tools or online environments that have high 

learning curve would’ve been unpractical.   Group interactions and relationship-building 
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activities could’ve been incorporated more efficiently by using threaded discussions and rich 

communication tools such as Skype or Google+, chat boxes or even a possibility for students to 

include pictures of themselves when posting their comments.   The main hurdle in applying the 

best practices of cross-cultural collaboration was the lack of time.  Besides appropriate online 

tools that can stimulate and help build a community and understanding, communication and 

information sharing needs time. 

- What value does this collaboration add to students’ learning process?  

  In general, collaborative learning should stimulate development of students’ critical 

thinking skills, increase their interest and engagement in the learning activities, and help them 

achieve higher information retention.  Collaborative learning also plays an important role in 

metacognition and transfer of learning as described by Alessi & Trollip (2000, pp.28-29). 

Web blog discussions and communication with other students provided opportunities for 

reflection, self-assessment, and transfer of learning.  Below are a few quotes from Angel 

assignment where students were asked to evaluate the module for cognitive psychology 

principles, among them were metacognition and transfer of learning.  

Examples of students’ responses related to the metacognition principle: 

- “The Weblog comments asked us to reflect and provide personal opinions on the 

text read and videos watched. This required us to interpret the content in our own 

way and explain our interpretation to others.” 

- “Having a partner gives us a chance to discuss the subject as well as talk about 

ideas. Another thing about having a partner is that students were able to assess 

each other and learn from each other. Interaction between students was present.” 

- “Some ways that were used to reinforce metacognition in this lesson “include 

reminders to stop and reflect, assistance with self-assessment, working with a 
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partner.” (Alessi & Trollip, 2001 p.29) I thought one of best parts of the 

Elluminate session was watching the video clip and then being put into a 

discussion group. This really helped me to reflect as I was sharing my thoughts 

with my classmates and comprehending what I had just learned. I have always 

been aware of my own thought process and have found the sooner I repeat what I 

learn, the better I will understand it. Our instructors running the Elluminate 

session also had each group share what they had discussed with the class. I 

thought this offered a self-assessment in a way. I found that my group had very 

similar discussion to the other groups and it reassured me that we were on the 

right track”.  

 Examples of students’ responses related to the transfer of learning principle: 

- “While the content in this module was interesting and presented in an engaging 

way, I am not sure how I will use this knowledge in the future. The subject matter 

is not such that can be applied to different scenarios”. 

- “It’s difficult to determine the transferability of our learning, because the intended 

primary lesson is unclear. Was it to learn about for-profit schools, to understand 

cultural differences between the students in the United States and Panama, or to 

focus on the actual experience of interaction between our two groups? If the goal 

was to practice intercultural communication, the experience wasn’t long or deep 

enough to offer transferable skills.” 

- “This module, because it is an example of collaborative learning, applied the 

transfer of learning principle (Alessi & Trollip, 2001, p.30). This module opened 

my mind to the possibilities of applying this type of collaborative learning in my 
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own classroom and made me think of how I might have done this for my thesis 

project”. 

  Students’ comments regarding transfer of learning principle highlighted an important 

issue with the configuration of the module.  Finding a common topic for the marketing and 

instructional design students was the biggest obstacle in designing this module.  This project 

could have achieved might higher learning outcomes for both groups of students if they were all 

taking instructional design course.  In this case, both groups of students would have had different 

perspectives on the subject, but similar learning objectives and goals of learning, sharing and 

applying principles they studied during the semester.      

Secondary Research Questions: 

- How can the value and quality of this joint module be measured?  

In this project, the reflections from students provided the major tool for the module 

evaluation. Their responses to the Feedback questions in the web blog and Angel assignment 

allowed the author of the project to gain insight into students’ perceptions of the value and 

quality of this collaborative activity.   

Observations made by the author of the thesis as well as comments and feedback from 

the presentations of the module at the various conferences provided valuable information about 

the quality and value of the module.  Conversations with colleagues and faculty members who 

created and ran cross-cultural projects also helped to reflect on this experience.  

- What ice-breaker activities and techniques work best for developing a sense of 

community and increasing student engagement in short-term online collaboration 

module? 

Students’ responses indicated that the introduction assignment in the web blog and 

Elluminate group story writing exercise were among the most engaging.  These activities were 
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created with the purpose of helping students to get to know each other and create a sense of 

community.   

Web blog introduction assignment could have been improved if students could include a 

visual component to their responses to make them more personable.  Students also could have 

been asked to provide links to their personal web pages, blogs or encouraged to create visual 

story boards.  These options, however, were not included, due to the module’s time limitations.   

Elluminate session was more interactive and included several ice-breaker activities; some 

are more successful than others. Each activity also provided students with an opportunity to 

practice various Elluminate tools, including whiteboard, chat box, and breakout rooms.  

 

Project Presentation and Future Considerations  

The author of the thesis presented this project at the following three conferences: 

1. NAFSA Region X Conference, Niagara Falls, NY, November 5, 2012– Creating 

Global Partnerships Through Online International Collaborations: Resources 

and  Examples, co-chair & session presenter; 

2. 5th Collaborative Online International Learning (COIL) Conference, New York, 

NY, April 4, 2013 - Student Perspectives on Effectiveness of Virtual Classrooms,  

presenter (substituted scheduled presentation); 

3. 22nd Annual Conference on Instruction and Technology (CIT) , Utica, NY, May 

23, 2013 - Research and Reflection on New Learning Experiences Using In-the-

Cloud Technologies, co-presenter. 

Each presentation provided an opportunity to compare this project to similar projects, 

reflect on the experience and discuss with the colleagues the shortcomings, benefits and future 
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developments of the cross-cultural online collaborations.  Most of the international collaboration 

projects last at least four weeks, while this module had a time frame of one week.  Another 

shortcoming was the lack of shared course objectives, which was discussed in the previous 

chapter.   

Many discussions among practitioners in this field concentrated on the choices of online 

tools and best practices for student engagement and cross-cultural communication.   Some of the 

projects are becoming extremely complicated and require years of preparation.  While this makes 

sense for many institutions and faculty, this particular project was a pilot and the first of this type 

at SUNYIT.  Therefore, the goal was to make this project achievable in a given time frame and 

with given resources.  As the author of the thesis learned at the conference, the issue of 

feasibility, time and resources is important to many practitioners in the field. One of the session 

attendees complemented the project for its simplicity and feasibility.   

Another important topic is the assessment of this type of student learning and experience.  

How do we assess this experience and first of all – what do we assess?  Should it be assessment 

of the course, program, technology, cross-cultural experience or something else, or everything 

together? Currently, many institutions and faculty teams are working on developing rubrics and 

looking into incorporating e-portfolios into the assessment process of online cross-cultural 

learning.  

 While the field of online international collaboration is gaining more popularity and is 

spreading not only across the country but also across the world, here is still a lack of academic 

literature and studies providing helpful theoretical and practical guidance.  
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Appendix B 
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Appendix C 

Articles/Videos  

Articles related to the subject of for-profits and their marketing practices: 

1. For Profit College Recruitment Targeted: 

http://www.huffingtonpost.com/2012/04/18/forprofit-college-recruit_0_n_1435473.html 

 

2. Report details troubling practices at for-profit colleges 

http://www.aft.org/newspubs/news/2012/080212forprofit.cfm 

 

3. The predatory practices of for-profit colleges 

http://www.startribune.com/opinion/commentaries/164510216.html?refer=y 

 

4. For-profit school officials strike back at critical report http://www.stripes.com/news/for-profit-

school-officials-strike-back-at-critical-report-1.184499 

 

5. For-profit colleges - including 3 in Minn. - blasted for dropouts 

http://www.startribune.com/business/164349766.html?refer=y 

 

6. For-Profit Colleges Must Crack Down on Predatory Practices 

http://www.usnews.com/opinion/blogs/Peter-Fenn/2012/05/07/for-profit--colleges-must-crack-

down-on-predatory-practices- 

 

7. For-Profit Colleges Change Higher Education's Landscape (Overview of for-profits) 

http://clips.corinthiancolleges.com/wp-content/uploads/2010/02/Chroncile-of-Higher-Education-

For-Profit-Colleges-Change-020810.pdf 

 

8. For-Profit College Group Fights To Keep Students In Dark On Debt 

http://www.huffingtonpost.com/2012/08/23/for-profit-college-student-debt_n_1823215.html 

 

9. For-Profit-College Group Releases Code of Conduct With Protections for Students 

http://chronicle.com/article/For-Profit-College-Group/128963/ 

 

10. For-Profit Colleges, A Code of Conduct 

http://www.washingtonmonthly.com/college_guide/blog/forprofit_colleges_a_code_of_c.php 

 

Videos: 

1. college, inc.: The Sales and Marketing Story (Frontline): 

http://www.pbs.org/wgbh/pages/frontline/teach/collegeinc/ 

http://www.huffingtonpost.com/2012/04/18/forprofit-college-recruit_0_n_1435473.html
http://www.aft.org/newspubs/news/2012/080212forprofit.cfm
http://www.startribune.com/opinion/commentaries/164510216.html?refer=y
http://www.stripes.com/news/for-profit-school-officials-strike-back-at-critical-report-1.184499
http://www.stripes.com/news/for-profit-school-officials-strike-back-at-critical-report-1.184499
http://www.startribune.com/business/164349766.html?refer=y
http://www.usnews.com/opinion/blogs/Peter-Fenn/2012/05/07/for-profit--colleges-must-crack-down-on-predatory-practices
http://www.usnews.com/opinion/blogs/Peter-Fenn/2012/05/07/for-profit--colleges-must-crack-down-on-predatory-practices
http://clips.corinthiancolleges.com/wp-content/uploads/2010/02/Chroncile-of-Higher-Education-For-Profit-Colleges-Change-020810.pdf
http://clips.corinthiancolleges.com/wp-content/uploads/2010/02/Chroncile-of-Higher-Education-For-Profit-Colleges-Change-020810.pdf
http://www.huffingtonpost.com/2012/08/23/for-profit-college-student-debt_n_1823215.html
http://chronicle.com/article/For-Profit-College-Group/128963/
http://www.washingtonmonthly.com/college_guide/blog/forprofit_colleges_a_code_of_c.php
http://www.pbs.org/wgbh/pages/frontline/teach/collegeinc/
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2. Glimmer of Hope: For-Profit College Ad Scam Investigation (RT): 

http://www.youtube.com/watch?v=iGsteWhVKCE 

[youtube=http://youtu.be/iGsteWhVKCE] 

 

3. PBS Frontline: Vets, the GI Bill and For-Profits Collegs 

http://www.blogs.va.gov/VAntage/3628/pbs-frontline-veterans-the-gi-bill-and-for-profit-schools/  

  

http://www.youtube.com/watch?v=iGsteWhVKCE
http://www.blogs.va.gov/VAntage/3628/pbs-frontline-veterans-the-gi-bill-and-for-profit-schools/
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Appendix D 

Home Page of the ESC-SUNYIT Discussion Blog (http://sunyitesc.wordpress.com/) 

 

 

Dear students, 

Welcome to the Discussion Blog for Empire State College students studying marketing 

in Panama and SUNYIT students studying instructional design in the US. This is a great 

opportunity to share and learn from one another. 

 

Here is the list of things to do for this assignment: 

 

1. What: First, please tell us a little bit about yourself. This activity will help us get to 

know each other and help us to begin to build a sense of class community, so please 

feel free to personalize your introduction and describe your favorite place(s) to visit 

within your country or worldwide, share with us why this is your favorite place.  

 

When: Start date is Friday, October 19, 2012. Due date is Tuesday, October 23. 

 

How: Please click on September 11, 2012 box at the bottom of this page to type your 

introduction. Make sure to identify yourself with your first name, middle initial if needed 

and your college (ESC or SUNYIT). Respond to at least two other students by clicking 

the Reply button located directly below that student’s response. 

___________________________________________ 

2. What: Go to the Discussion tab located in the top horizontal menu and respond to 

three questions located on that page. Each question requires you to read an article or 

watch a short video. 

 

http://sunyitesc.wordpress.com/
http://sunyitesc.wordpress.com/2012/09/11/hello-world/
http://sunyitesc.wordpress.com/discussions/
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When: Start date is Monday, October 22, 2012. Due date is Friday, October 26. 

 

How: Please follow the instructions for each question carefully and answer all the 

questions. Enter your response in the box at the bottom of the Discussion page. Make 

sure to identify yourself with your first name, middle initial if needed and your college 

(ESC or SUNYIT). Respond to at least two other students by clicking the Reply button 

located directly below that student’s response. 

___________________________________________ 

3. What: Elluminate Session “ESC-SUNYIT Elluminate Session on the topic of U.S. 

For-Profit Education: Marketing Practices and Educational Outcomes” will provide 

opportunity for you to work with other students in small groups and discuss topics using 

audio, video and other collaboration tools available in Elluminate. 

 

When: 7:30 PM EST, Thursday, October 25 

 

How: To join the session, click on the link: 

https://webmeeting.suny.edu:443/join_meeting.html?meetingId=1285271244079  

Please indicate your college as a part of you name when signing in. Only ESC 

students will have this option. 

If you were not able to participate in the Elluminate Session, please watch this video 

and answer the following question in the comments below. How do you think cultural 

issues influence Mike Digiacomo’s choices and how these choices might be handled 

differently in different countries? 

___________________________________________ 

4. What: Go to the Feedback tab located in the top horizontal menu and respond to at 

least two questions. SUNYIT students should address question about the structure of 

the module: “What do you think about the structure of this module? What could have 

been done differently?” Please elaborate on your responses. 

 

When: Start date is Friday, October 26. Due date is Monday, October 29 

 

https://webmeeting.suny.edu/join_meeting.html?meetingId=1285271244079
http://www.pbs.org/wgbh/pages/frontline/educating-sergeant-pantzke/
http://sunyitesc.wordpress.com/about/
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How: Enter your response in the box at the bottom of the Feedback page. Feel free to 

respond to other students by clicking the Reply button located directly below that 

student’s response. 

 

September 11, 2012 at 11:10 pm91 comments  

 

  

http://sunyitesc.wordpress.com/2012/09/11/hello-world/
http://sunyitesc.wordpress.com/2012/09/11/hello-world/
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Appendix E 

Discussions Page of the ESC-SUNYIT Discussion Blog  

(http://sunyitesc.wordpress.com/discussions/ )  

 

 

Discussions 

Question 1: View at least 5 minutes of the video below and explain how you feel about the way for-profit colleges 

spend their revenue on marketing (please note that the advertisement at the beginning of the video is a part of the 

video). Do you agree with Mark Defusko, Director, University of Phoenix, comparing marketing higher education with 

marketing perfume? How would you allocate funds if you ran a for-profit college and why would you make this 

decision? (approx. 100 words) 

 

Video can be found at http://www.pbs.org/wgbh/pages/frontline/collegeinc/view/   

 

http://sunyitesc.wordpress.com/discussions/
http://www.pbs.org/wgbh/pages/frontline/collegeinc/view/
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Question 2: The article For-Profit Colleges Change Higher Education’s Landscape provides analysis of the rise 

of new, online, for-profit higher education institutions and compares them along several dimensions with traditional 

campuses. 

Based on the information provided in the article, do you think for-profit higher education institutions are doing a good 

job at addressing the needs of non-traditional students and meeting their goals ? How do for-profit higher education 

institutions differ from traditional institutions of higher education? (100 words, please use citations in your 

response) 

Question 3: Read the article Government Probe Uncovers Deception and Fraud in For-Profit College 

Marketing Practices about recruiting practices at for-profit institutions. What do you think about these marketing 

strategies? Based on everything you have read and watched in this module thus far, what do you think about benefits 

and costs associated with attending for-profit college? (approx. 100 words) 

67 Comments Add your own 

 

  

http://chronicle.com/article/For-Profit-Colleges-Change-/64012/
http://education-portal.com/articles/Government_Probe_Uncovers_Deception_and_Fraud_in_For-Profit_College_Marketing_Practices.html
http://education-portal.com/articles/Government_Probe_Uncovers_Deception_and_Fraud_in_For-Profit_College_Marketing_Practices.html
http://sunyitesc.wordpress.com/discussions/#commentform
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Appendix F 

Feedback Page of the ESC-SUNYIT Discussion Blog  (http://sunyitesc.wordpress.com/about/)  

 

 

Feedback 

As you complete your week of interaction with students from other program, we ask you to reflect on the experience: 

 Did you enjoy interacting with students from other country? 

 What did you find to be valuable? 

 What do you think about the structure of this module? What could have been done differently? 

 What could have been improved? 

 Do you recommend we repeat this experience with future students? 

21 Comments Add your own 

 

  

http://sunyitesc.wordpress.com/about/
http://sunyitesc.wordpress.com/about/#commentform
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Appendix G 

PowerPoint Presentation Created and Used in the Elluminate Live! Session 
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Appendix G Continued 

PowerPoint Presentation Created and Used in the Elluminate Live! Session 
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Appendix H 

Grading Spreadsheet – Introductions Activity 

 

 

 

 

 

 

 

 

 

 

 

 

Grading Spreadsheet – Discussions activity 
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Appendix H Continued 

Grading Spreadsheet – Angel Assignment 

 

 

 

 

 

 

 

 

 

Grading Spreadsheet – Final Grades 

Student # Grade Comment 

1 92 

Everything looks good, but unfortunately the weblog assignments were submitted 4 days late and 
required responses to at least two other students  were not submitted in the Discussion part of the 
weblog. Good use of citations in your responses to the weblog questions  and Angel assignment 
related to this project.  Good and thoughtful responses to the Angel assignment 

2 50 
Only one posting in the introduction part of the weblog.  No indication of participation in the 
Discussions within the weblog.  Angel assignment was not submitted. 

3 0 No indication of any responses in the weblog or Angel 

4 100 
Response to question 1 in weblog Discussions stimulates additional thought about the issue under 
discussion. Logical and thoughtful responses and use of citations in the Weblog and Angel. Well 
done. 

5 100 

Thoughtful responses and questions to students in the introduction part weblog. Good use of 
citations in angel exercise. Excellent answers to the discussion questions and students. This student 
definitely adds "substantial learning presence to the course and stimulates additional thought about 
the issue under discussion". Great job. 

6 92 
Everything looks good, but unfortunately required responses to at least two other students  were 
not submitted in the Discussion part of the weblog and postings were a few days late.  Engaging 
posts in the introduction portion of the weblog. 

7 85 
Unified and coherent ideas, good use of citations; however, the student should pay more attention 
to spell check.   Angel assignment was not submitted.  Required responses to at least two other 
students  were not submitted in the Discussion and Introduction parts of the weblog. 
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8 100 
Great responses that provide ample and relevant evidence. The postings were above and beyond 
what was required. In discussion portion of the blog, this student continued conversation after 
completing required assignments and also included screen shots in the angel assignment. 

9 99 
Thoughtful responses and questions to students in the introduction part weblog. Good use of 
citations in angel exercise. Excellent answers to the discussion questions and students. 

10 0 No indication of any responses in the weblog or Angel 

11 99 
Thoughtful and clear responses to the discussion questions and angel exercise. Student provides 
concrete evidence and persuasive support for her assertations. Good use of citations in all exercises. 

12 86 

Good and timely responses to the Introduction and Discussion portions of the weblog.  Unified and 
coherent ideas, good use of citations in responses to the discussion questions. Angel assignment was 
not submitted.  Required responses to at least two other students  were not submitted in the 
Discussion part of the weblog. 

13 90 
Good and timely responses to the Introduction and Discussion portions of the weblog.  Responses to 
Angel exercise could provide more  evidence and explanation 

14 93 
The assignments were submitted a few days late. Otherwise, well done.  Engaging posts in the 
introduction portion of the weblog, elaborate responses to the discussion questions 

15 0 No indication of any responses in the weblog or Angel 

16 99 
Thoughtful responses and questions to students in the introduction part weblog. Good use of 
citations in angel exercise. Excellent answers to the discussion questions and students. 

17 100 

Thoughtful responses and questions to students in the introduction part weblog. Good use of 
citations in angel exercise. Excellent answers to the discussion questions and students. This student 
definitely adds "substantial learning presence to the course and stimulates additional thought about 
the issue under discussion". Great job. 

18 99 Thoughtful, elaborate and clear responses to the discussion questions.  

19 93 
Everything looks good, but unfortunately required responses to at least two other students  were 
not submitted in the Discussion part of the weblog.  

 

 


